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Attachment 3 contains all the syllabi for required literacy courses and required core 
courses. The strands of the BT Professional Reading Standards for the Classroom 
Reading Teacher are indicated as follows within the syllabi: Standards for the Structure 
of Programs for Preparing Reading Specialists – Black; Standards for Professionalism in 
Reading - Pink; Standards for Knowledge about Content and Curriculum in Reading: 
Meaning and Communication - Indigo; Standards for Knowledge about Content and 
Curriculum in Reading: Knowledge Base - Sky Blue; Standards for Knowledge about 
Content and Curriculum in Reading: Literature and Understanding - Blue; Standards for 
Knowledge about Content and Curriculum in Reading: Genre and Craft of Language - 
Violet; Standards for Knowledge about Content and Curriculum in Reading: Skills and 
Processes - Teal; Standards for Pedagogy: Instruction - Bright Green; Standards for 
Pedagogy: Assessment - Green; and Organizing and Implementing School and District 
Reading Programs - Red. 
 

Section 11 – Syllabi 
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CENTRAL MICHIGAN UNIVERSITY 
COLLEGE OF EDUCATION AND HUMAN SERVICES 

Department of Teacher Education and Professional Development 
Course Syllabus 

 
     EDU               330             Reading in the Elementary School                                   3 (3-0) 
Designator Number Course Title                                 Credit(Mode) 
 
Title Abbreviation:  Reading in Elem School 
 
Bulletin Description:  Objectives, content, materials, organization, and methods of teaching reading in the 
elementary school.   
 
CMU provides students with disabilities reasonable accommodations to participate in educational programs, 
activities, or services. Students with disabilities requiring accommodations to participate in class activities or 
meet course requirements should contact the instructor as early as possible. 
 
Prerequisites:  EDU 280 (students with emphasis on the emotionally impaired and mentally impaired are 
required to have SPE 126; PSY 220).  Requires admission to Teacher Education Program. 
 
Course Objectives: 
 

C - Concept-and knowledge-driven: Provides the knowledge base needed in teaching. Also 
provides pedagogical studies to prepare professionals for the classroom. 

LEA -  LEArner centered:  Focuses on the intellectual, social, emotional, and physical needs of each  
Learner. 

R - Reflective practice relevant to diverse settings/roles: Prepares professionals who reflect upon 
the role that they fill, from the teacher inside diverse classrooms to curriculum planner or 
educational professional within a school or community. 

EL -  The number indicates the Entry-Level Standards for Michigan Teachers addressed by each  
  objective. 
CS -  The number refers to each required standard for meeting the Certification Standards for the 

Preparation of All Elementary and Secondary Teachers in Reading Instruction. 
BT -   Reading Minor Endorsement:  The number refers to each required standard for meeting the  

reading minor endorsement 
 
At the conclusion of the course students will be able to: 
 

1. describe reading as a process of constructing meaning through the dynamic interaction among the 
reader, the text, and the context of the reading situation which includes: (C, LEA; EL - 1.g., 2.a., 2.f, 3.d; 
CS – 2; BT – 1.1, 1.2, 3.1.1.1) 
a. the critical relationship of background knowledge and reading comprehension  
b. the importance of the content and organization of the text  
c. the role of the purpose, task, and reading situation. 

 
 2. describe current reading standards such as (C; EL - 1.g., 1.h., 3.g., 5.a; CS – 3; BT – 1.1, 1.2, 4.2.1.2) 
  a. national reading standards, 
  c. national literacy standards, and 
  b. Michigan core curriculum standards and benchmarks  
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 3. explain influences of literacy leaders,  theoretical,  and research-based dimensions of reading process 
including but not limited to:  (C, LEA; EL - 1.g., 2.a. 3.d; CS – 2, 3, 5; BT - 1.1, 1.2, 3.1.1.4, 3.1.2.8) 

  a. Cambourne's Model of Literacy Learning 
  b. Western Australia's Phases of Reading Development 
  c. a bottom up model of reading 
  d. a top down model of reading 
  e. an interactive model of reading 
 
 4. describe the following factors and research that influence decisions about reading instruction: 

a. knowledge of the reading process including but not limited to: (C, LEA; EL – 2.a, 3.e., 3.f ; CS –2,  
3, 4, 6, 11, 15; BT – 3.1.1.2, 3.1.1.3, 3.1.1.4, 3.1.2.2, 3.4.1.5, 3.4.2.1, 4.1.1.2) 

     - relationships between language development and reading development  
     - relationships among human growth, development factors, and reading instruction 

- relationships among reading, writing, speaking, listening, viewing, and visually representing 
- relationships of the language arts to an integrated curriculum 

    b. knowledge of and appropriate instruction including technological resources for individual 
differences including but not  
     limited to: (C, LEA; EL - 1.f., 2.e., 2.f., 2.h., 4.a., 7.a; CS – 4, 10, 11, 20, 28;  BT – 3.1.1.3, 3.1.2.2, 

3.3.1, 3.4.2.3, 3.4.5, 4.1.1.5, 4.1.1.7, 4.1.2, 4.2.1.2, 5.1, 5.5.2)  
     - prior knowledge and experience 
     - limited English proficiency 
     - culturally diverse backgrounds 
     - special needs such as gifted & talented, learning disabilities, or impairments 

- multiple intelligences, learning styles, and learning modalities 
               c.    knowledge of variety instructional materials and methods including but not limited to (C; EL - 

1.h., 3.b., 3.g., 7.a; BT – 3.2.1, 3.2.3, 3.2.4, 3.2.6, 3.4.1.6, 5.5.4)  
      - predictable books, big books, basal reader materials, content area texts, various narrative and  

     expository materials, computer software, and  multimedia technology  
- discussion, individual activities, whole group activities, cooperative learning, modeled 

instruction, direct instruction,  
       interactive writing, guided reading, independent reading 
- comparing and contrasting multiple texts for concepts, key ideas, perceptions, 

d. knowledge of contextual factors including but not limited to (C, LEA; EL - 1.c., 2.d., 5.b., 7.d; CS – 
8, 12, 13, 14, 15, 26; BT – 2.3, 3. 1.2.1, 3.1.2.2, 3.1.2.4, 3.1.2.5, 3.3.1, 3.3.2, 3.3.3, 3.3.4, 3.4.1.3., 
3.4.9, 4.1.2) 
- opportunities for children to be exposed to various purposes and functions for 

reading/writing/speaking/listening/  
       viewing/visually representing 

     -  various narrative and expository text structures and their importance to learners 
      - opportunities for students to experience reading/writing as relevant to themselves and daily 
living outside of school 

- classroom environments that allow young children to symbolically represent their world through 
non-print  

       expression 
     - appropriate classroom management to assure a safe and orderly environment which is conducive 
to literacy learning 

e. knowledge of the role of literature in the reading program   (C; EL - 1.c., 1.g.,2.i., 3.e;  BT – 3.2.1, 
3.2.2, 3.2.5, 4.2.2.4) 
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f. knowledge of listening, speaking, writing, viewing, and visually representing and their relationship 
to reading (C; CS- 27; BT-4.1.3.9, 4.1.3.10, 4.1.3.11) 

g. knowledge of the importance of and ways to teach children to respond personally, analytically, and 
personally to text 
(C, LEA; CS 41, BT - 3.1.2.7, 3.4.1.4) 

h. ability to communicate and interact effectively with community members, parents, and/or guardians to maximize opportunities for student achievement 
and success in literacy (LEA; EL - 4.d., 6.a., 6.c., 6.e;  CS – 18, 31, 36, 43; BT -     2.6, 2.7, 3.4.1.7, 4.1.3.5, 4.1.5, 4.2.1.7, 5.4.1, 5.4.3, 5.4.4, 5.4.5, 
5.5.2, 5.6.3) 

 

  5. explain and demonstrate effective strategies for 
a. instructional approaches to reading instruction including, but not limited to (C, R; EL - 1.c., 3.e., 3.f.; 

CS – 3, 4; BT – 1.3, 3.4.1.2, 3.4.7,  ,4.1.1.1, 4.1.1.4, 4.1.1.5, 4.1.1.6, 4.1.3.5) 
-      teacher as a model for all aspects of the language arts including questioning, think alouds, 

appropriate communication behaviors, when and how to use multiple comprehension strategies, 
conventions of written English, 

     - basal reading program, direct instruction, language experience, modeled reading, shared reading, 
guided reading, independent reading, literature circles/literature response groups, content reading 
strategies, integration of the language arts, literacy across the curriculum, and thematic teaching.  

b. dimensions of the reading process, literacy,  and literacy instruction and their relationships to one 
another (C; EL - 2.b.3.a.,3.b.,3.d.,3.g; CS – 5, 9, 22, 25, 27; BT - 3.1.1.1, 3.1.2.2, 3.1.2.3, 3.1.2.1, 
3.4. 2.2, 3.4.3, 3.4.4, 3.4.5, 3.4.6, 3.4.7; 4.1.3.4, 4.1.3.8, 4.1.3.9, 4.1.3.10, 4.2.1.5, 4.2.2.3) 
- phonemic awareness, sound-print code, 
- stages of literacy development   
- word recognition skills including: sight words, graphophonics, syntax, semantics,  and context 

clues   
- fluency 

   -  vocabulary meaning, structural analysis, dictionary skills, and figurative language 
-    comprehension as a process of constructing meaning 
-    correlation with listening strategy instruction 
-    use of discourse to explore ideas 
-    correlation with writing instruction and stages of the writing process 
-    determining purposes and audiences for communication  
-    relationships among these dimensions 

c. interaction of teacher and student(s) at the phases of instruction (LEA; EL – 4.b; CS – 24, 25, 30, 31; 
BT - 3.4.6, 3.4.7, 4.2.2.1, 4.2.2.3) 

   - before reading instructional strategies 
   - during reading instructional strategies 
   - after reading instructional strategies  

d. preparation of the independent and advanced strategic reader (C, LEA; EL –1.c., 2.b., 2.g., 4.b., 7.e; BT – 2.4, 2.5, 3.2.3, 
3.2.7, 3.4.8, 3.4.9, 4.1.1.3, 4.1.1.4, 4.1.1.9, 4.1.3.1, 4.1.3.2, 4.1.3.3, 4.1.3.6) 
-      knowledge and application of study strategies 

   - application of a variety of strategies including informational technologies in a flexible manner 

- apply  self-monitoring strategies (metacognition)  
- knowledge and application of the craft of literacy 
- create learning environments that promote critical and higher order thinking 
- create learning environments that promote lifelong learning in literacy 
- teach and promote the use of inquiry and exploration of important issues in communities beyond 

the school 
e. relationship between reading instruction and assessment based upon learning theories and research in 

literacy (C; EL – 2.g; CS – 32, 33, 34, 35; BT – 3.1.2.6, 3.3.3, 3.3.4, 3.4.3, 3.4.10,  4.2.1.1, 4.2.1.2, 
4.2.1.3, 4.2.1.4, 4.2.1.5, 4.2.1.8) 
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- knowledge of a variety of classroom assessments such as portfolios, rubrics, checklists, 
anecdotal records 

- knowledge of state assessment such as MLPP and MEAP 
- knowledge of the uses of formal and informal assessments 
- knowledge of how to select assessments for a variety of purposes 

 
 6. explain the following attitudes and perceptions about reading and reading instruction (C, LEA, R; EL -  
  1.g., 2.a., 2.b, 2.c., 2.d, 3.c., 3.d., 3.g., 5.a., 5.e., 7.a., 7.b; CS – 1, 2; BT – 2.1, 2.2, 2.5, 2.9, 2.10, 2.11, 

3.1.1.1, 3.1.1.4, 3.1.2.7, 3.2.4, 3.4.1.1, 4.1.1.8) 
a. the expectation that all students can learn to read  
b. the promotion of student appreciation, interest, and engagement in literacy activities including 

selecting materials, 
 reading as a lifelong pursuit, writing for multiple personal purposes, expression oneself visually and 

in writing,  
  c. the importance of teaching reading as a process rather than a series of activities or isolated skills  

d. the importance of reading aloud to students  
e. the importance of helping students understand their own and others’ cultures, literacy abilities, and 

language. 
f. the importance of staying current with regard to the reading process, reading instruction, and reading 

research  
g. the importance of engaging in reflective practice with an emphasis on inquiry-based teaching 
 

Textbooks and Other Required Materials to be Furnished by the Student:  
 

Instructors are encouraged to use the following texts: 
 

Reutzal, D. R. & Cotter, R. B.  (2000).  Teaching children to read: Putting the pieces together (3rd ed.).  
New York, NY: Macmillan/Merrill. 

 
Cunningham, P. M.  (2000).  Phonics they use: Words for reading and writing (3rd ed.).  White Plains, 

NY: Longman. 
 

Tompkins, G. E.  (1998).  50 literacy strategies step by step.  Columbus, OH: Merrill. 
 
General Methodology*: 

1. Lectures to supplement and elaborate upon text materials 
2. Small group and whole class discussions 
3. Cooperative learning simulations 
4. Individual and small group projects/presentations related to development reading 
5. Reading articles and other materials outside of class 
6. Multimedia presentations pertinent to reading. 

 
Course Outline:   

Nature of Reading   3 Hours 
 Michigan Definition of Reading 
 National Standards of Reading 
 Core Curriculum 
 Reading as a Lifelong Process 
 Relationship to the language arts – listening, speaking, writing, viewing  
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       and visually representing 
Models of Reading  3 Hours 
 Cambourne's Model of Literacy Learning 
 First Steps 
 Bottom Up Model 
 Top Down Model 
 Interactive Model 
 Basal Approach 
 Whole Language 
Children's Literature  3 Hours 
 Role of Literature in the Reading Program 
 Developing Independent Readers 
 Understanding Diversity 
 Responses to Literature 
 Genre Studies 
Reading/Writing Connection   3 Hours 
 Role of Writing in the Reading Program 
 Writing Process 
 Using Process Writing in the Classroom 
 Similarities between Reading and Writing 
 Integration of Reading and Writing 
 Handwriting Skills 
 Spelling in the Writing Process 
Emergent Literacy   3 Hours 
 Reading Readiness vs. Emergent Literacy 
 Cognitive Factors 
 Oral Language Factors 
 Perceptual Factors 
 Affective Factors 
 Home Environment 
 Multiple Intelligence 
 Supportive Environment 
Decoding 3 Hours 
 Phomemic Awareness 
 Decoding Knowledge 
 Phonic Knowledge 
 Sight Word Knowledge 
 Graphophonics in Whole Language 
 Decoding Needs of Linguistically Diverse Students 
 Strategies for Teaching Decoding 
Vocabulary 3 Hours 
 Meanings of Words 
 Types of Words 
 Selection of Vocabulary 
 Principles of Teaching Vocabulary 
 Figurative Language 
 Structural Analysis 
 Dictionary Skills 
Narrative Text 3 Hours 



 7 

 Story Grammar 
 Role of Inferences 
 Syntactic Knowledge 
 Discourse Knowledge 
 Metacognitive Knowledge 
 Questioning Strategies 
 Needs of Students with Limited English Proficiency 
Expository Text and Study Skills 3 Hours 
 Expository Text Structure vs. Narrative Text Structure 
 Flexibility of Reading Rates 
 Research Materials 
 Strategies for Content Area Reading 
 Writing and Content Area Reading 
 Newspapers in Education 
 Text Taking Skills 
Diverse Literacy Needs of Students 3 Hours 
 History and Context of Children with Special Needs 
 General guidelines for Including All Students in the Reading Program 
 Students with Learning Disabilities 
 Students with Emotional Impairments 
 Students with Hearing Impairments 
 Students with Visual Impairments 
 Students with Speech or Language Disorders 
 Students with Mental Impairments 
 Students with Gifted Talents 
 Supportive Classroom Communities 
Classroom Organization  3 Hours 
 Individual Differences 
 Interclass Organization: homogeneous, departmentalized, team 
  teaching, cross-grade grouping, split half classrooms 
 Intraclass Organization: individualized patterns, small-group patterns, 
  whole class patterns 
 Multi-age Classrooms 
 Scheduling 
 Professional Development 
 Peer Tutoring 
 Parents 
 Teacher Aides 
Multimedia, Technology, and Literacy 3 Hours 
 Microcomputer Use in Reading 
 Word Processing 
 Spreadsheets 
 Telecommunications 
 Video and Multimedia Technology in the Classroom 
 Hypermedia and Hypertext 
 Evaluating Software 
Literacy Evaluation and Assessment  3 Hours 
 Issues in Assessment 
 Tests and Test Scoring 
 Evaluation of Readers and Writers 
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 Evaluation of Materials 
 Portfolios 
 Rubrics 
 Cloze Procedure 
 Retellings 
 Diversity and Assessment 
Final 2 Hours 
 

Evaluation: 
1. Assignments/projects - 50% 
2. Research/evaluations - 10% 
3. Midterm - 15% 
4. Final/Portfolio - 25% 

 
Syllabus Prepared By:  
 
Leonie M. Rose______________________________ (Name)             Xiaoping 
Li___________________________________ (Name)  
                                         
________________________________________ (Signature)   
________________________________________________(Signature) 
 
              March 18, 2002                 (Date) 
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CENTRAL MICHIGAN UNIVERSITY 
COLLEGE OF EDUCATION AND HUMAN SERVICES 

Department of Teacher Education and Professional Development 
Course Syllabus 

 
      EDU              431            Corrective Reading in the Classroom                                                                        3(3-0) 
Designator      Number                          Course Title                                        Credit(Mode) 
 
Title Abbreviation:  Corrective Rdg in Class 
 
Bulletin Description:  Classroom diagnosis of students’ reading strengths and weaknesses.  Analysis of corrective 
and remedial techniques. 
 
CMU provides students with disabilities reasonable accommodations to participate in educational programs, activities, or 
services. Students with disabilities requiring accommodations to participate in class activities or meet course requirements 
should contact the instructor as early as possible. 
 
Prerequisites:  EDU 330 
 
Textbooks and Other Recommended Materials to be Furnished by the Student:  
Richek, M.A., Caldwell, J.S., Jennings, J.H., & Lerner, J.W.  Reading problems: Assessment and teaching strategies.  
Boston: Allyn & Bacon. 

 
Flynt, E.S. & Cooter, R.B. (2001).  Reading inventory for the classroom.  Upper Saddle River, NJ:  Merrill. 
 
Special Requirements of the Course:   
A case study of a corrective reader in grades 2-8. (BT – 1.4) 
 
General Methodology:   
1.  Lectures to supplement and elaborate upon text materials 
2.  Small group and whole class discussions 
3.  Reading professional articles in journals and Web sites. 
4.  Cooperative learning situations. 
5.  Multimedia presentations pertinent to corrective reading. 
6. Work with an individual student in developing a case study. 
 
Course Goals:    
As a required course on the teacher education program for candidates pursuing an elementary certificate, this course 
seeks to help candidates understand that the teaching of reading is concept and knowledge driven, learner-centered 
and relevant to multiple contexts and roles.  More specifically, this course is designed to provide theoretical and 
pragmatic understanding of the diagnosis and treatment of reading difficulty within the mainstream elementary 
classroom. 

 
Course Objectives: 
 

C - Concept-and knowledge-driven: Provides the knowledge base needed in teaching. Also provides 
pedagogical studies to prepare professionals for the classroom. 

LEA -  LEArner centered:  Focuses on the intellectual, social, emotional, and physical 
needs of each  

Learner. 
R - Reflective practice relevant to diverse settings/roles: Prepares professionals who reflect upon the role 

that they fill, from the teacher inside diverse classrooms to curriculum planner or educational professional 
within a school or community. 

 
   EL -   The number indicates the Entry-Level Standards for Michigan Teachers addressed by each  
   objective. 
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CS -  The number refers to each required standard for meeting the Certification Standards for the Preparation 

of All Elementary Teachers in Reading Instruction. 
 
BT -   Reading Minor Endorsement:  The number refers to each required standard for meeting the  

reading minor endorsement 
 

At the conclusion of the course reading minor students will be able to: 
 
1. demonstrate knowledge of state and national standards for literacy and the current definition of reading.  (C, R; EL – 3.g; 

CS – 1; BT – 1.1, 1.2, 3.1.1.1, 4.2.1.2) 
2. describe the characteristics of corrective readers and readers with disabilities and possible causes for each. (C, 

LEA; EL - 3.g, 4.e; CS- 7, 16, 17; BT – 3.1.2.3, 5.1, 5.2, 5.3) 
3. demonstrate the belief that literacy needs are temporary in the corrective reader; that all 

aspects of literacy are developmental and children progress at different rates; and that 
struggling readers can learn the strategies to succeed in school and in their daily lives.  (C, 
LEA, R; EL - 2.c, 3.c; CS – 4, 7, 11; BT – 2.1, 2.3, 3.1.1.3, 3.1.2.3, 3.4.2.1, 3.4.5, 4.1.2.3) 

4. identify reading-related factors associated with reading difficulties supported by major theories of language 
development, cognition, and learning as well as educational leaders in research in literacy, psychology, special education 
and general education. These factors include:  
a. cognitive, affective, cultural, physical, and social factors (C, LEA; EL - 2.a, 2.b, 4.a; CS – 4, 11; BT – 3.1.1.3, 

3.1.1.4, 3.1.2.2, 3.1.2.8, 3.4.5) 
b. home environment, parental support. (C, LEA, R; EL – 6.a; CS – 18, 44; BT – 2.6, 3.1.1.4, 3.1.2.8, 3.4.1.7, 5.4.3, 

5.5.2, 5.6.3) 
c. contextual factors such as grouping, reading across the curriculum, assessment practices, reading tasks. (C, LEA, R; 

CS – 12, BT- 3.1.1.4, 3.1.2.8, 3.1.2.4, 5.3) 
5. demonstrate knowledge of assessing and evaluating reading and literacy performance with formal and informal reading measures which includes 

assessing:  (C, LEA; EL - 2.f, 2.g, 3.g, 4.e; CS – 21, 22,  23, 34, 35; BT –- 3.3.3, 3.4.3, 4.2.1.3, 4.2.1.4, 4.2.1.5, 4.2.2.2, 4.2.2.3) 

 a. oral  and written language skills including phonological awareness 
 b. prior knowledge 
 c. word recognition skills 
 d.    fluency 
 e. vocabulary 

f. comprehension of narrative and expository text 
g. spelling.  

5. demonstrate knowledge of a variety of remedial and developmental techniques for treating reading problems including 
serving as a model for all areas of remediation and teaching in the language arts, knowledge of scope and sequence for 
print-sound code, word identification, vocabulary, fluency,  comprehension, and study skills as well as the relationships 
among them;  for example, comparing and contrasting multiple texts, using conclusions to support opinions, knowing 
text structures and characteristics of genre, understanding textual aids, fix-up strategies, varying reading rate, and time 
management .  (C, LEA; EL - 2.a, 2.b, 3.a,, 3.d, 4.b; CS – 9, 26, 29, 34, 37, 38; BT – 3.1.2.1, 3.2.6, 3.2.7, 3.3.2, 3.3.3, 
3.4.1.1, 3.4.1.2, 3.4.4, 3.4.5, 3.4.6, 3.4.7, 3.4.8, 3.4.9, 4.1.1.1, 4.1.3.4, 4.1.3.5, 4.1.3.6, 4.2.13, 4.2.2.2, 4.2.2.3) 

6. demonstrate knowledge of a variety of developmental and remedial techniques for teaching writing, spelling, speaking, 
listening, viewing and visually representing   (C, LEA; EL - 2.a, 2.b, 3.a,, 3.d, 4.b; CS – 27, 28, 32, 33, 35, 36; BT – 
3.4.3, 3.4.10, 4.1.3, 4.1.3.2, 4.1.3.7, 4.1.3.8, 4.1.3.9, 4.1.3.10) 

7. describe and demonstrate approaches that increase student motivation, interest, and engagement in literacy activities 
including self-monitoring and self-evaluation  and that provide opportunities to use all aspects of the language arts – 
reading, writing, listening speaking, viewing, and visually representing (C, LEA; BT – 2.5, 3.1.2.5, 3.1.2.7, 3.2.4, 
3.4.1.1, 3.4.1.3, 3.4.4.1, 4.1..1.8, 4.1.2, 4.1.3.3, 4.1.3.4)  

7. describe approaches to reading development which accommodate diversity such as cultural,  second language 
acquisition, social, physical, home environment.  (C, LEA, R; EL - 1.f, 2.e, 2.f, 2.g, 2.h, 4.a, 7.a; CS – 14, 28; BT – 1.4, 
2.1, 2.2, 3.3.1, 3.4.2.3, 4.1.1.7, 4.1.2, 4.1.3.6) 
8. demonstrate knowledge of the use of educational technology including the World Wide Web 
and electronic libraries for assessing and teaching various reading skills.  (C, LEA, R; EL - 1.h, 2.g, 
3.b, 3.g, 7.a, 7.b, 7.d, 7.e; BT – 3.4.1.6, 4.1.1.6) 
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9. evaluate a variety of reading materials which may be used for remediation including children’s literature.  (C, LEA; EL – 

3.g; CS – 17; BT- 3.4.1.4, 5.2, 5.5.4) 

10. develop a working plan within the mainstream classroom for diagnosis and treatment of a 
student experiencing reading difficulty.  (C, LEA, R; EL – 2.d; CS- 39, 42; BT – 3.4.10, 4.2.2.3, 
4.2.2.4) 

11. use critical thinking skills to identify student strengths and needs to conduct a case study of a corrective reader and to 
develop an instructional plan for remediation.   (C, LEA, R; EL - 5.b, 5.e BT – 2.4, 5.5.7) 

12. utilize professional sources related to improving literacy such as (C, LEA, R; EL - 3.d, 3.g, 5.a, 5.e, 7.e, 7.g; CS – 1; BT 
– 2.10, 2.11, 2.13, 3.2.1, 3.4.1.7,  4.1.1.2) 
a.    professional organizations 
b. journals 
c. World Wide Web  
d. electronic libraries 
e. conference attendance.   

13. collaborate with and maintain a respectful, ethical and professional relationship when working with students, parents, 
community members, and other educational professionals.  (C, LEA, R; EL - 1.g, 3.f, 4.c, 4.d, 5.f, 6.a, 6.c, 6.d, 6.e; CS – 
18, 36, 43, 44; BT – 2.1, 2.6, 2.7, 2.8, 3.2.4, 3.4.1.7, 4.1.3.8, 4.2.1.7, 5.4.1, 5.4.2, 5.4.3, 5.4.4, 5.4.5, 5.5.2, 5.6.3) 

 
Course Outline:   

Review of major theories of reading development 
 
Definitions of corrective reading       5 hours 
 Michigan English Language Arts Benchmarks and Reading Definition 
 National goals for literacy 

              What is it? 
 Who is the corrective reader? 
 Factors affecting reading development 

- physical  
- psychological 
- social/environmental 
- cultural 

 
Diagnosis of corrective readers 
 Analytic process for diagnosis and instruction     2 hours 
Diagnostic domains                       2 hours 

- oral and written language ability  
- word recognition  
- vocabulary 
- comprehension of narrative text 
- comprehension of expository text 
- study skills 
- spelling 

  
Types of diagnostic measures                       9 hours 

- formal measures (standardized tests) 
- informal measures (includes reading inventories, observational 
  checklists, interviews, cloze, work samples) 

  
Interpretation of formal and informal measures 

- qualitative analysis 
- quantitative analysis 
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Remediation techniques   
Strategies for            9 hours 

      - word identification  
      - vocabulary  
      - comprehension (narrative/expository) 
      - study strategies 
 
Writing/reading connection             2 hours 
 
Children’s literature and magazines       3 hours 
 
Multimedia including computer technology      3 hours 
 
Students with special needs        4 hours 
 At-risk students 
 Linguistic and cultural diversity 
 
Collaboration 
 Parents 
 Special programs 
 Other educational professionals 
 
Final  

 
Evaluation:   

1.  Assignments/projects                    45% 
2.  Case study of corrective reader     20% 
3.  Tests        20% 
4.  Final/Portfolio       15% 

  
 
 
 
Syllabus Prepared By:  Barbara V. Senesac,  Ph.D.                 (Name)    
 
                                                             (Signature) 
 
 March 26, 2002                                   (Date) 
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CENTRAL MICHIGAN UNIVERSITY 
COLLEGE OF EDUCATION AND HUMAN SERVICES 

Department of Teacher Education and Professional Development 
Course Syllabus 

 
     EDU                532              Reading in the Content Areas                                   3 (3-0) 
Designator Number Course Title                                 Credit(Mode) 
 
Title Abbreviation:  Reading in Content Areas 
 
Bulletin Description:  Emphasizes teaching of reading skills in content areas focusing on the middle and upper 
grades. 
 
CMU provides students with disabilities reasonable accommodations to participate in educational programs, 
activities, or services. Students with disabilities requiring accommodations to participate in class activities or 
meet course requirements should contact the instructor as early as possible. 
 
Prerequisites:  EDU 330 or EDU 316 
 
Textbooks and Other Required Materials to be Furnished by the Student 
Richardson, Judy S. and Raymond, F. Morgan. Reading to Learn in the Content Areas. (4th ed.) Belmont, CA: 
Wadsworth, 2000. 
 
Special Requirements of the Course:  
None 
 

General Methodology used in Teaching the Course: 
 1. Lectures 
 2. Small and large group discussions 
 3. Videotapes 
 4. Demonstrations 
 5. Simulations and role playing 
 6. Group activities 
 7. Specific text assignments 
 
Course Objectives: 
 

C - Concept-and knowledge-driven: Provides the knowledge base needed in teaching. Also 
provides pedagogical studies to prepare professionals for the classroom. 

LEA -  LEArner centered:  Focuses on the intellectual, social, emotional, and physical needs of each  
Learner. 

R - Reflective practice relevant to diverse settings/roles: Prepares professionals who reflect upon 
the role that they fill, from the teacher inside diverse classrooms to curriculum planner or 
educational professional within a school or community. 

BT -   Reading Minor Endorsement:  The number refers to each required standard for meeting the 
reading minor endorsement 

 
At the conclusion of the course reading minor students will be able to: 
 
1. realize that reading is both a developmental and a learning process that spans the curriculum. Therefore, it must be supported as 

a tool for the mastery of any content area and in students’ daily lives. (C, LEA; BT – 1.2, 1.3, 2.3, 4.1.1.2) 
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2. comprehend the model of reading as a process of meaning construction. (C, LEA; BT – 3.1.1.1) 
3. match course content to the English Language Arts Standards and Benchmarks. (C; BT – 1.1, 4.2.1.2, 

5.5.1) 
4. realize the contributions of educational leaders, theory, and research in literacy, language development, 

second language acquisition, multicultural and global education, cognition, special education, and general 
education to content area reading (C; BT – 3.1.2.8, 3.4.2..3, 4.1.1.2, 4.2.1.1) 

5. demonstrate an understanding of integrating the language arts and using the language arts across the 
curriculum (C, BT 1.3, 3.1.1.2, 3.4.1.5, 4.1.1.3) 

6. understand the importance and create lessons that demonstrate opportunities to use all of the language arts 
including reading, writing, listening, speaking, viewing, and visually representing for a variety of purposes 
in content areas (C; BT – 3.1.2.5, 3.4.1.3, 3.4.1.4) 

7. create lessons that include a variety of teaching methodologies and techniques such as cooperative 
learning; demonstration; whole class, group work, and individual activities; discussions; and lecture (C; 
BT - 4.1.1.4) 

8.  understand the importance of teacher attitudes in valuing each student, respecting diversity, and providing 
expectations and the role of the teacher as a model in all aspects of the language arts in teaching content 
area reading.  (C, R; BT- 2.1, 3.4.1.2, 4.1.1.1, 4.1.2, 4.1.3.5)  

9. develop methods to measure and increase student attitudes including appreciation of and interest in their 
own and others’ cultures, reading, and literacy, levels of background knowledge, and performance. (C, 
LEA, R; BT – 2.2, 2.5, 3.2.4, 3.4.1.3, 3.4.1.4,  4.1.1.5. 4.1.1.8, 4.2.1.3, 4.2.1.4, 4.2.1.6, 4.2.2.4, 4.2.2.5, 
4.2.2.6) 

10. demonstrate strategies appropriate for assessing student reading ability. (C, LEA; BT – 4.2.2.1, 4.2.2.3) 
11. assess the difficulty of a textbook and reading materials for a given subject area. (C; BT – 3.3.1, 3.3.2, 

3.3.3, 3..3.4, 5.5.4) 
12. compute readability using various formulae on both textbooks and tradebooks. (C; BT – 3.3.1, 3.3.2, 3.3.3, 3.3.4, 5.5.4) 

13. understand characteristics which contribute to text considerateness and comprehensibility. (C; BT – 3.3.1, 
3.3.2, 3.3.3,  3.3.4) 

14. understand factors which contribute to reading problems (i.e. psychological, educational, physical, 
sociological, etc.) based upon educational leaders and major theories of and research in language 
development, cognition, learning, multicultural education, special education, and general education . (C, 
LEA; BT – 3.1.1.3, 3.1.2.2, 3.4.2.3, 4.1.1.5, 5.1)  

15.  identify the reading related problems and skills common to the mainstreamed, learning disabled, English language learner, and gifted student as well as 
implications for the classroom teacher. (C, LEA; BT – 3.1.1.3, 3.1.2.2, 3.4.2.3, 4.1.1.5, 4.1.1.7, 4.1.2, 5.1, 5.2, 5.5.2, 5.5.7) 

16. understand how children’s literature contributes to learning content area materials and student motivation. (C, LEA; BT – 3.2.1, 3.2.4, 3.4.1.1, 3.4.1.4) 

17. develop questioning strategies which encourage critical and creative thinking. (C; R; BT – 3.1.2.7, 3.4.7) 
18. create lesson plans that teach fix-up strategies for word identification and comprehension and self-

monitoring strategies. (C; BT – 3.1.2.3, 3.4.8, 4.1.1.3, 4.1.3.6) 
19. create instructional strategies to increase comprehension including but not limited to comparing and 

contrasting key ideas, concepts, and perspectives in multiple texts, drawing conclusion to supporting 
opinions, understanding of text structures and genre, and analyzing the craft of literacy expression. (C; BT 
– 3.2.6, 3.2.7, 3.4.7, 4.1.3.2) 

20. create instructional strategies for study guides, vocabulary and comprehension. (C; BT – 3.4.6, 3.4.7, 3.4.9, 4.1.3.4, 4.1.3.5, 4.1.3.6) 

21. relate rate of reading to purpose for reading while learning various rate building techniques such as 
skimming, scanning, pacing, perceptual development, etc. . (C; BT - 4.1.3.4, 4.1.3.1) 
22. understand the writing process; demonstrate ways that writing improves understanding of content area subject 

matter and reading materials; assess students’ writing abilities  .(C; BT – 3.4.3, 4.1.3.7, 4.1.1.8, 4.1.3.7, 4.2.2.2) 

23. demonstrate ability to develop creative and critical thinking.  (C; R; BT – 2.4, 3.1.2.7, 4.1.3.1) 
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24.     demonstrate the ability to develop lessons for teaching and assessing the inquiry process and encouraging 
genuine inquiry to explore and address important issues in content area materials and in the community 
outside of school. (C,R; BT – 3.2.3, 3.4.10, 4.1.1.9, 4.1.3.10, 4.2.2.4) 

25.      select written materials such as books, brochures, tradebooks, etc., and instructional and informational 
technologies to support content area learning (C, R; BT – 3.4.1.6, 4.1.1.6, 5.5.4) 

26. understand the importance of activities that should occur before/during/after reading or listening (i.e. 
pre-reading, writing to learn, DRL, DR-TA, various reading and study guides, test taking strategies, 
study/learning systems, metacognition, etc.). (C; BT – 3.4.6, 3.4.7, 3.4.8, 3.4.9, 4.1.3.3)  

27. use developmentally appropriate, research and theory based assessment practices to evaluate students 
performance in content area literacy tasks and to teach students how to apply individual, shared, and 
academic standards for a variety of communication purposes; and to set their own goals, engage in self-
reflection and assessment activities,. (C; BT – 4.1.3.11, 4.2.1.1, 4.2.1.5, 4.2.1.8, 4.2.2.5, 4.2.2.6) 

28. understand a variety of classroom assessments appropriate for content area reading such as performance 
tasks, portfolios, rubrics, checklists, anecdotal records, and projects as well as more traditional paper and 
pencil tests, (C; BT – 4.2.1.3, 4.2.2.1) 

29. understand  formal and informal tests such as the MLPP and MEAP, standardized tests and other 
assessments as wells as the uses of each (C; BT – 4.2.1.4) 

30. read journals, professional publications, and electronic sources to find research based strategies, write up the results of the search and present the data to the 
class. (C, R; BT – 2.8, 2.10, 5.4.5)  

 
Course Outline 
 Reading to Learn – Introduction 3 hours 

•  Michigan Definition of Reading  
•  Michigan English Language Arts Standards and Benchmarks 
•  What is content reading? 
•  Why is every teacher a teacher of reading? 
•  Why is every teacher a language arts teacher? 
•  Why is providing opportunities for using all aspects of  

language arts important in content area reading? 
 
Affective Domain      3 hours 

•  Attitudes of teachers 
•  Attitudes of students 
•  Interests of students 
•  Attitude and interest inventories 

 
Supporting Learning With Multiple Resources   3 hours 

•  Literature   
•  Technology 
•  Thematic units 
•  Personal inquiry 
 

Determining the Reader’s Background    3 hours 
•  Readability  
•  Considerate/Inconsiderate Text 
•  Improving readability 
•  Assessing background 
•  Text selection 
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Building Reader’s Background     3 hours 
•  Schema theory 
•  Role of prior knowledge and interest 
•  Activities for building background 
 

Assisting Comprehension      6 hours 
•  Process vs. product 
•  Patterns of organization 
•  Levels of comprehension 
•  3-level guides 
•  Questioning 
•  Self-monitoring 
•  Fix-up Strategies 

 
Reflection on Reading     4 hours 

•  Critical thinking 
•  Demonstrating learning 
•  Fostering reflective thinking 
•  Evaluation 
•  Authentic assessment 
•  Self-evaluation 

 
Vocabulary       6 hours 

•  Concept development 
•  Fix-up strategies for word identification 
•  Before reading vocabulary instruction 
•  Vocabulary development during reading 
•  Reflection on vocabulary after reading 
•  Enriching language 
 

Writing for Learning      3 hours 
•  Connection to reading 
•  Using the computer 
•  Stages of writing 
•  Preparation/prewriting 
•  Writing as assisted comprehension 
•  Reflective writing activities 
•  Evaluating writing 
 

Study Strategies       4 hours 
•  Assessment 
•  Strategies and Systems 
 

 
Cooperative Study      3 hours 

•  Types of cooperative study 
•  Techniques 
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Supporting Diverse Learners     4 hours 

•  At-Risk Students      
•  English language learners 
•  Low SES 
•  Building motivation and self-esteem 
•  Reading strategies  

 
FINAL        Finals week 
 
Evaluation: 

•  Midterm and Final 40% 
•  Strategic reading activities for a content unit 50 
•  Strategies research and presentation   10 

   100% 
   
 Graduate Credit:  

An additional project is required based on the course objectives and the student's career goals. The grade 
will first be calculated based on the above and then this project will be 10% of the final grade. 

 
Syllabus Prepared By:   
 Barbara V. Senesac, Ph.D.                  (Name) 
 
                                                        (Signature) 
 
 April 3, 2002                                  (Date) 
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CENTRAL MICHIGAN UNIVERSITY 
COLLEGE OF EDUCATION AND HUMAN SERVICES 

Department of Teacher Education and Professional Development 
Course Syllabus 

 
     EDU               533          Diagnosis and Treatment of Reading Difficulties                                                 
3(2-3) 
Designator Number Course Title                                                                                     Credit(Mode) 
 
Title Abbreviation:  Diagnosis/Treat Rdg Diff 
 
Bulletin Description:  Diagnostic procedures and use of remedial and developmental techniques.  
Exploration of the role of the specialist. 
 
CMU provides students with disabilities reasonable accommodations to participate in educational 
programs, activities, or services. Students with disabilities requiring accommodations to participate in 
class activities or meet course requirements should contact the instructor as early as possible. 
 
Prerequisites: EDU 330 and EDU 431 
 
Textbooks and Other Required Materials to be Furnished by the Student: 
Textbooks to be selected from current textbooks related to diagnosis and treatment of reading difficulties including the but 

not limited to the following: 

  
Davenport, R. (2002). Miscues not mistakes: Reading assessment in the classroom. Westport, CT: 

Heinemann. 
 
Goodman, Y.M., D.J. Watson, and C.L. Burke (1987). Reading miscue inventory alternative procedures. 
New York: Richard C. Owens Publishers, Inc. 
 
Walker, B.3. (2000). Diagnostic teaching of reading techniques for instruction and assessment. 4th ed. 
Columbus, OH: Merrill. 
 
Phinney, M.Y. (1988). Reading with the troubled reader. Portsmouth. NJ: Heinemann. 
 
 
Special Requirements of the Course: 
 
Practicum: a minimum of 30 hours that include: Practice in administering formal and informal tests; 
tutoring practice with a designated student or students; and .using, a teacher interview to obtain 
information about the student and to collaborate with classroom instruction. (BT – 1.4) 
 
General Methodology Used in Teaching the Course: 
1. Lecture 
2. Discussion 
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3. Small group work 
4. Individual assignments 
5. One-to-one discussion/supervision 
6. Practicum experience with a child/children 
7. Supervision of the practicum experience 
 
Course Objectives: 
 
C- Concept- and knowledge-driven: A professional educational practice that is concept and knowledge- driven has, as 

its foundation, content knowledge. This knowledge base is acquired through serious study and developed through 
research. 

 
LEA- LEArner centered: A professional educational practice that is learner-centered focuses on the cognitive, affective 

and physical needs, and characteristics of each learner. It is based on the belief that all learners grow and develop 
throughout life and that all students can learn. 

 
R- Reflective practice relevant to diverse settings and roles: Educators will work in diverse 

settings – from the large, urban high school to the small, rural school. Communities and schools 
are comprised of diverse people from a wide variety of cultural, ethnic, racial and socioeconomic 
backgrounds. Best educational practice requires recognition of and provisions for these 
differences. 

 
BT -   Reading Minor Endorsement:  The number refers to each required standard for meeting the  

reading minor endorsement 
 
 
After completing this course, the undergraduate student will be able to: 
 
1. review and extend information, instructional strategies, and assessment related to  

a. phonemic awareness (C; BT – 3.1.2.4, 3.4.4, 4.1.3.3)  
b. word recognition strategies (C; BT-3.1.2.4, 3.4.4, 3.4.5, 4.1.3.3, 4.2.2.3) 
c. fluency (C; BT – 3.1.2.4, 3.4.5, 4.2.2.3) 
d. vocabulary development (C, BT – 3.3.1, 3.4.6, 4.1.3.4, 4.2.2.3) 
e. comprehension (C, LEA; BT –3.1.2.2, 3.2.6, 3.2.7, 3.3.1, 3.3.2, 3.4.5, 3.4.7, 4.1.3.2, 4.1.3.5, 4.2.2.3)   
f. content reading strategies (C; BT – 3.3.2, 3.3.3)  
g. appreciation and knowledge of literature (C; BT – 3.2.1, 3.2.2, 3.2.3, 3.2.5, 3.3.2, 3.4.1.4) 
h. writing process/reading-writing connection (C; BT – 2.3, 3.3.1, 3.3.4, 3.4.2.2, 3.4.3, 4.1.3.1, 4.1.3.2, 4.1.3.7, 4.2.2.1, 

4.2.2.2, 4.2.2.4)  
i. metacognitive, fix-up strategies for word identification and comprehension (C; BT – 3.4.8, 4.1.3.3, 4.1.3.6, 4.2.2.3) 
j. study skills (C; BT – 3.4.9) 
k. spelling (C; BT – 3.4.2.2, 3.4.4, 4.1.3.8) 
l. critical thinking skills (C; BT – 2.4, 3.1.2.6, 3.1.2.7, 3.2.7, 4.1.3.10) 
m. language and reading acquisition (C, LEA; BT – 3.1.2.2, 3.4.2.3) 
n. listening and speaking (C; BT – 2.3, 3.1.2.7, 3.2.6, 3.2.7, 3.3.1, 3.3.4, 3.4.2.2, 4.1.1.1, 4.1.3.1,4.1.3.2, 4.1.3.9, 

4.1.3.10)  
o. viewing and visually representing (C; BT – 2.3, 3.1.2.7, 3.2.6, 3.2.7, 3.3.1, 3.3.4, 4.1.3.1, 4.1.3.2, 4.2.2.1, 4.2.2.4) 
p. inquiry process (C, LEA; BT – 3.4.10, 4.1.1.9, 4.2.2.4) 
q. student attitudes, motivation, and self-selection of material, genre, and topics (C, LEA; BT- 2.2, 2.4, 2.5, 3.1.2.7, 

3.2.4, 3.4.1.1, 3.4.1.3, 3.4.1.4, 4.1.1.8)  
r. diversity (C, LEA; 3.1.1.3, 3.1.2.2, 3.4.2.3, 4.1.1.5, 4.1.1.7, 4.1.2)  
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2. know and apply the theory, and scientifically based research of literacy leaders and others as related to literacy 
development, reading disabilities and literacy needs from the field of literacy, psychology, special education and general 
education. (C; BT-2.10, 3.1.1.4, 3.1.2.8, 4.1.1.2, 4.1.1.3, 4.2.1.1)  

3. comprehend and apply the information in the current definition of reading “the process of constructing meaning through 
the dynamic interaction among the reader’s existing knowledge, the information suggested by the written language, and 
the context of the situation.” (C; BT- 3.1.1.1) 

4. understand the nature and  multiple causes of reading disabilities  (C, LEA; BT – 3.1.1.3, 4.1.2, 5.1)  

5. analyze a variety of diagnostic procedures for reading and the language arts (C, LEA; BT – 4.2.1.3, 4.2.1.4, 4.2.1.5, 
4.2.1.6, 4.2.1.8, 4.2.2.3) 

6. understand and use the English Language Arts Standards and Benchmarks from the Michigan Curriculum Framework; 
align instruction, curriculum development, and assessment with the standards. (C, R; BT – 1.1,1.2, 4.2.1.2, 5.5.1)  

7. study a variety of remedial and developmental techniques for treating reading and other literacy 
difficulties that: (C, LEA; BT – 5.1) 
a. integrate the language arts and the curriculum (C; BT – 1.3, 3.1.1.2, 3.4.1.5, 4.1.1.3)  
b. use cross disciplinary approaches (C; BT – 1.3, 3.4.1.5) 
c. apply individualized and group instructional interventions for those in greatest need or at low 

proficiency levels (C, LEA; BT- 4.1.1.7, 5.2) 
d. respect the worth, contributions, abilities, and language of all learners (BT – 2.1) 
e. provide opportunities in all aspects of literacy (BT- 3.1.2.6) 
f. use teacher modeling in all aspects of remediation in reading and literacy (BT – 3.4.1.2, 3.4.7, 

4.1.1.1, 4.1.3.5) 
g.reflect the developmental nature of the language arts (BT – 3.4.2.1, 4.1.1.2, 4.2.2.3)  
h.a variety of teaching methodologies and techniques (BT – 4.1.1.3) 

8. determine the remedial needs of a child through formal  and informal diagnostic assessments (C, 
LEA, R; BT – 4.2.1.3, 4.2.1.4, 4.2.1.5, 4.2.1.6, 4.2.2.3) 

9. tutor a child needing remedial assistance using appropriate remedial and developmental techniques 
and materials as determined by diagnostic assessment using lesson plans and journal entries 
reflecting upon the tutoring sessions (C, LEA, R; BT – 2.9, 3.4.1.6, 4.1.1.4, 4.1.1.6, 4.1.1.7, 4.1.2, 
4.2.1.8, 4.2.1.9, 4.2.2.1, 4.2.2.2, 4.2.2.4, 4.2.2.5)  

10. communicate information to student(s) regarding strengths, developmental needs, and ways to 
achieve improvement. (C, LEA, R; BT – 4.1.3.11, 4.2.1.5, 4.2.1.7, 4.2.2.6, 5.4.1) 

11. write a case study using information from formal and informal, assessments along with the 
information gleaned in the tutoring sessions, and report results and remedial suggestions to parents, 
teachers, and administrators. (C,LEA, R; BT – 4.2.1.4, 4.2.1.5, 4.2.2.5, 4.2.2.6) 

12. understand how contextual factors in school can influence students’ learning and reading (e.g., 
grouping procedures, school programs, assessment). (C, LEA, R; BT- 5.3) 

13. develop an understanding of the reading educator’s role in organizing and implementing school and 
district reading programs:: 
a. providing information about reading (C, R; BT- 5.4.1, 5.4.2, 5.4.3, 5.4.4, 5.4.5) 

- students concerning strengths, needs, and ways to improve (BT – 4.1.3.11, 4.2.1.4) 
- parents in supporting students through cooperative efforts and programs (BT – 2.6, 3.4.1.7, 

4.2.1.7) 
-   allied professionals and paraprofessional on assessment of student achievement and 

instructional planning (BT – 4.2.1.3, 4.2.1.4) 
-  administrators, staff members, school board members, policy makers, the media, and the local 

community     concerning practices, assessment and data (BT-2.11, 2.12, 4.2.1.4) 
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-   colleagues and the wider community to share interpretation of research findings (BT-2.8, 2.11, 
2.13)  

b. serving an active role in curricular development (C, R; BT - 5.5.1, 5.5.2, 5.5.3, 5.5.4, 5.5.5, 5.5.6, 
5.5.7) 

 participating in ongoing curriculum development, alignment, and evaluation 
-  adapting instruction to meet the needs of diverse learners for a variety of purposes (BT- 
4.1.1.5, 4.1.1.7) 
- supervising, coordinating, and supporting all services associated with reading programs  
- selecting and evaluating instructional materials including technology-based literacy tools (BT – 

3.4.1.6, 4.1.1.6) 
- using multiple indicators to determine teaching and curriculum effectiveness (BT – 4.1.1.4, 
4.2.1.9) 
- planning and implementing programs supported by federal, state, and local funding designed to 

help students with reading problems 
- assisting in developing individual educational plans for students with severe learning problems 
related to literacy 

 c. participating in professional development programs that (C, R; BT - 5.6.1, 5.6.2, 5.6.3, 5.6.4) 
-  emphasize the dynamic interaction among prior knowledge, experience, and the school context 
-  are sensitive to classroom and school factors (BT – 3.1.2.4) 
-  support ongoing conversations with parents and community regarding literacy (BT 2.7, 
3.4.1.7)  
-  use multiple indicators to judge professional growth (BT - 4.2.1.9) 

d. interacting with literacy research to (C, R; BT - 5.7.1, 5.7.2) 
-  apply literacy research in a variety of contexts and conduct research with a range of methods 
(BT – 2.14) 
-  promote and facilitate teacher- and classroom-based research 

e. supervising paraprofessionals by(C, R; BT - 5.8.1, 5.8.2, 5.8.3) 
- planning lessons, observing and evaluating their interactions with children and providing 

feedback on their performance 
- providing professional development and training 
- providing emotional and academic support 

f. knowing federal, state, and local programs designed to help students with reading difficulties. (C, 
R; BT – 5.9) 

 
Course Outline: 

I. Introduction                        two 
hours  
 A. Review of the current definition 
of reading 

     B.   Review current English Language Arts Standards and Benchmarks 
 C. Nature of reading disabilities 
 D. Characteristics of readers with difficulties or disabilities 
 E. Reasons for failure in reading 
 
II. General Principles of Diagnosis two hours  
 A. Educational diagnosis -- inventories and tests 
 B. Informal tools of assessment 
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 C. Directions for administering formal assessments 
 D. Directions for administering informal assessments 
 
III. Administration of formal and informal reading tests  four hours 
 A. Procedures for administering formal  tests such as the Peabody, the Sort, 
  and other standardized tests and state assessments (MEAP) 
 B. Procedures for administering informal tests such as MLPP, Miscue Analysis, 
  Spelling Inventories, DIBLES, etc.  
 C. Analysis of results of formal reading tests 
 D. Analysis of results of informal reading tests 
 
IV. Interpreting test and research results in reading       three 

hours   
 A. Examining current research in reading diagnosis and remediation  
 B. Relating diagnosis and remediation to current research in reading development 
 C. Interpreting the combined test data gathered during test administration 
 
V. Principles of Remedial Instruction eight hours  

A. Remedial techniques and strategies 
B. Lesson Planning and Reflection 

 C. Matching remediation to assessment 
 D. Parent's role 
 
VI.  Record keeping and writing case studies  three hours  
 A. Anecdotal Records 
 B. Portfolios 
 C. Writing case studies utilizing both test data and remedial observations during tutoring 
 E. Communicating with parents, teachers and administrators 
 
VII.  An overview of the reading educator’s role   six hours  
 A. The reading educator and the school program 
 B. The reading educator and the classroom teacher 
 C. The reading educator and curriculum development 
 D. The reading educator as communicator 
 E. The reading educator and professional development 
 F. Reading and other literacy programs for students with reading and/or literacy difficulties 
 G. Paraprofessionals and parent volunteers 
 
VIII.  Final     two hours  
 

Practicum 
1. Observe, diagnosis and tutor a student for a total of 30 hours. 
2. Observe the student in the classroom (3 hours). 
3. Diagnosis the student using a minimum of three diagnostic instruments (minimum of 3 hours). 
4. Remediate the student based upon results of testing, teacher recommendations, observation and 

knowledge of the reading process (24 hours minus any extra hours needed for more than 3 
hours of diagnosis). 
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5.  Each remedial session will include oral reading to the student, the student reading orally or 
silently, teaching of strategies, and a writing activity. 

6. Evaluation of the practicum experience: a. teacher observation - credit/no credit b. instructor 
observation - credit/no credit   

 
Evaluation: 

1. Final examination - 25% 
2. Ability to administer and analyze diagnostic test results – 15% 
3. Content of written reports/case study/parent letter - 30% 
3. Lesson plans/journal – 20% 
4. Demonstrations on designated topics to be selected in consultation with the instructor - 10% 
5. Practicum - credit/no credit 
6. Graduate students conduct special presentations/projects chosen in consultation with the 

instructor – credit/no credit 
 
Syllabus Prepared By:   
   
 
  Rose                                (Name)           
                                            (Signature) 
 
  October 2002                                (Date) 
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