


Assurance Argument — Criterion Four

4 - Teaching and Learning: Evaluation and Improvement

The institution demonstrates responsibility for the quality of its educational programs, learning
environments, and support services, and it evaluates their effectiveness for student learning
through processes designed to promote continuous improvement.

4.A - Core Component 4.A

The institution demonstrates responsibility for the quality of its educational programs.

1. The institution maintains a practice of regular program reviews.

The institution evaluates all the credit that it transcripts, including what it awards for

experiential learning or other forms of prior learning, or relies on the evaluation of

responsible third parties.

The institution has policies that assure the quality of the credit it accepts in transfer.

4. The institution maintains and exercises authority over the prerequisites for courses, rigor
of courses, expectations for student learning, access to learning resources, and faculty
qualifications for all its programs, including dual credit programs. It assures that its dual
credit courses or programs for high school students are equivalent in learning outcomes
and levels of achievement to its higher education curriculum.

5. The institution maintains specialized accreditation for its programs as appropriate to its
educational purposes.

6. The institution evaluates the success of its graduates. The institution assures that the
degree or certificate programs it represents as preparation for advanced study or
employment accomplish these purposes. For all programs, the institution looks to
indicators it deems appropriate to its mission, such as employment rates, admission rates
to advanced degree programs, and participation rates in fellowships, internships, and
special programs (e.g., Peace Corps and Americorps).

[98)

Argument
4.A.1. The institution maintains a practice of regular program reviews.

Academic program review is a primary vehicle in a multi-faceted commitment to continuous
quality improvement. The program review processes includes evidence collection relative to
quality, shared discussions regarding a program’s current status and future directions, and
constructive feedback through peer and administrative review. As part of this process, program
faculty complete a self-study that responds to 30 program quality indicators, including
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assessment of student learning outcomes, effectiveness of the capstone experience, and
meaningful employment of graduates.

A secondary purpose of program review is to provide information that informs decisions
regarding program size. Options include increasing, maintaining, or reducing the size of the
program, consolidating the program, or deleting the program. Program review results in three
summary ratings: program quality, modification of program size, and need for additional
resources. The recommendations regarding quality and program size directly affect the resources
needed for program improvement or the resources that become available for reallocation when
programs are reduced, combined, or eliminated.

The Vice Provost for Academic Effectiveness meets with department chairs and program faculty
the year before the scheduled review to go over the Program Review Handbook (Evidence:
Program Review Handbook 2015) and to discuss the best way to approach the process for their
unit. The self-study is the heart of the program review process as it is the vehicle for focusing
conversations among faculty and other stakeholders on evidence relevant to the current status of
the program and aspirations for its future.

The program faculty conduct an analysis of the internal strengths and weaknesses, as well as the
external opportunities and threats, and rate the program on quality, size, and funding. An external
review of the program occurs either as part of specialized accreditation or as part of program
review. The program faculty consider all input and develop action steps for program
improvement.

The self-study, library and technology surveys, external reviewer comments, program SWOT
analysis, and action plan are then forwarded to the college dean and, if a graduate program, to the
Dean of the College of Graduate Studies. The concluding program review discussion is with the
Provost, Vice Provost, dean(s), department chair, and program leadership. Following that
meeting, the Provost makes independent recommendations to address the quality and size of the
program as well as required resources. Following thorough discussion of the program, the
Provost writes a letter (Evidence: Example Provost Program Review Letters) that includes a
summary of program quality, the need for resources, and recommended actions for program
improvement in response to the program review documents and discussion. The Provost may ask
for interim reports that summarize progress on recommended actions for program improvement.

Program review is scheduled (Evidence: Program Review Schedule 2012-2017) every five
years, but the schedule may be adjusted to coincide with specialized accreditation schedules as
agreed upon in advance by the dean, department, and Vice Provost for Academic Effectiveness.
This schedule interfaces with the cycle of student learning outcomes assessment described in
4.B.

In 2010-2011, CMU engaged in academic program prioritization modeled after the process
described in Prioritizing Academic Programs and Services: Reallocating Resources to Achieve
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Strategic Balance by Robert C. Dickenson. The prioritization process began with each
department providing a review of its programs, utilizing both quantitative and qualitative
information to evaluate the importance of the program, the quality of the program, the
opportunity for program growth, and the opportunity for program improvement.

After discussions among departments, college advisory committees, deans, and the Provost, all
programs were placed into one of the five categories, with a forced distribution of programs
within each college:

o candidate for enrichment (10-15%),

o retained at a somewhat higher level of support (25-30%),

o retained at a neutral level of support (25-30%),

o retained but with a lower level of support (25-30%), or

o candidate for reduction, phasing out, or consolidation with another program (10-15%)).

Program prioritization allowed for the comparison of one program to another based upon a
common set of criteria. After much discussion, President Ross made final prioritization decisions
in Fall 2011. The investment via prioritization was $3,667,296 in new base funds plus
$1,185,000 of one-time funds. In addition to that funding, colleges pledged to internally fund
$2,163,000 of base investments plus $2,025,000 of one-time investments. In addition, over 90
programs have been eliminated, put on hiatus, combined, or reconfigured, allowing for the
reallocation of resources.

4.A.2. The institution evaluates all the credit that it transcripts, including what it awards
for experiential learning or other forms of prior learning, or relies on the evaluation of
responsible third parties.

Students may receive credit transferred from other accredited institutions, by qualifying scores

on standardized examinations, and from experiences outside of the traditional classroom where
documented learning occurred. In each case, CMU has specified policies to evaluate and award
all credit it transcripts.

Transfer Credit. The CMU Transfer Credit Policy (Evidence: Transfer Credit Policy),
published in the Undergraduate Bulletin, describes the transfer of credit from accredited schools
and foreign institutions, non-accredited schools, military training and experience, non-military
training experiences, international baccalaureate diplomas and certificates, and the 13" year of
high school. It also presents the Michigan Association of Collegiate Registrars and Admissions
Officers (MACRAO) Articulation Agreement and the new Michigan Transfer Agreement
(MTA) (effective Fall 2014) (Evidence: MTA and MACRO Agreements) as well as how to
deal with exceptions. The Registrar’s Office website displays a link to the Transfer Credit
Equivalency Table. Students may request an evaluation of courses not listed in the Transfer
Credit Equivalency Table (Evidence: Request for Transfer Credit) by contacting
Undergraduate Academic Services.

W
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CMU considers requests for transfer credit coursework from regionally accredited degree-
granting colleges or universities or international credit that is approved by the government or the
official regulating agency of the country in which the college or university is located.
Coursework must be appropriate to the intended program of study and comparable in nature,
content, and rigor to coursework offered by CMU. To be considered, courses must appear on an
official transcript sent to CMU from the issuing institution. The Registrar’s Office works with
faculty to establish whether a course is deemed equivalent to a CMU course. Courses judged to
be equivalent are transferred as specific CMU courses; those not equivalent to a specific course
can be transferred as elective credits. There are limitations to the number of transfer credits that
can be applied to a degree program and, in some cases, to a specific major. These are described
in the academic bulletins and on the program web pages.

A student who transfers from a community college in Michigan with a transcript documented as
having satisfied the MACRAO/MTA will have satisfied the University Program portion of the
General Education Requirements at CMU. Both agreements reference specific courses that
fulfill the University Program requirements (Evidence: Policy on Transfer Credit Applied to
the UP).

Global Campus publishes its undergraduate and graduate Transfer Credit Policy (Evidence:
Transfer Policy Global Campus) in the Global Campus Bulletin, which includes information
about veterans’ educational benefits and how military experiences and training may be
considered for transfer credit. Students enrolled in programs delivered by Global Campus may
receive prior learning credit for courses that did not transfer to CMU as long as the courses were
completed at regionally accredited schools.

Graduate transfer credit (Evidence: Graduate Transfer Credit Policy) is evaluated and
approved by the relevant academic department and awarded by the College of Graduate Studies.
In most cases, there is a limit to the number of transfer credits that may be counted toward a
graduate degree. A copy of the Graduate Transfer Credit Policy is in the Graduate Studies
Bulletin.

CMU has a variety of articulation agreements, including those with community colleges,
domestic and international universities, tribal colleges, and United States military bases. All
articulation agreements in their entirety are available in the Agreements Database (Evidence:
Agreements Database Search) on the Academic Effectiveness web page. In addition, the
Reverse Transfer Agreements are available on the Registrar’s website, and the Transfer
Curriculum Guides (Evidence: Transfer Credit Guide - Example Alpena CC) are
available on the Admissions Office’s web pages.

All articulation agreements clearly show the equivalency of prescribed coursework that transfers
to CMU. These agreements ensure transferability of credit and continuity of the student’s
program. They are regularly updated as requirements change. Several offices, including
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Admissions, Office of International Affairs, Global Campus, and academic departments,
collaborate to develop the articulation agreements.

Advanced Standing by Examination. Undergraduate students may be granted credit at CMU by
earning high scores on the following specified examinations: Advanced Placement (AP),
College Level Examination Program (CLEP), and International Baccalaureate (Evidence:
Advanced Standing). A table in the Undergraduate Bulletin shows approved AP examinations
paired with the CMU courses in which credit is granted for a minimum score of three to five
depending upon the content area. The courses are approved by individual academic departments
and are subject to change.

The College Level Examination Program (CLEP) sponsored by the College Board affords
current and prospective students the opportunity to demonstrate their academic proficiency at the
freshman and sophomore levels in both general areas and specific subjects. Policies concerning
the use of CLEP General Examinations at Central Michigan University are developed and
controlled by the Academic Senate. The minimum scores for CLEP Subject Examinations are
determined by the department authorizing credit. When a student submits evidence of
achievement by CLEP, the Registrar’s Office evaluates it and awards credit in appropriate areas.
A table in the Undergraduate Bulletin shows approved CLEP subject examinations paired with
the CMU course for which credit is granted for a score at the 50 percentile or higher. The
course equivalencies are approved by the academic departments and are subject to change.

High school students may receive credit through the International Baccalaureate (IB) Diploma
Programme. Strong scores on IB Higher Level examinations allow for course waiver or course
credits. A table in the Undergraduate Bulletin shows the IB course name, exam level, score, and
CMU equivalent. Additional IB courses and examinations are under review by departments.

Credit by Examination. A regularly matriculated student who has had experience or background
comparable to a course at the university may file for credit by examination for a specific CMU
course. Certain restrictions, articulated in the Undergraduate Bulletin, ensure that there is no
duplication of credit, that credit has not been earned for a higher-level course, and that this credit
is not used to improve or replace a grade. Very few students avail themselves of this option.
Credit by examination, when graded, carries point values as other courses do. Credit by
examination in courses offered only on the credit/no credit basis do not carry point values and
count only as earned credits. Credits earned by credit by examination cannot be used to meet
required credits in residence.

Foreign Language Placement/Retroactive Credit. Students who have had French, German, or
Spanish in high school and want to continue the study of that language at CMU must take a
placement exam in that language before registering for classes. Only those who have had no
previous experience in the foreign language may enroll in 101 without taking the placement
exam. Students with CMU or other college-level credit in the language do not have to take the
placement exam. After completing the course and earning credit, students have the opportunity
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to earn retroactive credit. Students who enroll in a course beyond the beginning 101 course and
receive a grade of B (3.0) or better are eligible for up to 8 hours of retroactive credit. To qualify,
students must be enrolled at the level determined by their score on the placement exam or at a
higher level.

Prior Learning Credit at CMU. CMU has developed a Prior Learning Assessment (PLA) process
and assembled a team of faculty to evaluate portfolios submitted for college credit. Academic
credit may be awarded (Evidence: Prior Learning Assessment Briefing) for learning
resulting from career and personal experiences; job-related activities; extensive hobbies, travel,
and foreign residency; community service; and training received through on-the-job instruction,
self-study, or specialized schooling. CMU’s prior learning model is based on “competencies”
rather than course “equivalents,” but the credit awarded may be applied to students’ degree
program, usually as elective credits. Unlike transfer credit, the competency model for prior
learning allows students to earn credit in areas of college-level regardless of whether CMU offers
a specific course in that area. The prior learning must be directly related to the degree being
pursued for the credit to be applied to a program plan. Credit from prior learning may not be
used to meet any University Program or competency requirement. All graduate and
undergraduate students admitted to CMU and enrolled in a degree program offered through
CMU Global Campus are eligible for prior learning credit; currently, students enrolled in
programs offered only on campus are not eligible for prior learning credit. However, several on
campus programs are evaluating the applicability of prior learning credit.

For assessment purposes, students’ prior learning experiences are categorized into three areas:
(a) work experiences (based on employment positions), (b) training experiences (e.g., workshops
or classes taken to enhance learning and professional development), and (c) life experiences (less
formal, volunteer-type interests and activities that are of substantial duration and have resulted in
college-level learning). For any prior learning to be considered for credit, both undergraduate
and graduate students must develop a portfolio (Evidence: Prior Learning Portfolio
Undergraduate Sample, Prior Learning Portfolio Graduate Sample) that explains and
documents the experiences and the competencies acquired. Key in this process is the student’s
self-assessment, which explains the learning that occurred through the experiences.

Eligibility for prior learning credit, the types and levels of credit awarded, the number of possible
credits, and the mechanisms for evaluation and verification of the information in the portfolios
are all found in the Prior Learning Student Handbook (Evidence: PLA Student Handbook)
and Prior Learning Assessment Team Manual.

4.A.3. The institution has policies that assure the quality of the credit it accepts in transfer.

The Transfer Credit Policy (Evidence: Transfer Credit Policy) assures the quality of the
credit CMU accepts in transfer. CMU considers for transfer credit an undergraduate course from
another college and/or university that is accredited by a regional institutional accrediting
association, from a foreign university or college approved by the government, or the official
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regulating agency of the country in which the university or college is located, subject to the
following conditions:

e Courses must be germane to a program at Central Michigan University;

e Only transfer courses completed with a grade of C- (1.7) or better or the equivalent will
be accepted; and

e Credits from foreign institutions are accepted using the guidelines developed by the
World Education Series of the American Association of Collegiate Registrars and
Admissions Officers and in consultation with the relevant departments.

All applications for undergraduate transfer credit are evaluated by the Registrar’s Office. All
changes to the university transfer credit policies are submitted to the Degrees, Admissions,
Standards, and Honors committee (DASH) and Academic Senate for approval. Students must
appeal through the Board of Appeals to receive transfer credit from a non-regionally accredited
institution. Before making a decision, the Board of Appeals consults with the appropriate
academic department. Lastly, the graduation audit includes an audit of transfer credit and
verification that the credits are allowed on the major and that the number of credits does not
exceed any limitations set by the department. All undergraduate audits are performed by the
Registrar’s Office, and all graduate audits are performed by the College of Graduate Studies.

4.A.4. The institution maintains and exercises authority over the prerequisites for courses,
rigor of courses, expectations for student learning, access to learning resources, and faculty
qualifications for all its programs, including dual credit programs. It assures that its dual
credit courses or programs for high school students are equivalent in learning outcomes
and levels of achievement to its higher education curriculum.

Faculty Authority Over Curriculum Quality. CMU faculty control the curricular process that
assures course and program rigor. As described in 3.A.1, all new courses and programs and all
course and program modifications proceed through the curricular process as outlined in the
Curriculum Authority Document (Evidence: Curriculum Authority Document) (CAD).

Faculty Determine Student Learning Outcomes. Expectations for student learning exist at both
the program and course levels and are evaluated through the assessment and program review
processes as well as through specialized accreditation for some programs. Program goals are set
by faculty when the program is first proposed. The annual assessment process provides an
opportunity for faculty to review the goals outlined in their assessment plan.

Program goals are linked to student learning outcomes in the assessment management system,
WEAVEonline. The Policy on Student Learning Outcomes Assessment (Evidence: Student
Learning Outcomes Assessment) outlines the assessment process, links the assessment of
student learning outcomes to program review, describes the roles of faculty and administration in
the process, and sets the process timeline. All graduate programs, undergraduate majors,
independent minors and certificates, the General Education Program, and the Honors Program
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are required to develop assessment plans and to engage actively in yearly assessment activities.
The Assessment Council, an Academic Senate committee composed of faculty and staff from
across campus, oversees the assessment process and reviews all program assessment plans and
reports.

Access to Learning Resources. As stated in 3.D.1, CMU’s teaching and learning infrastructure
includes backbone services such as the technology and library infrastructures and is available to
all students independent of location. Additional spaces and resources that support individual
programs of study such as open labs, group study space, practice rooms, etc., are available as
needed. Many program-related resources, such as museums and performance spaces, enhance the
cultural environment for students and the broader community. Others, such as specialty clinics,
deliver needed services to the CMU students, faculty, and staff as well as the community at
large. Collectively, these resources promote learning and provide places where students gain
practical experience. All resources are administered and supported financially by the university.

Institutional Control of Faculty Qualifications. CMU requires all faculty to meet the criteria
outlined in the HLC Assumed Practice B.2, Faculty Roles and Qualifications. Base faculty
qualifications are outlined in the CMU/CMUFA Agreement. Schools and departments determine
the credentials and experience required for individual positions by following hiring procedures
described in their bylaws. All regular faculty must submit official academic transcripts and
credentials at the time of their initial hire for review by Faculty Personnel Services. Fixed-term
faculty members teaching through Global Campus are reviewed for individual course approvals
by the appropriate academic department chair or review committee. In accordance with the
CMU/Union of Teaching Faculty Agreement, approvals are granted for one-time-only, one-year,
or three-year periods.

Central Michigan University does not offer dual credit classes on a regular basis. A few courses
were offered at area high schools in a hybrid format by CMU faculty for two semesters, but they
were not continued.

4.A.S5. The institution maintains specialized accreditation for its programs as appropriate to
its educational purposes.

Twenty-five CMU programs have been reviewed, and are fully accredited by one or more
specialized accrediting organizations (Evidence: Specialized Accreditation Table). All
accredited programs report their accreditation status on their website and in the academic
bulletins. Central Michigan University discloses the relationship with all regional and specialized
accrediting bodies on the Academic Effectiveness website and in the online and paper academic
bulletins.

The program leading to the Doctor of Medicine is new and is moving through the process toward
full accreditation by the Liaison Committee on Medical Education (LCME). The CMU program
has been granted preliminary status by the LCME and is undergoing review for provisional
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accreditation. Full accreditation is not granted until the first class of students is in its final year of
the program, which will be 2016-2017.

4.A.6. The institution evaluates the success of its graduates. The institution assures that the
degree or certificate programs it represents as preparation for advanced study or
employment accomplish these purposes. For all programs, the institution looks to
indicators it deems appropriate to its mission, such as employment rates, admission rates to
advanced degree programs, and participation rates in fellowships, internships, and special
programs (e.g., Peace Corps and Americorps).

CMU uses data from many sources, including those available from national associations and
those specific to our students, to develop curricular and co-curricular programming that prepares
students for employment upon completion of their degrees.

Employment Surveys. CMU conducts an annual assessment of recent graduates to understand and
continuously enhance services that help to prepare students for gainful employment. The First
Destination Survey monitors where recent baccalaureate graduates are working or studying
after graduation. Academic departments throughout campus utilize the findings to inform future
practice. According to Career Services, over the past ten years, graduates employed full-time has
ranged from 58%-61%, pursuing an advanced degree has ranged from 11%-24%, and
unemployed has ranged from 9%-15%. When asked how closely connected the current positions
of the alumni are to their academic majors at CMU, an average of 51.3% reported that they are
“directly related,” 28.9% indicated “moderately or somewhat related,” and only 19.8% indicated
that their current employment position is not related to their academic majors. The majority of
alumni (80%-90%) reported that their current position was somewhat, moderately, or directly
related to their academic major. Furthermore, 70% of survey respondents indicated that their
academic studies at CMU prepared them either “exceptionally” or “moderately” well for their
current jobs (Evidence: First Destination Survey Summary).

In 2009, Career Services conducted a formal survey of employers (Evidence: Survey of
Employers 2009) who had recruited CMU students. Results indicated that nearly every
supervisor (95%) would choose to hire CMU graduates after becoming aware of the work
performance of their CMU employees. Supervisors (93%) also felt that CMU graduates were
equally or better prepared compared to graduates of other institutions. CMU graduates received
high ratings on work ethic and interpersonal skills.

In addition, numerous departments administer their own alumni surveys, either as part of their
program review efforts or as part of their assessment of student learning. For example, 84% of
geology graduates in the past five years are employed in their field or entered graduate school,
70% of the electrical engineering graduates and 98% of the mechanical engineering graduates in
the past three years are employed in their field, and 97% of the students who graduated from the
master’s programs in chemistry/biochemistry are employed or in graduate programs. The
Academic Senate’s Assessment Council provides grants to departments to offset the costs
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associated with these data-gathering efforts. In recent years, departments as diverse as History;
Social Work; Athletic Training; and Foreign Languages, Literatures, and Cultures have received
grants to conduct alumni surveys to learn about the employment success and graduate school
activities of recent graduates. These data are included in the assessment report and are used to
inform program improvement.

As part of the data collection for CAEP accreditation, alumni with BS in Education degrees are
surveyed one year and three years after graduation, and alumni from graduate programs in
education are interviewed in the year after their graduation. A survey of Michigan principals is
administered annually to learn of their satisfaction with the performance of CMU graduates with
BS in Education degrees. Global Campus surveys its alumni annually.

Licensing and Certification Testing. An important form of assessment for a subset of CMU
programs has been students’ performance on certification and licensing exams given to new
practitioners. Academic Effectiveness maintains records of specialized accreditations held by
CMU and certification exams (Evidence: Certification Examination Results and Posting)
that are available to students graduating from CMU programs. These assessments provide CMU
with standardized data regarding student performance that yield comparative benchmarking.
Validation of program content through these professional bodies and standardized examinations
provides clear measures of program success in meeting external standards.

Graduates of Michigan’s teacher preparation programs must pass a certification exam in their
field of specialization in order to receive teacher certification. Data regarding teacher preparation
programs are collected, analyzed, and benchmarked against other Michigan institutions every
year. The performance of CMU students is regularly assessed against the goals and standards of
the Michigan Department of Education (MDE) and against other relevant standards involving
alumni, employers, practitioners, and community partners in improving program elements and
processes. CMU receives results for all students taking the Michigan Test of Teacher
Certification (MTTC) (Evidence: MTTC Results CMU 2013-2014) by subject area tested,
major or minor, and test date. These results are reviewed at many levels by the Professional
Education Unit faculty, staff, advisors, and the Dean of the College of Education and Human
Services. In addition, these test results must be addressed in the annual program assessment
reports, program review of all programs leading to the Bachelor of Science in Education, and
CAEP accreditation self-study. Curriculum improvements are made as a result of campus
analyses of the certification results as well as feedback received from the Michigan Department
of Education’s periodic review of CMU’s education programs.

Pass rates on all licensure exams are presented on the program websites. Central Michigan
University students and graduates often exceed national averages on licensure exams.

Participation in Fellowships (N/A), Internships, and Special Programs. Another indicator that
graduate programs prepare students for employment is placement rates in internships required
prior to licensure exams. For example, the Clinical Psychology Ph.D. program has an excellent
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track record of students obtaining APA-accredited pre-doctoral internships. Over the past four
years, 19 of 21 applicants matched (91%) at APA-accredited sites compared to the national
average of 75% (Evidence: Clinical Psychology Internship Placement). A geology graduate
currently is a land steward with Americorps and another is applying for the Americorps program
as a master's student at Michigan State University.

4.B - Core Component 4.B

The institution demonstrates a commitment to educational achievement and improvement
through ongoing assessment of student learning.

1. The institution has clearly stated goals for student learning and effective processes for
assessment of student learning and achievement of learning goals.

2. The institution assesses achievement of the learning outcomes that it claims for its

curricular and co-curricular programs.

The institution uses the information gained from assessment to improve student learning.

4. The institution’s processes and methodologies to assess student learning reflect good
practice, including the substantial participation of faculty and other instructional staff
members.

[98)

Argument

4.B.1. The institution has clearly stated goals for student learning and effective processes
for assessment of student learning and achievement of learning goals.

Student Learning Outcomes. CMU’s departments and units have established clearly stated goals
for student learning for each program. The faculty and staff within these programs are
responsible for establishing assessment plans (Evidence: Developing a Program Assessment
Plan) containing mission statements, program goals, student learning outcomes, direct and
indirect evaluation measures, and achievement targets . The framework for these assessment
plans is established by CMU’s Policy on Student Learning Outcomes Assessment (Evidence:
Student Learning Outcomes Assessment). Assessment plans are stored electronically in
CMU’s web-based assessment management system, currently WEAVEonline.

All undergraduate students complete the General Education program as part of their degree
requirements. Specific learning outcomes are detailed for each of the University Program
(Evidence: Gen Ed Basic Document Set ) (UP) subgroups and for the Competencies. The
General Education program is assessed using several widely available and standardized
assessment measures, such as the NSSE (Evidence: NSSE Report 2015) and the CLA+
(Evidence: CLA Report CMU 2012-2013), and an evaluation of student work from each of the
University Program subgroups. Examples of student work are collected from courses in each
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subgroup on a rotating basis over a five-year period. They are scored using rubrics designed to
assess the UP group learning outcomes. In addition, university-wide programs such as the
Honors Program also have articulated student-learning outcomes and assessment plans.

Assessment Process. The Assessment Council (Evidence: Assessment Council), a committee
of the Academic Senate, oversees the assessment processes. The charge of the Assessment
Council includes recommending policies to the Academic Senate, communicating assessment
plan and report statuses to departments and units, developing formats for yearly summary
reports, reviewing and approving requests for funding of assessment projects, and developing
and maintaining assessment as a critical element of CMU’s continuous quality improvement.

CMU’s Policy on Student Learning Outcomes Assessment, part of the Academic Senate’s CAD,
governs assessment practices at CMU outlining the responsibilities of programs, departments,
units, interdisciplinary councils, and academic offices as well as deans, the Provost, and the
Assessment Council. In addition, this policy provides guidelines for the use of assessment data,
assessment plan revisions, submission of assessment reports, and the evaluation of annual
assessment reports. It also sets the assessment cycle, a schedule for reporting student learning
outcome data.

4.B.2. The institution assesses achievement of the learning outcomes that it claims for its
curricular and co-curricular programs.

CMU assesses achievement of the learning outcomes through the submission of annual
assessment reports (Evidence: Annual Assessment Reporting). Each academic program
collects assessment data directly linked to each student learning outcome. Assessment reports
contain a brief narrative explaining the target status. As a result of the findings and achievement
target status, program faculty and staff use the findings to draw conclusions and develop action
plans to improve student learning.

This annual reporting of assessment activities is overseen by the Assessment Council and the
college assessment coordinators, who meet with departments and interdisciplinary councils
regularly. Each report is reviewed by the relevant coordinator and by one Assessment Council
member. Notes from the meeting with the program faculty, along with the summary letter, are
forwarded to the dean, Vice Provost for Academic Effectiveness, and Provost. Coordinators
schedule a meeting with the dean to review highlights of the assessment activities of all
programs in their college.

CMU is actively involved in the process of creating co-curricular learning outcomes. In 2015, the
university started a review process with an external evaluator to identify opportunities for the
establishment of a leadership framework to guide the formation of co-curricular learning goals,
intended outcomes, and measures. University Recreation recently rewrote every student job
description with an outcome-based format using the top 10 skills employers value, identifying
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how students meet those goals in their daily work at URec. The establishment of co-curricular
learning outcomes is ongoing and reflects an area of continued improvement.

4.B.3. The institution uses the information gained from assessment to improve student
learning.

In addition to reporting assessment data and the achievement of targets, program faculty and
staff report the actions that they have taken to improve student learning and future action steps.
Recently, the schedule for this summative reporting was changed to alternate years to provide
more time for reflection and processing curricular and/or pedagogical changes. The assessment
reporting cycle is now five years and dovetails with the program review cycle to enhance the
discussion of student learning in the program review process.

The biannual assessment report includes answers to four analysis questions. Analysis question 1
is specifically directed toward the dissemination of the findings and helps to maximize faculty
participation, as discussed in 4.C.5. Departments and interdisciplinary councils must share
assessment results with constituencies, including students, and promote conversation among
faculty and staff regarding program improvement. It is expected that departments will post, at a
minimum, their current detailed assessment reports on their department/program websites.
Programs are strongly encouraged to share findings with multiple stakeholders such as alumni,
donors, internship sponsors, etc. Analysis questions 2 through 4 prompt programs to draw
conclusions regarding student learning based on the findings reported, plan subsequent actions,
and report on actions taken since the previous report.

4.B.4. The institution’s processes and methodologies to assess student learning reflect good
practice, including the substantial participation of faculty and other instructional staff
members.

CMU engages in processes and methodologies that reflect best practices when assessing student
learning. The model of employing college assessment coordinators, jointly funded by the
colleges and the Office of Academic Effectiveness, has completely changed the culture of
assessment at CMU. Faculty have a colleague and coach to assist with the writing of student
learning outcomes and assessment goals. The coordinators help programs develop data collection
methodology and disseminate institutional data to programs as needed. The Assessment Council
awards small grants funded by Academic Effectiveness that allow departments and programs to
develop assessment instruments, attend conferences, encourage professional development
associated with program-level outcomes assessment, and to strengthen the infrastructure for the
scholarship of teaching and learning.

The Policy on Student Learning Outcomes Assessment encourages program faculty to assume
ownership of program improvements in order to develop a positive culture. For instance, “A
positive culture of assessment requires the input of multiple stakeholders, especially faculty and
students. Assessment is a collaborative effort that fosters effective student learning, curriculum
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enhancement, and program development. A positive culture of assessment should NOT be a
punitive-oriented process for students, faculty, or programs/units” (Policy on Student Learning
Outcomes Assessment, CAD, Appendix E, Section 1B).

The Provost’s Assessment Incentive Awards (Evidence: Provosts Assessment Incentive
Award 2015-2016) encourage faculty to demonstrate how they have used assessment data to
improve an academic program or student success. Up to five awards are given each year to
programs that demonstrate using assessment data to guide program improvement, revision of the
curriculum, incorporation of technology, or other actions to improve student learning.

Faculty drive all assessment activities including assessment planning, plan revisions, and
reporting. The assessment coordinator and Director of Curriculum and Assessment attend
department and college meetings, facilitate assessment feedback meetings, host assessment
workshops, and hold an Annual Assessment Retreat. In addition, faculty engage in discussion
panels, participate in new faculty orientation, assist with the assessment newsletter, and present
at the IUPUI Assessment Institute Conference.

The Professional Education Unit is the primary coordinating body for all of CMU’s teacher
preparation and continuing education programs, which are distributed across six colleges and
involve 21 departments/schools and five interdisciplinary councils. The PEU consists of more
than 250 professional education faculty members, the Center for Clinical Experiences, the
Director of Professional Education, the dean of the College of Education and Human Services,
and the dean or dean’s designee of each involved college.

The Professional Education Assessment Committee (PEAC) complements the ongoing program
assessment and additional specialized accreditations. It is responsible for providing leadership
for the professional education programs as a whole so that they satisfy CAEP standards and
Michigan Department of Education requirements. In addition, PEAC regularly engages faculty
members in professional education programs to analyze and discuss assessment findings, make
recommendations for actions to enhance assessment activities, and recommend revisions to
curricula and programs based on assessment results.

4.C - Core Component 4.C

The institution demonstrates a commitment to educational improvement through ongoing
attention to retention, persistence, and completion rates in its degree and certificate programs.

1. The institution has defined goals for student retention, persistence, and completion that
are ambitious but attainable and appropriate to its mission, student populations, and
educational offerings.

2. The institution collects and analyzes information on student retention, persistence, and
completion of its programs.
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3. The institution uses information on student retention, persistence, and completion of
programs to make improvements as warranted by the data.

4. The institution’s processes and methodologies for collecting and analyzing information
on student retention, persistence, and completion of programs reflect good practice.
(Institutions are not required to use IPEDS definitions in their determination of
persistence or completion rates. Institutions are encouraged to choose measures that are
suitable to their student populations, but institutions are accountable for the validity of
their measures.)

Argument

4.C.1. The institution has defined goals for student retention, persistence, and completion
that are ambitious but attainable and appropriate to its mission, student populations, and
educational offerings.

Student Retention, Persistence, and Completion Goals. CMU’s clearly defined goals for student
retention, persistence, and completion are part of the overall Strategic Plan (Evidence: Priority
and Metrics Goal Report for 2015-2016) and the Strategic Enrollment Management Plan
(Evidence: Strategic Enrollment Management Plan 2013-2015). The Strategic Plan five-year
goals are ambitious and attainable, as they were derived from historic CMU trends in comparison
to our peer group and other similar institutions. Strategic Priority 1, Student Success, metrics
include the following goals:

e Improve freshman to sophomore retention rate to 80%,
e Increase the four-year graduation rate of first-time, full-time students to 25%, and
e Increase the six-year graduation rate of first-time, full-time students to 63%.

These goals were extended to post-traditional, undergraduate part-time students completing
coursework through online and off-site programs in the Enrollment Management Plan to the
following:

e Improve freshman to sophomore retention rate to 64%,
e Increase the four-year graduation rate of first-time, full-time students to 32%, and
e Increase the six-year graduation rate of first-time, full-time students to 43%.

These goals are appropriate to CMU’s core mission of the pursuit of knowledge, wisdom,
discovery, and creativity in that to reach these goals, programs and initiatives must be
implemented that increase students’ likelihood for success. Below are the strategies implemented
to affect these goals.

4.C.2. The institution collects and analyzes information on student retention, persistence,
and completion of its programs.
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OIR and ESS collect and analyze information from admissions, advising, student activities,
student feedback surveys and enrollment reporting, benchmarking, program completion, and
progress analyses to inform support services and develop retention initiatives. The university
actively utilizes predictive analytics to identify students who may be at risk for retention and
completion and engages in outreach to those students. In addition, OIR completes studies related
to institutional programming and events to understand their possible effect on student persistence
and to inform decision making and practice. All OIR reports are available on the internal file-
sharing network. Through the Director of OIR, information from these reports is disseminated
across campus to key groups, including the Academic Senate, Council of Deans, Council of
Chairs, Senior Leadership Team, Enrollment Management Committee, Cabinet, BOT, and
various other groups. Below are several examples of reports generated by OIR:

o Risk Factors Analysis that uses admissions data pertaining to academic performance
prior to enrollment to identify those students who are at risk for attrition (Evidence: Risk
Factors Summary). These analyses of predicted performance based on incoming student
academic history are completed for both new first-year and new transfer students. ESS
adopted the findings and developed the “Elevated Risk Campaign” to provide early
engagement and ongoing support for students with elevated risk of attrition (Evidence:
Elevated Risk Campaign).

o Retention and Completion of First Time Freshmen (Evidence: FTTIAC Persistence
Graduation 2014) as a function of gender, ethnicity, and entering academic profile.

o Retention and Completion of New Transfers (Evidence: Persistence and Graduation
Rates of Transfer Students 2015) as a function of entry class level, type of transfer
institution, number of transfer credits, and transfer GPA.

o Persistence and Graduation by Program for Undergraduate Students, Master’s Students,
and Ph.D. Students (new report 3/31/2016)

e Degrees Conferred by Program (Evidence: Degrees Conferred by Program 2014-
2015) that includes gender, ethnicity, age, admission category, years to graduation,
credits at graduation, degree, honors, multiple majors, and program location (on or off
campus).

o Comparisons of a number of variables, including enrollment, retention, and graduation
statistics with our peer institutions (Evidence: Peer Benchmark Statistics 2015).

e An annual report of course grades with a calculated percentage of students who receive
grades of D, E, or W, termed the DEW rate. These reports are used to determine courses
that students typically find challenging and in which they often struggle (Evidence:
Course Enrollment Size SCH GPA DEW Grades 2013-14).

e CMU is also a member of the Consortium for Student Retention and Data Exchange
(CSRDE) (Evidence: Student Retention and Data Exchange Peer Summary). OIR
uses comparisons with other similar institutions participating in the exchange to assess
CMU’s retention performance.
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The Office of Student Success (OSS) uses data dashboards to track various aspects of student
performance, including progress toward degree, GPA, attempted and earned credit hours, and
students who are expected to re-enroll but have not registered for the next term. CMU also
implemented Talisma, a constituent relationship management software to aid recruitment,
admissions, and case management for advising and support services.

4.C.3. The institution uses information on student retention, persistence, and completion of
programs to make improvements as warranted by the data.

CMU uses information on enrollment, student retention, changing demographics, persistence
rates among student populations, and program completion to make strategic decisions about
resource allocations and programming.

CMU has developed an advising dashboard, the Advising Workbench that provides students with
an online, real-time audit of their progress toward degree completion. Advising Workbench is a
virtual tool that allows faculty members, academic advisors, and students to track academic
progress. Notes from advisors may be recorded in Advising Workbench and are available for
future reference. This tool allows for more efficient and accurate advising sessions, as well as
providing students with an up-to-date visual representation of their progress to graduation.

OIR conducted an analysis of transfer students that will lead to changes in advising new
transfer students (Evidence: Factors Impacting Transfer Success). This is the first time that
CMU conducted an analysis to determine the impact of the number of transfer credits, transfer
GPA, first-generation status, Pell Grant eligibility, and full-/part-time student status on transfer
student success. Findings suggest outreach to transfer students with less than a 2.4 GPA and less
than 50 credit hours may be effective.

Each year, OIR analyzes the impact of Leadership Safari (Evidence: Analysis of Camp Safari
2014.docx). The purpose of this analysis is to determine the participation rate, demographics of
participants, and the unique contribution of participation, controlling for differences in aptitude
on retention and GPA. This analysis shows a positive impact and is the basis for the continuation
of the program and the development of other first-year and student-orientation experiences.

OIR also studied the impact of intramural sports and Student Activities Center (SAC) usage on
retention. Data indicate students who participate in intramural sports or use the SAC tend to
retain at a higher rate and have a higher average first-term GPA than non-users (Evidence:
UREC Report 2015.docx).

OSS was created to actively utilize predictive analytics and implement an intensive success
coaching/advising model to support early and ongoing success to improve four-year degree
completion rates among undergraduate students enrolled on the main campus. Students enrolled
online or at one of the distant locations receive advising and support through Global Campus.
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OSS and Global Campus professionals use data to identify students at risk in all stages of
progression toward graduation, beginning when a student pays the orientation fee, which implies
an intention to enroll. Below is a list of campaigns that were designed to support students at
different stages as they navigate their path toward degree completion.

e A Melt Campaign (Evidence: MELT Communications) was initiated for all paid
admits to foster the connection with new students. This campaign engages the student
with an initial email about what it takes to be successful in college. Paid admits receive
monthly email contacts and are telephoned at least three times prior to the start of classes
in their first fall.

e All paid admits must attend an orientation event in the college of their intended major.
Within 48 hours of orientation, all participants are given a follow-up phone call and a
survey about the orientation experience. If the student indicates a change of area of
interest after orientation, contact is made to aid in determining a new area of interest and
to revise fall course selections.

o Post-traditional graduate and undergraduate students are contacted by a Global Campus
academic advisor during their first semester to answer any questions and to make sure
that an advisor appointment is established so that an academic program plan can be
developed prior to completion of the first 12 credit hours.

e During their first year, students are assigned a virtual peer coach who is a student
employee in OSS. Virtual peer coaches use a call center to contact students for various
campaigns throughout the year, including troubleshooting student concerns; follow-
through and follow-up on all student questions, concerns, and requests; and referring
students to campus personnel, resources, and offices as needed. Virtual peer coaches
receive one week of pre-work training and attend weekly support meetings (Evidence:
OSS Student Handbook 2015-2016). Training details the management of student
information, including FERPA policies.

o Prior to course registration each semester, all students receive an email reminding them
about the online Advising Workbench and to meet with their advisor to plan course
selections. As registration opens, students who are expected to register but who have not
are contacted by email and reminded to register within 48 hours. Students who do not
register within one week of the email are contacted by telephone to provide direct
assistance with registration. Students that are placed on probation receive an academic
plan from their advisor or academic program director that outlines a pathway for making
academic progress.

e Students who receive a CMU Merit Award must maintain at least a 3.25 GPA and
accumulate 30 credit hours in each academic year to continue the award. Students who
are not on track to continue their award after their first semester receive notification about
the importance of meeting with an academic advisor or success coach to explore options
and create a plan to support future success (Evidence: Success Planning Resource).

e At CMU, students must declare a major prior to the completion of 56 credit hours.
Starting with the first semester of enrollment, OSS sends notifications about exploring
academic areas of study and determining major. These messages continue until a student
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declares a major area of study. For students who are nearing the completion of 56 credits,
CMU’s Registrar also sends electronic notification informing students of the need to
declare a major.

e Students who have reached 120 credit hours with no pending graduation date are
contacted by the college success coach. Academic Advising and Assistance produces a
report at the conclusion of each semester to identify undergraduate on-campus students
whose cumulative grade point average is considered in good academic standing (2.00 or
higher) but whose semester grade point averages fell below 2.00.

Data about student retention and graduation rates are frequently used to inform the internal
review of academic programs. For example, the number of credit hours required to complete the
Bachelor of Science in Education for students pursuing elementary certification was reduced to
create a more efficient curriculum and to allow students to complete the program in a timely
manner. Departments pay close attention to the progress of students through their majors and
modify curricula as necessary; for example, undergraduate majors in biology, exercise science,
and environmental studies have been revised based on these data.

Global Campus maintains an active analytics unit. The office administers alumni surveys and
continuing-student surveys on a biannual basis. Further, the unit houses databases that allow for
on-going monitoring of retention and graduation rates of Global Campus students.

4.C 4. The institution’s processes and methodologies for collecting and analyzing
information on student retention, persistence, and completion of programs reflect good
practice. (Institutions are not required to use IPEDS definitions in their determination of
persistence or completion rates. Institutions are encouraged to choose measures that are
suitable to their student populations, but institutions are accountable for the validity of
their measures.)

The methodologies used by OIR reflect best practices in several ways. Data collection methods
are continually reviewed in bi-weekly meetings to ensure accuracy and meaning of individual
data elements. OIR promotes professional development, with most staff attending regional and
national conferences. OIR stays up to date on all IPEDS and HEIDI (MI State reporting) data
submission guidelines through webinars, listservs, and meetings. As there are no standard
guidelines for metrics beyond external reporting, the office generates informative data based on
internal definitions. For example, in analyzing persistence and graduation rates by program, OIR
defines the cohort as any student who entered the program at any time in the academic year.
Persistence for the cohort is then defined as anyone that either graduated or returned in the
subsequent academic year.

CMU uses processes and methodologies for collecting and analyzing information on student
retention, persistence, and completion of programs that reflect known best practices and
alignment with IPEDS definitions. CMU actively engages with thought leaders at the Education
Advisory Board, the National Survey of Student Engagement Institute, the Higher Education
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Research Institute, and the John N. Gardner Institute for Excellence in Undergraduate Education
to review and refine methodologies for mining and leveraging data to better support student
learning, retention, persistence, and graduation, and to optimize course selection to promote
timely graduation.

4.S - Criterion 4 - Summary

CMU assures academic quality through our program review process as well as by following
specified protocols in those disciplines requiring specialized accreditation. Every program has an
approved assessment plan to evaluate student learning. Program faculty are assisted by an
assessment coordinator who helps to design the assessment plan, review and evaluate data, and
formulate an action plan leading to improved student learning. The Provost’s Assessment
Incentive Award rewards programs that demonstrate the use of assessment data to improve
programs.

CMU utilizes the Transfer Credit Policy to assure the quality of credits it accepts from regionally
accredited degree-granting colleges or universities and government-approved international
institutions. A faculty committee carefully assesses prior learning and awards appropriate credit
that may be used toward program requirements. In addition, students have the opportunity to
earn credit by examination and high scores on placement tests.

The Strategic Plan sets aspirational goals for retention, persistence, and completion. OIR
analyzes current and historical data to identify trends and inform decisions regarding recruiting,
program development, and funding. The Enrollment Management Plan outlines strategies for
recruiting and retaining a quality student body. The OSS utilizes predictive analytics to identify
at-risk students and provide outreach to those students. CMU is committed to offering students
the highest quality programs, enrolling quality students, and supporting them from inquiry
through graduation.

Central Michigan University Criterion Four - 2016 Page 20



Criterion 4 Evidence Files

Advanced Standing

Agreements Database Search

Analysis of Camp Safari 2014

Annual Assessment Reporting

Assessment Council

Certification Examination Results and Posting
CLA Report CMU 2012-2013

Clinical Psychology Internship Placement

Course Enrollment Size SCH GPA DEW
Grades 2013-2014

Curriculum Authority Document

Degrees Conferred by Program 2014-2015
Developing a Program Assessment Plan
Elevated Risk Campaign

Example Provost Program Review Letters
Factors Impacting Transfer Success

First Destination Survey Summary
FTIAC Persistence Graduation 2014

Gen Ed Basic Document Set

Graduate Transfer Credit Policy

MELT Communications

MTA and MACRO Agreements

Central Michigan University Criterion Four - 2016

MTTC Results CMU 2013-2014
NSSE Report 2015

OSS Student Handbook 2015-2016
Peer Benchmark Statistics 2015

Persistence and Graduation Rates of Transfer
Students 2015

PLA Student Handbook

Policy on Transfer Credit Applied to the UP
Prior Learning Assessment Briefing

Prior Learning Portfolio Graduate Sample

Prior Learning Portfolio Undergraduate Sample
Priority and Metrics Goal Report for 2015-2016
Program Review Handbook 2015

Program Review Schedule 2012-2017

Provosts Assessment Incentive Award 2015-
2016

Request for Transfer Credit
Risk Factors Summary
Specialized Accreditation Table

Strategic Enrollment Management Plan 2013-
2015

Student Learning Outcomes Assessment

Page 21



Student Retention and Data Exchange Peer Transfer Credit Guide — Example Alpena CC
Summary
Transfer Credit Policy
Success Planning Resource
Transfer Policy Global Campus
Survey of Employers 2009
UREC Report 2015

Central Michigan University Criterion Four - 2016 Page 1



Criterion 4 Evidence
Advanced Standing



74 General Academic Information & Policies

Advanced Standing

Undergraduate students may be granted credit at CMU by earning high scores on the following specified examinations: Advanced Placement
(AP), College Level Examination Program (CLEP), and International Baccalaureate. Credit can be earned in some CMU classes by AP examination.
In the following list, approved AP examinations are paired with the CMU courses in which credit is granted for a minimum score of three to five.

The courses on this list are approved by individual academic departments and are subject to change.

Accepted Advanced Placement Program Examinations

« French Language
- German Language
« Spanish Language
« Latin: Literature

« Latin: Vergil

« For a score of 3, credit will be given in the 201 course (4 hours)

« Fora score of 4, credit will be given in the 201 and 202 courses (8 hours)
+ Forascore of 5, credit awarded will be determined by the department section for that language based on a review of the
examination and an interview with the student. A minimum of 10 hours and a maximum of 12 hours are recommended, with credit

to be at the 200 level.

Name of Examination CMU Equivalent Course Number Credit Min. Score Required
Art: History of Art Introduction to Western Art, Part | ART 283 3 3
Art: 2-D Design Portfolio 2-D Design ART 115 3 3
Art:3-D 3-D Design ART 118 3 3
Art: Drawing Studio Introduction to Drawing ART 106 3 3
Biology Concepts of Biology BIO 110 4 3
Survey of Chemistry & CHM 120 & 4
Chemistry Introductory Chemistry Laboratory CHM 127 1 3*
*Prior to Fall, 2013: CHM 131 (4) with score of 3 or CHM 131/132 (8) with score of 5.
Computer Science A Principles of Computer Programming CPS 180 3 3
Computer Science AB Introduction to Data Structure CPS 181 3 3
English Language & Composition Introduction to Literature ENG 134 3 4
English Composition and
Literature Introduction to Literature ENG 134 3 4
Environmental Science Introduction to Environmental Studies ENV 101 3 3
Government & Politics: U.S. Introduction to American Government & Politics PSC 105 3 3
Government & Politics:
Comparative Introduction to Comparative Politics PSC 242 3 3
+ The Development of Western Civilization: From Ancient HST 101 or HST 102 3 3
Times to 1700 A.D. HST 101/HST 102 6 4or5
«  Development of Western Civilization: From 1700 to the
History: European Present
+ The Quest for Liberty: The United States to 1865 HST 111 or HST 112 3 3
History: U.S. « The Struggle for Equality: United States, 1865-present HST111/112 6 4or5
World History to 1500 HST 201 or 202 3 3
History: World World History since 1400 HST 201 and 202 6 4or5
Human Geography Cultures of the World GEO 121 3 3
Languages: For each of these examinations, credit will be allowed as follows:

+ For each of these Latin examinations, credit for scores of 3, 4, or 5 will be awarded through Latin: consultation with the department

chairperson.

Macroeconomics Principles of Macro- and Global Economics ECO 204 3 4
Microeconomics Microeconomic Principles for Business ECO 203 3 4
Mathematics: Calculus AB Calculus | MTH 132 4 3
Mathematics: Calculus BC Calculus I and Calculus Il MTH 132/133 8 3
Mathematics: Calculus BC Subscore AB MTH 132 4 3
College Physics | PHY 130QR 4
Physics | College Physics Laboratory | PHY 170 1 3
College Physics II PHY 131 4
Physics II College Physics Laboratory Il PHY 171 1 3
Physics B College Physics | and College Physics Il PHY 130QR/131 8 3
Physics C (Mechanics) University Physics | PHY 145QR 4 3
Physics C (Electricity & Mag-
netism University Physics Il PHY 146 4 3
Psychology Introduction to Psychology PSY 100 3 3
« Introduction to Statistics STA 282QR 3 3
Statistics + Elementary Statistical Analysis STA 382QR 3 4




College-Level Examination Program (CLEP)

The College Level Examination Program (CLEP) sponsored by the Col-
lege Board affords students and prospective students the opportunity
to demonstrate their academic proficiency at the freshman-sopho-
more college level in various general areas and in specific subjects.

Policies concerning the use of CLEP General Examinations at Central
Michigan University are developed and controlled by the Academic
Senate. The minimum scores for CLEP Subject Examinations are deter-
mined by the department authorizing credit for the subject.

When a student submits evidence of achievement by CLEP, this
evidence will be evaluated by the Registrar’s Office with credit being
granted in appropriate areas.

A. To be eligible for credit for CLEP scores, a student must have been
granted regular undergraduate admission at CMU and an official
score report must be on file.

B. The student may not at any time have been enrolled in the course
for which credit is being sought nor in a higher level course in the
same subject. A student is not considered to have been enrolled in
a course if they have dropped the course during the regular drop/
add period at the beginning of the semester.
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C. Credit for the CLEP General Examinations in Humanities and/or
Social Science and History will not be granted after university
study has begun. In addition, credit earned through CLEP General
examinations may not be applied to any University program group
requirements. Exceptions: Students with concurrent high school
and CMU enrollments or students who have participated in certain
special vocationally oriented programs may be eligible to take these
examinations. Answers to the specific questions on eligibility can
be obtained from the Computer-based Testing Center at 989-774-
1092 or https://www.cmich.edu/office provost/AcademicAffairs/
CBTC/. Eligibility in individual cases will be determined by the
Undergraduate Academic Services.

D. Students may receive three (3) credit hours in ENG 101 for the CLEP
College Composition Examination only if that examination is taken
before the end of their first college semester. Transfer students may
take this examination during their first semester at CMU to meet
the Basic Freshman Composition requirement, but no credit will
be awarded.

E. CLEP examination credit may not be used to repeat any course(s)
previously taken.

F. Grades for the CLEP examinations, where credit is granted, will be
recorded as Credit (CR) without points.

In the following list, each approved CLEP subject examination is
paired with the CMU course in which credit is granted for a score at
the 50th percentile or higher.

College Level Examination Program (CLEP)

Name of Examination CMU Equivalent Course Number Credit R Sco'r €
equired

American Government Introduction to American Government & Politics PSC 105 3 50

Analyzing & Interpreting Literature Introduction to Literature ENG 134 3 58
BIO 110 or 4

Biology Concepts of Biology BIO 101 3 50

Calculus Calculus | MTH 132 4 50

General Chemistry | CHM 131 4 50

Chemistry General Chemistry Il CHM 131 & 132 8 61

College Algebra College Algebra MTH 107 3 50

College Composition Freshman Composition ENG 101 3 50

English Literature English Literature ENG 235 & 236 6 49

Elementary French | FRN 101 4 48

Elementary French Il FRN 102 4 52

Intermediate French | FRN 201 4 57

French Language Intermediate French Il FRN 202 4 61

Elementary German | GER 101 4 43

Elementary German Il GER 102 4 50

Intermediate German | GER 201 4 57

German Language Intermediate German Il GER 202 4 63
English Credit and 3

Humanities Humanities Credit 3 50

Introductory Psychology Introduction to Psychology PSY 100 3 50

Introductory Sociology Introductory Sociology SOC 100 3 50

Pre-Calculus Pre-Calculus Mathematics MTH 130 4 50

Principles of Accounting Introduction to Financial Accounting ACC 250 or ACC 201 3 50

Principles of Management Introduction to Management MGT 312 3 52

Principles of Marketing Introduction to Marketing MKT 300 3 50
Social Science Credit 3

Social Science and History History Credit 3 50

Elementary Spanish | SPN 101 4 46

Elementary Spanish Il SPN 102 4 51

Intermediate Spanish | SPN 201 4 53

Spanish Language Intermediate Spanish Il SPN 202 4 58
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Additional Information on
Advanced Standing

For information concerning AP and the International Baccalaureate,
contact the Undergraduate Academic Services Office, Warriner 123,
989-774-3504. Further information on the CLEP program (including
exam eligibility requirements) is available from the Computer-
based Testing Center (https://www.cmich.edu/office provost/
AcademicAffairs/CBTC/)at 989-774-1092.

International Baccalaureate

High school students may be able to receive credit through the
International Baccalaureate (IB) Diploma Programme. IB examina-
tion scores should be sent from the IB Office (New York, Geneva, or
London) directly to Undergraduate Admissions, Warriner Hall, Central
Michigan University, Mt. Pleasant, Ml 48859 USA for evaluation. Strong
scores on IB Higher Level examinations may allow for course waiver
or course credit.

The following table shows the current credit awarded for specific
IB examinations and scores. Additional IB course content and exami-
nations are under review by departments. Students should contact
Undergraduate Academic Services for the most current information.

International Baccalaureate
e CourseLI:‘a,ret:e e Score Required CMU Equivalent Credit Course Number U.P./Competency*
) ) General Biology/Concepts of Biology BIO 101 (3) or BIO 110 (4) A
Biology HL 4 or Higher ) . 6
and Biology Credit BIO Credit (2 or 3)
Chemistry HL 4 or Higher Chemistry Credit 5 CHM Credit and Lab (5) 1B
i ; ECO 201 (3) or ECO 204 (3)
Economics A HL 5 or Higher Pr!nc!ples of M_acroeconomlcs and 6
Principles of Microeconomics ECO 202 (3) or ECO 203 (3)
. ENG 101 (3) Freshman Composition
English A1 HL 4 or Higher Freshman Composition and 6
Introduction to Literature ENG 134 (3) B
Foreign Language 3 or Higher and Must see Department of Foreign
(see Spanish below) Department Review | Languages, Literatures and Cultures
; HST 111 (3) nB
History of the Americas HL 4 or Higher Un!ted States to 1865 and 6
United States 1865 to Present HST 112 (3) 1B
History — Europe HL 4 or Higher History Credit 6 HST Credit (6) 1A
; ; HST 176 (3) IVB
History HL 4or Higher The African Experlence and 6
History Credit HST Credit (3)
History HL - World History 4 or Higher History Credit 3 HST Credit (3)
Language AT HL 4 or Higher Freshman Composition 3 ENG 101 (3) Freshman Composition
Language A1 HL - . . . .
World Literature 4 or Higher English Credit 3 ENG Credit (3)
. . Listening Experience and MUS 114 (3)
Music HL 5 or higher Music Credit 3 MUS Credit (2) 1B
; f it PHL 100 (3) IA
Philosophy HL 4or Higher Introdu.ctloAn to Ph||osop‘hy and Critical 6
Reasoning in Everyday Life PHL 105 (3)
. University Physics | and PHY 145QR (4)
Physics HL 4 University Physics Laboratory | 5 PHY 175 (1) 18
University Physics | & g:¥ };‘g%"; (4)and B
Physics HL 5 or Higher Un!vers!ty Phys!cs Laboratory | 10
University Physics Il & PHY 146 (4) and
University Physics Laboratory Il PHY 176 (1)
Psychology HL 4 or Higher Introduction to Psychology 3 PSY 100 (3) A
Social and Cultural ) . )
Anthropology HL 4 or Higher Anthropology Credit 3 ANT Credit (3)
Spanish A2 HL 4 or Higher Spanish Credit 3 SPN Credit (3) IVB
Theatre HL 4 or Higher Acting | 3 TAI 182 (3)
Y|sual Arts Option A HL No Credit No Credit 0 No Credit
in English

*Note: The University Program or Competency credit apply only to the course directly to the left of the University Program Group or the
competency designator. For example, a score of 4 or higher on the Biology HL exam will gain the student 6 credits, 3 credits for BIO 101 and lab,
and 3 unspecified BIO credits. Only BIO 101 with the lab counts for University Program Group II-A credit. The unspecified BIO credit does not count
toward a University Program requirement.
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CEMTRAL MICHIGAN
UHIVERSITY
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College: * | ALL .. v Academic Program: | ALL . v
Agency: Purpose: | ALL ... v

Latest Year Signed: | 1852 v to 2015 v USA or International: | ALL ... v
State: | ALL ... v Country (if not USA): | ALL ... v

|Search||Reset|

Welcome to the Agreements Query Tool. By changing the selection criteria above, you will see customized results in this area. See additional help
for using this tool.

If the ID# is provided the search will return the Agreement that matches that ID number only. To search based on the other fields the 104 field must
be empty.

* For College, choose "ALL..." to view a list of every agreement that is currently in the database. Choose a specific college (e.g.. CBA) to see a list
of agreements that are specific to programs in that college. Choose a combined set of colleges (e.g., CBA-CST) to see agreements that are for
collaborative arrangements between colleges, usually a joint academic program. Choose CMU to view a list of agreements that apply to any CMU
program.

The difference between the choices "ALL..." and "All Programs” in the Academic Programs field is this: If you select "ALL..." you will see a list of
every agreement for the College you have selected. including those that are restricted to individual programs of study. On the other hand. if you
select "All Programs”. you will see a list of those agreements which apply to any program within that College.
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Analysis of Camp and Safari Participants: 2005-2014

Methodology

The entering student credentials of Leadership Camp and Leadership Safari participants were compared to Central
Michigan University’s FTIAC (First Time in Any College) students who did not participate in either the Camp or
Safari Program.

The entering credentials examined included mean ACT composite score and mean high school grade point average.
Variables in the comparison of subsequent college performance included mean first-term college grade point
average as well as one-year, two-year, and three-year persistence rates. Additionally, the four, five, and six year
graduation rates were compared as a measurement of subsequent college performance.

Regression analyses were used to determine if the above average college performance of Camp and Safari
participants were due to the participants’ higher entering credentials, or if the superior performance could be
attributed to participation in the Camp and Safari programs.

NOTE: Each year fewer and fewer high schools report class rank. For the most recent class, 43% of schools did not
report rank. Based on the large amount of missing data, high school rank is no longer used in the analyses.

General Observations

e In 2014, 50.1% of entering freshmen participated in either the Leadership Camp or Safari programs or both,
the participation rate dropped slightly from last year (Figure 1)

e Asshownin Tables I, II, Ill, and IV, both the Camp and Safari programs have attracted FTIACs with
higher entering credentials in comparison to CMU FTIACs

e The mean ACT composite score of the Camp and Safari FTIACs has been slightly higher in comparison to
CMU?’s entering freshmen. Camp participants have higher ACT scores on average than Safari participants.
(Figure 2)

e From 2005 to 2014, both the Camp and Safari entering freshmen had higher mean high school grade point
averages than the remainder of CMU’s entering freshmen cohort, with Camp participants having the
highest (Figure 3)

e For the past ten years, both the Camp and Safari FTIAC cohorts achieved higher mean first term college
grade point averages in comparison to the non-participating FTIAC cohort (Figure 5)

e Camp and Safari participants consistently had higher one-year, two-year, and three-year persistence rates
than did non-participating CMU FTIACs (Tables X — XII)

e The four, five, and six-year graduation rates of the Camp and Safari programs are higher than non-
participating graduation rates. (Tables X1l - XV)

e While controlling for student input differences, the Safari program was found to have a significant effect on
both first-year retention and first term GPA (Table XVI-XVII) while Camp did n
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Table I: Camp Entering Student Credentials and Subsequent College Performance

Year Mean Mean High | Median "Ifé:?; Persistence | Persistence | Persistence
of Number ACT School Class College Rate into Rate into Rate into Graduated in | Graduated in | Graduated in
Entry | Enrolled | Composite GPA Rank GPA 2nd Year 3rd Year 4th Year 4th Year 5th Year 6th Year
2005 202 22.6 3.47 7% 2.82 85% 7% 71% 24% 56% 64%
2006 206 22.8 3.46 7% 2.92 88% 79% 76% 33% 58% 69%
2007 218 23.4 3.51 79% 2.87 83% 73% 2% 32% 58% 66%
2008 207 23.0 3.47 78% 2.85 82% 73% 73% 28% 58% 68%
2009 151 234 3.53 78% 3.02 83% 7% 73% 29% 59% 67%
2010 233 22.8 3.47 78% 2.85 82% 74% 2% 25% 56%
2011 175 23.2 3.50 5% 2.99 80% 75% 71% 34%
2012 184 23.5 3.53 76% 3.06 85% 7% 76%
2013 99 23.1 3.45 * 2.94 84% 73%
2014 159 23.2 341 * 2.92 82%
Table II: Safari Entering Student Credentials and Subsequent College Performance
First
Year Mean Mean High | Median Term Persistence | Persistence | Persistence
of Number ACT School Class College Rate into Rate into Rate into Graduated in | Graduated in | Graduated
Entry | Enrolled | Composite GPA Rank GPA 2nd Year 3rd Year 4th Year 4th Year 5th Year in 6th Year
2005 1,187 21.9 3.33 71% 2.71 82% 73% 69% 24% 50% 61%
2006 1,362 22.2 3.34 71% 2.81 81% 73% 69% 24% 54% 64%
2007 1,359 22.4 331 70% 2.73 82% 74% 71% 24% 56% 65%
2008 | 1,512 22.3 3.31 67% 2.75 82% 73% 69% 24% 53% 62%
2009 | 1,577 22.4 3.34 2% 2.87 84% 5% 71% 28% 57% 65%
2010 | 1,702 22.6 3.33 70% 2.81 80% 73% 70% 271% 57%
2011 | 1,698 22.9 3.36 70% 2.90 80% 73% 70% 29%
2012 | 1,703 22.9 3.40 69% 2.92 82% 74% 71%
2013 | 1,759 22.5 3.35 * 2.82 80% 73%
2014 | 1,860 23.0 3.40 * 3.03 83%

*Data not reported due lack of reporting by high schools
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Table I11: Both Camp and Safari Entering Student Credentials and Subsequent College Performance

Year Mean Mean High | Median 'IE;?:] Persistence | Persistence | Persistence

of Number ACT School Class College Rate into Rate into Rate into Graduated in | Graduated in | Graduated
Entry | Enrolled | Composite GPA Rank GPA 2nd Year 3rd Year 4th Year 4th Year 5th Year in 6th Year
2005 141 22.6 3.46 78% 2.76 86% 7% 2% 26% 59% 67%
2006 144 22.8 3.49 78% 2.94 90% 81% 7% 35% 62% 72%
2007 137 234 3.50 79% 2.88 80% 71% 69% 31% 56% 64%
2008 139 22.8 3.46 76% 2.84 84% 76% 76% 31% 59% 70%
2009 117 23.5 3.53 79% 3.04 85% 79% 74% 31% 61% 68%
2010 166 22.7 3.46 7% 2.83 82% 73% 2% 26% 58%
2011 127 23.3 3.49 75% 3.04 78% 73% 71% 34%
2012 147 23.7 3.55 7% 3.08 86% 78% 78%
2013 86 23.0 3.47 * 2.95 83% 73%
2014 130 23.5 3.45 * 2.96 84%

Table IVV: CMU Entering Student (non-participant) Credentials and Subsequent College Performance
First

Year Mean Mean High | Median Term Persistence | Persistence | Persistence

of Number ACT School Class College Rate into Rate into Rate into Graduated in | Graduated in | Graduated
Entry | Enrolled | Composite GPA Rank GPA 2nd Year 3rd Year 4th Year 4th Year 5th Year in 6th Year
2005 2,470 21.7 3.26 66% 2.57 73% 61% 58% 16% 41% 51%
2006 2,365 21.9 3.29 68% 2.62 73% 64% 61% 18% 45% 54%
2007 2,331 22.1 3.28 65% 2.68 74% 65% 62% 18% 47% 55%
2008 | 2,284 22.1 3.25 63% 2.63 2% 64% 60% 18% 43% 51%
2009 | 2,080 22.3 3.27 67% 2.72 76% 65% 60% 19% 46% 54%
2010 | 2,404 22.0 3.23 64% 2.61 73% 63% 58% 18% 45%
2011 | 2,092 22.3 3.29 66% 2.69 71% 62% 59% 20%
2012 | 1,641 22.2 3.26 64% 2.63 2% 74% 71%
2013 | 1,191 22.3 3.29 * 2.69 71% 62%
2014 | 1,884 22.4 3.28 * 2.83 73%

*Data not reported due lack of reporting by high schools
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Analysis of Camp and Safari Participants: 2005-2014

Cohort Size
Students may participate in either the Leadership Camp or Safari program or both. The number of Safari program participants in 2014 was 1,860 (or 49%) of

3,773 entering freshmen. The percent of the FTIAC cohort participating in the Safari program has steadily increased over the past 10 years.

Figure 1: Comparison of Cohort Size as a Percentage of Overall CMU FTIAC On-campus Enroliment

Table V: Cohort Size

2005 2006 2007 2008 2009 2010 2011 2012 2013 2014
Cohort N % N % N % N % N % N % N % N % N % N %
Camp 202 5% 206 5% 218 6% 207 5% 151 4% 233 6% 175 5% 184 6% 99 3% 159 4%
1577« 43% | 1,702 | 41% [ 1,698 @ 44% [ 1,703 | 51% [ 1759 | 59% | 1860 . 49%

Safari 1,187 | 32% | 1,362 | 36% | 1,359 | 36% | 1,512 | 39%
139 4% 117 3% 166 4% 127 3% 147 4% 86 3% 130 3%

1,641 | 49% | 1191 40% | 1884 @ 50%

Both 141 4% 144 4% 137 4%
CMU | 2470 66% [ 2365 62% | 2,331 | 62% | 2,284 59% | 2,080 | 56% | 2,404 58% | 2,092 | 55%

4,173 | 100% | 3,838 | 100% | 3,345 | 100% | 2963 | 100% | 3773 | 100%

FTIACS | 3,718 | 100% | 3,789 | 100% | 3,771 | 100% | 3,864 | 100% | 3,691 | 100%
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Mean ACT Composite Score

In 2014 Camp participants had a mean ACT composite score of 23.2 while Safari participants had a mean of 23. These numbers compare to an average of 22.4

for non-participating students.
Figure 2: Comparison of Mean ACT Composite Scores of Camp, Safari, and CMU Entering Freshmen

Table VI: Mean ACT Composite Scores

2005 2006 2007 2008 2009 2010 2011 2012 2013 2014
Camp 22.6 22.8 234 23 234 22.8 23.2 235 23.1 23.2
Safari 21.9 22.2 22.4 22.3 22.4 22.6 22.9 22.9 22.5 23.0
Both 22.6 22.8 234 22.8 235 22.7 23.3 23.7 23.0 235
CMU 21.7 21.9 221 221 22.3 22.0 22.3 22.2 22.3 22.4
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Mean High School Grade Point Average

In 2014 Camp participants had a mean high school GPA of 3.41 while Safari participants had an average of 3.40. These numbers compare to an average of 3.28
for non-participants.

Figure 3: Mean High School GPA of Camp, Safari, and CMU Entering Freshmen

Table VII: Mean High School GPA

2005 2006 2007 2008 2009 2010 2011 2012 2013 2014
Camp 3.47 3.46 3.51 3.47 3.53 3.47 3.50 3.53 3.45 341
Safari 3.33 3.34 3.31 3.31 3.34 3.33 3.36 3.40 3.35 3.40
Both 3.46 3.49 3.50 3.46 3.53 3.46 3.49 3.55 3.47 3.45
CMU 3.26 3.29 3.28 3.25 3.27 3.23 3.29 3.26 3.32 3.28
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Median High School Class Rank

In 2012 Camp participating had a median high school class rank of 76% while Safari participants had a median of 69%. These numbers compare to 64% for non-
participants.

Figure 4: Median High School Class Rank of Camp, Safari, and CMU Entering Freshmen

Table VIII: Mean High School Class Rank

2003 2004 2005 2006 2007 2008 2009 2010 2011 2012
Camp 78% 75% 77% 77% 79% 78% 78% 78% 75% 76%
Safari 74% 70% 71% 71% 70% 67% 2% 70% 70% 69%
Both 80% 75% 78% 78% 79% 76% 79% 7% 75% 7%
CMU 68% 66% 66% 68% 65% 63% 67% 64% 66% 64%
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Mean First Term College Grade Point Average
In 2014 Camp participants had a mean first term GPA of 2.92 while Safari participants averaged 3.03. These numbers compare to an average of 2.83 for non-

participants.
Figure 5: Average First Term College GPA of Camp, Safari, and CMU Entering Freshmen

Table IX: Average First Term College GPA

2005 2006 2007 2008 2009 2010 2011 2012 2013 2014
Camp 2.82 2.92 2.87 2.85 3.02 2.85 2.99 3.06 2.94 2.92
Safari 2.71 2.81 2.73 2.75 2.87 2.81 2.90 2.92 2.82 3.03
Both 2.76 2.94 2.88 2.84 3.04 2.83 3.04 3.08 2.94 2.96
CMU 2.57 2.62 2.68 2.63 2.72 2.61 2.69 2.62 2.69 2.83
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One-Year Persistence Rates

The 2014 FTIAC Camp participants had an 82% one-year persistence rate while Safari participants had a rate of 83%. These numbers compare to a rate of 73%

for non-participants.

Figure 6: Comparison of One-year Persistence Rates of Camp, Safari, and CMU Entering Freshmen

Table X: One-Year Persistence Rates

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

2005 and 2006 and 2007 and 2008 and 2009 and 2010 and 2011 and 2012 and 2013 and 2014 and

Persisted Persisted Persisted Persisted Persisted Persisted Persisted into Persisted Persisted Persisted
FTIACs into Fall 2006 into Fall 2007 into Fall 2008 into Fall 2009 into Fall 2010 into Fall 2011 Fall 2012 into Fall 2013 into Fall 2014 into Fall 2015
Camp 85% 88% 83% 82% 83% 82% 80% 85% 84% 82%
Safari 82% 81% 82% 82% 84% 80% 80% 82% 80% 83%
Both 86% 90% 80% 84% 85% 82% 78% 86% 83% 84%
CMU 73% 73% 74% 2% 76% 73% 71% 72% 71% 73%
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Two-Year Persistence Rates

The 2013 FTIAC Camp participants had a two-year persistence rate of 73% while Safari participants had a rate of 73%. These numbers compare to a rate of 62%
for non-participants

Figure 7: Comparison of Two-year Persistence Rates of Camp, Safari, and CMU Entering Freshmen

Table XI: Two-Year Persistence Rates

Entered in Fall Entered in Fall Entered in Fall Entered in Fall Entered in Fall Entered in Fall Entered in Fall Entered in Fall Entered in Fall
2005 and 2006 and 2007 and 2008 and 2009 and 2010 and 2011 and 2012 and 2013 and
Persisted Persisted Persisted Persisted Persisted Persisted into Persisted into Persisted into Persisted into
FTIACs into Fall 2007 into Fall 2008 into Fall 2009 into Fall 2010 into Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
Camp 7% 79% 73% 73% 7% 74% 72% 77% 73%
Safari 73% 73% 74% 73% 75% 73% 70% 74% 73%
Both 7% 72% 71% 76% 79% 73% 72% 78% 73%
CMU 61% 64% 65% 64% 65% 63% 58% 64% 62%

Office of Institutional Research
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Three-Year Persistence Rates

The 2012 FTIAC Camp participants had a 3 year persistence rate of 76% while the rate for Safari participants was 71%. These numbers compare to 71% for non-

participants.

Figure 8: Comparison of Three-year Persistence Rates of Camp, Safari, and CMU Entering Freshmen

Table XII: Three-Year Persistence Rates

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

2005 and 2006 and 2007 and 2008 and 2009 and 2010 and 2011 and 2012 and

Persisted Persisted Persisted Persisted Persisted into Persisted into Persisted into Persisted into
FTIACs into Fall 2008 into Fall 2009 into Fall 2010 into Fall 2011 Fall 2012 Fall 2013 Fall 2014 Fall 2015
Camp 71% 76% 2% 73% 73% 72% 71% 76%
Safari 69% 69% 71% 69% 71% 70% 70% 71%
Both 72% 7% 69% 76% 74% 71% 71% 78%
CMU 58% 61% 62% 60% 60% 58% 59% 71%
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Proportion of FTIAC Cohorts who Graduated in Four Years or Less

The 2011 FTIAC Camp participants had a four-year graduation rate of 34% while Safari participants had a rate of 29%. These numbers compare to a rate of 20%

for non-participants.

Figure 9: Comparison of Four-year Graduation Rates of Camp, Safari, and CMU Entering Freshmen

Table XI11: Graduated in Four Years or Less

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

2005 and 2006 and 2007 and 2008 and 2009 and 2010 and 2011 and
Graduated Graduated Graduated Graduated Graduated Graduated Graduated
FTIACs by August 2009 | by August 2010 | by August 2011 | by August 2012 | by August 2013 by August 2014 | by August 2015
Camp 24% 33% 32% 28% 29% 24% 34%
Safari 24% 24% 24% 24% 28% 27% 29%
Both 26% 35% 31% 31% 31% 26% 34%
CMU 16% 18% 18% 18% 19% 18% 20%

Office of Institutional Research
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Proportion of FTIAC Cohorts who Graduated in Five Years or Less

The 2010 FTIAC Camp participants had a five-year graduation rate of 56% while Safari participants had a 57% rate. These numbers compare to a 45% rate for

non-participants.

Figure 10: Comparison of Five-year Graduation Rates of Camp, Safari, and CMU Entering Freshmen

Table X1V: Graduated in Five Years or Less

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

2005 and 2006 and 2007 and 2008 and 2009 and 2010 and
Graduated Graduated Graduated Graduated Graduated Graduated
FTIACs | by August2010 | by August2011 | by August 2012 | by August 2013 | by August 2014 | by August 2015
Camp 56% 58% 58% 58% 59% 56%
Safari 50% 54% 56% 53% 57% 57%
Both 59% 62% 56% 59% 61% 58%
CMU 41% 45% 47% 43% 46% 45%

Office of Institutional Research
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Proportion of FTIAC Cohorts who Graduated in Six Years or Less

The 2009 FTIAC Camp participants had a six-year graduation rate of 67% while Safari participants had a rate of 65%. These numbers compare to a rate of 54%

for non-participants.

Figure 11: Comparison of Six-year Graduation Rates of Camp, Safari, and CMU Entering Freshmen

Office of Institutional Research

Table XV: Graduated in Six Years or Less

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

Entered in Fall

2005 and 2006 and 2007 and 2008 and 2009 and
Graduated Graduated Graduated Graduated Graduated
FTIACs | by August2011 | by August2012 | by August2013 | by August 2014 | by August 2015
Camp 64% 69% 66% 68% 67%
Safari 61% 64% 65% 62% 65%
Both 67% 72% 64% 70% 68%
CMU 51% 54% 55% 51% 54%
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Regression Analyses

Figure Five and Tables VI through XI above indicate that the Camp and Safari participants achieved greater
subsequent college performance. They had higher first-term grade point averages and persistence rates than did
non-participants with the Camp program having more of an apparent effect on its participants than the Safari
program. Both programs appear to have a positive effect on performance. However, the following regression
analyses may help determine if the positive differences detected between participants and non-participants can be
attributed to the participation in the Camp or Safari programs or if the programs are attracting students who would
have otherwise achieved a higher first term grade point average and higher persistence rates.

2014 Findings

For the entire Fall 2014 FTIAC cohort of 3,773 students 78.2% returned to CMU for their second year. As shown in
the model in tables XVI and XVII, the Safari program was shown to have a statistically significant (Sig. < .05)
effect on both first-year retention and first term GPA. The odds of returning in Fall 2015 were 1.68 times greater for
participants in the Safari program versus other CMU freshmen while controlling for ethnicity, gender, ACT
composite score, and participation in Camp. Likewise, controlling for the same set of student input variables,
participation in the Safari program tends to increase the first-term GPA.

Table XVI: Fall 2014 Two-Year Persistence

Variables in the Equation

B S.E. Wald df Sig. Exp(B)

Step 12 Ethnicity -.291 .103 7.979 1 .005 .748
Gender 167 .082 4.124 1 .042 1.182
COMPOSITE .077 .012 38.764 1 .000 1.080

Camp .086 .218 .154 1 .694 1.089

Safari .516 .084 37.994 1 .000 1.676

Constant -.888 311 8.132 1 .004 411

a. Variable(s) entered on step 1: Ethnicity, Genderl, COMPOSITE, Camp, Safari.

As shown in Tables XVI and XVII, the Camp program was not found to have a statistically significant effect
(p>.05) on either first-year retention or first term cumulative grade point average when controlling for ethnicity,
gender, and ACT composite score. Note that 82% (130 of 159) of Camp participants participate in Safari making it
difficult to determine the unique impact of Camp alone.
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Analysis of Camp and Safari Participants: 2005-2014

Table XVII: Fall 2014 GPA

Coefficients?

Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) 677 .096 7.060 .000
Ethnicity -221 .035 -.100 -6.312 .000
Gender .348 .026 .209 13.189 .000
Camp -.106 .063 -.027 -1.687 .092
Safari 116 .026 .070 4.403 .000
COMPOSITE .074 .004 .318 20.044 .000

a. Dependent Variable: Term GPA

Summary of Previous Findings

For the 2014 FTIAC cohort, the safari proram was found to have a statistically significant positive effect on
student persistence. The odds of students returning in 2015 were 1.68 times greater for participants in the
Safari program to other CMU freshmen. Also, participants in the Safari program have a higher first term
grade point average versus other CMU freshmen.

For the 2013 FTIAC cohort, the safari proram was found to have a statistically significant positive effect on
student persistence. The odds of students returning in 2014 were 1.62 time greater for participants in the
Safari program to other CMU freshmen. Also, participants in the Safari program have a higher first term
grade point average versus other CMU freshmen.

For the 2012 FTIAC cohort, the Safari program was again found to have a statistically significant positive
effect on student persistence. The odds of students returning in 2013 were 1.58 times greater for
participants in the Safari program. Also, participants in the Safari program have a higher first term grade
point average versus other freshmen.

For the 2011 FTIAC cohort, the Safari program was found to have a statistically significant positive effect
on student persistence. The odds of students returning in 2012 were 1.55 times greater for participants in
the Safari program. The 2011 Safari Cohort also had a higher average first term GPA versus other
freshmen.

For the 2010 FTIAC cohort, the Safari program was found to have a statistically significant positive effect
on student persistence. The odds of students returning in 2011 were 1.4 times greater for participants in the
Safari program versus other CMU freshman. Also, there is indication that participants of the Safari program
were found to have a higher first term cumulative grade point average versus other CMU freshman.

For the 2009 FTIAC cohort, the Safari program was found to have a statistically significant positive effect
on the odds of students returning. The odds of returning in 2010 were 1.6 times greater for participants in
the Safari program versus other CMU freshmen. Also, there is a slight indication that participants of the
Safari program were found to have a higher first term cumulative grade point average versus other CMU
freshman.

For the 2008 FTIAC cohort, the Safari program was found to have a statistically significant positive effect
on the odds of students returning. The odds of returning in 2009 were 1.7 times greater for participants in
the Safari program versus other CMU freshmen.
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Approved by the Assessment Council on 10-22-12

Annual Assessment Reporting
Process for Receiving, Evaluating, and Providing Programs with Feedback
2012-2013

Objective: Develop a systematic process for receiving, reviewing, and evaluating annual assessment reports. Provide

timely feedback to departments regarding results of the evaluation, especially to those programs preparing for program
review. Engage faculty, administrators, and stakeholders in discussions of evaluations. Provide recommendations for
improving assessment of student learning and how assessment data may be used to improve student learning.

Section I. — Receiving Annual Assessment Reports

1.

The department representative completes the annual assessment report in WEAVEonline by following the Submission
Process for Annual Assesment Reporting and the WEAVEonline Users Guide for Annual Assessment Reporting. These
documents are located at CentralLink>Administration>Office of the Provost > Academic Affairs>Curriculum and
Assessment>Assessment>Documents and Forms.

Once the annual assessment report is completed, the departmental representative will contact their College Assessment
Coordinator (Coordinator) to inform him/her of the completed annual assessment report.

The Coordinator will finalize the annual assessment report by conducting a brief review of the report to ensure all sections
have been fully completed.

Required Sections of the annual assessment report include:
e Findings: ensure each finding includes clear results.

e Targets: ensure the status of each target is updated using one of the following statuses: Met, Partially Met, Not Met,
or Not Reported This Cycle

e Analysis Questions: ensure these questions have been answered fully and the answers are appropriate

As the Coordinator conducts the review of each section, the status of each section will be changed from “Draft/In Progress”
to “Final”. If the Coordinator discovers an incomplete section, the Coordinator will leave that section in “Draft/In Progress”
status and notify the department representative of the incomplete section. The Coordinator will provide suggestions of how
to complete the section in order to have the status changed to “Final.”

Once the Coordinator finalizes the report, the Coordinator will contact the Director of Curriculum and Assessment (Director)
who will update the assessment reports section of the assessment log to reflect the date which the program’s annual
assessment report was received and finalized.

Section II. — Evaluating Annual Assessment Reports

Evaluation of annual assessmement reports will coincide with the program review schedule. Those programs scheduled for
upcoming program review will have their assessment reports evalutated first. Those programs with later program reviews
will be evaluated subsequently. The evaluation of these reports will be comprehensive in order to assist programs with
addressing the requirements for student learning assessment outlined in the Academic Program Review Handbook.

The Coordinator and an assigned Assessment Council member will partner to conduct an evaluation as outlined in Appendix
A: Comprehensive Evaluation Rubric for Annual Assessment Reports. The Coordinator and Assessment Council member
will complete the Evaluation Summary — Annual Assessment Report (Appendix B). Once the Evaluation Summary is
completed, the Coordinator will contact the Director to have the program listed on the agenda for the next Assessment
Council meeting.

Page 1 of 6



Approved by the Assessment Council on 10-22-12

2. The Director will place the name of the program(s) on the agenda for the next Assessment Council meeting.

3. At the Assessment Council meeting, the Coordinator and designated Assessment Council member will summarize the review
to the Assessment Council for discussion. The Assessment Council will decide on one of the following motions:

Full Approval of the Evaluation Summary: no edits are required to the Evalution Summary. A meeting can be
scheduled by the Coordinator to present the report to the department.

Approval with Contingencies: requires edits to the Evaluation Summary. The Assessment Council will deterime
if the Director can approve the contingencies once met for full approval or if the Evaluation Summary will need to
be resubmitted to the Assment Council.

This is to fullfill the charge of the Assessment Council outlined in the Student Learning Outcomes Policy (Part III: Section B,
item 5) that states: “Develop a format for the yearly summary reports from departments and units on assessment activities
and review communications to the units from the Office of Curriculum and Assessment based on the yearly summary
reports.”

Section II1. — Providing Feedback to Departments - Annual Assessment Reports

After review and approval of the Evaluation Summary by the Assessment Council, the Coordinator will compose a general letter of
feedback (Appendix C) and forward it to the Department Chair and Department faculty. A few days after the letter is sent
electronically, the Coordinator will follow up with the Department Chair to schedule a meeting with the Department Chair and faculty.

1. After the meeting, the Coordinator will add notes (in a Word document) from the meeting in the Document Management
section of WEAVEonline. The notes will then be attached as a hyper link to the analysis questions section of the annual
report in WEAVEonline.

2. The Coordinator will notify the Director of the completed meeting. The Director will send a thank you letter to the
department on behalf of Academic Affairs, Office of Curriculum and Assessment and the Assessment Council.

Section IV. — Communicating with Provost, Vice Provost, Deans, Associate Deans, and Academic Senate

1. After the Department Chair has received the general letter of feedback, and the Coordinator has met with the Department
Chair and department faculty to discuss the report, the Coordinator will then send a copy of the letter to the Provost, Vice
Provost, Deans, and Associate Deans. The Coordinator may also send any pertinent additional information resulting
from the meeting.

2. The Provost, Vice Provost, Deans and Associate Deans will have full “Read” access to all program assessment reports
(Findings and Analysis questions) in WEAVEonline.

3. The Academic Senate will receive updates and communications via the annual reports from the Assessment Council.
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Appendix A: Comprehensive Evaluation Rubric for Annual Assessment Reports

Undeveloped

Developing

| Meets Standards

| Exceeds Standards

Findings Section for
Each Measure:

Presentation of Results

Results are ambiguous
and poorly presented.

Results are presented
adequately; however,
it is unclear how the
results relate to the
outcome or target.
The overall
presentation of the
results is difficult to
follow.

Results are presented
clearly and directly
relate to the outcome
as well as the target.
Presentation of the
results is easy to
follow. Statistical
analysis may or may
not be present.

Excellent presentation
of results that are clear
and directly relate to
the outcome as well as
the target.
Presentation of the
results is easy to
follow. Statistical
analyses are present if
appropriate.

Analysis Question 1:

Faculty perceptions related
to analysis of results,
analysis compared to
previous assessment
evidence. This overall
analysis is based on the
program as whole
including all measures.

Little to no evidence
is provided on how
faculty’s confidence of
the program was
impacted regarding the
evidence of student
learning

Some evidence is
provided on how
faculty’s confidence of
the program was
impacted regarding the
evidence of student
learning.

Evidence is provided
on how faculty’s
confidence of the
program was impacted
regarding the evidence
of student learning.

Evidence is provided
on how faculty’s
confidence of the
program was impacted
regarding the evidence
of student learning and
it is easy to draw
conclusions of faculty
perceptions regarding
concerns and strengths
of the program as they
relate to student
learning outcomes.
Analysis clearly
demonstrates change
from the current year
to previous years.
Trends are discussed
and the rationale is
supported by the
trends.

Analysis Question 2:
Dissemination of
Assessment Findings

Very little evidence of
communication either
with other faculty
members or
stakeholders.

Information was
provided to a limited
number of faculty or
the communication
process was unclear

Information provided
to chair and all
program faculty.
Mode of
communication is
clear (i.e. Department
Meeting).

Extensive information
provided to multiple
stakeholders, including
chair and all program
faculty. This includes
Global Campus faculty
as appropriate. Mode
of communication is
clear. In addition,
information shared
with others such as
advisory committees,
other stakeholders,
students or conference
attendees.
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Analysis Question 3:
Subsequent action steps:
program improvement
regarding student learning
and development

Unable to determine
any improvements will
take place or stated
improvements are not
reasonable.

Examples of
improvements
documented but the
link between them and
the assessment
findings is unclear.

Examples of actions to
maintain or improve
current plans,
documented and
directly related to

findings of assessment.

However, the actions
lack specificity.

Examples of actions to
maintain or improve
current plans,
documented and
directly related to
findings of assessment.
Actions are very
specific (i.e. proposed
implementation,
completion dates,
resources needed,
person responsible)

Subsequent action steps:
assessment process

There is no indication
how the assessment
process will be
improved from past
assessment initiatives.

Some critical
evaluation of past and
current assessment,
including
acknowledgement of
flaws, but no evidence
of improving upon the
past assessment or
making plans to
improve assessment in
the future.

Critical evaluation of
past and current
assessment, including
acknowledgement of
strengths and/or
possible weaknesses.
Plus evidence of some
moderate revision or
general plans to
improve assessment in
future if called for

Critical evaluation of
past and current
assessment, including
acknowledgement of
strengths and possible
weaknesses. Both
present and intended
improvements are
provided; both specific
details are given.
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Appendix B: Evaluation Summary -Annual Assessment Reports

The Evaluation Summary will include a summary of:
1. Findings: Undeveloped, Developing, Meets Standards, Exceeds Standards.
2. Analysis Questions: Undeveloped, Developing, Meets Standards, Exceeds Standards.
3. Assessment Report Highlights and/or areas for Improvement

4. Recommendations: this may include assessment plan revisions, data collection strategies, etc.

Note: The evaluation summary should be used to guide the discussion at the Assessment Council meeting as well as the Department
meeting.

Possible topics for discussion at department meeting may include:

Assessment Council feedback.

Findings — areas of success and/or concern

Analysis Questions - areas of success and/or concern

Subsequent Actions — revising assessment plan, improving data collection strategies, increasing faculty involvement, etc.
Resources — provide programs with information on resources such as the Provost award, Mini Grants from the Assessment
Council, Professional development workshops, Assessment Conferences, etc.

Page 5 of 6



Approved by the Assessment Council on 10-22-12

Appendix C: General Feedback Letter -Annual Assessment Reports

CMU
CENTRAL MICEIGAN MEMORANDUM

UNIVERSITY

Assessment Council

To: Department Chair & Department Faculty
From: College Assessment Coordinator and Assessment Council
Date:
re: Annual Assessment Report - Program Name(s)
cc: Office of Curriculum and Assessment

The Assessment Council has reviewed the annual assessment report for the program(s) within the DEPARTMENT
NAME, submitted in the WEAVEonline system on DATE. The Assessment Council accepts and thanks you for
submission of your annual assessment report. The evaluation summary below provides detailed feedback
regarding your annual assessment report. Hopefully you will find this feedback helpful as you begin collecting data
for the next annual assessment report due on October 1, 2013.

Assessment Results (Findings): Phrase in your own words the strengths and/or areas for improvement.
Analysis Questions: Phrase in your own words the strengths and/or areas for improvement.

Recommendations for consideration as you begin to collection data for the next report (Phrase in your own
words).

Next steps include a meeting with your College Assessment Coordinator to discuss this feedback in greater detail.
Your College Assessment Coordinator will be contacting you shortly. After the meeting, a copy of this letter will be

sent to the Provost, Vice-Provost, Dean, and Associate Dean, along with any notes from the meeting.

Thank you for your on-going assessment efforts!
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ASSESSMENT COUNCIL

The Assessment Council is a committee of the Academic Senate. The membership and
charge are as follows:

A. Membership

1. The Assessment Council shall be composed of 12 members:

Six faculty representatives, one each from the Colleges of Business
Administration, Communication and Fine Arts, Education and Human Services,
Health Professions, Humanities and Social and Behavioral Sciences, and Science
and Technology, elected by the senate. Preference will be given to those with
some expertise, experience, or interest in assessment.

One representative of the College of Medicine, appointed by the Dean of the
College of Medicine.

One representative of Global Campus, appointed by the Vice President of Global
Campus.

One at-large representative from any unit engaged in learning assessment, elected
by the senate.

One department chair, elected by the Council of Chairs.

The Academic Senate Chair (or a designee appointed by the Chair from the
faculty members on the Senate Executive Board).

The Director for Curriculum and Assessment, ex officio.

College Assessment Coordinators are invited to attend meetings, but are non-
voting guests.

2. Academic Senate policies on committee membership:

Under Academic Senate policy, a member may not serve more than two
successive terms on the same committee.

If a member misses three consecutive meetings (excused or unexcused) of any
senate committee to which that person has been appointed or elected, the member
shall be dismissed from that committee and replaced.

3. Chairperson:

A chairperson of the council will be elected from among the voting members of the
council. The chair will serve a one-year term but may be reelected.

B. Charge

1. Develop learning assessment policies for Central Michigan University and
recommend those policies to the Academic Senate for approval.



2. Develop a format for program assessment plans and a format for reviewing and
approving those plans.

3. Review and approve program assessment plans and communicate to the units on the
status of those plans.

4. Review and approve substantial changes in program assessment plans and
communicate on the status of those changes; acknowledge minor changes facilitated
by the Director of Curriculum and Assessment with Council oversight.

5. Develop a format for the periodic summary reports from departments and councils on
assessment activities and review communications to the units from the Office of
Curriculum and Assessment based on these summary reports.

6. Review and approve requests for funding by units or individuals for assessment
projects and professional development activities relating to assessment.

7. Assist in developing and maintaining the presence of assessment as a defining
element of Central Michigan University, including recognizing faculty and councils
making significant contributions to learning outcomes assessment and communicating
to students the importance of these activities.

8. Help ensure that conversations about student learning and program improvement
remain central to departments and councils.

9. Provide advice to the Office of Curriculum and Assessment, including advice on
official CMU publications and reports related to assessment (e.g., reports for external
accreditation agencies).

10. Recommend to the Academic Senate a process for the comprehensive evaluation of
the university’s assessment activities.

11. Advocate for university resources to support faculty/staff involvement in assessment
activities.

Taken from Senate Approved CAD, 4/21/15, pp. E-4 — E-6.
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Certification Examination Results and Posting

Program/Specialized Accreditation

Certification Exam

Location of Results

Athletic Training (Bachelor) BOC https://www.cmich.edu/colleges/CHP/hp_academics/athleti
CAATE: Commission on Accreditation of Athletic Training Education c_training_education/Pages/Board-of-Certification-
Results.aspx

Audiology (AuD) PRAXIS I https://www.cmich.edu/colleges/CHP/hp_academics/com

Speech-Language Pathology (MA) munications_disorders/academic_programs/speech-

CAA: Council of Academic Accreditation in Audiology and Speech- language_pathology/Pages/default.aspx

Language Pathology (American Speech-Language-Hearing https://www.cmich.edu/colleges/CHP/hp_academics/com

Association) munications_disorders/academic_programs/audiology/Pag
es/default.aspx.

Bachelor of Music Education (Instrumental, Choral, General Music) MTTC https://www.cmich.edu/colleges/ehs/unit/peu/Pages/About-

NASM: National Association of Schools of Music the-PEU.aspx

Didactic Program in Dietetics (DPD) (Bachelor) CDR https://www.cmich.edu/colleges/ehs/program/nutr/Pages/D

Dietetic Internship (CMUDI) ietetics-Major.aspx

ACEND: Accreditation Council for Education in Nutrition and Dietetics

Physical Therapy (DPT) NPTE https://www.cmich.edu/colleges/CHP/hp_academics/physi

CAPTE: Commission on Accreditation in Physical Therapy Education

cal_therapy/info_for_students/prospective_students/Pages
/default.aspx

Physician Assistant (MS)
ARC-PA: Accreditation Review Commission on Education for the
Physician Assistant, Inc.

PANCE (NCCPA)

https://www.cmich.edu/colleges/CHP/hp_academics/physi
cian_assistant/Pages/PA-Program-at-CMU.aspx

Professional Education Unit MTTC https://www.cmich.edu/colleges/ehs/unit/peu/Pages/About-
Initial teacher preparation programs: All BS in Ed program the-PEU.aspx

(Elementary, Secondary, Elementary Sp Ed, and Secondary Sp Ed)

TEAC: Teacher Education Accreditation Council

Moving to CAEP: Council for Accreditation of Educator Preparation

Psychology - Clinical (PhD) MI License https://www.cmich.edu/colleges/chsbs/Psychology/Gradua

APA: American Psychological Association (CoA)

te/ClinicalPsychology/Pages/Clinical-Applicant-Data.aspx

Psychology - School (PhD, Specialist)

PRAXIS (NASP)

https://www.cmich.edu/colleges/chsbs/Psychology/Gradua

APA: American Psychological Association (CoA) MI License te/SchoolPsychology/Doctoral/Pages/School-Doctoral-
NASP: National Association of School Psychologists (APA) Applicant-Data.aspx

Therapeutic Recreation *NCTRC (Therapeutic |https://www.cmich.edu/colleges/ehs/program/recreationpro
COAPRT: Council on Accreditation of Parks, Recreation, Tourism, and Recreation) gram/Pages/Therapeutic-Recreation-Concentration.aspx

Related Professions

[CPRP Exam Available]

Last updated 12/11/2015 CD



https://www.cmich.edu/colleges/CHP/hp_academics/athletic_training_education/Pages/Athletic%20Training%20Program.aspx
http://www.caate.net/
http://www.bocatc.org/
https://www.cmich.edu/colleges/CHP/hp_academics/communications_disorders/academic_programs/audiology/Pages/default.aspx
https://www.cmich.edu/colleges/CHP/hp_academics/communications_disorders/academic_programs/speech-language_pathology/Pages/default.aspx
http://www.asha.org/academic/accreditation/
http://www.asha.org/academic/accreditation/
http://www.asha.org/academic/accreditation/
http://www.asha.org/Certification/praxis/
https://www.cmich.edu/colleges/CHP/hp_academics/communications_disorders/academic_programs/speech-language_pathology/Pages/default.aspx
https://www.cmich.edu/colleges/CHP/hp_academics/communications_disorders/academic_programs/speech-language_pathology/Pages/default.aspx
https://www.cmich.edu/colleges/CHP/hp_academics/communications_disorders/academic_programs/speech-language_pathology/Pages/default.aspx
https://www.cmich.edu/colleges/CHP/hp_academics/communications_disorders/academic_programs/audiology/Pages/default.aspx
https://www.cmich.edu/colleges/CHP/hp_academics/communications_disorders/academic_programs/audiology/Pages/default.aspx
https://www.cmich.edu/colleges/CHP/hp_academics/communications_disorders/academic_programs/audiology/Pages/default.aspx
https://www.cmich.edu/colleges/CCFA/CCFASchoolofMusic/Pages/default.aspx
http://nasm.arts-accredit.org/
http://www.mttc.nesinc.com/
https://www.cmich.edu/colleges/ehs/unit/peu/Pages/About-the-PEU.aspx
https://www.cmich.edu/colleges/ehs/unit/peu/Pages/About-the-PEU.aspx
https://www.cmich.edu/colleges/ehs/program/nutr/Pages/Dietetics-Major.aspx
http://www.eatright.org/ACEND
http://www.cdrnet.org/
https://www.cmich.edu/colleges/ehs/program/nutr/Pages/Dietetics-Major.aspx
https://www.cmich.edu/colleges/ehs/program/nutr/Pages/Dietetics-Major.aspx
https://www.cmich.edu/colleges/CHP/hp_academics/physical_therapy/Pages/default.aspx
http://www.capteonline.org/home.aspx
https://www.fsbpt.org/ExamCandidates/NationalExam(NPTE).aspx
https://www.cmich.edu/colleges/CHP/hp_academics/physician_assistant/Pages/default.aspx
http://www.arc-pa.org/
http://www.arc-pa.org/
http://www.nccpa.net/BecomingCertified
https://www.cmich.edu/colleges/ehs/unit/peu/Pages/default.aspx
http://www.teac.org/
http://www.mttc.nesinc.com/
https://www.cmich.edu/colleges/ehs/unit/peu/Pages/About-the-PEU.aspx
https://www.cmich.edu/colleges/ehs/unit/peu/Pages/About-the-PEU.aspx
https://www.cmich.edu/colleges/chsbs/Psychology/Graduate/ClinicalPsychology/Pages/default.aspx
http://www.apa.org/ed/accreditation/
http://www.michigan.gov/mdch/0,1607,7-132-27417_27529_27552---,00.html
https://www.cmich.edu/colleges/chsbs/Psychology/Graduate/SchoolPsychology/Pages/default.aspx
http://www.apa.org/ed/accreditation/
http://www.nasponline.org/
http://www.nasponline.org/certification/becoming_NcSP.aspx
http://www.michigan.gov/mdch/0,1607,7-132-27417_27529_27552---,00.html
http://www.apa.org/about/index.aspx
https://www.cmich.edu/colleges/ehs/dept/rpl/Pages/default.aspx
http://www.nrpa.org/coa/
http://www.nrpa.org/coa/
http://www.nctrc.org/
http://www.nctrc.org/
http://www.nrpa.org/Content.aspx?id=922
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2012-2013 Results

Your 2012-2013 results consist of two components:

CLA Institutional Report and Appendices

CLA Student Data File
The report introduces readers to the CLA and its The report appendices offer more detail on CLA tasks,
methodology (including an enhanced value-added scoring and scaling, value-added equations, and the
equation), presents your results, and offers guidance on Student Data File.

interpretation and next steps.

A Task Overview (p. 20-23)

1 Introduction to the CLA (p. 3) B Diagnostic Guidance (p. 24)
2 Methods (p. 4-5) C  Task Development (p. 25)
3 Your Results (p. 6-10) D Scoring Criteria (p. 26-28)
4 Results Across CLA Institutions (p. 11-14) E Scoring Process (p.29)
5 Sample of CLA Institutions (p. 15-18) F Scaling Procedures (p. 30-31)
6 Moving Forward (p. 19) G Modeling Details (p. 32-36)
H  Percentile Lookup Tables (p.37-42)

Student Data File (p. 43)
J CAE Board of Trustees and Officers (p. 44)

Student Data File

Your Student Data File was distributed separately as a password-protected Excel file. Your Student Data File may be used to link

with other data sources and to generate hypotheses for additional research.



The Collegiate Learning Assessment
(CLA) is a major initiative of the
Council for Aid to Education. The
CLA offers a value-added, constructed-
response approach to the assessment

of higher-order skills, such as critical
thinking and written communication.
Hundreds of institutions and hundreds
of thousands of students have

participated in the CLA to date.

The institution—not the student—is
the primary unit of analysis. The CLA
is designed to measure an institution’s
contribution, or value added, to the
development of higher-order skills.
This approach allows an institution to
compare its student learning results
on the CLA with learning results at

similarly selective institutions.

The CLA is intended to assist
faculty, school administrators, and
others interested in programmatic

change to improve teaching and

learning, particularly with respect to

strengthening higher-order skills.

Included in the CLA are Performance
Tasks and Analytic Writing Tasks.
Performance Tasks present realistic
problems that require students to
analyze complex materials. Several
different types of materials are used

that vary in credibility, relevance to the
task, and other characteristics. Students’
written responses to the tasks are graded
to assess their abilities to think critically,
reason analytically, solve problems, and

write clearly and persuasively.

The CLA helps campuses follow a
continuous improvement model that
positions faculty as central actors in
the link between assessment and the

teaching and learning process.

The continuous improvement model
requires multiple indicators beyond the

CLA because no single test can serve as

the benchmark for all student learning
in higher education. There are, however,
certain skills deemed to be important by
most faculty and administrators across
virtually all institutions; indeed, the
higher-order skills the CLA focuses on

fall into this category.

The signaling quality of the CLA is
important because institutions need

to have a frame of reference for where
they stand and how much progress
their students have made relative

to the progress of students at other
colleges. Yet, the CLA is not about
ranking institutions. Rather, it is about
highlighting differences between them
that can lead to improvements. The
CLA is an instrument designed to
contribute directly to the improvement
of teaching and learning. In this respect

it is in a league of its own.



Methods

CLA Methodology

The CLA uses constructed-response
tasks and value-added methodology
to evaluate your students’ performance
reflecting the following higher-

order skills: Analytic Reasoning and
Evaluation, Writing Effectiveness,
Writing Mechanics, and Problem
Solving.

Schools test a sample of entering
students (freshmen) in the fall and
exiting students (seniors) in the spring.
Students take one Performance Task or a
combination of one Make-an-Argument
prompt and one Critique-an-Argument

prompt.

The interim results that your institution
received after the fall testing window
reflected the performance of your

entering students.

Your institution’s interim institutional

report presented information on each

of the CLA task types, including

means (averages), standard deviations
(a measure of the spread of scores in

the sample), and percentile ranks (the
percentage of schools that had lower
performance than yours). Also included
was distributional information for

cach of the CLA subscores: Analytic
Reasoning and Evaluation, Writing
Effectiveness, Writing Mechanics, and

Problem Solving.

This report is based on the performance
of both your entering and exiting
students.* Value-added modeling is
often viewed as an equitable way of
estimating an institution’s contribution
to learning. Simply comparing average
achievement of all schools tends to paint
selective institutions in a favorable light
and discount the educational efficacy
of schools admitting students from
weaker academic backgrounds. Value-

added modeling addresses this issue by

providing scores that can be interpreted

as relative to institutions testing students
of similar entering academic ability. This
allows all schools, not just selective ones,
to demonstrate their relative educational

efficacy.

The CLA value-added estimation
approach employs a statistical technique
known as hierarchical linear modeling
(HLM).** Under this methodology, a
school’s value-added score indicates the
degree to which the observed senior
mean CLA score meets, exceeds, or
falls below expectations established by
(1) seniors’ Entering Academic Ability
(EAA) scores™* and (2) the mean CLA
performance of freshmen at that school,
which serves as a control for selection
effects not covered by EAA. Only
students with EAA scores are included

in institutional analyses.

* Note that the methods employed by the Community College Learning Assessment (CCLA) differ from those presented here. A

description of those methods is available upon request.

** A description of the differences between the original OLS model and the enhanced HLM model is available in the Frequently

Asked Technical Questions document distributed with this report.

*** SAT Math + Critical Reading

3]

Entering Academic Ability (EAA).

ACT Composite, or Scholastic Level Exam (SLE) scores on the SAT scale. Hereinafter referred to as



Methods

When the average performance of
seniors at a school is substantially
better than expected, this school is

said to have high “value added.” To
illustrate, consider several schools
admitting students with similar average
performance on general academic
ability tests (e.g., the SAT or ACT)
and on tests of higher-order skills (e.g.,
the CLA). If, after four years of college
education, the seniors at one school
perform better on the CLA than is
typical for schools admitting similar
students, one can infer that greater gains
in critical thinking and writing skills
occurred at the highest performing
school. Note that a low (negative)
value-added score does not necessarily
indicate that no gain occurred between

freshman and senior year; however, it

does suggest that the gain was lower
than would typically be observed at
schools testing students of similar

entering academic ability.

Value-added scores are placed on

a standardized (z-score) scale and
assigned performance levels. Schools
that fall between -1.00 and +1.00 are
classified as “near expected,” between
+1.00 and +2.00 are “above expected,”
between -1.00 and -2.00 are “below
expected,” above +2.00 are “well above
expected,” and below -2.00 are “well
below expected.” Value-added estimates
are also accompanied by confidence
intervals, which provide information on
the precision of the estimates; narrow

confidence intervals indicate that the

estimate is more precise, while wider

intervals indicate less precision.

Our analyses include results from

all CLA institutions, regardless of
sample size and sampling strategy.
Therefore, we encourage you to apply
due caution when interpreting your
results if you tested a very small sample
of students or believe that the students
in your institution’s sample are not

representative of the larger student body.

Moving forward, we will continue to
employ methodological advances to
maximize the precision of our value-
added estimates. We will also continue
developing ways to augment the value
of CLA results for the improvement of

teaching and learning.



Your Results

@Value-Added and Precision Estimates

Confidence Confidence
Performance Value-Added Value-Added Interval Interval Expected Mean
Level Score Percentile Rank Lower Bound Upper Bound CLA Score
Total CLA Score Near 0.33 62 -0.07 0.73 1186
Performance Task Near 0.35 65 -0.12 0.82 1187
Analytic Writing Task Near 0.26 60 -0.24 0.76 1184
Make-an-Argument Near 0.31 59 -0.27 0.89 1168
Critique-an-Argument Near 0.20 60 -0.29 0.69 1197
Seniors: Unadjusted Performance
Number Mean Mean Score 25th Percentile 75th Percentile Standard
of Seniors Score Percentile Rank Score Score Deviation
Total CLA Score 175 1203 71 1114 1287 143
Performance Task 89 1210 71 1139 1289 153
Analytic Writing Task 86 1197 70 1100 1279 132
Make-an-Argument 86 1184 69 1129 1307 162
Critique-an-Argument 86 1209 67 1120 1293 154
EAA 175 1108 69 990 1220 167
Freshmen: Unadjusted Performance
Number Mean Mean Score 25th Percentile  75th Percentile Standard
of Freshmen Score Percentile Rank Score Score Deviation
Total CLA Score 217 1073 57 989 1169 145
Performance Task 110 1057 54 965 1169 165
Andlytic Writing Task 107 1090 %2 1009 177 19
Make-an-Argument 107 1094 62 1034 1199 135
Critique-an-Argument 107 1085 64 957 1193 155

EAA 217 1097 68 990 1190 148



@ Your Results (continued)

Student Sample Summa
(.4) P 2

Average Freshman Average Senior
Number of Freshman Percentage Across  Number of Senior Percentage Aross
Transfer Freshmen Percentage Schools Seniors Percentage Schools

Transfer Sudens B L (A
Non-Transfer Students om s

Gender
Male
Female
Decline to State
Primary Language
English Primary Language
Other Primary Language
Field of Study
Sciences and Engineering
Social Sciences
Humanities and Languages
Business
Helping / Services
Undecided / Other / N/A
Race / Ethnicity

American ndion / AleskoNofive 10 a1 o 0o 0o

Asian / Pacific Islander

Black, Non-Hispanic

Hispanic

White, Non-Hispanic

Other

Decline to State
Parent Education

Less than High School

High School

Some College

Bachelor’s Degree

Graduoteor ProfessinelDogree. 42192 %7’

2012-2013 CLA Institutional Report @



Your Results
®

Performance Compared to Other Institutions

Figure 3.5 shows the performance of all four-year colleges and universities," relative to their expected
performance as predicted by the value-added model. The vertical distance from the diagonal line indicates
the value added by the institution; institutions falling above the diagonal line are those that add more value
than expected based on the model. Your institution is highlighted in red. See Appendix G for details on how

the Total CLA Score value-added estimates displayed in this figure were computed.

@ Observed CLA Scores vs. Expected CLA Scores
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* Due to the low statistical 1'cli;1bility of small samplc sizes, schools that tested fewer than SO students are not included in Figurc 3.5.



Your Results

Subscore Distributions

Figures 3.6 and 3.8 display the distribution of your students’ performance in the subscore categories of Analytic Reasoning

and Evaluation, Writing Effectiveness, Writing Mechanics, and Problem Solving. The numbers on the graph correspond to

the percentage of your students that performed at each score level. The distribution of subscores across 4// schools is presented

for comparative purposes. The score levels range from 1 to 6. Note that the graphs presented are not directly comparable due

to potential differences in difficulty among task types and among subscore categories. See Diagnostic Guidance and Scoring

Criteria for more details on the interpretation of subscore distributions. Tables 3.7 and 3.9 present the mean and standard

deviation of each of the subscores across CLA task types—for your school and all schools.

@ Seniors: Distribution of Subscores

Analytic Reasoning

and Evaluation Writing Effectiveness Writing Mechanics Problem Solving
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Seniors: Summary Subscore Statistics
3.7
Analytic Reasoning and
Evaluation Writing Effectiveness Writing Mechanics Problem Solving
Your School  All Schools Your School  All Schools Your School  All Schools Your School  All Schools
Performance Mean 3.6 3.4 37 8.5 3.8 3.7 3.6 3.3
Task  Standard Deviation 0.8 0.9 0.8 0.9 0.8 0.8 0.9 0.9
Make-an- Mean 3.8 3.6 3.9 37 3.9 3.8
Argument  Standard Deviation 1.0 0.8 1.0 0.9 0.7 0.7
Critique-an-  Mean 3.6 3.4 3.7 3.5 4.0 3.9
Argument  Standard Deviation 1.0 0.9 0.9 0.9 0.7 0.7



Your Results

®

3.8

O Freshmen: Distribution of Subscores
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and Evaluation Writing Effectiveness Writing Mechanics Problem Solving
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Results Across CLA Institutions

Performance Distributions

Tables 4.1 and 4.2 show the distribution of performance on the CLA across participating institutions.

Note that the unit of analysis in both tables is schools, not students.

Figure 4.3, on the following page, shows various comparisons of different groups of institutions.
Depending on which factors you consider to define your institution’s peers, these comparisons may

show you how your institution’s value added compares to those of institutions similar to yours.

Seniors
(4.1 >

Number Mean 25th Percentile 75th Percentile Standard

of Schools* Score Score Score Deviation
Total CLA Score 155 1162 1122 1220 81
Performance Task 154 1162 1118 1222 91
Analytic Writing Task 154 1163 1119 1210 79
Make-an-Argument 154 1144 1094 1195 80
Critique-an-Argument 154 1178 1130 1231 85
EAA 155 1062 993 1127 105

Freshmen

Number Mean 25th Percentile  75th Percentile Standard

of Schools* Score Score Score Deviation
Total CLA Score 161 1055 989 1115 89
Performance Task 161 1050 991 1113 97
Analytic Writing Task 161 1060 997 1117 86
Make-an-Argument 161 1059 1006 1114 88
Critique-an-Argument 161 1056 988 1112 89
EAA 161 1039 964 1112 112

* 152 institutions tested both freshmen and seniors.
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Peer Group Comparisons
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Results Across CLA Institutions

Sample Representativeness

CLA-participating students appeared to be generally
representative of their classmates with respect to
entering ability levels as measured by Entering

Academic Ability (EAA) scores.

Specifically, across institutions, the average EAA score
of CLA seniors (as verified by the registrar) was only
16 points higher than that of the entire senior class™:
1067 versus 1051 ( = 132 institutions). Further, the
correlation between the average EAA score of CLA
seniors and their classmates was high (= 0.94, » =

132 institutions).

The pattern for freshmen was similar. The average
EAA score of CLA freshmen was only 2 points higher
than that of the entire freshman class (1048 versus
1046, over » = 131 institutions), and the correlation
between the average EAA score of CLA freshmen and
their classmates was similarly high (» = 0.94, » = 131

institutions).

These data suggest that as a group, CLA participants
were similar to all students at participating schools.
This correspondence increases confidence in the
inferences that can be made from the results with the
samples of students that were tested at a school to all

the students at that institution.

* As l‘Cp()I’th b\ SChO()l l'CgiStl';ll'S.



@ Sample of CLA Institutions

Carnegie Classification

Table 5.1 shows CLA schools grouped by Basic
Carnegie Classification. The spread of schools
corresponds fairly well with that of the 1,587 four-

year, not-for-profit institutions across the nation.

Table 5.1 counts exclude some institutions that do
not fall into these categories, such as Special Focus
Institutions and institutions based outside of the

United States.

@ Carnegie Classification of Institutional Sample

Nation (n = 1,587) CLA (n = 146)
Carnegie Classification Number Percentage Number Percentage
Doctorate-granting Universities 275 17 21 14
Master’s Colleges and Universities 619 39 76 52
Baccalaureate Colleges 693 44 48 33

Source: Carnegie Foundation for the Advancement of Teaching, Carnegie Classifications

Data File, February 11, 2010.



@ Sample of CLA Institutions

School Characteristics

Table 5.2 provides statistics on some important
characteristics of colleges and universities
across the nation compared with CLA schools.
These statistics suggest that CLA schools are
fairly representative of four-year, not-for-profit
institutions nationally. Percentage public and

undergraduate student body size are exceptions.

@ School Characteristics of Institutional Sample

School Characteristic Nation CLA
Percentage public 32 56
Percentage Historically Black College or University (HBCU) 5 4
Mean percentage of undergraduates receiving Pell grants 31 30
Mean six-year graduation rate 51 51
Mean Barron’s selectivity rating 3.6 3.1
Mean estimated median SAT score 1058 1035
Mean number of FTE undergraduate students (rounded) 3,869 6,844
Mean student-related expenditures per FTE student (rounded) $12,330 $10,849

Source: College Results Online dataset, managed by and obtained with permission from the Education
Trust, covers most 4-year Title IV-eligible higher-education institutions in the United States. Data were
constructed from IPEDS and other sources. Because all schools did not report on every measure in the table,
the averages and percentages may be based on slightly different denominators.



Sample of CLA Institutions
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The institutions listed here in alphabetical order agreed to be identified as

participating schools and may or may not have been included in comparative analyses.

CLA Schools

Alaska Pacific University

Albion College

Ambherst College

Ashland University

Auburn University

Augsburg College

Augustana College (SD)

Barton College

Bellarmine University

Beloit College

Bluefield State College

Bowling Green State University

Bradley University

Brigham Young University - Idaho

Buena Vista University

Buffalo State College - SUNY

California Maritime Academy

California State Polytechnic University, Pomona

California State Polytechnic University, San Luis
Obispo

California State University System

California State University, Bakersfield

California State University, Channel Islands

California State University, Chico

California State University, Dominguez Hills

California State University, East Bay

California State University, Fresno

California State University, Fullerton

California State University, Long Beach

California State University, Los Angeles

California State University, Monterey Bay

California State University, Northridge

California State University, Sacramento

California State University, San Bernardino

California State University, San Marcos

California State University, Stanislaus

Centenary College

Centenary College of Louisiana

Central Michigan University

Chatham University

City University of New York, 4-Year Colleges

Clarke University

College of Saint Benedict and Saint John’s
University

Colorado Mountain College, Bachelors Program

Colorado State University

Concord University

CUNY - Baruch College

CUNY - Brooklyn College

CUNY - College of Staten Island

CUNY - Hunter College

CUNY - John Jay College of Criminal Justice

CUNY - Lehman College

CUNY - New York City College of Technology

CUNY - Queens College

CUNY - The City College of New York

CUNY - York College

Dillard University

Eckerd College

Emory & Henry College

Emporia State University

Fairmont State University

Fayetteville State University

Flagler College

Florida International University Honors College

Florida State University

Fort Hays State University

Gordon College

Grand Canyon University

Hardin-Simmons University

Hastings College

Humboldt State University

Illinois College

Indiana University of Pennsylvania

Indiana Wesleyan University, Department of
Psychology

Jacksonville State University

Jamestown College

Johnson & Wales University

Kalamazoo College

Kent State University

King’s College

LaGrange College

Lewis University

Loyola University New Orleans

Luther College

Lynchburg College

Lynn University

Macalester College

Marshall University

McMurry University

Mercer University

Morgan State University

Nevada State College

New York University, Abu Dhabi

Newman University

Northern Illinois University

Nyack College

Ouachita Baptist University

Our Lady of the Lake University

Pacific Lutheran University

Pittsburg State University

Presbyterian College

Quest University

Randolph-Macon College

Robert Morris University

Rockford College

Saginaw Valley State University

Saint Anselm College

Saint Xavier University

San Diego State University

San Francisco State University

San Jose State University

Seton Hill University

Shepherd University

Slippery Rock University

Sonoma State University

Southern Oregon University

Southwestern University

St. Olaf College

Sul Ross State University

SUNY College of Technology at Canton

Texas A&M University-Kingsville

Texas State University-San Marcos

The Citadel

The College of Idaho

The College of St. Scholastica

The Richard Stockton College of New Jersey

The Sage Colleges

The University of Toledo

Transylvania University

Truman State University

University of Bridgeport

University of Evansville

University of Great Falls

University of Hartford

University of Hawaii at Hilo College of Business
and Economics

University of Houston-Downtown

University of Missouri-St. Louis

University of Ottawa

University of Pittsburgh

University of Saint Mary

University of St. Thomas (TX)

University of Texas - Pan American

University of Texas at Arlington

University of Texas at Austin

University of Texas at Dallas
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University of Texas at El Paso

University of Texas at San Antonio

University of Texas at Tyler

University of Texas of the Permian Basin

University of Texas System

University of the Ryukyus, Department of
Languages and Cultures

University of the Virgin Islands

University of Vermont

University of Windsor, Faculties of Nursing, Arts
& Social Science, and Engineering

Weber State University

West Liberty University

West Virginia State Colleges and Universities

West Virginia University

Western Governors University

Western Washington University

Westminster College (MO)

Westminster College (UT)

Wichita State University

Wichita State University (School of Engineering)

William Peace University

Winston-Salem State University

Wisconsin Lutheran College

Wyoming Catholic College

CWRA Schools

Akins High School

Albemarle High School

Anson New Tech High School
Asheville School

Barrie School

Bayside High School

Bosque School

Brimmer and May School
Brooks School

Catalina Foothills High School
Collegiate School

Colorado Academy

Colorado Rocky Mountain School
Crystal Springs Uplands School
Culver Academies

Currey Ingram Academy

Da Vinci Charter Academy
Eagle Rock School

First Colonial High School
Floyd Kellam High School
Fountain Valley School of Colorado
Frank W. Cox High School
Friends School of Baltimore
Gilmour Academy

Graettinger-Terril High School

Green Run High School

Greensboro Day School

Hebron Academy

Heritage Hall

Hillside New Tech High School

Illinois Mathematics and Science Academy

Jefferson Forest High School

Kempsville High School

Kimball Union Academy

Lake Forest Academy

Lake Highland Preparatory School

Landstown High School

Le Jardin Academy

Los Angeles School of Global Studies

Maryknoll School

Math, Engineering, Technology, and Science
Academy

McKinley Academy

Mead High School

Mead School District

Metairie Park Country Day School

Mid-Pacific Institute

Monticello High School

Moorestown Friends School

Moses Brown School

Mount Vernon Presbyterian School

Mt. Spokane High School

Murray High School

Nanakuli High and Intermediate School

Napa New Tech High School

National Association of Independent Schools

New Tech Network

Newell-Fonda High School

Ocean Lakes High School

Palisades High School

Prairie Lakes Area Education Agency

Princess Anne High School

Ramsey High School

Reading Memorial High School

Regional School Unit 13

Renaissance Academy

Riverdale Country School

Sacramento New Tech High School

Sacred Hearts Academy

Salem Academy

Salem High School

Sandia Preparatory School

School of IDEAS

Severn School

Sonoma Academy

St. Andrew’s School

St. Christopher’s School

St. George’s Independent School
St. Gregory College Preparatory School
St. Luke’s School

St. Margaret’s Episcopal School
Staunton River High School
Stevenson School

Stuart Country Day School
Takatuf Scholars

Tallwood High School

Tech Valley High School
Tesseract School

The Haverford School

The Hotchkiss School

The Hun School of Princeton
The Lovett School

The Taft School

The Webb School

Traverse Bay Area Intermediate School District
Upper Arlington High School
Virginia Beach School District
Waianae High School

Warren New Tech High School
Warwick Valley High School
Watershed School

Western Albemarle High School
Westtown School

Wildwood School

York School

CCLA Schools

Arizona Western College

Cecil College

City University of New York, Community
Colleges

Collin College

Colorado Mountain College

CUNY - Borough of Manhattan Community
College

CUNY - Bronx Community College

CUNY - Hostos Community College

CUNY - Kingsborough Community College

CUNY - LaGuardia Community College

CUNY - Medgar Evers College

CUNY - Queensborough Community College

Fanshawe College of Applied Arts and
Technology, Health Science Program

Howard Community College

Truckee Meadows Community College



Moving Forward

Using the CLA to Improve Institutional Performance

The information presented in your
institutional report—enhanced most
recently through the provision of
subscores (see pages 9-10)—is designed
to help you better understand the
contributions your institution is making
toward your students’ learning gains.
However, the institutional report alone
provides but a snapshot of student

performance.

When combined with the other tools
and services the CLA has to offer,
the institutional report can become

a powerful tool in helping you and
your institution target specific areas
of improvement, while effectively
and authentically aligning teaching,
learning, and assessment practices in
ways that may improve institutional

performance over time.

We encourage institutions to examine
performance across CLA tasks and
communicate the results across campus,
link student-level CLA results with
other data sources, pursue in-depth
sampling, collaborate with their

peers, and participate in professional

development offerings.

Student-level CLA results are provided
for you to link to other data sources
(e.g., course-taking patterns, grades,
portfolios, student surveys, etc.). These
results are strengthened by the provision
of additional scores in the areas of
Analytic Reasoning and Evaluation,
Writing Effectiveness, Writing
Mechanics, and Problem Solving to help
you pinpoint specific areas that may
need improvement. Internal analyses,
which you can pursue through in-

depth sampling, can help you generate

hypotheses for additional research.

While peer-group comparisons are
provided to you in this report (see
pages 12-13), the true strength of peer
learning comes through collaboration.
CLA facilitates collaborative
relationships among our participating
schools by encouraging the formation
of consortia, hosting periodic web
conferences featuring campuses doing
promising work using the CLA,

and sharing school-specific contact
information (where permission has
been granted) via our CLA contact map
(wwuw.collegiatelearningassessment.org/

amma‘) .

Our professional development

services shift the focus from general
assessment to the course-level work of
faculty members. Performance Task
Academies—two-day hands-on training
workshops—provide opportunities for
faculty to receive guidance in creating
their own CLA-like performance tasks,
which can be used as classroom or
homework assignments, curriculum
devices, or even local-level assessments
(see: cae.org/performance-assessment/

category/training-workshops).

Through the steps noted above,

we encourage institutions to move
toward a continuous system of
improvement stimulated by the CLA.
Our programs and services—when
used in combination—are designed to
emphasize the notion that, in order to
successfully improve higher-order skills,
institutions must genuinely connect
their teaching, learning, and assessment

practices in authentic and effective ways.

Without your contributions, the CLA
would not be on the exciting path that
it is today. We look forward to your

continued involvement!



Task Overview

An Introduction to the CLA Tasks

The CLA consists of a Performance Task and an
Analytic Writing Task. Students are randomly
assigned to take one or the other. The Analytic
Writing Task includes a pair of prompts called

Make-an-Argument and Critique-an-Argument.

All CLA tasks are administered online and consist
of open-ended prompts that require constructed

responses. There are no multiple-choice questions.

The CLA requires that students use critical
thinking and written communication skills

to perform cognitively demanding tasks. The
integration of these skills mirrors the requirements
of serious thinking and writing tasks faced in life

outside of the classroom.



Each Performance Task requires
students to use an integrated set of
critical thinking, analytic reasoning,
problem solving, and written
communication skills to answer

several open-ended questions about a
hypothetical but realistic situation. In
addition to directions and questions,
each Performance Task also has its
own Document Library that includes a
range of information sources, such as:
letters, memos, summaries of research
reports, newspaper articles, maps,
photographs, diagrams, tables, charts,
and interview notes or transcripts.
Students are instructed to use these
materials in preparing their answers to
the Performance Task’s questions within

the allotted 90 minutes.

The first portion of each Performance
Task contains general instructions and
introductory material. The student is
then presented with a split screen. On
the right side of the screen is a list of the
materials in the Document Library. The
student selects a particular document

to view by using a pull-down menu. A

question and a response box are on the

left side of the screen. There is no limit
on how much a student can type. Upon
completing a question, students then

select the next question in the queue.

No two Performance Tasks assess

the exact same combination of skills.
Some ask students to identify and then
compare and contrast the strengths and
limitations of alternative hypotheses,
points of view, courses of action, etc. To
perform these and other tasks, students
may have to weigh different types of
evidence, evaluate the credibility of
various documents, spot possible bias,
and identify questionable or critical

assumptions.

Performance Tasks may also ask
students to suggest or select a course

of action to resolve conflicting or
competing strategies and then provide

a rationale for that decision, including
why it is likely to be better than one or
more other approaches. For example,
students may be asked to anticipate
potential difficulties or hazards that are
associated with different ways of dealing

with a problem, including the likely

short- and long-term consequences and
implications of these strategies. Students
may then be asked to suggest and
defend one or more of these approaches.
Alternatively, students may be asked to
review a collection of materials or a set
of options, then analyze and organize
them on multiple dimensions, and

ultimately defend that organization.

Performance Tasks often require
students to marshal evidence from
different sources; distinguish rational
arguments from emotional ones and
fact from opinion; understand data in
tables and figures; deal with inadequate,
ambiguous, and/or conflicting
information; spot deception and holes
in the arguments made by others;
recognize information that is and is not
relevant to the task at hand; identify
additional information that would help
to resolve issues; and weigh, organize,
and synthesize information from several

sources.



Task Overview

Analytic Writing Task

Make-an-Argument

Critique-an-Argument

Students write answers to two types
of essay tasks: a Make-an-Argument
prompt that asks them to support or
reject a position on some issue; and a
Critique-an-Argument prompt that
asks them to evaluate the validity of an
argument made by someone else. Both
of these tasks measure a student’s skill in
articulating complex ideas, examining
claims and evidence, supporting ideas
with relevant reasons and examples,
sustaining a coherent discussion, and

using standard written English.

A Make-an-Argument prompt
typically presents an opinion on some
issue and asks students to write, in 45
minutes, a persuasive analytic essay to
support a position on the issue. Key
elements include: establishing a thesis
or a position on an issue; maintaining
the thesis throughout the essay;
supporting the thesis with relevant and
persuasive examples (e.g., from personal
experience, history, art, literature, pop
culture, or current events); anticipating
and countering opposing arguments

to the position; fully developing

ideas, examples, and arguments;
organizing the structure of the essay

to maintain the flow of the argument
(e.g., paragraphing, ordering of ideas
and sentences within paragraphs, use
of transitions); and employing varied
sentence structure and advanced

vocabulary.

A Critique-an-Argument prompt asks
students to evaluate, in 30 minutes, the
reasoning used in an argument (rather
than simply agreeing or disagreeing with
the position presented). Key elements of
the essay include: identifying a variety
of logical flaws or fallacies in a specific
argument; explaining how or why the
logical flaws affect the conclusions

in that argument; and presentinga
critique in a written response that is
grammatically correct, organized, well-

developed, and logically sound.



Task Overview

®

Example Performance Task

Example Document Library

Example Questions

You advise Pat Williams, the president
of Dynalech, a company that makes
precision electronic instruments and
navigational equipment. Sally Evans,

a member of DynaTech’s sales force,
recommended that DynaTech buy a
small private plane (a SwiftAir 235)
that she and other members of the
sales force could use to visit customers.
Pat was about to approve the purchase
when there was an accident involving a

SwiftAir 235.

Example Make-an-Argument

Your Document Library contains the
following materials:
Newspaper article about the accident

Federal Accident Report on in-flight

breakups in single-engine planes

Internal correspondence (Pat’s email to

you and Sally’s email to Pat)

Charts relating to SwiftAir’s

performance characteristics

Excerpt from a magazine article
comparing SwiftAir 235 to similar

planes

Pictures and descriptions of SwiftAir
Models 180 and 235

Example Critique-an-Argument

Do the available data tend to support
or refute the claim that the type of wing
on the SwiftAir 235 leads to more in-
flight breakups?

What is the basis for your conclusion?

What other factors might have
contributed to the accident and should

be taken into account?

What is your preliminary
recommendation about whether
or not DynaTech should buy the
plane and what is the basis for this

recommendation?

There is no such thing as “truth” in
the media. The one true thing about
information media is that it exists only

to entertain.

A well-respected professional journal
with a readership that includes
elementary school principals recently
published the results of a two-year
study on childhood obesity. (Obese
individuals are usually considered

to be those who are 20% above their
recommended weight for height

and age.) This study sampled 50
schoolchildren, ages five to 11, from

Smith Elementary School.

A fast food restaurant opened near the
school just before the study began. After
two years, students who remained in

the sample group were more likely to

be overweight—relative to the national
average. Based on this study, the
principal of Jones Elementary School
decided to confront her school’s obesity
problem by opposing any fast food

restaurant openings near her school.



Diagnostic Guidance

Interpreting CLA Results

CLA results operate as a signaling tool
of overall institutional performance
on tasks that measure higher-order
skills. Examining performance across
CLA task types can serve as an initial
diagnostic exercise. The three types

of CLA tasks—Performance Task,
Make-an-Argument, and Critique-an-
Argument—differ in the combination

of skills necessary to perform well.

The Make-an-Argument and Critique-
an-Argument tasks measure Analytic
Reasoning and Evaluation, Writing
Effectiveness, and Writing Mechanics.
The Performance Task measures
Problem Solving in addition to the
three aforementioned skills. Each of the
skills are assessed in slightly different
ways within the context of each task
type. For example, in the context of the
Performance Task and the Critique-
an-Argument task, Analytic Reasoning

and Evaluation involves interpreting,

analyzing, and evaluating the quality of
information. In the Make-an-Argument
task, Analytic Reasoning and Evaluation
involves stating a position, providing
valid reasons to support the writer’s
position, and considering and possibly

refuting alternative viewpoints.

Subscores are assigned on a scale of

1 (lowest) to 6 (highest). Subscores

are not directly comparable to one
another because they are not adjusted
for difficulty like CLA scale scores. The
subscores remain unadjusted because
they are intended to facilitate criterion-
referenced interpretations. For example,
a“4” in Analytic Reasoning and
Evaluation means that a response had
certain qualities (e.g., “Identifies a few
facts or ideas that support or refute all
major arguments”), and any adjustment
to that score would compromise the

interpretation.

The ability to make claims like, “Our
students seem to be doing better in
Writing Effectiveness than in Problem
Solving on the Performance Task” is
clearly desirable. This can be done by
comparing each subscore distribution to
its corresponding reference distribution
displayed in Figures 3.6 and 3.8 of your
institutional report. You can support
claims like the one above if you see, for
example, that students are performing
above average in Writing Effectiveness,
but not in Problem Solving on the

Performance Task.

Please examine the results presented in
Figures 3.6 & 3.8 and Tables 3.7 & 3.9 in
combination with the Scoring Criteria in
the next section to explore the areas where

your students may need improvement.



A team of researchers and writers
generates ideas for Make-an-Argument
and Critique-an-Argument prompts
and Performance Task storylines, and
then contributes to the development
and revision of the prompts and

Performance Task documents.

For Analytic Writing Tasks, multiple
prompts are generated, revised and
pre-piloted, and those prompts that
elicit good critical thinking and writing
responses during pre-piloting are further
revised and submitted to more extensive

piloting.

During the development of Performance
Tasks, care is taken to ensure that
sufficient information is provided to
permit multiple reasonable solutions to
the issues present in the Performance
Task. Documents are crafted such that
information is presented in multiple
formats (e.g., tables, figures, news

articles, editorials, letters, etc.).

While developing a Performance Task,
a list of the intended content from each
document is established and revised.
This list is used to ensure that each piece
of information is clearly reflected in the
document and/or across documents,
and to ensure that no additional pieces
of information are embedded in the
document that were not intended. This
list serves as a draft starting point for
the analytic scoring items used in the

Performance Task scoring rubrics.

During revision, information is either
added to documents or removed from
documents to ensure that students could
arrive at approximately three or four
different conclusions based on a variety
of evidence to back up each conclusion.
Typically, some conclusions are designed

to be supported better than others.

Questions for the Performance Task

are also drafted and revised during the
development of the documents. The
questions are designed such that the
initial questions prompt students to
read and attend to multiple sources of
information in the documents, and later
questions require students to evaluate
the documents and then use their
analyses to draw conclusions and justify

those conclusions.

After several rounds of revision, the
most promising of the Performance
Tasks and the Make-an-Argument

and Critique-an-Argument prompts
are selected for pre-piloting. Student
responses from the pre-pilot test are
examined to identify what pieces

of information are unintentionally
ambiguous, and what pieces of
information in the documents should be
removed. After revision and additional
pre-piloting, the best-functioning tasks
(i.e., those that elicit the intended types
and ranges of student responses) are

selected for full piloting.

During piloting, students complete
both an operational task and one of the
new tasks. At this point, draft scoring
rubrics are revised and tested in grading
the pilot responses, and final revisions
are made to the tasks to ensure that the
task is eliciting the types of responses

intended.



Analytic Reasoning & Evaluation

Identifies most facts or ideas that
support or refute all major arguments
(or salient features of all objects to be
classified) presented in the Document
Library. Provides analysis that goes
beyond the obvious.

Demonstrates accurate understanding
of a large body of information from
the Document Library.

Makes several accurate claims about
the quality of information.

Identifies several facts or ideas that
support or refute all major arguments
(or salient features of all objects to be
classified) presented in the Document
Library.

Demonstrates accurate understand-
ing of much of the Document Library
content.

Makes a few accurate claims about
the quality of information.

Identifies a few facts or ideas that
support or refute all major arguments
(or salient features of all objects to be
classified) presented in the Document
Library.

Briefly demonstrates accurate
understanding of important Document
Library content, but disregards some
information.

Makes very few accurate claims about
the quality of information.

Identifies a few facts or ideas that
support or refute several arguments
(or salient features of all objects to be
classified) presented in the Document
Library.

Disregards important information or
makes minor misinterpretations of
information. May restate information
“as is.”

Rarely, if ever, makes claims about
the quality of information and may
present some unreliable evidence as

credible.

Identifies very few facts or ideas that
support or refute arguments (or salient
features of all objects to be classified)
presented in the Document Library.
Disregards or misinterprets much of
the Document Library. May restate
information “as is.”

Does not make claims about the qual-
ity of information and presents some
unreliable information as credible.

Does not identify facts or ideas that
support or refute arguments (or salient
features of all objects to be classified)
presented in the Document Library or
provides no evidence of analysis.
Disregards or severely misinferprets
important information.

Does not make claims about the qual-
ity of evidence and bases response on
unreliable information.

Scoring Criteria

Writing Effectiveness

¢ Organizes response in a logically
cohesive way that makes it very
easy o follow the writer’s argu-
ments.

Provides valid and comprehensive
elaboration on facts or ideas relat-
ed to each argument and clearly
cites sources of information.

¢ Organizes response in a logically
cohesive way that makes it fairly
easy fo follow the writer’s argu-
ments.

Provides valid elaboration on facts
or ideas related to each argument
and cites sources of information.

¢ Organizes response in a way that
makes the writer’s arguments and
logic of those arguments apparent
but not obvious.

Provides valid elaboration on facts
or ideas several times and cites
sources of information.

Provides limited or somewhat un-
clear arguments. Presents relevant
information in each response, but
that information is not woven into
arguments.

Provides elaboration on facts or
ideas a few times, some of which
is valid. Sources of information
are sometimes unclear.

Provides limited, invalid, over-
stated, or very unclear arguments.
May present information in a dis-
organized fashion or undermine
own points.

¢ Any elaboration on facts or ideas
tends to be vague, irrelevant,
inaccurate, or unreliable (e.g.,
based entirely on writer’s opinion).
Sources of information are often
unclear.

Does not develop convincing
arguments. Writing may be disor-
ganized and confusing.

Does not provide elaboration on
facts or ideas.

Writing Mechanics

Demonstrates outstanding control of
grammatical conventions.

Consistently writes well-constructed,
complex sentences with varied structure
and length.

Displays adept use of vocabulary that is
precise, advanced, and varied.

Demonstrates very good control of gram-
matical conventions.

Consistently writes well-constructed sen-
tences with varied structure and length.
Uses varied and sometimes advanced
vocabulary that effectively communicates
ideas.

Demonstrates good control of grammati-
cal conventions with few errors.

Writes well-constructed sentences with
some varied structure and length.

Uses vocabulary that clearly communi-
cates ideas but lacks variety.

Demonstrates fair control of grammatical
conventions with frequent minor errors.
Writes sentences that read naturally but
tend to have similar structure and length.
Uses vocabulary that communicates
ideas adequately but lacks variety.

Demonstrates poor control of gram-
matical conventions with frequent minor
errors and some distracting errors.
Consistently writes sentences with similar
structure and length, and some may be
difficult to understand.

Uses simple vocabulary, and some
vocabulary may be used inaccurately or
in a way that makes meaning unclear.

Demonstrates minimal control of gram-
matical conventions with many errors
that make the response difficult to read

or provides insufficient evidence to judge.

Writes sentences that are repetitive or
incomplete, and some are difficult to
understand.

Uses simple vocabulary, and some
vocabulary is used inaccurately or in a
way that makes meaning unclear.

Problem Solving

® Provides a decision and a solid ratio-
nale based on credible evidence from
a variety of sources. Weighs other
options, but presents the decision as
best given the available evidence.

When applicable:

® Proposes a course of action that
follows logically from the conclusion.
Considers implications.

e Recognizes the need for additional re-
search. Recommends specific research
that would address most unanswered
questions.

Provides a decision and a solid
rationale based largely on credible
evidence from multiple sources and
discounts alternatives.

When applicable:

® Proposes a course of action that
follows logically from the conclusion.
May consider implications.
Recognizes the need for additional re-
search. Suggests research that would
address some unanswered questions.

Provides a decision and credible
evidence to back it up. Possibly does
not account for credible, contradictory
evidence. May attempt to discount
alternatives.

When applicable:

® Proposes a course of action that
follows logically from the conclusion.
May briefly consider implications.
Recognizes the need for additional re-
search. Suggests research that would
address an unanswered question.

Provides or implies a decision and
some reason to favor it, but the
rationale may be contradicted by
unaccounted for evidence.

When applicable:

* Briefly proposes a course of action,
but some aspects may not follow logi-
cally from the conclusion.

May recognize the need for ad-
ditional research. Any suggested
research tends to be vague or would
not adequately address unanswered
questions.

Provides or implies a decision, but
very little rationale is provided or it is
based heavily on unreliable evidence.
When applicable:

* Briefly proposes a course of action,
but some aspects do not follow logi-
cally from the conclusion.

* May recognize the need for addition-

al research. Any suggested research

is vague or would not adequately
address unanswered questions.

Provides no clear decision or no valid

rationale for the decision.

When applicable:

¢ Does not propose a course of action
that follows logically from the conclu-
sion.

¢ Does not recognize the need for

additional research or does not

suggest research that would address

unanswered questions.



Scoring Criteria Make-an-Argument
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Analytic Reasoning & Evaluation
Stating a position, providing valid reasons to support
the writer’s position, and demonstrating an understand-
ing of the complexity of the issue by considering and
possibly refuting alternative viewpoints.

Asserts an insightful position and provides multiple
(at least four) sound reasons to justify it.

Provides analysis that reflects a thorough consider-
ation of the complexity of the issue. Possibly refutes
major counterarguments or considers contexts
integro| to the issue (e.g., ethical, cultural, social,
political).

States a thoughtful position and provides multiple (at
least three) sound reasons to support it.

Provides analysis that reflects some consideration

of the complexity of the issue. Possibly considers
contexts integral to the issue (e.g., ethical, cultural,
social, political).

States a clear position and some (two to three) sound
reasons to support it.

Provides some careful analysis, but it lacks consider-
ation of the issue’s complexity.

States or implies a position and provides few (one to
two) reasons to support it.
Provides some superficial analysis of the issue.

States or implies a position and provides vague or
very few reasons to support it.

Provides little analysis, and that analysis may reflect
an oversimplification of the issue.

States an unclear position (if any) and fails to pro-
vide reasons fo support it.

Provides very little evidence of analysis. May not
understand the issue.

Writing Effectiveness
Constructing an organized and logically cohesive argu-
ment. Strengthening the writer’s position by elaborat-
ing on the reasons for that position (e.g., providing
evidence, examples, and logical reasoning).

e Organizes response in a logically cohesive way that
makes it very easy fo follow the writer’s argument.

e Provides valid and comprehensive elaboration on
each reason for the writer's position.

¢ Organizes response in a logically cohesive way that
makes it fairly easy to follow the writer’s argument.
Provides valid elaboration on each reason for the
writer’s position.

e Organizes response in a way that makes the writer’s
argument and its logic apparent but not obvious.
Provides valid elaboration on reasons for the writer’s
position several fimes.

Provides a limited or somewhat unclear argument.
Presents relevant information, but that information is
not woven into an argument.

Provides valid elaboration on reasons for the writer’s
position a few times.

Provides limited, invalid, overstated, or very unclear
argument. May present information in a disorga-
nized fashion or undermine own points.

e Any elaboration on reasons for the writer’s position
tend to be vague, irrelevant, inaccurate, or unreli-
able (e.g., based entirely on writer’s opinion).

Fails to develop a convincing argument. The writing
may be disorganized and confusing.

Fails to provide elaboration on reasons for the
writer’s position.

Writing Mechanics
Facility with the conventions of standard written English
(agreement, tense, capitalization, punctuation, and
spe”ing) and control of the Eng|ish |anguoge, inc|uding
syntax (sentence structure) and diction (word choice
and usage).

e Demonstrates outstanding control of grammatical
conventions.

© Consisiently writes well-constructed, complex sen-

tences with varied structure and length.

Disp|ays adept use of vocabu|ary that is precise,

advanced, and varied.

Demonstrates very good control of grammatical
conventions.

Consistently writes well-constructed senfences with
varied structure and length.

Uses varied and sometimes advanced vocabulary
that effectively communicates ideas.

Demonstrates good control of grammatical conven-
tions with few errors.

Writes well-constructed sentences with some varied
structure and length.

Uses vocabulary that clearly communicates ideas but
lacks variety.

Demonstrates fair control of grammatical conven-
tions with frequent minor errors.

Writes sentences that read naturally but tend to have
similar structure and length.

Uses vocabulary that communicates ideas ad-
equately but lacks variety.

Demonstrates poor control of grammatical conven-
tions with frequent minor errors and some distracting
errors.

Consistently writes sentences with similar structure
and length, and some may be difficult to understand.
Uses simple vocabulary, and some vocabulary may
be used inaccurately or in a way that makes mean-
ing unclear.

Demonstrates minimal control of grammatical con-
ventions with many errors that make the response
difficult to read or provides insufficient evidence to
judge.

Writes sentences that are repetitive or incomplete,
and some are difficult to understand.

Uses simple vocabulary, and some vocabulary is
used inaccurately or in a way that makes meaning
unclear.



Scoring Criteria Critique-an-Argument

Analytic Reasoning & Evaluation
Interpreting, ono|yzing, and evu|uofing the quo|ify
of information. This entails |ﬂgh|ighﬁng conﬂicting
information, defecﬁng flaws in |ogic and question0b|e
assumptions, and exp\oining why information is cred-
ible, unreliable, or limited.

¢ Demonstrates accurate understanding of the com-
plete argument.

Identifies many (at least five) deficiencies in the
argument and provides analysis that goes beyond
the obvious.

¢ Demonstrates accurate underskxnding of much of the
argument.

Identifies many (at least four) deficiencies in the
argument.

e Demonstrates accurate understanding of several
aspects of the argument, but disregards a few.
Identifies several (at least three) deficiencies in the
argument.

Disregards several aspects of the argument or makes
minor misinferpretations of the argument.

|dentifies a few (two to three) deficiencies in the
argument.

e Disregards or misinterprets much of the information
in the argument.

Identifies very few (one to two) deficiencies in the
argument and may accept unreliable evidence as

credible.

Disregards or severely misinterprets important
information in the argument.

Fails to identify deficiencies in the argument or
provides no evidence of critical analysis.

Writing Effectiveness
Constructing orgcmized and \ogico”y cohesive argu-
ments. Strengthening the writer’s position by elaborat-
ing on deficiences in the argument (e.g., providing
explanations and examples).

¢ Organizes response in a logically cohesive way that
makes it very easy to follow the writer’s critique.

® Provides valid and comprehensive elaboration for
each identified deficiency.

e Organizes response in a logically cohesive way that
makes it fairly easy to follow the writer’s critique.
Provides valid elaboration for each identified
deficiency.

¢ Organizes response in a way that makes the writer’s
critique and its logic apparent but not obvious.
Provides valid elaboration on identified deficiencies
several times.

Provides a limited or somewhat unclear critique.
Presents relevant information, but that information is
not woven into an argument.

Provides valid elaboration on identified deficiencies
a few times.

Provides limited, invalid, overstated, or very unclear
critique. May present information in a disorganized
fashion or undermine own points.

* Any elaboration on identified deficiencies tends to
be vague, irrelevant, inaccurate, or unreliable (e.g.,
based entirely on writer’s opinion).

Fails to develop a convincing critique or agrees
entirely with the flawed argument. The writing may
be disorganized and confusing.

Fails to provide elaboration on identified deficien-
cies.

Writing Mechanics
Focihty with the conventions of standard written Eng|is|1
(agreement, tense, copito“zution/ punctuation, and
spe”ing) and control of the Eng|ish |onguoge, inc|uding
syntax (sentence structure) and diction (word choice
and usage).

e Demonstrates outstanding control of grammatical
conventions.

e Consistently writes well-constructed, complex sen-

tences with varied structure and length.

Displays adept use of vocabulary that is precise,

advanced, and varied.

Demonstrates very good control of grummaﬁccl|
conventions.

e Consistently writes well-constructed sentences with
varied structure and |ength.

Uses varied and sometimes advanced vocabulary
that effectively communicates ideas.

Demonstrates good control of grammatical conven-
tions with few errors.

Writes well-constructed sentences with some varied
structure and length.

Uses vocabulary that clearly communicates ideas but
lacks variety.

Demonstrates fair control of grammatical conven-
tions with frequent minor errors.

Writes sentences that read naturally but tend to have
similar structure and length.

Uses vocabulary that communicates ideas ad-
equately but lacks variety.

Demonstrates poor control of grammatical conven-
tions with frequent minor errors and some distracting
errors.

Consistently writes sentences with similar structure
and length, and some may be difficult to understand.
Uses simple vocabulary, and some vocabulary may
be used inaccurately or in a way that makes mean-
ing unclear.

e Demonstrates minimal control of grammatical con-
ventions with many errors that make the response
difficult to read or provides insufficient evidence to
judge.

Writes sentences that are repetitive or incomplete,
and some are difficult to understand.

Uses simple vocabulary, and some vocabulary is
used inaccurately or in a way that makes meaning
unclear.



The CLA uses a combination of
automated and human scoring. Since
fall 2010, we have relied primarily

on Intelligent Essay Assessor (IEA)

for scoring. IEA is the automated
scoring engine developed by Pearson
Knowledge Technologies to evaluate
the meaning of text, not just writing
mechanics. Pearson has trained [EA
for the CLA using a broad range of real
CLA responses and scores to ensure its
consistency with scores generated by

human scorers.

Though the majority of scoring is
handled by IEA, some responses are
scored by trained human scorers. IEA
identifies unusual responses, which

are automatically sent to the human
scoring queue. In addition, ten percent
of responses are scored by both IEA and
humans in order to continually evaluate

the quality of scoring.

All scorer candidates undergo rigorous

training in order to become certified

CLA scorers. Training includes an
orientation to the prompts and scoring
rubrics/guides, repeated practice
grading a wide range of student
responses, and extensive feedback and
discussion after scoring each response.
To ensure continuous human scorer
calibration, CAE developed the
E-Verification system for the online
Scoring Interface. The E-Verification
system was developed to improve

and streamline scoring. Calibration

of scorers through the E-Verification
system requires scorers to score
previously-scored results or “Verification
Papers”™ when they first start scoring,
as well as throughout the scoring
window. The system will periodically
present Verification Papers to scorers,
though the scorers are not alerted to
the Verification Papers. The system
does not indicate when a scorer has
successfully scored a Verification Paper,
but if the scorer fails to accurately score
a series of Verification Papers, he or she

will be removed from scoring and must

participate in a remediation process.
At this point, scorers are cither further

coached or removed from scoring.

Each response receives subscores in the
categories of Analytic Reasoning and
Evaluation, Writing Effectiveness, and
Writing Mechanics. An additional scale,
Problem Solving, is used to evaluate
only the Performance Tasks. Subscores
are assigned on a scale of 1 (lowest) to

6 (highest). For all task types, blank
responses or responses that are entirely
unrelated to the task (e.g., writing about
what they had for breakfast) are flagged

for removal from results.

Because the prompts (specific tasks
within each task type) differ in the
possible arguments and pieces of
information students can or should
use in their responses, prompt—speciﬁc
guidance is provided to scorers in
addition to the scoring criteria that

appear in the previous section.



@ Scaling Procedures

Scaling EAA Scores Standard ACT to SAT Crosswalk Source:
To facilitate reporting results across ACT to SAT ACT (2008). ACT/College Board Joint
schools, ACT scores are converted 36 1600 Statement. Retrieved from http://www.act.
(using the ACT-SAT crosswalk to the 35 1560 org/aap/concordance/pdf/report.pdf
right) to the scale of measurement used 34 1310
33 1460
to report SAT scores. 32 1420
31 1380
For institutions where a majority of 30 1340
students did not have ACT or SAT 22 1300
o 4 28 1260
scores (e.g., two-year institutions an — 0
open admission schools), we make 2 1190
available the Scholastic Level Exam 25 1150
(SLE), a short-form cognitive ability 24 1110
_ 23 1070
measure, as part of the CLA. The SLE is
22 1030
produced by Wonderlic, Inc. SLE scores 21 990
are converted to SAT scores using data 20 950
from 1,148 students participating in 19 910
. 18 870
spring 2006 that had both SAT and SLE
17 830
scores. 16 790
15 740
These converted scores (both ACT 14 690
to SAT and SLE to SAT) are referred 1< e
12 590
to simply as entering academic ability o 530

(EAA) scores.



For each task, raw subscores are summed
to produce a raw total score. Because
not all tasks have the exact same level
of difficulty, raw total scores from

the different tasks are converted to a
common scale of measurement. This
process results in scale scores that reflect
comparable levels of proficiency across
tasks. For example, a given CLA scale
score indicates approximately the same
percentile rank regardless of the task

on which it was earned. This feature of
the CLA scale score allows combining
scores from different tasks to compute

a school’s mean scale score for each task
type as well as a total average scale score

acCross tprS.

A linear scale transformation is used

to convert raw scores to scale scores.
This process results in a scale score
distribution with the same mean and
standard deviation as the SAT (or
converted ACT) scores of the college
freshmen who took that measure. This
type of scaling preserves the shape of the
raw score distribution and maintains

the relative standing of students. For

example, the student with the highest
raw score on a task will also have the
highest scale score on that task, the
student with the next highest raw score
will be assigned the next highest scale

score, and so on.

This type of scaling makes it such that a
very high raw score earned on the task
(not necessarily the highest possible
score) corresponds approximately to the
highest SAT (or converted ACT) score
of any freshman who took that task.
Similarly, a very low raw score earned
on a task would be assigned a scale score
value that is close to the lowest SAT (or
converted ACT) score of any freshman
who took that task. On rare occasions
that students achieve exceptionally

high or low raw scores, this scaling
procedure may produce scale scores that
fall outside the normal SAT (Math +
Critical Reading) score range of 400 to
1600.

From fall 2006 to spring 2010, CAE
used the same scaling equations for

cach assessment cycle in order to

facilitate year-to-year comparisons.
With the introduction of new scoring
criteria in fall 2010, raw scores are now
on a different scale than they were in
previous years, which makes it necessary
to revise the scaling equations. Under
the new scaling equations, fall 2010
responses tend to receive somewhat
lower scores than responses of the same
quality would have received in previous
years. If you are interested in drawing
comparisons between the average CLA
scale scores in your current institutional
report and those reported prior to fall
2010, we encourage you to use the
equation below to convert pre-fall 2010
scale scores to current scale scores. The
correlation between institution average
scores on the old and new score scales

is .99, and this equation characterizes
the strong linear relationship between
those scores. The equation can apply

to all institution-level score types:
Total, Performance Task, Analytic
Writing Task, Make-an-Argument, and

Critique-an-Argument.

score = 102.29 + (0.8494 - score )



Modeling Details
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Modeling Student-Level Scores

Within each school, an equation like
the following is used to model the
relationship between senior students’

EAA scores and their CLA scores:

CLA;; = CLA,

(Note that coefficients are for illustrative
purposes only; see p. 35 for the

coefficients used in this year’s analysis.)

In this equation, C'L A4, is student

iin school j's CLA score, and this is
modeled as a function of school ;s
average senior CLA score (mj) and
student /s EAA score (EAA;;) minus

the average EAA score of participating

Modeling School-Level Scores

seniors at school j. Specifically, a
student’s CLA score equals (a) the
school’s average senior CLA score

plus (b) an adjustment based on the
student’s EAA score relative to the
average among senior participants in
schoolj and (c) a residual term 7
equal to the difference between a
student’s observed and expected CLA
performance, with positive numbers
meaning “better than expected.” Here,
the student-level slope coefficient for
EAA is 0.43, which indicates that for
every 1 point difference in EAA, one
would expect a 0.43 point difference in
CLA performance. To illustrate the use

of this equation for computing a

student’s expected CLA score, consider
a school with an average senior CLA
score of 1200 and an average EAA
score of 1130. A senior student in this
school with an EAA score of 1080
would be expected to have a CLA
score of 1200 + 0.43(1080 - 1130) =
1179. If this student actually scored
21210 on the CLA, the residual term
;5 would be +31 because this student
scored 31 points higher than one would
expect given his or her EAA. Using the
equation described here would produce
student-level deviation scores that
differ slightly from those that inform
the performance levels reported in your

Student Data File.

Institutional value-added scores are
derived from the school-level equation

of the HLM, which takes the form

CLA; = 355+ 0.32(FAA;)
+0.45(CLA ;) + u;

where mfn ; is the average CLA
score of participating freshmen at school
j»and u; is that school’s value-added
score estimate (CLA;and EAA; are
defined the same as in the student-level

equation). Specifically, u; is the

difference between a school’s observed
and expected average senior CLA
performance. In this equation, 355 is
the school-level intercept, 0.32 is the
school-level slope coeflicient for average
EAA, and 0.45 is the school-level

slope coeflicient for average freshman
CLA. Combined with average EAA
and average freshman CLA scores,
these coefficients allow for computing

expected senior average CLA scores.

It may seem unconventional to use
the average freshman CLA score
from a different group of students

as a predictor of the average senior
CLA score, but analyses of CLA data
consistently indicate that average
freshman CLA performance adds
significantly to the model. That is,
average EAA and average freshman
CLA account for different but
nevertheless important characteristics of

students as they enter college. Moreover,



this model would not be credible as
a value-added model for CLA scores
if there was no control for CLA

performance at the start of college.

As a conceptual illustration of this
approach, consider several schools
administering the CLA to groups of
seniors that had similar academic skills
upon entering college—as indicated by
average SAT or ACT scores and average
freshman CLA scores. If, at the time of
graduation, average CLA performance
at one school is greater than average
performance at the other schools testing
groups of students with similar entering
characteristics, one can infer that greater
gains in critical thinking and written
communication skills occurred at this
school. That is, this school has greater

value added than the other schools.

To illustrate the use of the school-level
equation for estimating value-added
scores, consider a school with an
average freshman CLA score of 1050,

an average senior CLA score of 1200,

and an average senior EAA score of
1130. According to the school-level
equation, one would expect the senior
average CLA performance at this school
tobe 355 +0.32(1130) + 0.45(1050)
= 1189. The observed senior average
CLA performance was 1200, which is
11 points higher than the typical school
testing students with similar EAA and
freshman CLA scores. Converted to a
standard scale, the value-added score
would be 0.28, which would place

the school in the “Near Expected”

performance category of value added.

Value-added scores are properly
interpreted as senior average CLA
performance relative to the typical
school testing students with similar
academic skills upon entering college.
The proper conditional interpretation
of value-added scores is essential.
First, it underscores the major goal

of value-added modeling: obtaining

a benchmark for performance based
on schools admitting similar students.

Secondly, a high value-added score

does not necessarily indicate high
absolute performance on the CLA.
Schools with low absolute CLA
performance may obtain high value-
added scores by performing well relative
to expected (i.e., relative to the typical
school testing students with similar
academic skills upon entering college).
Likewise, schools with high absolute
CLA performance may obtain low
value-added scores by performing
poortly relative to expected. Though it
is technically acceptable to interpret
value-added scores as relative to all
other schools participating in the CLA
after controlling for entering student
characteristics, this is not the preferred
interpretation because it encourages
comparisons among disparate

institutions.



It is important to keep in mind that
value-added scores are estimates of
unknown quantities. Put another way,
the value-added score each school
receives is a “best guess” based on the
available information. Given their
inherent uncertainty, value-added
scores must be interpreted in light

of available information about their
precision. HLM estimation (described
in the Methods section of this report)
provides standard errors for value-added
scores, which can be used to compute a
unique 95% confidence interval for each
school. These standard errors reflect
within- and between-school variation
in CLA and EAA scores, and they are
most strongly related to senior sample
size. Schools testing larger samples of
seniors obtain more precise estimates of
value added and therefore have smaller
standard errors and corresponding 95%

confidence intervals.

With a senior sample size near 100, our
example school has a standard error

of 0.35 (on the standardized value-
added score scale). This school’s 95%
confidence interval has a range from
-0.41 to 0.97, which was calculated as
the value-added estimate plus or minus

1.96 multiplied by the standard error.

To provide some perspective, consider
that the confidence interval would have
been about 30% larger (from -0.60 to
1.16) if this school tested half as many
students. If this school tested twice as
many students, the confidence interval
would have been about 20% smaller

(from -0.26 to 0.83).

Unfortunately, inaccurate
interpretations of confidence intervals
are common. It is zo# correct to say that
“there is 2 95% chance that my school’s
‘true’ value-added score is somewhere
between -0.41 and 0.97” because it is
either in the interval or it is not in the
interval. Unfortunately, we cannot
know which. The confidence interval
reflects uncertainty in the estimate

of the true score (due to sampling
variation), not uncertainty in the true
score itself. Correctly interpreted, a
95% confidence interval indicates the
variation in value-added scores we
should expect if testing were repeated
with different samples of students a
large number of times. It may be stated
that, “if testing were repeated 100 times
with different samples of students,
about 95 out of the 100 resulting
confidence intervals would include my

school’s ‘true’ value-added score.”

Using conventional rules for judging
statistical significance, one could draw
several inferences from this school’s
95% confidence interval. First, it can
be said that this school’s value-added
score is significantly different from
value-added scores lower than -0.41 and
greater than 0.97. Second, because 0 is
within the range of the 95% confidence
interval, it may be said that this schools
value-added score is not significantly
different from 0. Note that a value-
added score of 0 does #o¢ indicate zero
learning; it instead indicates typical (or
“near expected”) senior average CLA
performance, which implies learning
typical of schools testing students with
similar academic skills upon entering

college.



Modeling Details
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Statistical Specification of the CLA Value-Added Model

Level 1 (Student Level): CLA;; = By; + f1;(EAA;; — mj) + 7ij
CLA;jis the CLA score of student 7 at school .
E AA;j is the Entering Academic Ability score of student 7 at school ;.
EAA;is the mean EAA score at school /.
o is the student-level intercept (equal to the mean CLA score at school ;).
1, is the student-level slope cocfficient for EAA at school j (assumed to be the same across schools).

7;; is the residual for student 7 in school j, where 7;; ~ N (0, 02) and 02 is the variance of the student-level residuals (the pooled

within-school variance of CLA scores after controlling for EAA).

Level 2 (School Level): 3y, = 700 + Y01(EAA;) + Y02 (C LAy, ;) + ug;and B1; = Y10
mfr’ ;is the mean freshman CLA score at school ;.
Yoo is the school-level value-added equation intercept.
o1 is the school-level value-added equation slope coefficient for senior mean EAA.
~oz2 is the school-level value-added equation slope coefficient for freshman mean CLA.
10 is the student-level slope coefhicient for EAA (assumed to be the same across schools).

o, is the value-added equation residual for school j (i.e., the value-added score), where ug; ~ N ( {8] , {7'80 8] ) and 7o is the

variance of the school-level residuals (the variance in mean CLA scores after controlling for mean EAA and mean freshman CLA

scores).

Mixed Model (combining the school- and student-level equations):
CLA” = Y00 + Yo1 (EAAJ) + Y02 (CLAfr,j) + Y10 (EAA” - EAAJ) + Uo; + Tij



Modeling Details

Estimated Parameters for Value-Added Model

Yoo 710 o1 702 Standard Deviation
Total Score 416.91 0.41 0.37 0.34 52.16
Performance Task 41791 0.46 0.37 0.33 65.73
Analytic Writing Task 435.63 0.36 0.38 0.31 50.63
Make-an-Argument 403.84 0.37 0.36 0.34 49.93
Critique-an-Argument 446.62 0.36 0.38 0.31 61.18

The table above shows the estimated parameters for the value-added model. Using these estimated parameters and
the instructions below (also described in the statistical models on the previous page), one can compute the expected
senior CLA score for a given school. In combination with the observed mean score for seniors at that school, this

can be used to compute the school’s value-added score. These values can also be used to perform subgroup analyses.

How to Calculate CLA Value-Added Scores

To calculate value-added scores for subgroups of students, you need:

Samples of entering and exiting students with CLA and EAA scores (see your CLA Student Data File)
The estimated parameters for the value-added model (see table above)

1. Refer to your CLA Student Data File to identify your subgroup sample of interest. The subgroup must contain
freshmen and seniors with CLA scores (Performance Task or Analytic Writing Task) and EAA scores (entering
academic ability).

2. Usingyour CLA Student Data File, compute:

The mean EAA score of seniors (exiting students) in the sample
The mean CLA score of freshmen (entering students) in the sample

'The mean CLA score of seniors (exiting students) in the sample

3. Calculate the senior subgroup sample’s expected mean CLA score, using the parameters from the table above.
Please note that the same equation can be used for individual task types, as well as for the total CLA score.

Simply replace any “total score” parameters with those from the appropriate task type row in the table above.
The expected senior mean CLA score = Yoo + 701 * (Senior mean EAA) + o2 - (freshman mean CLA)

4. Use your expected score to calculate your subgroup sample’s value-added score in standard deviation units:

Value-added (observed senior mean CLA score) — (expected senior mean CLA score)
alue-added score =

standard deviation



Percentile Lookup Tables

®

H.1

Percentile
99
98
97
96
95
94
93
92
91
90
89
88
87
86
85
84
83
82
81
80
79
78
77
76
75
74
73
72
71
70
69
68
67
66
65
64
63
62
61
60
59
58
57
56
55
54
53
52
51
50

Total CLA

Score
1288
1258
1217
1211

1203
1193
1192
1191

1186
1165
1161

1154
1153
1152
1150
1146
1141

1134
1132
1128
1126
1124
1120
1116
1115
1111

1107
1099
1094
1093
1092
1092
1091

1088
1086
1083
1082
1081

1080
1079
1078
1074
1070
1068
1066
1065
1065
1064
1060
1058

O Freshman CLA Scores, 50th-99th Percentiles

Performance

Task

1300
1285
1275
1229
1202
1196
1192
1190
1183
1161

1159
1158
1156
1153
1146
1143
1136
1132
1125
1124
1123
1122
1115
1113
1111

1109
1102
1097
1092
1091

1090
1088
1087
1085
1083
1082
1080
1077
1072
1071

1069
1068
1063
1061

1058
1057
1056
1055
1053
1052

Analytic
Writing Task

1275
1228
1220
1202
1200
1193
1192
1191

1188
1169
1163
1159
1154
1153
1145
1144
1141

1140
1139
1136
1132
1131

1124
1120
1114
1110
1110
1109
1107
1105
1104
1102
1102
1101

1097
1092
1091

1090
1088
1084
1083
1081

1078
1077
1074
1072
1069
1068
1067
1065

Make-an-
Argument

1272
1231

1230
1201

1196
1193
1189
1184
1183
1175
1165
1162
1159
1157
1150
1149
1145
1142
1136
1133
1125
1123
1117
1115
1114
1113
1112
1110
1109
1108
1106
1105
1105
1104
1101

1098
1096
1094
1093
1092
1091

1085
1075
1075
1074
1073
1068
1067
1066
1065

Critique-an-
Argument
1272
1222
1220
1209
1206
1201
1195
1190
1185
1176
1172
1167
1164
1163
1157
1152
1146
1142
1140
1134
1129
1125
1120
1112
1109
1108
1107
1104
1099
1097
1094
1093
1090
1088
1087
1085
1084
1082
1082
1081
1080
1079
1077
1075
1073
1070
1067
1066
1060
1058

EAA

1444
1288
1285
1250
1247
1238
1221

1208
1203
1196
1184
1169
1166
1155
1152
1146
1144
1138
1136
1135
1130
1127
1121

1116
1114
1112
1110
1108
1105
1104
1100
1096
1095
1093
1090
1084
1083
1082
1081

1077
1075
1064
1060
1056
1051

1047
1041

1040
1037
1036



H.2

Percentile
49
48
47
46
45
44
43
42
41
40
39
38
37
36
35
34
33
32
31
30
29
28
27
26
25
24
23
22
21
20
19
18
17
16
15
14
13
12
11
10

el
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Total CLA

Score
1052
1050
1044
1044
1043
1043
1042
1041
1038
1032
1031
1026
1025
1023
1022
1019
1018
1016
1012
1009
1003
1000
994
990
985
984
983
982
980
978
974
970
967
965
956
951
949
943
942
930
928
920
9219
916
908
900
884
845
806

O Freshman CLA Scores, 1st-4%9th Percentiles

Performance

Task
1050
1043
1042
1041
1039
1037
1035
1032
1031
1028
1023
1021
1020
1017
1016
1014
1012
1007
1004
1000
999
998
995
993
987
981
975
973
970
969
962
959
952
950
943
941
938
928
926
922
916
911
904
878
876
844
841
831
792

Analytic
Writing Task

1064
1060
1057
1055
1054
1050
1046
1040
1034
1033
1031
1030
1025
1023
1022
1022
1021
1015
1013
1011
1009
1003
1002
998
997
996
994
992
988
987
984
983
975
973
969
961
957
949
944
940
934
924
924
923
920
905
895
846
823

Make-an-
Argument

1064
1062
1056
1053
1051
1050
1049
1045
1039
1037
1036
1035
1034
1033
1030
1028
1026
1015
1014
1013
1012
1011
1010
1008
1006
1005
1003
1000
997
994
989
985
978
972
961
950
948
942
940
920
917
907
904
900
898
896
886
840
793

Critique-an-
Argument
1055
1053
1053
1052
1048
1047
1045
1040
1035
1031
1030
1022
1020
1016
1015
1010
1009
1005
999
998
997
996
993
992
985
982
981
978
976
975
974
968
966
962
958
953
951
950
943
937
934
927
926
925
920
904
896
836
815

EAA
1028
1021
1019
1017
1016
1016
1015
1010
1010
1009
1008
1003
1002
997
996
991
987
983
981
979
977
975
974
968
962
961
958
957
953
949
932
931
924
9214
911
909
908
907
904
902
898
881
880
858
855
834
833
793
718



@ Senior CLA Scores, 50th-99th Percentiles

Total CLA Performance Analytic Make-an- Critique-an-
Percentile Score Task Writing Task Argument Argument EAA
99 1332 1368 1329 1311 1373 1454
98 1319 1341 1321 1303 1348 1294
97 1318 1339 1314 1293 1343 1288
926 1314 1324 1313 1289 1336 1261
95 1310 1317 1305 1279 1335 1258
94 1303 1303 1296 1272 1319 1236
93 1284 1294 1293 1269 1311 1234
92 1281 1289 1288 1260 1305 1216
21 1277 1288 1278 1255 1296 1206
20 1271 1280 1273 1253 1292 1202
89 1260 1272 1264 1251 1288 1193
88 1259 1266 1262 1249 1287 1188
87 1255 1260 1259 1236 1280 1186
86 1253 1257 1256 1235 1276 1178
85 1250 1254 1251 1229 1271 1173
84 1245 1250 1250 1227 1268 1165
83 1241 1249 1245 1220 1265 1163
82 1235 1247 1239 1218 1261 1157
81 1234 1244 1237 1214 1260 1156
80 1230 1243 1226 1212 1256 1150
79 1229 1238 1225 1208 1254 1148
78 1227 1230 1220 1205 1249 1146
77 1224 1225 1217 1201 1247 1142
76 1223 1223 1214 1198 1239 1129
75 1220 1222 1210 1197 1234 1127
74 1218 1221 1209 1194 1231 1122
73 1216 1215 1204 1192 1221 1120
72 1204 1213 1200 1191 1220 1119
71 1203 1210 1199 1189 1219 1114
70 1202 1210 1197 1185 1217 1113
69 1199 1209 1195 1184 1215 1108
68 1198 1207 1192 1181 1213 1107
67 1197 1201 1190 1175 1206 1100
66 1194 1198 1188 1173 1203 1095
65 1193 1197 1188 1171 1202 1094
64 1189 1186 1187 1170 1201 1085
63 1186 1184 1186 1168 1198 1084
62 1181 1183 1184 1163 1197 1083
61 1178 1182 1183 1162 1195 1082
60 1177 1180 1182 1161 1193 1080
59 1175 1179 1179 1159 1192 1080
58 1174 1177 1173 1156 1191 1079
57 1174 1176 1172 1152 1189 1077
56 1173 1174 1169 1152 1188 1076
55 1169 1173 1166 1151 1185 1068
54 1167 1171 1165 1150 1183 1063
53 1165 1168 1165 1149 1181 1062
52 1164 1163 1164 1148 1180 1061
51 1162 1162 1163 1147 1178 1057

50 1159 1161 1162 1146 1177 1056



@ Senior CLA Scores, 1st-4%9th Percentiles

Percentile
49
48
47
46
45
44
43
42
41
40
39
38
37
36
35
34
33
32
31
30
29
28
27
26
25
24
23
22
21
20
19
18
17
16
15
14
13
12
11
10

el
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Total CLA

Score
1157
1155
1155
1154
1152
1150
1148
1147
1144
1143
1142
1140
1139
1138
1137
1137
1136
1135
1135
1134
1131
1130
1127
1126
1123
1122
1120
1117
1116
1112
1108
1103
1099
1095
1081
1077
1073
1072
1067
1060
1039
1024
1021
1009
1000
988
964
957
917

Performance

Task
1159
1158
1157
1157
1156
1151
1151
1150
1149
1148
1146
1143
1137
1136
1135
1134
1133
1132
1129
1128
1127
1125
1122
1120
1118
1114
1113
1112
1109
1108
1107
1106
1101
1092
1088
1080
1071
1064
1045
1030
1027
1016
1002
990
983
974
961
929
789

Analytic
Writing Task

1161

1160
1157
1155
1153
1153
1152
1151

1149
1146
1145
1142
1140
1139
1135
1134
1132
1131
1128
1127
1125
1121

1121

1120
1119
1115
1114
1112
1111

1108
1102
1097
1096
1094
1090
1086
1083
1082
1069
1056
1055
1053
1052
1042
1033
1000
985

929

904

Make-an-
Argument

1142
1141
1140
1139
1139
1138
1136
1135
1132
1130
1129
1128
1126
1125
1123
1118
1116
1114
1111
1108
1105
1100
1097
1095
1094
1089
1087
1083
1080
1077
1075
1074
1073
1072
1070
1069
1067
1064
1059
1056
1049
1037
1032
1019
999
968
957
893
858

Critique-an-
Argument
1175
1174
1173
1169
1167
1167
1166
1163
1161
1159
1156
1154
1153
1152
1152
1151
1149
1145
1141
1140
1136
1135
1133
1131
1130
1129
1123
1121
1117
1116
1115
1110
1107
1103
1099
1095
1088
1081
1074
1068
1053
1049
1044
1031
1028
993
981
951
925

EAA
1055
1053
1052
1040
1039
1038
1034
1034
1033
1032
1030
1025
1024
1023
1022
1020
1011
1010
1009
1008
1007
1005
998
995
993
989
987
980
974
973
969
967
965
962
951
949
941
936
931
931
930
925
923
211
880
869
868
857
841



@Vcﬂue-Added Scores, 50th-99th Percentiles

Percentile
99
98
97
96
95
94
93
92
91
90
89
88
87
86
85
84
83
82
81
80
79
78
77
76
75
74
73
72
71
70
69
68
67
66
65
64
63
62
61
60
59
58
57
56
55
54
53
52
51
50

Total CLA

Score
2.84
2.24
2.08
1.66
1.63
1.47
1.34
1.16
1.16
1.04
1.03
1.01
1.00
0.96
0.89
0.83
0.81
0.81
0.78
0.74
0.72
0.72
0.69
0.69
0.67
0.66
0.63
0.60
0.59
0.54
0.52
0.51
0.47
0.44
0.44
0.43
0.37
0.33
0.32
0.30
0.28
0.27
0.16
0.14
0.09
0.07
0.06
0.04
0.01
0.00

Performance

Task

2.68
1.88
1.73
1.59
1.50
1.44
1.34
1.19
1.14
0.97
0.97
0.86
0.86
0.84
0.79
0.75
0.75
0.72
0.71

0.67
0.63
0.62
0.62
0.56
0.52
0.51

0.51

0.50
0.49
0.46
0.44
0.41

0.38
0.38
0.35
0.34
0.33
0.33
0.30
0.23
0.23
0.20
0.19
0.17
0.12
0.08
0.08
0.05
0.05

-0.02

Analytic
Writing Task

3.10
2.40
2.33
1.94
1.82
1.59
1.55
1.40
1.40
1.26
1.16
1.12
1.10
1.07
1.04
1.03
0.96
0.94
0.91
0.89
0.81
0.79
0.77
0.70
0.66
0.66
0.64
0.55
0.50
0.50
0.43
0.43
0.41
0.41
0.39
0.39
0.37
0.33
0.30
0.26
0.24
0.20
0.17
0.15
0.15
0.14
0.13
0.12
0.05
-0.01

Make-an-
Argument

274
1.94
1.91

1.73
1.50
1.47
1.44
1.36
1.17
1.11

1.08
1.05
1.04
1.03
1.01

0.98
0.96
0.92
0.89
0.86
0.80
0.80
0.74
0.74
0.70
0.69
0.68
0.66
0.60
0.60
0.57
0.56
0.51

0.50
0.48
0.46
0.42
0.42
0.40
0.35
0.31

0.29
0.29
0.23
0.21

0.15
0.15
0.09
0.08
0.04

Critique-an-
Argument
4.03
2.80
2.51
1.97
1.84
1.67
1.56
1.40
1.39
1.33
1.26
1.22
1.03
1.03
0.99
0.92
0.91
0.85
0.82
0.81
0.73
0.70
0.65
0.60
0.54
0.53
0.52
0.52
0.48
0.48
0.38
0.37
0.36
0.35
0.30
0.28
0.26
0.26
0.25
0.20
0.20
0.17
0.17
0.16
0.12
0.08
0.06
0.02
0.02
0.00



@Voﬂue-Added Scores, 1st-49th Percentiles

Percentile

49
48
47
46
45
44
43
42
41

40
39
38
37
36
35
34
33
32
31

30
29
28
27
26
25
24
23
22
21

20
19
18
17
16
15
14
13
12
11

10

el
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Total CLA

Score
-0.03
-0.06
-0.08
-0.08
-0.10
-0.11

-0.15
-0.16
-0.17
-0.22
-0.23
-0.24
-0.25
-0.30
-0.33
-0.35
-0.35
-0.37
-0.39
-0.40
-0.41

-0.42
-0.48
-0.50
-0.53
-0.53
-0.56
-0.57
-0.58
-0.60
-0.63
-0.68
-0.74
-0.86
-0.94
-1.07
-1.09
-1.18
-1.22
-1.30
-1.31

-1.39
-1.62
-1.70
-1.81

-2.18
-2.50
-3.13
-3.31

Performance

Task
-0.02
-0.04
-0.05
-0.07
-0.10
-0.11
-0.14
-0.15
-0.15
-0.17
-0.19
-0.21
-0.22
-0.25
-0.25
-0.26
-0.32
-0.32
-0.39
-0.39
-0.44
-0.45
-0.51
-0.51
-0.52
-0.52
-0.54
-0.55
-0.56
-0.64
-0.67
-0.68
-0.74
-0.83
-0.83
-0.85
-0.99
-1.06
-1.08
-1.11
-1.14
-1.29
-1.31
-1.56
-1.65
-2.07
-2.26
-2.57
-6.22

Analytic
Writing Task

-0.03
-0.08
-0.08
-0.10
-0.10
-0.11
-0.12
-0.14
-0.14
-0.15
-0.16
-0.18
-0.28
-0.30
-0.32
-0.33
-0.36
-0.38
-0.41
-0.42
-0.45
-0.49
-0.50
-0.52
-0.54
-0.54
-0.56
-0.57
-0.65
-0.71
-0.75
-0.83
-0.86
-0.91
-0.91
-0.95
-0.96
-1.04
-1.04
-1.10
-1.14
-1.28
-1.29
-1.34
-1.90
-2.11
-2.14
-2.60
-3.16

Make-an-
Argument

0.03

0.02
-0.02
-0.07
-0.08
-0.09
-0.11
-0.13
-0.15
-0.15
-0.17
-0.20
-0.25
-0.28
-0.31
083
-0.35
-0.38
-0.41
-0.41
-0.45
-0.50
-0.52
-0.54
-0.60
-0.61
-0.64
-0.67
-0.70
-0.78
-0.79
-0.88
-0.89
-0.90
-0.90
-0.99
-1.01
=11,115
-1.16
-1.25
-1.26
-1.34
-1.43
-1.62
-1.69
-1.73
-2.43
-2.96
-3.87

Critique-an-
Argument

0.00
-0.04
-0.07
-0.09
-0.11
-0.13
-0.13
-0.15
-0.16
-0.16
-0.17
-0.18
-0.21
-0.21
-0.24
-0.26
-0.28
-0.31
-0.37
-0.38
-0.40
-0.42
-0.44
-0.45
-0.54
-0.54
-0.58
-0.62
-0.67
-0.69
-0.69
-0.70
-0.75
-0.76
-0.77
-0.79
-0.79
-0.93
-0.95
-1.05
-1.27
-1.36
-1.45
-1.51
-1.64
-1.92
-1.98
-2.21
-2.21



Student Data File

O

In tandem with your report, we

provide a CLA Student Data File,
which includes variables across three
categories: self-reported information
from students in their CLA online
profile; CLA scores and identifiers; and

information provided by the registrar.

Self-Reported Data

Name (first, middle initial, last)
Student ID

Email address

Date of birth

Gender

Race/ethnicity

Parent education

Primary and secondary
academic major (36 categories)

Field of study (six categories;
based on primary academic
major)

English as primary language

Attended school as freshman,
sophomore, junior, senior

Local survey responses (if

applicable)

We provide student-level information
for linking with other data you collect
(e.g., from NSSE, CIRP, portfolios,
local assessments, course-taking
patterns, participation in specialized
programs, etc.) to help you hypothesize
about factors related to institutional

performance.

CLA Scores and Identifiers

Student-level scores are not designed
to be diagnostic at the individual level
and should be considered as only one
piece of evidence about a student’s
skills. In addition, correlations between
individual CLA scores and other
measures would be attenuated due to

unreliability.

Registrar Data

For Performance Task, Analytic
\Writing Task, Make—an—Argument,
and Critique-an-Argument
(depending on the tasks taken and

completeness of responses):

CLA scores

Performance Level categories
(i.e., well below expected, below
expected, near expected, above
expected, well above expected)*

Percentile rank across schools
and within your school (among
students in the same class year,
based on score)

Subscores in Analytic Reasoning and
Evaluation, Writing Effectiveness,
Writing Mechanics, and Problem
Solving

SLE score (if applicable, 1-50)
Entering Academic Ability (EAA)

score

Unique CLA numeric identifiers

Year, test window (fall or spring), date

of test, and time spent on test

Class standing
Transfer student status

Program code and name (for
classification of students into
different colleges, schools,
fields of study, programs, etc.,
if applicable)

SAT Total (Math + Critical
Reading)

SAT I Math

SAT I Critical Reading
(Verbal)

SAT I Writing
ACT Composite

GPA (not applicable for
entering students)

* The residuals that inform these levels are from an OLS regression of CLA scores on EAA scores, across all schools. Roughly 20% of

S[lld(.‘l'ltS (\Vifhill ClRSS) f.l” into C‘.lCh pcrﬂ)rmnncc lCVCl.
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Criterion 4 Evidence
Clinical Psychology Internship Placement



Internship Placement - Table 1

Year Applied for Internship

2006- 2007- 2008- 2009- 2010- 2011-
Qutcome 2005- 2006) 5997 2008 2009 2010 2011 2012
N % | N| % ] N| % ]| N[ %] N| %] N|[%]|] N| %
Students who sought or applied for internships* - 3 - 7 - 5 - 5 - 8 - 6 -
Students who obtained internships 6 100 2 67 7 1100 5 100 ] 4 80 7 88 5 83
.Students. who obtained APA/CPA-accredited 6 100l 2 67 7 1100l s 1100l 4 20 7 28 5 23
internships
Students who obtained APPIC member
internships that were not APA/CPA-accredited 0 0 0 0 0 0 0 0 0 0 0 0 0 0
(if applicable)
Students who obtained other membership
organization internships (e.g. CAPIC) that were 0 0 0 0 0 0 0 0 0 0 0 0 0 0
not APA/CPA-accredited (if applicable)
Students who obtained internships conforming
to CDSPP guidelines that were not APA/CPA- 0 0 0 0 0 0 0 0 0 0 0 0 0 0
accredited (if applicable)
Students who obtained other internships that
were not APA/CPA-accredited (if applicable) 0 0 0 0 0 0 0 0 0 0 0 0 0 0

*This includes students that withdrew from the internship application process




Internship Placement - Table 2

Year Applied for Internship

Outcome 2005- 2006- 2007- 2008- 2009- 2010- 2011-
2006 2007 2008 2009 2010 2011 2012
N % ] N| % | N | % ] N | %] N| %] N|[%] N| %
Students who obtained internships 6 100 2 67 7 1100 5 100] 4 80 7 88 5 83
Students who obtained paid internships 6 |100] 2 100 7 100 5 [100] 4 100 7 [100] 5 | 100
Studc'ents who obtained half-time internships* (if 0 0 0 0 0 0 0
applicable)

*Should only include students that applied for internship and are included in the number that "sought or applied for internship" from “Internship Placement -
Table 1” for each year.






Criterion 4 Evidence
Course Enrollment Size SCH GPA DEW Grades
2013-2014






COURSE ENROLLMENT, SIZE, SCH, GPA, DEW, AND GRADES

INTRODUCTION

College Code:
CBA: College of Business Administration
CCFA: College of Communication and Fine Arts
CEHS: College of Education and Human Services
CHP: The Herbert H. and Grace A. Dow College of Health Professions
CHSBS: College of Humanities and Social and Behavioral Sciences
CMED: College of Medicine
CST: College of Science and Technology
NON: Non-departmental
Low Total N:
Report fields are supressed for those where total n <5
Data Filters:
Using the Data Filter drop down buttons at the tops of the columns can help narrow down visible records.
| 1
- 2
- E
| COURSE SHORT MUMBER
| COLLEGE COUpLE Col E DESIG- COURSE OF COURSE
4 campus ¥ :CODE il } ~ INAMIE ¥ i LEW T IYEAR | Y |MATOR ¥ ~ ENAME ¥ COURSETITLE ¥ i SECTIONS §
- 5|8] sortatoz 100 JO 299 201011 f[acc ACC 101 INTRODUCTION TO ACCOUMTING 7
| (] zl Sort 7 to A ITD 299 2005-10 (ACC ACC101 INTRODUCTION TO ACCOUNTING
7 A - 100TO 299 2008-09 (ACC ACC101 INTRO TO ACCOUNTING
. 8 Sort by Color * f100TO 298 2007-08 [ACC ACC 101 INTRO TO ACCOUNTING
| 9 100TO 299 2006-07 (ACC ACC101 INTRO TO ACCOUNTING
10/ - 100 TO 295 2010-11 (ACC ACC 201 CONCEPTS FINANCIAL ACCOUNTING 1
[ 11 100 TO 299 2005-10 (ACC ACC 201 CONCEPTS FINANCIAL ACCOUNTING
| 12 Text Eilters » (10070293 2008-09 |ACC ACC201 | CONCEPTS FINANCIAL ACCTG |
13 100 TO 299 200708 (ACC ACC 201 COMNCEPTS FINANCIAL ACCTG 1
| 14 Search A f100TO 299 2006-07 (ACC ACC 201 CONCEPTS FINANCIAL ACCTG ]
| A 15 D BCA 730 = 100 TO 299 2010-11 (ACC ACC 202 CONCEPTS MAMNAGERIAL ACCT [
= 16 EI BCA 798 100 TO 299 2005-10 (ACC ACC 202 CONCEPTS MAMNAGERIAL ACCT
| 17 CIeI0 100 100TO 299 2008-09 (ACC ACC 202 CONCEPTS MANAGERIAL ACCT
| 18 100 TO 299 2007-08 (ACC ACC 202 COMNCEPTS MAMNAGERIAL ACCT
19 100TO 299 2006-07 (ACC ACC 202 CONCEPTS MANAGERIAL ACCT 1
| 20 100 TO 299 2010-11 (ACC ACC210 ALCC INFO ENTREFP DEC MKNG
| 21 100 TO 299 2005-10 (ACC 210 ACC 210 ACC INFO ENTREP DEC MKNG [
22 100 TO 295 200809 (ACC 210 ACC210 ACC INFO ENTREP DEC MKNG
| 23 100 TO 299 2007-08 (ACC 210 ACC 210 ACC INFO ENTREFP DEC MKNG
| 24 100TO 299 2006-07 (ACC 210 ACC210 ACC INFO ENTREP DEC MKNG
25 EI 100 TO 299 2010-11 (ACC 250 ACC 250 INTRO TO FINANCIAL ACCOUNTING ]
| 26 100 TO 299 2005-10 (ACC 250 ACC 250 INTRO TO FINANCIAL ACCOUNTING 2
| 27 [ oK ] [ Cancel ] 100 TO 295 200809 (ACC 250 ACC 250 INTRO TO FINANCIAL ACCOUNTING R
28 100 TO 299 2007-08 |ACC 250 ACC 250 INTRO FINANCIAL ACCTG z
| 29 [ON-CAMPUS CBA ACC ACC 250 100TO 299 2006-07 (ACC 250 ACC 250 INTRO FINANCIAL ACCTG 1
| 30 on-camPus CBA ACC ACC 250H 100 TO 299 2010-11 (ACC 250H ACC 250 INTRO TO FINANCIAL ACCOUNTING [
31 ON-CAMPUS CBA ACC ACC 250H 100TO 299 2009-10 (ACC 250H ACC 250 INTRO TO FINANCIAL ACCOUNTING
| 32 oN-CAMPUS CBA ACC ACC 250H 100 TO 299 200809 (ACC 250H ACC 250 INTRO TO FINANCIAL ACCOUNTING
| 33 ON-CAMPUS CBA ACC ACC 250H 100 TO 299 2007-08 |ACC 250H ACC 250 INTRO FINANCIAL ACCTG ]
34 ON-CAMPUS CBA ACC ACC 250H 100TO 299 2006-07 (ACC 250H ACC 250 INTRO FINANCIAL ACCTG
| 35 ON-CAMPUS CBA ACC ACC 255 100 TO 299 2010-11 (ACC 255 ACC 255 MAMNAGE ACCTG & DEC MKNG 1
| 36 ON-CAMPUS CBA ACC ACC 255 100TO 299 2009-10 (ACC 255 ACC 255 MANAGE ACCTG & DEC MKNG j E—
37 onN-CAMPUS CBA ACC ACC 255 100 TO 299 200809 (ACC 255 ACC 255 MAMNAGE ACCTG & DEC MKNG 1
| 38 on-camPus CBA ACC ACC 255 100 TO 299 2007-08 |ACC 255 ACC 255 MANAGE ACCTG & DEC MKNG 1
| 39 ON-CAMPUS CBA ACC ACC 255 100TO 299 2006-07 (ACC 255 ACC 255 MANAGE ACCTG & DEC MKNG p B
A0 | ON-CAMPUS CBA ACC ACC 255A 100 TO 299 2010-11 (ACC 255A ACC 255 MAMNAGE ACCTG & DEC MKNG
| 41 | ON-CAMPUS CBA ACC ACC 255H 100TO 299 2010-11 (ACC 255H ACC 255 MANAGE ACCTG & DEC MKNG
| A2 | oN-CAMPUS CBA ACC ACC255H 100 TO 299 2009-10 |ACC 255H ACC 255 MAMNAGE ACCTG & DEC MKNG [
A3 | ON-CAMPUS CBA ACC ACC 255H 100 TO 299 2008-09 (ACC 255H ACC 255 MAMNAGE ACCTG & DEC MKNG
| A4 | ON-CAMPUS CBA ACC ACC301 300 TO 495 2010-11 (ACC 301 ACC 301 INTERMEDATE ACCOUNTING |
| A5 | ON-CAMPUS CBA ACC ACC 201 300 TO 499 2005-10 (ACC 201 ACC 301 INTERMEDIATE ACCOUNTING | R
46 |ON-CAMPUS CBA ACC ACC301 300 TO 499 2008-09 (ACC 301 ACC 301 INTERMEDIATE ACCOUNTING |
| - AT om canapc con Are nec2n 200 T AQD 27 e lace Frat] ACC 200 IMTERRACDMATE ACC L
4 4 b ¥ | 1. INTRO 2. COURSE - 3. SHORT COURSE  #EMIeeIN SEN NN 5. DEPARTMENT J-MeeNR=c=0” 7. CAMFUS = ] [T«
| o
Office of Institutional Research
Central Michigan University November 2011



COURSE ENROLLMENT, SIZE, SCH, GPA, DEW, AND GRADES

COURSE SUMMARY BY YEAR (2009-10 to 2013-14)
(Sorted by Campus, College, Department, Course Name, and Year)
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ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS
ON-CAMPUS

COLLEGE DEPART- COURSE

CODE MENT CODE NAME COURSE LEVEL
CBA ACC ACC101 100 TO 299
CBA ACC ACC101 100 TO 299
CBA ACC ACC101 100 TO 299
CBA ACC ACC101 100 TO 299
CBA ACC ACC101 100 TO 299
CBA ACC ACC 201 100 TO 299
CBA ACC ACC 201 100 TO 299
CBA ACC ACC 201 100 TO 299
CBA ACC ACC 201 100 TO 299
CBA ACC ACC 201 100 TO 299
CBA ACC ACC 202 100 TO 299
CBA ACC ACC 202 100 TO 299
CBA ACC ACC 202 100 TO 299
CBA ACC ACC 202 100 TO 299
CBA ACC ACC 202 100 TO 299
CBA ACC ACC 210 100 TO 299
CBA ACC ACC 210 100 TO 299
CBA ACC ACC210 100 TO 299
CBA ACC ACC 210 100 TO 299
CBA ACC ACC210 100 TO 299
CBA ACC ACC 250 100 TO 299
CBA ACC ACC 250 100 TO 299
CBA ACC ACC 250 100 TO 299
CBA ACC ACC 250 100 TO 299
CBA ACC ACC 250 100 TO 299
CBA ACC ACC 250H 100 TO 299
CBA ACC ACC 250H 100 TO 299
CBA ACC ACC 250H 100 TO 299
CBA ACC ACC 250H 100 TO 299
CBA ACC ACC 255 100 TO 299
CBA ACC ACC 255 100 TO 299
CBA ACC ACC 255 100 TO 299
CBA ACC ACC 255 100 TO 299
CBA ACC ACC 255A 100 TO 299
CBA ACC ACC 255A 100 TO 299
CBA ACC ACC 255A 100 TO 299
CBA ACC ACC 255A 100 TO 299
CBA ACC ACC 255B 100 TO 299
CBA ACC ACC 255B 100 TO 299
CBA ACC ACC 255B 100 TO 299
CBA ACC ACC 255C 100 TO 299
CBA ACC ACC 255C 100 TO 299
CBA ACC ACC 255C 100 TO 299
CBA ACC ACC 255D 100 TO 299
CBA ACC ACC 255D 100 TO 299
CBA ACC ACC 255D 100 TO 299
CBA ACC ACC 255E 100 TO 299
CBA ACC ACC 255E 100 TO 299
CBA ACC ACC 255E 100 TO 299
CBA ACC ACC 255F 100 TO 299
CBA ACC ACC 255F 100 TO 299
CBA ACC ACC 255F 100 TO 299
CBA ACC ACC 255G 100 TO 299
CBA ACC ACC 255G 100 TO 299
CBA ACC ACC 255G 100 TO 299

YEAR

2013-14
2012-13
2011-12
2010-11
2009-10
2013-14
2012-13
2011-12
2010-11
2009-10
2013-14
2012-13
2011-12
2010-11
2009-10
2013-14
2012-13
2011-12
2010-11
2009-10
2013-14
2012-13
2011-12
2010-11
2009-10
2013-14
2011-12
2010-11
2009-10
2013-14
2011-12
2010-11
2009-10
2013-14
2012-13
2011-12
2010-11
2013-14
2012-13
2011-12
2013-14
2012-13
2011-12
2013-14
2012-13
2011-12
2013-14
2012-13
2011-12
2013-14
2012-13
2011-12
2013-14
2012-13
2011-12

SHORT

COURSE COURSE COURSE
DESIG-NATOR NUMBER NAME

ACC 101 ACC101
ACC 101 ACC101
ACC 101 ACC101
ACC 101 ACC101
ACC 101 ACC101
ACC 201 ACC 201
ACC 201 ACC 201
ACC 201 ACC 201
ACC 201 ACC 201
ACC 201 ACC 201
ACC 202 ACC 202
ACC 202 ACC 202
ACC 202 ACC 202
ACC 202 ACC 202
ACC 202 ACC 202
ACC 210 ACC 210
ACC 210 ACC 210
ACC 210 ACC 210
ACC 210 ACC 210
ACC 210 ACC 210
ACC 250 ACC 250
ACC 250 ACC 250
ACC 250 ACC 250
ACC 250 ACC 250
ACC 250 ACC 250
ACC 250H ACC 250
ACC 250H ACC 250
ACC 250H ACC 250
ACC 250H ACC 250
ACC 255 ACC 255
ACC 255 ACC 255
ACC 255 ACC 255
ACC 255 ACC 255
ACC 255A ACC 255
ACC 255A ACC 255
ACC 255A ACC 255
ACC 255A ACC 255
ACC 255B ACC 255
ACC 255B ACC 255
ACC 255B ACC 255
ACC 255C ACC 255
ACC 255C ACC 255
ACC 255C ACC 255
ACC 255D ACC 255
ACC 255D ACC 255
ACC 255D ACC 255
ACC 255E ACC 255
ACC 255E ACC 255
ACC 255E ACC 255
ACC 255F ACC 255
ACC 255F ACC 255
ACC 255F ACC 255
ACC 255G ACC 255
ACC 255G ACC 255
ACC 255G ACC 255



COURSE ENROLLMENT, SIZE, SCH, GPA, DEW, AND GRADES

SHORT COURSE SUMMARY BY YEAR (2009-10 to 2013-14)
(Sorted by Campus, College, Department, Course Name, and Year)

SHORT NUMBER OF
COLLEGE DEPART- COURSE COURSE COURSE TOTAL
CAMPUS CODE MENT CODE NAME COURSE LEVEL YEAR DESIG-NATOR SECTIONS ENROLL-MENT
ON-CAMPUS  CBA ACC ACC101 100 TO 299 2013-14 ACC 4 82
ON-CAMPUS  CBA ACC ACC101 100 TO 299 2012-13 ACC 5 110
ON-CAMPUS  CBA ACC ACC101 100 TO 299 2011-12 ACC 5 135
ON-CAMPUS  CBA ACC ACC101 100 TO 299 2010-11 ACC 4 117
ON-CAMPUS  CBA ACC ACC101 100 TO 299 2009-10 ACC 4 137
ON-CAMPUS  CBA ACC ACC 201 100 TO 299 2013-14 ACC 10 322
ON-CAMPUS  CBA ACC ACC 201 100 TO 299 2012-13 ACC 11 418
ON-CAMPUS  CBA ACC ACC 201 100 TO 299 2011-12 ACC 11 387
ON-CAMPUS  CBA ACC ACC 201 100 TO 299 2010-11 ACC 10 396
ON-CAMPUS  CBA ACC ACC 201 100 TO 299 2009-10 ACC 11 439
ON-CAMPUS  CBA ACC ACC 202 100 TO 299 2013-14 ACC 4 138
ON-CAMPUS  CBA ACC ACC 202 100 TO 299 2012-13 ACC 5 183
ON-CAMPUS  CBA ACC ACC 202 100 TO 299 2011-12 ACC 6 182
ON-CAMPUS  CBA ACC ACC 202 100 TO 299 2010-11 ACC 8 168
ON-CAMPUS  CBA ACC ACC 202 100 TO 299 2009-10 ACC 8 194
ON-CAMPUS  CBA ACC ACC 210 100 TO 299 2013-14 ACC 6 118
ON-CAMPUS  CBA ACC ACC 210 100 TO 299 2012-13 ACC 6 111
ON-CAMPUS  CBA ACC ACC210 100 TO 299 2011-12 ACC 6 129
ON-CAMPUS  CBA ACC ACC210 100 TO 299 2010-11 ACC 6 123
ON-CAMPUS  CBA ACC ACC 210 100 TO 299 2009-10 ACC 6 131
ON-CAMPUS  CBA ACC ACC 250 100 TO 299 2013-14 ACC 21 791
ON-CAMPUS  CBA ACC ACC 250 100 TO 299 2012-13 ACC 20 764
ON-CAMPUS  CBA ACC ACC 250 100 TO 299 2011-12 ACC 23 790
ON-CAMPUS  CBA ACC ACC 250 100 TO 299 2010-11 ACC 23 701
ON-CAMPUS  CBA ACC ACC 250 100 TO 299 2009-10 ACC 24 773
ON-CAMPUS  CBA ACC ACC 255 100 TO 299 2013-14 ACC 20 586
ON-CAMPUS  CBA ACC ACC 255 100 TO 299 2012-13 ACC 19 630
ON-CAMPUS  CBA ACC ACC 255 100 TO 299 2011-12 ACC 18 528
ON-CAMPUS  CBA ACC ACC 255 100 TO 299 2010-11 ACC 19 552
ON-CAMPUS  CBA ACC ACC 255 100 TO 299 2009-10 ACC 20 581
ON-CAMPUS  CBA ACC ACC 301 300 TO 499 2013-14 ACC 7 239
ON-CAMPUS  CBA ACC ACC 301 300 TO 499 2012-13 ACC 8 256
ON-CAMPUS  CBA ACC ACC 301 300 TO 499 2011-12 ACC 7 255
ON-CAMPUS  CBA ACC ACC 301 300 TO 499 2010-11 ACC 7 243
ON-CAMPUS  CBA ACC ACC 301 300 TO 499 2009-10 ACC 7 217
ON-CAMPUS  CBA ACC ACC 302 300 TO 499 2013-14 ACC 5 187
ON-CAMPUS  CBA ACC ACC 302 300 TO 499 2012-13 ACC 5 181
ON-CAMPUS  CBA ACC ACC 302 300 TO 499 2011-12 ACC 5 183
ON-CAMPUS  CBA ACC ACC 302 300 TO 499 2010-11 ACC 5 166
ON-CAMPUS  CBA ACC ACC 302 300 TO 499 2009-10 ACC 5 186
ON-CAMPUS  CBA ACC ACC311 300 TO 499 2013-14 ACC 7 200
ON-CAMPUS  CBA ACC ACC311 300 TO 499 2012-13 ACC 6 167
ON-CAMPUS  CBA ACC ACC311 300 TO 499 2011-12 ACC 6 185
ON-CAMPUS  CBA ACC ACC311 300 TO 499 2010-11 ACC 7 170
ON-CAMPUS  CBA ACC ACC311 300 TO 499 2009-10 ACC 7 206
ON-CAMPUS  CBA ACC ACC321 300 TO 499 2013-14 ACC 5 150
ON-CAMPUS  CBA ACC ACC321 300 TO 499 2012-13 ACC 5 163
ON-CAMPUS  CBA ACC ACC321 300 TO 499 2011-12 ACC 5 144
ON-CAMPUS  CBA ACC ACC321 300 TO 499 2010-11 ACC 5 165
ON-CAMPUS  CBA ACC ACC321 300 TO 499 2009-10 ACC 5 169
ON-CAMPUS  CBA ACC ACC 370 300 TO 499 2013-14 ACC 4 121
ON-CAMPUS  CBA ACC ACC 370 300 TO 499 2012-13 ACC 4 106
ON-CAMPUS  CBA ACC ACC 370 300 TO 499 2011-12 ACC 4 134
ON-CAMPUS  CBA ACC ACC 370 300 TO 499 2010-11 ACC 4 109
ON-CAMPUS  CBA ACC ACC 370 300 TO 499 2009-10 ACC 4 143



COURSE ENROLLMENT, SIZE, SCH, GPA, DEW, AND GRADES

COURSE DESIGNATOR SUMMARY BY YEAR (2009-10 to 2013-14)
(Sorted by Campus, College, Department, Course Designator, and Year)

NUMBER OF
COLLEGE DEPART- COURSE COURSE TOTAL MEAN
CAMPUS CODE MENT CODE  DESIG-NATOR COURSE LEVEL YEAR SECTIONS ENROLL-MENT SECTION SIZE
ON-CAMPUS  CBA ACC ACC 100 TO 299 2013-14 65 2,037 313
ON-CAMPUS  CBA ACC ACC 100 TO 299 2012-13 66 2,216 33.6
ON-CAMPUS  CBA ACC ACC 100 TO 299 2011-12 69 2,151 31.2
ON-CAMPUS  CBA ACC ACC 100 TO 299 2010-11 70 2,057 29.4
ON-CAMPUS  CBA ACC ACC 100 TO 299 2009-10 73 2,255 30.9
ON-CAMPUS  CBA ACC ACC 300 TO 499 2013-14 34 941 27.7
ON-CAMPUS  CBA ACC ACC 300 TO 499 2012-13 33 897 27.2
ON-CAMPUS  CBA ACC ACC 300 TO 499 2011-12 34 926 27.2
ON-CAMPUS  CBA ACC ACC 300 TO 499 2010-11 34 877 25.8
ON-CAMPUS  CBA ACC ACC 300 TO 499 2009-10 34 949 27.9
ON-CAMPUS  CBA ACC ACC 500 TO 599 2013-14 18 449 24.9
ON-CAMPUS  CBA ACC ACC 500 TO 599 2012-13 19 473 24.9
ON-CAMPUS  CBA ACC ACC 500 TO 599 2011-12 18 447 24.8
ON-CAMPUS  CBA ACC ACC 500 TO 599 2010-11 16 436 27.3
ON-CAMPUS  CBA ACC ACC 500 TO 599 2009-10 16 513 3211
ON-CAMPUS  CBA ACC ACC 600 AND ABOVE  2013-14 1 1 0.0
ON-CAMPUS  CBA ACC ACC 600 AND ABOVE  2012-13 4 8 2.0
ON-CAMPUS  CBA ACC ACC 600 AND ABOVE  2011-12 3 3 0.0
ON-CAMPUS  CBA ACC ACC 600 AND ABOVE ~ 2010-11 5 5 1.0
ON-CAMPUS  CBA ACC ACC 600 AND ABOVE ~ 2009-10 2 8 4.0
ON-CAMPUS  CBA BIS BIS 100 TO 299 2013-14 80 2,394 29.9
ON-CAMPUS  CBA BIS BIS 100 TO 299 2012-13 81 2,441 30.1
ON-CAMPUS  CBA BIS BIS 100 TO 299 2011-12 85 2,348 27.6
ON-CAMPUS  CBA BIS BIS 100 TO 299 2010-11 88 2,503 28.4
ON-CAMPUS  CBA BIS BIS 100 TO 299 2009-10 93 2,361 25.4
ON-CAMPUS  CBA BIS BIS 300 TO 499 2013-14 34 693 20.4
ON-CAMPUS  CBA BIS BIS 300 TO 499 2012-13 41 525 12.8
ON-CAMPUS CBA BIS BIS 300 TO 499 2011-12 36 506 141
ON-CAMPUS CBA BIS BIS 300 TO 499 2010-11 36 558 15.5
ON-CAMPUS CBA BIS BIS 300 TO 499 2009-10 41 476 11.6
ON-CAMPUS CBA BIS BIS 500 TO 599 2013-14 8 121 15.1
ON-CAMPUS CBA BIS BIS 500 TO 599 2012-13 4 51 12.8
ON-CAMPUS CBA BIS BIS 500 TO 599 2011-12 2 10 5.0
ON-CAMPUS CBA BIS BIS 500 TO 599 2010-11 1 5 5.0
ON-CAMPUS CBA BIS BIS 500 TO 599 2009-10 3 10 33
ON-CAMPUS CBA BIS BIS 600 AND ABOVE  2013-14 46 1,201 26.1
ON-CAMPUS CBA BIS BIS 600 AND ABOVE ~ 2012-13 21 464 22.1
ON-CAMPUS CBA BIS BIS 600 AND ABOVE  2011-12 24 409 17.0
ON-CAMPUS CBA BIS BIS 600 AND ABOVE  2010-11 17 347 20.4
ON-CAMPUS CBA BIS BIS 600 AND ABOVE ~ 2009-10 20 377 18.9
ON-CAMPUS CBA ECON ECO 100 TO 299 2013-14 79 2,694 34.1
ON-CAMPUS CBA ECON ECO 100 TO 299 2012-13 86 2,925 34.0
ON-CAMPUS CBA ECON ECO 100 TO 299 2011-12 86 3,051 35.5
ON-CAMPUS CBA ECON ECO 100 TO 299 2010-11 88 3,095 35.2
ON-CAMPUS CBA ECON ECO 100 TO 299 2009-10 88 2,937 33.4
ON-CAMPUS CBA ECON ECO 300 TO 499 2013-14 19 406 21.4
ON-CAMPUS CBA ECON ECO 300 TO 499 2012-13 17 388 22.8
ON-CAMPUS CBA ECON ECO 300 TO 499 2011-12 20 475 23.8
ON-CAMPUS CBA ECON ECO 300 TO 499 2010-11 17 432 25.4
ON-CAMPUS CBA ECON ECO 300 TO 499 2009-10 21 456 21.7
ON-CAMPUS CBA ECON ECO 500 TO 599 2013-14 12 184 15.3
ON-CAMPUS  CBA ECON ECO 500 TO 599 2012-13 7 106 15.1
ON-CAMPUS CBA ECON ECO 500 TO 599 2011-12 8 68 8.5
ON-CAMPUS CBA ECON ECO 500 TO 599 2010-11 6 94 15.7
ON-CAMPUS CBA ECON ECO 500 TO 599 2009-10 7 99 141



COURSE ENROLLMENT, SIZE, SCH, GPA, DEW, AND GRADES

DEPARTMENT SUMMARY BY YEAR (2009-10 to 2013-14)
(Sorted by Campus, College, Department, and Year)

NUMBER OF

COLLEGE DEPART- COURSE TOTAL MEAN LOW SECTION
CAMPUS CODE MENT CODE  COURSE LEVEL YEAR SECTIONS ENROLL-MENT SECTION SIZE SIZE
ON-CAMPUS  CBA ACC 100 TO 299 2013-14 65 2,037 313 1
ON-CAMPUS  CBA ACC 100 TO 299 2012-13 66 2,216 33.6 6
ON-CAMPUS  CBA ACC 100 TO 299 2011-12 69 2,151 31.2 2
ON-CAMPUS  CBA ACC 100 TO 299 2010-11 70 2,057 29.4 2
ON-CAMPUS  CBA ACC 100 TO 299 2009-10 73 2,255 30.9 4
ON-CAMPUS  CBA ACC 300 TO 499 2013-14 34 941 27.7 2
ON-CAMPUS  CBA ACC 300 TO 499 2012-13 33 897 27.2 2
ON-CAMPUS  CBA ACC 300 TO 499 2011-12 34 926 27.2 1
ON-CAMPUS  CBA ACC 300 TO 499 2010-11 34 877 25.8 1
ON-CAMPUS  CBA ACC 300 TO 499 2009-10 34 949 27.9 1
ON-CAMPUS  CBA ACC 500 TO 599 2013-14 18 449 24.9 1
ON-CAMPUS  CBA ACC 500 TO 599 2012-13 19 473 24.9 1
ON-CAMPUS  CBA ACC 500 TO 599 2011-12 18 447 24.8 10
ON-CAMPUS  CBA ACC 500 TO 599 2010-11 16 436 27.3 8
ON-CAMPUS  CBA ACC 500 TO 599 2009-10 16 513 32.1 13
ON-CAMPUS  CBA ACC 600 AND ABOVE ~ 2013-14 1 1 0.0 0
ON-CAMPUS  CBA ACC 600 AND ABOVE ~ 2012-13 4 8 2.0 2
ON-CAMPUS  CBA ACC 600 AND ABOVE ~ 2011-12 3 3 0.0 0
ON-CAMPUS  CBA ACC 600 AND ABOVE ~ 2010-11 5 5 1.0 1
ON-CAMPUS  CBA ACC 600 AND ABOVE ~ 2009-10 2 8 4.0 1
ON-CAMPUS  CBA BIS 100 TO 299 2013-14 80 2,394 29.9 2
ON-CAMPUS  CBA BIS 100 TO 299 2012-13 81 2,441 30.1 2
ON-CAMPUS  CBA BIS 100 TO 299 2011-12 85 2,348 27.6 1
ON-CAMPUS  CBA BIS 100 TO 299 2010-11 88 2,503 28.4 1
ON-CAMPUS  CBA BIS 100 TO 299 2009-10 93 2,361 25.4 1
ON-CAMPUS  CBA BIS 300 TO 499 2013-14 34 693 20.4 1
ON-CAMPUS  CBA BIS 300 TO 499 2012-13 41 525 12.8 1
ON-CAMPUS  CBA BIS 300 TO 499 2011-12 36 506 14.1 1
ON-CAMPUS  CBA BIS 300 TO 499 2010-11 36 558 15.5 1
ON-CAMPUS  CBA BIS 300 TO 499 2009-10 41 476 11.6 1
ON-CAMPUS  CBA BIS 500 TO 599 2013-14 8 121 15.1 1
ON-CAMPUS  CBA BIS 500 TO 599 2012-13 4 51 12.8 1
ON-CAMPUS  CBA BIS 500 TO 599 2011-12 2 10 5.0 1
ON-CAMPUS  CBA BIS 500 TO 599 2010-11 1 5 5.0 5
ON-CAMPUS  CBA BIS 500 TO 599 2009-10 3 10 3.3 1
ON-CAMPUS  CBA BIS 600 AND ABOVE ~ 2013-14 46 1,201 26.1 1
ON-CAMPUS  CBA BIS 600 AND ABOVE ~ 2012-13 21 464 22.1 1
ON-CAMPUS  CBA BIS 600 AND ABOVE ~ 2011-12 24 409 17.0 1
ON-CAMPUS  CBA BIS 600 AND ABOVE ~ 2010-11 17 347 20.4 1
ON-CAMPUS  CBA BIS 600 AND ABOVE ~ 2009-10 20 377 18.9 1
ON-CAMPUS  CBA ECON 100 TO 299 2013-14 79 2,694 34.1 4
ON-CAMPUS  CBA ECON 100 TO 299 2012-13 86 2,925 34.0 2
ON-CAMPUS  CBA ECON 100 TO 299 2011-12 86 3,051 355 4
ON-CAMPUS  CBA ECON 100 TO 299 2010-11 88 3,095 35.2 3
ON-CAMPUS  CBA ECON 100 TO 299 2009-10 88 2,937 334 3
ON-CAMPUS  CBA ECON 300 TO 499 2013-14 19 406 21.4 1
ON-CAMPUS  CBA ECON 300 TO 499 2012-13 17 388 22.8 1
ON-CAMPUS  CBA ECON 300 TO 499 2011-12 20 475 23.8 1
ON-CAMPUS  CBA ECON 300 TO 499 2010-11 17 432 25.4 2
ON-CAMPUS  CBA ECON 300 TO 499 2009-10 21 456 21.7 1
ON-CAMPUS  CBA ECON 500 TO 599 2013-14 12 184 15.3 1
ON-CAMPUS  CBA ECON 500 TO 599 2012-13 7 106 15.1 1
ON-CAMPUS  CBA ECON 500 TO 599 2011-12 8 68 8.5 1
ON-CAMPUS  CBA ECON 500 TO 599 2010-11 6 94 15.7 1
ON-CAMPUS  CBA ECON 500 TO 599 2009-10 7 99 14.1 1



COURSE ENROLLMENT, SIZE, SCH, GPA, DEW, AND GRADES

COLLEGE SUMMARY BY YEAR (2009-10 to 2013-14)
(Sorted by Campus, College, and Year)
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NUMBER OF TOTAL

COURSE ENROLL- MEAN LOW SECTION HIGH SECTION

SECTIONS MENT SECTION SIZE SIZE SIZE
368 11,417 31.0 1 79
379 12,294 324 2 73
381 12,393 325 1 99
390 12,796 32.8 1 99
397 12,670 31.9 1 100
448 12,532 28.0 1 90
439 11,998 27.3 1 97
435 12,518 28.8 1 87
446 12,709 28.5 1 110
451 12,328 27.3 1 72
55 1,021 18.6 1 42
47 882 18.8 1 45
46 912 19.8 1 44
42 944 22.5 1 45
43 965 22.4 1 52
92 1,685 18.3 1 50
82 1,118 13.6 1 47
83 1,118 13.5 1 47
78 1,272 16.3 1 39
79 1,359 17.2 1 39
2 430 215.0 195 235
2 452 226.0 204 248
2 447 223.5 201 246
2 429 214.5 189 240
2 398 199.0 174 224
593 13,387 22.6 1 255
639 15,338 24.0 1 290
657 16,253 24.7 1 300
631 16,959 26.9 1 299
626 16,031 25.6 1 300
481 6,774 141 1 71
494 7,200 14.6 1 88
470 7,116 15.1 1 70
469 7,236 15.4 1 91
478 6,875 14.4 1 84
120 2,027 16.9 1 94
116 1,909 16.5 1 82
122 1,870 15.3 1 60
125 1,888 15.1 1 67
133 2,045 154 1 84
109 491 4.5 1 20
99 538 5.4 1 27
101 486 4.8 1 19
111 528 4.8 1 23
107 478 4.5 1 17
3 45 15.0 13 18
166 6,361 38.3 8 133
161 6,692 41.6 1 151
191 7,727 40.5 8 173
208 8,200 39.4 7 197
203 7,773 38.3 1 187
584 10,309 17.7 1 119
574 11,556 20.1 1 118
573 11,547 20.2 1 120
542 11,116 20.5 1 114



COURSE ENROLLMENT, SIZE, SCH, GPA, DEW, AND GRADES

CAMPUS SUMMARY BY YEAR (2009-10 to 2013-14)
(Sorted by Campus and Year)

NUMBER OF TOTAL

COURSE ENROLL- MEAN LOW SECTION HIGH SECTION TOTAL CREDIT
CAMPUS COURSE LEVEL YEAR SECTIONS MENT SECTION SIZE SIZE SIZE HOURS (SCH)
ON-CAMPUS 099 AND BELOW  2013-14 122 2,398 19.7 3 235 6,546
ON-CAMPUS 099 AND BELOW  2012-13 77 1,547 20.1 2 248 3,265
ON-CAMPUS 099 AND BELOW  2011-12 75 1,588 21.2 2 246 3,434
ON-CAMPUS 099 AND BELOW  2010-11 78 1,606 20.6 2 240 3,649
ON-CAMPUS 099 AND BELOW  2009-10 73 1,476 20.2 3 224 3,386
ON-CAMPUS 100 TO 299 2013-14 3,212 89,295 27.8 1 255 261,533
ON-CAMPUS 100 TO 299 2012-13 3,421 99,934 29.2 1 319 292,110
ON-CAMPUS 100 TO 299 2011-12 3,611 107,568 29.8 1 300 313,909
ON-CAMPUS 100 TO 299 2010-11 3,599 110,310 30.7 1 339 320,819
ON-CAMPUS 100 TO 299 2009-10 3,549 106,638 30.0 1 354 309,419
ON-CAMPUS 300 TO 499 2013-14 2,587 53,962 20.9 1 173 167,649
ON-CAMPUS 300 TO 499 2012-13 2,592 55,195 21.3 1 186 170,756
ON-CAMPUS 300 TO 499 2011-12 2,588 55,740 21.5 1 175 172,439
ON-CAMPUS 300 TO 499 2010-11 2,560 55,256 21.6 1 148 170,812
ON-CAMPUS 300 TO 499 2009-10 2,591 54,922 21.2 1 149 170,513
ON-CAMPUS 500 TO 599 2013-14 700 12,352 17.6 1 94 38,210
ON-CAMPUS 500 TO 599 2012-13 678 11,892 17.5 1 82 36,787
ON-CAMPUS 500 TO 599 2011-12 687 11,751 17.1 1 60 36,071
ON-CAMPUS 500 TO 599 2010-11 678 11,759 17.3 1 67 35,622
ON-CAMPUS 500 TO 599 2009-10 698 11,905 17.1 1 84 35,171
ON-CAMPUS 600 AND ABOVE  2013-14 1,010 10,703 10.6 1 64 37,163
ON-CAMPUS 600 AND ABOVE  2012-13 1,023 10,165 9.9 1 48 31,306
ON-CAMPUS 600 AND ABOVE ~ 2011-12 1,035 10,213 9.9 1 48 31,301
ON-CAMPUS 600 AND ABOVE ~ 2010-11 1,029 10,419 10.1 1 51 31,769
ON-CAMPUS 600 AND ABOVE ~ 2009-10 1,057 10,298 9.7 1 47 31,053
GLOBAL CAMP1100 TO 299 2013-14 594 11,149 18.8 1 34 33,296
GLOBAL CAMPI100 TO 299 2012-13 581 10,688 18.4 1 39 31,733
GLOBAL CAMPI100 TO 299 2011-12 510 9,834 19.3 1 41 29,141
GLOBAL CAMPI100 TO 299 2010-11 438 8,076 18.4 1 39 23,861
GLOBAL CAMPI100 TO 299 2009-10 355 7,078 19.9 1 40 20,699
GLOBAL CAMPI300 TO 499 2013-14 578 11,118 19.2 1 160 35,488
GLOBAL CAMPI 300 TO 499 2012-13 544 10,390 19.1 1 148 34,546
GLOBAL CAMPI300 TO 499 2011-12 502 9,779 19.5 1 152 33,187
GLOBAL CAMPI300 TO 499 2010-11 494 8,941 18.1 1 173 30,972
GLOBAL CAMPI300 TO 499 2009-10 440 8,578 19.5 1 190 29,299
GLOBAL CAMPI 500 TO 599 2013-14 539 6,133 11.4 1 33 17,948
GLOBAL CAMPI 500 TO 599 2012-13 656 6,557 10.0 1 32 19,252
GLOBAL CAMPI 500 TO 599 2011-12 714 6,925 9.7 1 37 20,302
GLOBAL CAMPI 500 TO 599 2010-11 668 6,421 9.6 1 38 18,821
GLOBAL CAMPI 500 TO 599 2009-10 739 6,427 8.7 1 46 18,716
GLOBAL CAMPI1 600 AND ABOVE ~ 2013-14 975 14,917 15.3 1 31 44,672
GLOBAL CAMPI 600 AND ABOVE ~ 2012-13 1,117 16,267 14.6 1 40 48,524
GLOBAL CAMPI 600 AND ABOVE ~ 2011-12 1,123 16,698 14.9 1 37 49,636
GLOBAL CAMPI1 600 AND ABOVE ~ 2010-11 1,226 18,495 151 1 39 54,950
GLOBAL CAMPI1 600 AND ABOVE ~ 2009-10 1,262 18,550 14.7 1 35 55,312
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FOREWORD

Today, Central Michigan University (CMU) enrolls over 26,000 students annually and supports
over 200 different programs at the bachelor’s, master’s, and doctoral levels of study taught by
over 2,000 full- and part-time faculty. As CMU continues to grow, so too will the processes to
ensure a high-quality curriculum.

Since its inception, Central Michigan University has maintained a rich tradition of shared
governance. Faculty are valued as curricular experts who are placed in preeminent positions to
shape and judge the quality of the curriculum.

The Curriculum Authority Document (CAD) serves as an authoritative reference and guide for
the efficient and effective preparation, submission, and review of curricular proposals:

e Asaguide, the CAD explicates who can submit curricular proposals, the appropriate
format for curricular proposals, and how curricular proposals are reviewed.

e Asareference, the CAD specifies which curricular bodies are responsible for reviewing
proposals, the procedures for routing curricular proposals, and the criteria curricular
bodies use to evaluate proposals.

As a member of the CMU community, your input on curricular issues governed by this
evolving document is valued. Any insight, comment, concern, or proposal to amend the CAD
should be forwarded to the Academic Senate Office. Proposals to amend must contain a
rationale for the proposed change, a reference to the current section of the CAD to which the
proposal relates, and the proposed verbiage. Unless noted otherwise, once approved by the
Academic Senate, the proposed change takes effect beginning with the onset of the fall
semester of the following academic year.

VERSION HISTORY

Susan Conner, Elaine Daniels, Kathryn Koch, Gary Peer, Dave Macleod, Marje Williams, and
Susan Steffel completed the initial version of the Curricular Authority Document in 1999. John
Dinan, David Macleod, and Sue Steffel completed a 2002 revision. Jennifer Cochran, Mary
Ann Crawford, David Kelley, Kathryn Koch, John Lopes Jr., Orlando Perez, George Ronan,
and Denise Webster completed the 2009 revision. In 2015, the document was updated, and the
name was changed to Curriculum Authority Document. The current version of the CAD was
updated as of April 21, 2015.
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SECTION I
INTRODUCTION TO THE CURRICULAR REVIEW PROCESS

A. OVERVIEW

The implementation of the electronic curricular review process in fall 2013, which replaced
the paper forms with electronic forms and workflow, transformed how new programs and
courses are initiated and how existing programs and courses are modified at CMU. Curricular
proposals may be submitted by only one person called the initiator. The initiator is most often
a faculty member; however, a curriculum committee, task force, ad hoc committee, dean, or
the provost may also submit an electronic curricular proposal or designate a person to do so
on his or her behalf. Electronic curricular forms are accessible by either pasting the URL
https://apps.cmich.edu/curricularforms into your browser once you have logged into
CentralLink or by following the menu path (CentralLink > My Account > Academic Senate
> Academic Senate - Internal > Curricular Information > Curricular Forms) and clicking on
the link in the center of the webpage.

B. CURRICULUM REVIEW BODIES

Curriculum review bodies provide an orderly process for reviewing and approving curricular
proposals. They include departments, schools, interdisciplinary councils, college curriculum
committees (CCCs), the Honors Council, the Leadership Council, the Global Campus
Academic Council (GCAC), and other committees and councils established by the Academic
Senate.

e The Academic Planning Council (APC) reviews and evaluates proposals involving new
graduate degrees, programs, and certificates, and undergraduate degrees, majors, minors,
and certificates prior to their submission to the relevant Senate Review Committee.

e Departments/Schools/Interdisciplinary Councils are responsible for reviewing all
curricular matters originated from their department/school/council as described in their
bylaws. These bodies review proposals before submitting them either to the appropriate
CCC or Senate Review Committee (SRC).

e College Curriculum Committees (CCCs) are responsible for reviewing and approving
all curricular matters from within their college.

e The Honors Council serves as the advisory and policy-making body of the Honors
Program. The council is responsible for developing and evaluating all protocols and
policies pertaining to the operation and quality of the Honors Program and Centralis
Scholarship Program.

e The Leadership Council is a standing committee of the Academic Senate that provides
oversight to the Leadership Advancement Scholarship Protocol and any interdisciplinary
programs in leadership (e.g., the Leadership Minor). The Leadership Council serves as
the advisory and policy-making body for academic programs within the Leadership
Institute. Its responsibilities include the development and administration of the bylaws
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required for interdisciplinary leadership programs. For these interdisciplinary programs,
the Leadership Council serves as the governing body required by the CAD.

The Master of Science in Administration (MSA) Council is responsible for
recommending to the Graduate Committee (GC) all curricular proposals dealing with the
MSA degree. The MSA Council serves as the advisory and policy-recommending body
for the interdisciplinary MSA programs.

Global Campus Academic Council (GCAC) is responsible for recommending to the
UCC all undergraduate curricular proposals that are initiated either by GCAC itself or by
Global Campus/off-campus programs that are not housed in any on-campus department
or are interdisciplinary and offered only by Global Campus.

Academic Senate-Appointed Non-College Interdisciplinary Committees/Councils,
including the International Education Council, Multicultural and Diversity Education
Council, First Year Experience Advisory Committee, Master of Science in
Administration Council, and the Library Curriculum Committee, are responsible for
reviewing and approving curricular matters prior to submission to the appropriate SRC
(see Appendix B). These curriculum review bodies operate similarly to CCCs.

C. ACADEMIC SENATE REVIEW COMMITTEES

The Academic Senate is the primary legislative body of the University for the enactment of
policies authorized by its constitution, including curricular policies and procedures outlined
in the CAD. The four university-wide curriculum review bodies appointed by the Academic
Senate are the General Education Committee (GEC), the Graduate Committee (GC), the
Professional Education Curriculum Committee (PECC), and the Undergraduate Curriculum
Committee (UCC).

The General Education Committee (GEC) is responsible for reviewing and approving
course and program proposals related to the general education component of all
undergraduate degrees, including the University Program and Competency requirements.
This committee serves as the advisory and policy-making body for the General Education
Program. The committee develops, reviews, and evaluates programs and policies
pertaining to the operation of the General Education Program. The GEC may also initiate
curricular proposals relevant to the General Education Program.

The Professional Education Curriculum Committee (PECC) is responsible for
coordinating, reviewing, approving, and making recommendations on curricular
proposals related to undergraduate and graduate PK-12 education personnel preparation
professional education programs, degrees, majors, minors, concentrations, certificates,
and courses before forwarding them to the Professional Education Executive Board
(PEEB). Following approval as noted in the minutes of the PEEB, the PECC will review
new professional education programs and forward its recommendations to the UCC or
GC respectively, for new programs only. The PECC may also initiate curricular proposals
relevant to the General Education Program.
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The Undergraduate Curriculum Committee (UCC) is responsible for reviewing and
approving proposals relating to undergraduate courses numbered 0-499, undergraduate
degrees, majors, minors, and certificates excluding PK-12 curricular proposals and
General Education Program curricular proposals. The UCC may also initiate curricular
proposals relevant to the undergraduate curriculum.

The Graduate Committee (GC) is responsible for reviewing and approving proposals
concerning graduate courses, including those numbered 500 and higher, graduate degrees,
graduate certificates, and graduate program curriculum changes. This committee serves
as the advisory and policy-making body for all graduate education. The committee
develops, reviews, and evaluates programs and policies pertaining to the operation of the
College of Graduate Studies. The GC may also initiate curricular proposals relevant to
graduate education.

D. ADDITIONAL CURRICULUM REVIEW BODIES

Certain curriculum revisions require the approval of the CMU Board of Trustees (BOT) and
organizations outside of the university, including the Michigan Association of State
Universities (MASU) and the Higher Learning Commission (HLC).

The CMU Board of Trustees (BOT) must approve new degrees prior to submission to
the MASU.

The Michigan Association of State Universities (MASU) reviews all proposed new
academic programs, programs with significant modifications, and deleted programs. The
MASU delegates the review of academic programs to its Academic Affairs Officers
Committee. It has become standard practice that the program review allows for robust
exchange regarding the nature and future of academic disciplines and programs in
Michigan. All new programs approved during the review process are reported to the state
legislature each May.

The Higher Learning Commission (HLC) requires that CMU secure its approval for all
new doctoral degree programs.

E. COURSE- AND PROGRAM-RELATED PROPOSALS

The following sections of the CAD clarify the curricular review process by addressing
course-related proposals, review and updating of the Master Course Syllabus (MCS), and
program-related proposals:

Course-related proposals involve the creation of new courses, the modification of an
existing course, or the deletion of a course.

Review of the Master Course Syllabus may involve the modification of an existing MCS
or the development of a new MCS.
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Program-related proposals involve the creation of a new program; the modification of an
existing program; the deletion of a program; the creation or deletion of a designator; or
the creation, modification, or deletion of a certificate.

F. CURRICULUM APPROVAL OPTIONS AND WORKFLOW

All curricular actions proceed through a review process by the curriculum review bodies
described above. Many programs at CMU require specialized accreditation, which means all
aspects of programming, including the development of curricular learning objectives, and
assessment and evaluation processes, must align with the accrediting body’s standards for
program implementation. The Senate Review Committees and the Senate are bodies designed
to ensure academic quality and respect the need for the program faculty to determine what is
taught and how it is taught. When reviewing programs that fall under very specific and
prescriptive accreditation standards, these bodies will exercise their responsibilities in a
manner consistent with specialized accreditation requirements.

Only new programs must be approved by the Academic Planning Council. The APC
approval is documented in its minutes, and the workflow is the same as that described below.
The approval process and the options associated with it are the same for course-related
proposals, Master Course Syllabi, and program-related proposals. Therefore, the actions of
the curriculum review committees are summarized below.

Approval

Once a new course, course modification, new Master Course Syllabus, modification to a
Master Course Syllabus, modification to a program, or new program achieves final
approval by the CCC, SRC, or Academic Senate in the electronic curricular system, the
corresponding electronic curriculum form enters into a 14-day objection period. The 14-
day objection period is 14 calendar days during the academic year from the first day of
classes in the fall semester to the end of finals week in the spring semester. During this
period, the status of the proposal is changed from “In Process” to “14-day Objection
Period.” The campus community, Curriculum Review Bodies, and SRCs are notified of
the action via the distribution of minutes. The minutes of any curricular body are the
official record of action or publication, not the electronic curricular forms system.
Minutes are not part of the electronic curricular system and should follow the procedures
for submitting minutes outlined on the Academic Senate website (Academic Senate >
Curricular Information > Curricular Minutes).

A 14-day (calendar days) objection period begins once the CCC or SRC minutes are
received by the Academic Senate Office and posted on the Academic Senate website
(Academic Senate > Curricular Information > Curricular Minutes). Any faculty
member or academic unit may file an objection as described in subsection VII below.
If no objections arise during the objection period, the status of the proposal is changed
from “14-day Objection Period” to “Published” within the electronic curricular forms
system. The system automatically generates an e-mail notifying the approving
curriculum review body and the initiator of any status changes prior to the 14-day
objection period and being published.
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New programs are announced to the greater campus community in the Academic Senate
agenda allowing discussion and/or objection prior to the Academic Senate taking action.
If the Academic Senate votes to approve, the status of the proposal is changed to
“Published.” There is no 14-day objection period for new program proposals.

e Approved with Edits
If a CCC or SRC approves the proposal with edits and incorporates the edits into the
electronic curricular form or attached document such as the MCS, the proposal with the minor
edits is sent back through each step of the process (notifying each entity of the approval
status) until it reaches the initiator. Once the initiator reviews and agrees to the proposed edits,
the initiator resubmits the revised proposal to the appropriate department, school,
interdisciplinary council or academic unit, which then forwards it to the CCC. The CCC then
ensures the edits are made and forwards the revised proposal to the next step in the review
process. It is the responsibility of the curriculum committee (CCC or SRC) chair to follow up,
ensuring the edits are addressed in a timely fashion, and when the proposal is resubmitted to
ensure the edits are made in accordance to the committee’s recommendations. If edits are
made according to the committee’s recommendation, the proposal stands approved, and the
proposal follows the same workflow described above under Approval.

e Return
If a CCC or SRC requests substantive edits to the proposal, the electronic curriculum form
with attached documents is sent back through each step of the process (notifying each entity
of the approval status) until it reaches the initiator. The status of the proposal remains “In
Process.” Correspondence (e-mail, letter, etc.) follows the return of the proposal notifying the
approving entities and the initiator of the requested revisions. Once the initiator revises the
proposal, the initiator resubmits the proposal through the curricular process for a second
review. It is the responsibility of the curriculum committee (CCC or SRC) chair to ensure the
substantive edits are addressed in a timely fashion. It is ideal to keep the proposal listed on the
committee agenda as Old Business until the proposal is either resubmitted or withdrawn in the
electronic curricular system.

e Withdrawal
A proposal may be withdrawn by the initiator or an approver at any time in the process.
Once a proposal is withdrawn, it cannot be reinstated in the electronic curricular system;
however, it will be retained in the electronic curricular system for future reference.

G. OBJECTION PERIOD AND APPEAL PROCESS

Once minutes from the CCC or SRC giving final approval to the new course or course
modification and certain program modifications are posted on the Academic Senate website,
a 14-day (calendar days) objection period begins. During this period, any faculty member or
academic unit may file an objection in writing to the appropriate CCC or SRC chair with a
copy to the Academic Senate Office. The item will be placed on the agenda of the next
meeting for discussion and action. All objecting parties will be notified and requested to
appear before the committee to state their objection. Action may require revision of the
proposal and MCS by the initiating body. When the objection is resolved, the CCC or SRC
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again votes on the proposed change and forwards the minutes to the Academic Senate Office.
If either party remains aggrieved by the decision, the results of this deliberation are
forwarded to the chairperson of the Academic Senate for action. After the objection period
has expired, the minutes and MCS is posted to the Academic Senate website.
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SECTION II
COURSE MODIFICATION AND NEW COURSE PROPOSALS

A. OVERVIEW

Proposals for the creation of new courses or the modification of existing courses may be
submitted by only one person called the initiator. Initiators are most often faculty members
acting on behalf of a department, school, college or council; however, a curriculum
committee, task force, ad hoc committee, dean, or the provost may also submit an electronic
curricular proposal or designate a person to do so on his or her behalf. Once submitted by
the initiator, the proposal is automatically routed to the next appropriate department or
interdisciplinary council for action. See the routing flow chart at the end of this section.

B. GENERAL EDUCATION COURSES: UNIVERSITY PROGRAM AND
COMPETENCIES

The General Education Program continues to provide students with a common set of
academic skills and exposure to a broad knowledge base. The competency requirement
requires students to complete two courses in composition, four courses designated as writing
intensive, a course in oral English, a course designated as meeting the mathematics
requirement, and a course designated as meeting quantitative reasoning requirements. The
University Program requires student to complete nine courses distributed across the four
broad content areas (eight subgroups) of the Humanities, Natural Sciences, Social Sciences,
and Studies in Culture and Diversity.

1. University Program Courses

In addition to the information typically required for a course-related proposal, proposals
for new University Program courses must include a cover letter explaining how the
course will meet the general goals of the subgroup to which the faculty are applying.

The “Rationale” section of the Course-Related Proposal Form must include a clear
explanation of how the proposed course is appropriate for inclusion in the specified
University Program group and subgroup.

When completing the MCS, the Bulletin Description must include the specified
University Program category. Moreover, the student learning objectives must illustrate
how the course meets the University Program category objectives. The course must
comply with the content areas specified for the subgroup and demonstrate, with reference
to the MCS, how it will meet the student learning outcomes for the subgroup.

Only persons with faculty rank and doctoral students on teaching assistantships who have
been granted admission to candidacy for the doctoral degree may deliver and assign
grades in University Program courses, with the exception of laboratory courses and
courses granted special permission by the GEC.
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2. Competencies

Faculty who wish to add a writing intensive (WI), oral competency, math competency or
quantitative reasoning (QR) designation to their courses must apply for such a
designation in the same way that they would apply to have a course included in the
University Program. There are specific requirements that courses must meet for each
competency. In addition to the information typically required for a course-related
proposal, faculty must submit a cover letter and/or form (depending on competency) in
which they demonstrate, with reference to the MCS, how the course meets competency
requirements; and they must indicate on the MCS that the course has a competency
designation. Such requests follow the same curricular process as UP course proposals.

All courses in the UP, regardless of their sub-group or competency designation, must base at
least 20% of the course grade on writing. Courses may be exempted from the standard
writing requirement if they are shown to require equivalent amounts of course integrated
calculation or public speaking.

Visit the General Education website
(https://www.cmich.edu/office_provost/AcademicAffairs/gened/gened secured/Pages/propos
als.aspx), contact the director of general education and/or chair of the General Education
Committee or see “The General Education Program: A Basic Document Set” (Appendix C)
for further information and assistance.

C. MODIFICATION OF AN EXISTING COURSE

Modification of an existing course requires the completion of an electronic Course-Related
Proposal Form (formerly the Green Form) (https://apps.cmich.edu/curricularforms) and
submission of an MCS that reflects the proposed course changes. A routing flow chart for
course-related changes is presented at the end of this section.

The routing of the proposal is dependent upon the change being proposed. The approval
options, workflow, objection period, and appeal process are described in Section 1. See the
information on the order of information for Course Descriptions in Section III and Syntax
Guidelines for Prerequisites, Pre/Co-requisites, Co-requisites, Recommended in Appendix B.

1. College Curriculum Committee (CCC) or Curriculum Review Body Approval

Modifications to all independent study and special topics courses only need approval of
the CCC or the Curriculum Review Body. Proposals that modify any of the following for
all other courses are routed from the appropriate department, school, interdisciplinary
council, or other appropriate unit to the CCC for final approval:

e Course Deletion

e Designator (if designator already exists)

e Title

e Number (not associated with Course Level Adjustment)
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e Credit Hours

e Distribution of Hours

e Credit/No Credit Status

e Cross-Listed (must indicate that relevant departments are using the same syllabus)
e Bulletin Description

e Recommended Course(s) and/or Requirement(s)

e Course Outline

e Evaluation

¢ Delivery Method

If the CCC denies the change or approves with edits, the proposal is returned to the
department/school, interdisciplinary council, or other originating unit. Once approved by
the CCC, the electronic Course-Related Proposal Form and the updated MCS are
forwarded electronically to the Academic Senate Office. The campus community and
SRCs are notified of the CCC action via the posting of the CCC minutes on the Academic
Senate website.

2. Senate Review Committee (SRC) Approval

The CCC or other curriculum review body forwards proposals that modify any of the
following to the appropriate SRC for additional review:

e Course Level

e Prerequisites, Pre/Co-requisites, or Co-requisites

e Course Objectives

The type of course being modified determines which SRC receives the proposal during
this phase. Thus, proposals that modify

e General Education courses, including Competency and University Program
courses at both the graduate and undergraduate levels, are forwarded to the GEC.

e Professional education courses (e.g., any course submitted by the Professional
Education Unit or leading to the BS in Education) at both the graduate and
undergraduate levels are forwarded to the PECC. The PECC sends the request to
the PEEB, which finalizes this stage of the process upon the approval of its
minutes.

e Undergraduate-level courses (courses numbered 499 and lower, except General
Education and professional education courses) are forwarded to the UCC.

CAD Section I1 Page 9



e Graduate-level courses (courses numbered 500 and higher, except General
Education and professional education courses) are forwarded to the GC.

If the SRC does not approve the proposed course modification, the proposal is returned to
the CCC or other curriculum review body. If the SRC approves the change, a 14-day
(calendar days) objection period begins once the SRC minutes are posted on the
Academic Senate website. If no objections arise during this period, then the changes are
published, and an updated MCS is posted to the Academic Senate website.

D. PROPOSAL FOR A NEW COURSE

Contact the Registrar’s Office for approval of the proposed new course number for existing
designators (e.g., PSY 463). New designators must be approved by the Academic Planning
Council as described in Section IV.

Proposals for a new course require the completion of an electronic Course-Related Proposal
Form (formerly the Green Form) and an MCS. Guidelines for completing the MCS are
contained in Section III of this document. A routing flow chart for new course proposals is
presented at the end of this section. See the information on the order of information for
Course Descriptions in Section III and Syntax Guidelines for Prerequisites in Appendix B.

All new course proposals for independent study and special topics courses receive review by
the CCC. All other new course proposals receive a review by both the CCC and the
appropriate SRC. Purview of the SRCs is shown in subsection C.2. above. If any committee
does not approve, the proposal will return to the preceding committee or the initiator for
discussion and revision.
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Diagram A. Routing Flow Chart for Course Modification or New Course Proposal
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SECTION III
MASTER COURSE SYLLABUS REVIEW AND GUIDELINES

A. OVERVIEW

Each course offered at CMU has a Master Course Syllabus (MCS). Individuals with a CMU
Global ID may access Master Course Syllabi through the Academic Senate website
(https://www.cmich.edu/AcademicSenate/secure/Pages/default.aspx) or the online Bulletin
(https://bulletins.cmich.edu/).

The MCS, as approved through the curricular process, serves a key documentary and
communicative function in CMU’s curriculum. It establishes the appropriateness, scope, and
quality of the course within the context of a program of study. It must also communicate
needed information to

e other faculty who might teach the course as well as interested faculty outside the
discipline;

e students, current or prospective, wanting to know what a course entails;
e parents of current and prospective students; and

e people outside CMU such as accreditation teams, legislators, grantors, and the
public at large.

Because of these varied needs, the MCS is written in language general enough to
communicate broadly while establishing the role of the course within a specific disciplinary
area and program. It also communicates the specifics of the course to others who may teach
the course and to other universities where a student may request a transfer of credit. The
following sections guide faculty in developing and updating the MCS to ensure consistency
of information and presentation.

B. MASTER COURSE SYLLABI AND TEACHING SYLLABI

A teaching syllabus, often referred to as the “class” or “course” syllabus, is not the same as
the MCS. The teaching syllabus does not need to proceed through the electronic curricular
process. Individual faculty members assigned to teach one or more sections of a course
develop a teaching syllabus that is based on the MCS. The teaching syllabus provides
students with greater specificity about how a given course section will be conducted in order
to accomplish the intended goals and objectives. Although individual faculty members do not
have unilateral discretion to alter substantially the scope of the course or the goals and
objectives of the learning experience, the MCS does not limit a faculty member in planning
the sequence of topics, selecting appropriate texts or other instructional materials, using a
variety of instructional methods, or designing and using specific evaluation procedures in the
teaching of the course. When a concern arises about the appropriateness of an individual
faculty member’s choice of instructional materials, teaching methods, or evaluation
procedures for a particular course, the department and college are the appropriate contexts for
initial discussion and possible resolution. A copy of the teaching course syllabus is available

CAD Section IIT Page 12


https://www.cmich.edu/AcademicSenate/secure/Pages/default.aspx
https://bulletins.cmich.edu/

by contacting the instructor or appropriate department. All teaching course syllabi must be
maintained by the department indefinitely.

C. MASTER COURSE SYLLABUS SEVEN-YEAR REVIEW

The faculty at Central Michigan University take pride in keeping up to date with advances in
knowledge. One mechanism for ensuring that the curriculum remains current is the
university-wide practice of comprehensively reviewing each course once every seven years.
The department, school, interdisciplinary council, or other appropriate unit initiates the MCS
review. This review requires the submission of an updated MCS and the completion of a
Course-Related Change Form (formerly the Green Form). Guidelines for completing the
MCS are contained at the end of this section. The routing of the proposal is dependent upon
the degree of change being proposed. The approval options, workflow, objection period and
appeal process are described in Section I.

1. College Curriculum Committee (CCC) or Curriculum Review Body Approval

Proposals that modify any of the following are routed from the appropriate department,
school, interdisciplinary council, or other appropriate unit to the CCC for final approval:

e Course Deletion

¢ Designator (if designator already exists)

o Title

e Number (not associated with Course Level Adjustment)

e Credit Hours

e Distribution of Hours

e Credit/No Credit Status

e Cross-Listed (include memo from each relevant department that they agree with
changes)

e Bulletin Description

e Recommended Course(s) and/or Requirement(s)
e Course Outline

e Evaluation

e Delivery Method

If the CCC denies the change or approves with edits, the proposal is returned to the
department/school, interdisciplinary council, or other originating unit. Once approved by
the CCC, the Course-Related Proposal Form and the updated MCS are forwarded
electronically to the Academic Senate Office. The campus community and SRCs are
notified of the CCC action via the posting of the CCC minutes on the Academic Senate
website.
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2. Senate Review Committee (SRC) Approval

The CCC or other curriculum review body forwards proposals that modify any of the
following to the appropriate SRC for additional review:

e Course Level
e Prerequisites, Pre/Co-requisites, or Co-requisites

e Course Objectives

The type of course being modified determines which SRC receives the proposal during
this phase. Thus, proposals that modify

e General Education courses, including Competency and University Program
courses at both the graduate and undergraduate levels, are forwarded to the GEC.

e Professional education courses (e.g., any course submitted by the Professional
Education Unit or leading to the BS in Education) at both the graduate and
undergraduate levels are forwarded to the PECC. The PECC sends the request to
the PEEB, which finalizes this stage of the process upon the approval of its
minutes.

e Undergraduate-level courses (courses numbered 499 and lower, except General
Education and professional education courses) are forwarded to the UCC.

e Graduate-level courses (courses numbered 500 and higher, except General
Education and professional education courses) are forwarded to the GC.

If the SRC does not approve the proposed course modification, the proposal is returned to
the CCC or other curriculum review body. If the SRC approves the change, a 14-day
(calendar days) objection period begins once the SRC minutes are posted on the
Academic Senate website. If no objections arise during this period, then the changes are
published, and an updated MCS is posted to the Academic Senate website.

D. GUIDELINES FOR PREPARING A MASTER COURSE SYLLABUS

Each MCS follows a standard format that describes the course, prerequisites, pre/co-
requisites, co-requisites, recommended courses and/or experiences, rationale for course level,
materials and other requirements, typical instructional format, course objectives, outline of
topics, and typical methods for student evaluation.

To prepare an MCS, follow the order of items listed below, using sufficient space as needed.
A template for developing the MCS may be found on the Curriculum and Assessment
website as well as on the Academic Senate website. The following guidelines are specific
and purposeful; follow them closely. Some accredited programs may require a specified
format. Contact the Director of Curriculum and Assessment if you need an exception to the
format described below.
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Also note that some programs require master course syllabi that meet specific program-
related guidelines. For instance, Professional Education Unit course syllabi require the
inclusion of the CLEAR Conceptual framework, and University Program course syllabi
require a description of how the course fits into the specified subgroup as specified in the
Undergraduate Bulletin. MCS requirements unique to these programs are detailed in
subsection F below.

1. Course Designation

The course designation information appears near the top of the first page of the MCS,
below the college and department information. Three items appear in the same row: the
course designator and number appear flush with the left margin, the course title appears
at center, and the credit hour designation appears near the right margin.

e The course designator and number must be approved by the Registrar’s Office. It
may include a suffix such as H (Honors) or QR (Quantitative Reasoning).

e The course title should be descriptive, conveying the main topic of the course and
distinguishing its content from similar courses.

e The credit hour designation is displayed numerically, e.g., 4(3-2), and conveys
important information about the course. The number preceding the parentheses
represents the number of credit hours that can be earned by successfully completing
the course. The first number within the parentheses represents the number of
classroom contact hours scheduled per week, and the second number within the
parentheses represents the number of laboratory or studio contact hours scheduled per
week based upon a 15-week semester. The sum of numbers appearing within the
parentheses is equal to the number of contact hours per week appearing in the class
schedule. For the example noted above, the course offers four credit hours and
comprises five contact hours: three hours of classroom contact per week and two
hours of laboratory or studio contact per week. The same number of contact hours
must be met for the course regardless of the delivery format. Variable credit courses
are identified by a credit hour designation such as 1-6. The maximum credit hours
that a student may earn toward graduation in a variable credit course is the highest
number in the credit hour designation for the course (e.g., six hours maximum in the
example noted above). Courses where there are special arrangements regarding the
number of hours spent in class are designated as (Spec).

2. Outlined Information

The outlined information begins immediately following the course designation
information and is detailed below in the same order it will appear in the MCS.

a) 1. Bulletin Description

This brief description is the exact wording that appears in the Bulletin. The bulletin
description communicates the substance of the course. The rest of the MCS
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corresponds to this description and provides further explanation and elaboration. The
description is limited to a maximum of 25 words.

Necessary course-relevant information might exceed the 25 words but must be brief.
Cross-listed courses must add, “Identical to . Credit may not be earned in more
than one of these courses.” Courses that are approved for online formats must add a
sentence specifying whether the course may be offered online, for example, “This
course may be offered in an online format.” Face-to-face courses are those taught in
the traditional classroom environment. Online courses are taught largely via computer
technology. Hybrid courses combine face-to-face and online formats with 33% or
more of the class time being online rather than face-to-face. Online courses are
developed in cooperation with the Center for Instructional Design to ensure
consistency and quality assurance standards. Many courses are designed to be taught
in more than one format.

Other examples of additional information include prerequisites, pre/co-requisites, co-
requisites, and recommended courses or background information; UP Course Group
identifier, such as (University Program Group II-A: Descriptive Sciences);
Quantitative Reasoning (QR); May be offered as Writing Intensive; Minimum of 180
hours required for internship; Course does not count on a major in ; Repeatable
up to 9 hours when content does not duplicate previous topics. Contact the Bulletins
Editor for help developing a course description.

Example Bulletin Description:
AAA 427 Special Topics on Car Insurance 3-9 (Spec)

Special topics relating to car insurance for both personal and business use.
CR/NC. Identical to STF 427. Credit may not be earned in more than one of these
courses. May not be applied to General Business Major. Repeatable up to 9 hours
when content does not duplicate previous topics. This course may be offered in an
online format. Quantitative Reasoning. May be offered as Writing Intensive.
Prerequisite: AAA 100. Recommended: STF 227. (University Program Group 1-
B: The Arts)

Note: All items should end with a period except the UP designation.

b) II. Prerequisites, Pre/Co-requisites, Co-requisites, Recommended:

The MCS should provide the prerequisites, pre/co-requisites, co-requisites, and
recommended background preparation. Appendix B contains the Syntax Guidelines to
ensure uniformity in presenting requisite knowledge and/or skills. The items that
follow should be listed in the order they appear below.

e Prerequisites are any courses and/or other requirement(s) that must be
completed prior to enrolling in a particular course. Examples of prerequisites
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include declaration of major or admission to a restricted program, completion of
specific courses or sets of courses, completion of a specified number of credit
hours, achievement of a specified class level, achievement of specific grades in
prerequisite course or sets of courses, permission of the instructor, and
department approval. Students who have not satisfied a prerequisite or are not
enrolled in the prerequisite at the time of registration will not be allowed to
register for the course unless the course instructor makes an individual
exception.

e Pre/Co-requisites are any courses and/or other requirement(s) that students may
take prior to or concurrently with the particular course. Students who have
already completed the pre/co-requisite or who are enrolling at the same time in the
pre/co-requisite will be allowed to register for the particular course. Students who
have not satisfied the pre/co-requisite or enrolled in the pre/co-requisite at the
time of registration will not be allowed to register for the course unless the course
instructor makes an individual exception.

e Co-requisites are any courses and/or other requirement(s) that students must take
concurrently with a particular course. Students enrolled at the same time in the
co-requisite will be allowed to register for the course with that co-requisite.
Students who are not enrolled in the co-requisite at the time of registration will
not be allowed to register for the course unless the course instructor makes an
individual exception.

¢ Recommended background preparation includes any courses and/or other
requirement(s) that might be useful for students to complete prior to enrolling in a
particular course. Any listed recommendations are not required. Completion of the
recommended courses/requirement(s) will not affect the student’s ability to enroll
in a course.

¢) IIIL Rationale for Course Level

Courses must provide a rationale for course level, which may also reflect and be
connected to the requisites/recommendations listed above. The rationale should
explain why this course is numbered as it is rather than at a higher or lower level. It
might state whether the course is an introduction to a content area, assumes past
knowledge, or expects upper-level rigor.

d) IV. Suggested Textbooks

The instructor usually selects the specific course textbook(s). This section should
provide full bibliographic information for suggested text(s). This information is
intended to guide faculty teaching this course for the first time. If a suggested text is
older than seven years, explain why it is a suggested text for the course.
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e) V. Other Requirements and/or Materials for the Course

List significant, required course materials and/or activities that are unique to the
course.

Special requirements might include such things as certifications, performance levels,
concert attendance, and exceptional time requirements (such as an all-day field trip).
Incidental materials should not be listed.

Courses involving academic experiences (field placements, field experiences, off-
campus practica, clinical placements, student teaching assignments, internships,
service learning, etc.) with external entities require an affiliation agreement. It is the
responsibility of the faculty member to work with CMU’s Coordinator of Affiliations
Agreements to acquire an agreement.

For online courses describe in full the requirements and expectations for the course,
including access to technology, special software or computer programs needed. In
addition, methods for interaction and expectations for communication among students
and with the instructor should be explained in this section.

The currently recommended language is:

“Students must have access to a computer and the ability to connect to the Internet for
interaction with other class members and the instructor. Computer and high speed
Internet access are needed to access and view online materials (e.g. videos,
PowerPoint, Excel and/or Word documents, and additional text and web-based course
materials) as well as submit required course assignments. In addition, this course
requires the following software or ‘plug in” applications (list required items here).”

f) VI. Student Learning Course Objectives

This is a critical section of the MCS. It defines the nature and scope of the course as
well as the desired learning outcomes. All instructors must address these outcomes.

Provide a list of student-centered, measureable learning objectives. For example,
“Students will be able to identify and explain the salient differences and similarities
between learning theories.” The number of objectives should be sufficient to address
the scope of the course and be achievable in the time covered by the course. Learning
objectives should also be appropriate to the level of the course and credit hours
assigned. Language and terminology should be appropriate for the course and
comprehensible by the general academic community.

g) VII Suggested Course Outline

This section lists the topics to be covered and the learning activities/assignments
designed to achieve the stated objectives.
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For the outline, indicate a sequence of topics that reflects a logical progression of the
course. The scope of topics must be aligned with the stated learning objectives. The
topics may be divided by percentage of the course time devoted to a topic, time in
hours, or by weeks. A three-credit course involves approximately 45 contact hours of
instruction. Courses in either compressed or extended timeframes are expected to
maintain the requisite number of contact hours. If appropriate describe any changes to
the course outline for hybrid or online formats.

h) VIII. Suggested Evaluation of Student Learning Outcomes

Evaluation methods and assignments/activities should be appropriate to the learning
objectives and teaching methods of the course. Include suggested relative weights
and/or ranges, e.g., a midterm exam is worth 15%, a research paper is worth 20%, a
final exam is worth 30%. Hybrid or online formats must indicate any unique
evaluation methods or activities. Descriptions of types of evaluations are suggested to
help others teaching the course.

i) Syllabus Prepared By:
Typed Name, Credentials, and Date*

*Note: The only time the date of the MCS is changed to the present date is when it is
coming through as an MCS Review. If it is not an MCS Review, then the date on the
MCS should remain the same as on the old MCS and not be updated.

E. SPECIAL INSTRUCTIONS

Central Michigan University supports a variety of curricular initiatives that require special
attention. The specific criteria used to evaluate these courses are detailed below.

MCS requirements for Writing Intensive (WI) Courses. To accommodate flexibility
for student planning, faculty teaching preferences, and course caps, a WI MCS may be
presented in two ways: (1) as “Writing Intensive” only, in which case all sections of the
class must meet the WI designation or (2) as “May be offered as Writing Intensive,” in
which case some sections are WI (and meet WI requirements) and other sections are not.
All MCS must clearly differentiate between WI and content area components; courses
designed for both the WI and non-WI options must include the additional “If WI”
components in the following MCS template sections:

1. 1. Bulletin Description
2. VL Learning Objectives
3. VIIL Course Outline

4. VIIIL Evaluation

MCS submitted for WI designation must be changed to reflect WI requirements, but they
may or may not be fully updated. Additional information and guidelines are available on
the General Education website or from the chair of the General Education Committee.
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e MCS requirements for Quantitative Reasoning (QR) Courses. Unlike WI courses, an
entire course is designated as QR; therefore, all sections are taught the same content, and
there is only one version of the MCS. The MCS for all QR courses must demonstrate
how the course meets the criteria for being designated as satisfying the quantitative
reasoning requirements. Additional information and guidelines are available on the
General Education website or from the chair of the General Education Committee.

e Courses Numbered 500 to 599. It is inherently difficult to draw firm boundaries
between advanced undergraduate and introductory graduate courses. Therefore, both
graduate and undergraduate students are allowed to enroll in courses numbered in the
500s; however, the expectations for graduate and undergraduate students are different.
Therefore, the MCS must clearly reflect the different requirements for these two groups
of students. In order to meet approval at the 500 level, the proposal must

1. specify within the Rationale section of the MCS why the course is best
positioned at the 500 level,

2. specify within the MCS greater qualitative and/or quantitative requirements
for graduate credit than for undergraduate credit, and

3. indicate within the MCS a clear statement of the factors to be used in
evaluating student achievement and assigning grades for both undergraduate
and graduate students.

e Cross-listed Courses. Cross-listed courses must include written indication that all
departments are using the same syllabus. Prepare only one MCS for cross-listed courses.

e Professional Education Unit (PK-12) Courses. The professional education curriculum
has adopted a philosophy of teaching and learning that is Concept and knowledge driven,
LEArner centered, and Reflective (i.e., CLEAR). Performance outcomes of this CLEAR
conceptual framework are required for writing objectives for professional education
courses. For further information, contact the Professional Education Curriculum
Committee chair.
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SECTION IV

PROGRAM MODIFICATION, NEW PROGRAM,
AND NEW DESIGNATOR PROPOSALS

A. OVERVIEW

The faculty at Central Michigan University recognizes that knowledge within and across
disciplines advances at a rapid rate. Therefore, the development of new programs and the
modification of existing programs are critical to the university’s commitment to providing a
contemporary, state-of-the-art education. A “program’ may be a degree (e.g., BS in Ed, or
BSAT), graduate degree or program, undergraduate major or minor, or certificate. These
offerings may be at the graduate or undergraduate levels and may be offered at one or more
locations worldwide.

Certificates signify that a student has demonstrated mastery of skills or knowledge about a
professional or vocational subject. Certificates are awarded at all levels from undergraduate
through continuing education. Further explanation of certificates is contained in the
following section.

The procedures for modifying existing programs and creating new programs are described
in subsections C and D of this section, respectively.

The procedure for requesting a new designator and the three-letter abbreviation (e.g., PSY,
ENT, SCI, etc.) is described in subsection E of this section.

B. UNDERGRADUATE AND GRADUATE CERTIFICATE PROGRAMS

Certificate programs are designed to be completed quickly, usually in less than one year,
and are independent of all general education and degree requirements. Certificates are
awarded at all levels from undergraduate through continuing education and signify that a
student has knowledge, skills, or competencies in an area of specialization.

e Graduate certificates are 15 to 18 credit hours. All courses must be at the 500 level
or higher. Students must meet College of Graduate Studies admission requirements.
The department offering the certificate may have higher admission standards.

e Undergraduate certificates are 12 to 18 credit hours. A minimum of six credit hours
must be offered at the 300 level or above for a 12- to 15-hour certificate, and a
minimum of nine credit hours must be offered at the 300 level or above for a 16-to 18-
hour certificate. Non-degree seeking students must meet the existing admission
standards to the University for Non-degree Special Admission for on-campus
enrollment or Special Admission for off-campus enrollment. The student must
consult with an advisor and sign a Certificate Program Authorization form (on-
campus) or a Program Plan (off-campus). Degree-seeking students must meet the
undergraduate admission requirements.

e Certificates must not include hidden prerequisites and/or co-requisites.
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e All courses on the certificate must be letter graded with the exception of those courses
exclusively offered as credit/no credit.

e The minimum cumulative GPA based on all graded coursework for the certificate
must be established by the ‘proposing entity’ but can be no lower than a 2.0. Courses
may be repeated according to the existing rules for degree programs.

e C(Certificates are recorded on students’ transcripts when all courses are completed.

e C(Certificates may be housed in one department or they may be interdisciplinary, in
which case the responsible Interdisciplinary Council must be identified.

Stand-Alone Undergraduate and Graduate Certificates have titles that are distinct from any
other program and are composed of a unique set of courses that are exclusive to the
certificate and not part of any other program of study. Stand-alone certificates require an
assessment plan since student learning in certificate programs is not assessed elsewhere.
Other certificates may be composed of courses that are a subset of an existing program of
study (graduate degree program, major, minor, concentration, or option), but similarly to
majors and minors, they cannot carry the same name as another program. These certificates
are assessed with the similar major, minor, or graduate program.

Certificates are noted in the margin of the transcript when all courses are completed.
Certificates are offered to both degree-seeking and non-degree students. If the student
completes only a certificate, the student is not allowed to participate in commencement
ceremonies since no degree is awarded.

C. PROPOSAL TO MODIFY AN EXISTING PROGRAM

Modification of an existing program requires the submission of a Modification of an Existing
Program Form (formerly the Pink Form) (https://apps.cmich.edu/curricularforms) and an
SAP report. Changes to a major or minor require the SAP Major/Minor Report. Changes to a
degree program or a certificate require the SAP Program Information Report.

When developing a modification to an existing program, keep in mind that the curricular
process does not review many program-related factors. For example, departments designate
which of their courses can be taken on a credit/no credit basis and whether such credit may
be applied to a specific program. Similarly, standards for admission to programs, retention in
programs, and termination from programs appear in the program description within the
appropriate Bulletin (Undergraduate, Graduate, Off Campus Programs Bulletins). Standards
that exceed the university-specified minimum criteria fall under the purview of the unit that
administers the program and, therefore, do not need to be approved through the curricular
process.

1. College Curriculum Committee (CCC) or Curriculum Review Body Approval

Proposals that modify any of the following are routed electronically from the appropriate
department, school, or interdisciplinary council to the CCC for final approval when the
total number of credit hours and the name of the program remain unchanged:
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e Change in list of courses on graduate or undergraduate certificates.
e Change in list of courses on concentration.

e Change in list of courses on electives.

e Change in list of courses on graduate options.

e Change in list of courses on graduate degree when not affecting the total hours
or degree requirements.

e Change in list of courses on major.
e Change in list of courses on minor.

e Change in list of courses on undergraduate credit-bearing certificates and the
certificate is housed in a unit associated with an academic college.

e Deletion of undergraduate credit-bearing certificate housed in a unit
associated with an academic college.

Proposals from other curriculum review bodies are routed electronically directly to the
Academic Senate Office for final approval, provided the total number of credit hours
remains unchanged.

If the CCC does not approve the program modification or approves with edits, the
proposal is returned to the department/school, interdisciplinary council, or other
originating unit. Once approved by the CCC, the program modifications are included in
the CCC minutes which are forwarded electronically to the Academic Senate Office. The
campus community and Senate Review Committees are notified of the CCC action via the
posting of the CCC minutes on the Academic Senate website and a 14-day (calendar
days) objection period begins. If no objections arise during this period, then the changes
are published and reflected in the next available Bulletin and the online Bulletin. All
program changes must have a Fall Semester implementation date.

When making program changes, it is important to ensure that the number of credits
required is not inadvertently increased by requiring courses with prerequisites that are not
contained in the list of required courses. Any change in total credit hours requires a full
review by the appropriate Senate Review Committee.

2. Senate Review Committee (SRC) for Approval

The CCC or curriculum review body forwards program modifications that address any of
the following to the appropriate SRC for final approval:

e Creation of a concentration in an existing major or minor.

e Change in degree requirements, except for change in list of courses that does
not affect number of hours (e.g., addition to list of electives or one course
deleted and another added).
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Changes in number of credit hours on a graduate or undergraduate certificate,
graduate option, major, minor, or an undergraduate certificate housed in a unit
not associated with an academic college.

Change in titles of degree, major, minor, or graduate certificate/concentration/
option.

Change in list of courses on an undergraduate credit-bearing certificate
proposed by an entity not associated with an academic college.

Deletion of an undergraduate credit-bearing certificate housed in a unit not
associated with an academic college.

If the SRC does not approve the proposed program modification, the proposal is returned
to the CCC or other curriculum review body. If the SRC approves the change, a 14-day
(calendar days) objection period begins once the SRC minutes are posted on the
Academic Senate website. If no objections arise during this period, then the changes are
approved, and reflected in the next available Bulletin and the online Bulletin. All
program changes must have a Fall implementation date.

3. Academic Senate for Approval

The SRC forwards program modifications that address any of the following to the
Academic Senate for final approval:

Creation or deletion of a designator.

Deletion of a concentration, graduate certificate, graduate option, major, or
minor.

Deletion of a degree.

Change in the University Program or Competency requirements in the General
Education Program.

If the Academic Senate does not approve the modification, the proposal is returned
electronically to the appropriate Senate Review Committee. If the Academic Senate
approves the proposal, it is reflected in the next available Bulletin and online Bulletin.

4. Michigan Association of State Universities Approval

Program modifications that go to the MASU for final approval include spin-off
programs (new options, new combinations of existing curricula, and title changes), and
the phase out of programs (program deletion).

CAD Section IV

Page 24



Diagram B. Routing Flow Chart for Modification of Existing Program
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http://www.cmich.edu/documents/SAP/pdfs/RunningtheMajorMinorReport.pdf
http://www.cmich.edu/documents/SAP/pdfs/RunningtheMajorMinorReport.pdf

D. PROPOSAL FOR A NEW PROGRAM

The Academic Planning Council (APC) reviews and evaluates proposals for new degrees,
undergraduate majors, minors, undergraduate certificates, graduate certificates, and graduate
programs prior to the submission to the relevant Senate Review Committee (SRC). Proposals
for a new program require the completion of a New Program Request Form (formerly the
Blue Form).

In rare cases, for example when no additional courses or resources are needed, the provost or
provost's designee may exempt programs from APC review. Programs exempt from APC
review are required to submit the New Program Request Form to the appropriate SRC for
review as outlined below. A routing flow chart for new program proposals is presented at the
end of this section. Due to the significant impact of new programs, the workflow is different
from and more complex than that for other curricular actions (see Diagram C for the
workflow for new programs).

1. Evaluation Process

Proposals for new programs may be submitted by only one person called the initiator.
Initiators are most often faculty members acting on behalf of a department, school,
college or council; however, a curriculum committee, task force, ad hoc committee, dean,
or the provost may also submit an electronic curricular proposal or designate a person to
do so on his or her behalf. Once submitted by the initiator, the proposal is automatically
routed to the next appropriate department or interdisciplinary council for action.

The department, school, interdisciplinary council, other organizational unit, CCC, or
curriculum review body reviews new program proposals. The results of this review,
indicating support for the proposal, shall be noted in the CCC or curriculum review
body’s minutes together with the substance of the committee's discussion. If the dean
supports the proposal, the dean forwards the proposal and the minutes to the APC. If the
dean fails to support the proposal, it should be withdrawn. If the provost or the provost’s
designee requests additional information, that information should be provided to the
APC for additional consideration. If the provost does not approve the proposal, it
should be withdrawn. Once the provost has approved the proposal, the dean will
receive a letter, and the proposal will move forward through the electronic workflow
process. Following APC review, proposals must receive approval from the provost
before moving forward.

An assessment plan, approved by the Assessment Council, is required for all new
programs except non-stand-alone minors and non-stand-alone certificates before the
proposal goes to the SRC. New courses to be included in the new program must be
approved by the SRC prior to the SRC approving the new program proposal but not prior
to approval of the assessment plan. Once approved by the Academic Senate, all new
programs except new minors and certificates are submitted by the Office of Academic
Effectiveness to the Academic Affairs Officers Committee of the Michigan Association
of State Universities (MASU) for review. The Board of Trustees must approve proposals
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for new degrees_prior to submission to the MASU. The Higher Learning Commission
(HLC) must approve all doctoral degrees.

If a new designator is needed, it should be requested either at the same meeting of the
APC when the new program is discussed or following approval by the APC. Follow
the procedures outlined in subsection E to secure a new designator.

2. Criteria for Evaluation

The faculty at CMU has adopted criteria for review to ensure the development of
programs that represent the highest level of quality, especially graduate-level programs.
There is also the realization that proposals to develop doctoral-level programs require
considerable time and effort. When presenting a new program, proposers must provide
clear evidence that address each of the following bolded criteria. Below each criterion are
suggestions for evidence/material that might assist in addressing the criterion. Each
reviewing body will use the same criteria for evaluation. The sections below correspond
to the explanatory sections required for completing the electronic New Program Request
Form (formerly the Blue Form). Provide clear, thorough, data-based responses. This
information is used in the submission of programs to the Board of Trustees, MASU, and
HLC.

a) The program supports the mission and goals of the institution.

e Describe how the program supports the mission of the university. Specifically,
what institutional strength is it based upon, and what societal needs does the
program address?

e Describe how the program reflects or supports the undergraduate or graduate
education priorities of the institution.

e Describe how the program supports the mission and goals of the relevant
department and college.

e Describe how the program impacts (positively and/or negatively) other university
departments and programs.

e Describe how the program will enhance CMU’s image to external constituents.

e For a Professional Education Unit program, show how the program reflects the
CMU CLEAR conceptual framework for teacher preparation.

b) There is a market and/or disciplinary need for the program.

e Describe the international, national, regional and/or statewide need for the
program. For research programs, this need might be in academia or industry. For
applied programs, there must be a demonstrated need for professionals in the field
at this degree level. Provide evidence, including external supporting
documentation that such a need exists. Evidence of market need might include
results of employer surveys, current labor market analyses and projections, or
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need projections prepared by a relevant professional organization. Summaries of
student interest are appropriate, but not sufficient evidence of need.

e Describe how the program meets the needs of, or advances, the state of the
discipline or profession.

e Describe the internal institutional needs met by the program.

e Describe why the needs met by the program cannot be met through existing
programs at CMU or other institutions within the state of Michigan.

e If this is a new or emerging field, is there evidence that this field will continue to
emerge and require individuals educated at the doctoral level?

¢) There is evidence of the potential for a high-quality program.

e Describe the courses and provide the overall sequence/structure of the program,
including course numbers, titles, and descriptions. [New courses do not need to be
approved until after the new program proposal is approved by the APC.]

e Describe how experts in the field, ideally external reviewers, viewed the proposed
curriculum. Does it reflect the intellectual framework and emerging body of
scholarship of the field?

e Ifapplicable, indicate the agency evaluating for special accreditation, the
plan/timeline for seeking specialized accreditation/approval/certification, and
describe how the program meets accreditation standards.

e For graduate programs, describe how the depth of the curriculum is appropriate
for the level of the program (master’s/specialist/doctoral).

e If there is currently a similar CMU program in the same or closely-related area,
describe the impact the proposed program will have on the enrollment and
reputation (internally and externally) of the existing program.

e Describe the academic services available to assist students in succeeding in the
program.

e Describe how quality will be documented and how continued quality will be
ensured.

e Describe what students will be expected to accomplish in the program (e.g.,
original research, applied research, competencies).

d) There is evidence of student interest and that the program will attract quality
students.

e Describe the target audience.

e Describe the domestic, ethnically diverse, and international students to be served
by the proposed program.
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e Describe how many students would optimally be enrolled in the program. Explain
why that is the optimal program size.

e Describe how the program will attract particularly strong students.

e Describe the qualitative and quantitative measures that will be used as admissions
criteria.

e) There is a plan for the ongoing assessment of student learning and the evaluation
of the need for and feasibility of the program.

e Describe the student learning outcomes.
e Describe how the student learning outcomes will be assessed.
e Describe how and when the program will be evaluated.

e For the Professional Education Unit, also show how the program prepares PK-12
education personnel for the workplace or to pursue advanced study.

f) There is evidence that the faculty can provide a quality experience for students.
This is especially critical for doctoral programs. [Attach resumes from the Online
Faculty Information System (OFIS).]

e Describe the current faculty who will be involved in the program. Provide
evidence showing how they are active in their discipline and productive in their
area of scholarship (e.g., consultation, clinical work, grant writing, publications,
and presentations).

e Describe the level of instructional effectiveness of the current faculty. Explain
how the number of the currently qualified faculty who actively support offering
the program are adequate for the program. If not, what evidence is there that the
program can attract additional faculty, especially in the case of doctoral
programs? If additional faculty are necessary, is the university/college willing and
able to commit funding to support additional positions?

e Describe the effectiveness of current student advising.

e Describe the current ratio of faculty to students and the available mentoring,
especially of graduate student thesis/dissertation work. Specify how this might
change once the program is active.

e Describe the plan to establish external links that might be necessary for clinical
practica or internships.

g) There are financial resources required to support the program. (Work with the
Senior Vice Provost for Academic Administration to provide a five-year
projection.)

e Describe the anticipated cost effectiveness of the program (resources
required/anticipated positive impact).
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Describe the financial resources and opportunities that will be available to attract
high-quality students. Is the university/college/department willing to commit
graduate assistantships/fellowships to the program?

Describe the percent of students enrolled who are expected to receive financial
support.

Describe the percent of students who would be employed outside of the university
while pursuing their degree.

Describe any additional staff needed to support the program. If there is a need for
additional staff, is the university/college willing to commit funds to support
additional staff positions?

Describe how the program will garner external research dollars. Be specific
regarding funding sources and likely award.

Describe how the program will be able to garner gift money.

Describe other venues the program will use to attract resources.

h) There are additional resources to adequately support the program.

Describe the classroom space needed for the program. If currently available
classroom space is inadequate, how will such space be made available?

Describe the faculty and graduate assistant office space currently available. If
currently available office space is inadequate, how will such space be made
available? This is especially important for doctoral programs.

Describe the laboratory space and equipment currently available. If the currently
available laboratory space and equipment is inadequate, how will such space be
made available? This is especially important for doctoral programs.

Describe the computer resources currently available. If currently available
computer resources are inadequate, will the university/college provide additional
computer resources?

Describe the library resources/holdings currently available for the program. If
currently available resources are inadequate, what type of budget is necessary for
the purchase of additional holdings? Is the university/college/department able to
provide funds for the purchase of such?

i) For programs that are offered electronically, there is evidence that the
program complies with Best Practices for Electronically Offered Degree and
Certificate Programs by North Central Association.

Explain how the institution will ensure budgetary resources and technical support
for the program, maintain academic oversight, and ensure the integrity of student
work and faculty instruction.
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e Explain how interactions (synchronous or asynchronous) between instructor and
student and among students are reflected in the design of the programs.

e Explain how the institution provides ongoing support and training for faculty
members.

e Explain how the program will provide advising and logistical information to
students.
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Diagram C. Routing Flow Chart for New Programs
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E. PROPOSAL FOR A NEW DESIGNATOR

Creation of a course designator constitutes a change in the curriculum structure of the
university and, therefore, requires approval through the curricular process. Proposals for the
creation of a new designator may be submitted by only one person called the initiator.
Initiators are most often faculty members acting on behalf of a department, school, college or
council; however, a curriculum committee, task force, ad hoc committee, dean, or the provost
may also submit an electronic curricular proposal or designate a person to do so on his or her
behalf.

First, contact the Registrar’s Office for approval of the proposed new designator and three-
letter abbreviation to avoid duplicate or confusing designators. Note that some accreditation
standards require that designators be consistent with program content in recognized fields of
study.

Next, complete the electronic Modification of an Existing Program Form (formerly the Pink
Form) (https://apps.cmich.edu/curricularforms). In the rationale for the new designator,
address the following points:

e What academic programs will use this designator?

e What is the academic college that will be responsible for administering courses in
the designator, including scheduling and catalog updates?

e  Which unit will receive the SCH generated by courses with this designator?

e Will the new designator affect transfer credits?

e Will the new designator replace a current designator(s)?

e How will the new designator be communicated to advisors and students?
Submit this form to the APC for approval. Once approved by the APC, the proposal will be

forwarded to the Academic Senate for approval. Once approved by the Senate, the
Registrar’s Office will implement the new designator.
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APPENDIX A
DEFINITIONS OF TERMS

I. ABBREVIATIONS

AAD Academic Advancement HLC Higher Learning Commission
AMS Assessment Management System HON Honors
APC Academic Planning Council LASP Leader Advancement
BOT Board of Trustees Scholarship Protocol
BS Bachelor of Science LC Leadership Council
BSAT Bachelor of Science in Athletic LDR Leadership Studies
Training LIB Library
CAD Curriculum Authority Document MCS Master Course Syllabus
CBA College of Business MSA Master of Science in
Administration Administration
CCC College Curriculum Committee OCA Office of Curriculum and
CCFA  College of Communication and Assessment
Fine Arts OFIS Online Faculty Information
CEHS College of Education and Human System
Services MASU  Presidents Council, State
CHP College of Health Professions Universities of Michigan
CHSBS College of Humanities and Social PEAC  Professional Educa‘gon
. . Assessment Committee
and Behavioral Sciences
CLEAR Concept and Knowledge Drive, PECC Prof;sswnal Educa'tlon
. . Curriculum Committee
Learner Driven, and Reflective
Practice to Diverse Roles and PEEB Professional Education
Settings Executive Board
CLEP College Level Examination QR Quantitative Reasoning
Program SCH Semester Credit Hours
CR/NC  Credit/No Credit SL Service Learning
ERA Enrollment, Research, and SRC Senate Review Committee
Assessment .
FYE First-Year Experience UCC [CJndergraduate Curriculum
ommittee
GCAC  Global Campus Academic Council UG Undergraduate
GEC General Education Committee UP University Program
GC Graduate Committee WI Writing Intensive
GR Graduate
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II. GLOSSARY

Academic Planning Council. Reviews and evaluates proposals involving new graduate degrees
and certificates and undergraduate degrees, majors, minors, and certificates prior to their
submission to the relevant Senate Review Committee.

academic program. A structured ensemble of courses and/or requirements designed to achieve
significant educational outcomes. Majors, minors, certificates, and degrees are examples of
academic programs.

Academic Senate. The primary legislative body of the university for the enactment of policies
authorized by its constitution, including curricular policies and procedures outlined in the
Curriculum Authority Document.

applied course. A course whose learning objectives are fulfilled through participation in an off-
campus function, such as an internship, practicum, or service-learning project.

assessment management system. A software system providing a framework of the mission,
goals, student-learning outcomes, measures and targets that define the assessment plan.
Assessment findings, analyses, and action plans are made available through the assessment
management system to the Assessment Council, reviewing bodies, and appropriate
constituencies, including students. The current assessment management system is
WEAVEonline.

Blue Form. Also called the New Program Request Form. An electronic curricular form housed
in the Academic Senate website, the completion of which initiates the curricular review
process for the creation of a new program.

Board of Trustees. Governs the business and affairs of the university, including academic
matters. The BOT must approve new degrees prior to submission to the Michigan
Association of State Universities. The BOT also approves the creation of new academic
departments and the alteration of names of current academic departments.

bump card. Also called a Drop/Add Correction card. A form students can complete to be added
to a course that is full, has already commenced, or for which they may not have the
prerequisite.

college curriculum committee. Responsible for reviewing and approving all curricular matters
(including interdisciplinary programs) housed in its college, which may include courses from
other colleges.

competency requirement. Requires students to complete two courses in composition, four
courses designated as writing intensive (or two courses for students who come in with the
MACRAO/MTA agreement or qualify for the Transfer Block), a course in oral English, a
course designated as meeting the mathematics requirement, and a course designated as
meeting the quantitative reasoning requirement.
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Courses by Designator Report (See SAP Reports).
cross-listed course. A course offered under more than one departmental heading.

Curriculum Authority Document. Serves as a guide and an authoritative reference for the
efficient and effective preparation, submission, and review of curricular proposals.

degree requirements. The common set of courses that must be completed to receive a particular
degree (BA, BAA, BS, MS, EdS, etc.). Commonalities among all undergraduate degrees
include General Education Requirements, Other Degree Requirements, Specialized Studies
(major and/or minor(s)) and Professional Studies Requirements, and Electives. Courses
considered degree requirements are listed individually by designator and number on the
relevant degree specification pages of the university's graduate and undergraduate bulletins.

emphasis. A distinct or specialized focus of study within a major comprising fewer than 12
credit hours, all of which must differ from the core set of courses. Emphases are not recorded
on students’ transcripts.

face-to-face course. A course taught in the traditional classroom environment.

field work. Activities performed outside the classroom, library, studio, or laboratory as part of a
course.

General Education Committee. A Senate Review Committee responsible for reviewing and
approving course and program proposals related to the general education component of all
undergraduate degrees, including the University Program and competency requirements.

General Education Program. Serves the main campus and Global Campus and contains a
common set of academic skills referred to as competencies. The General Education Program
area requirements are referred to collectively as the University Program.

Global Campus Academic Council. Charged with policymaking and oversight for all oft-
campus and online undergraduate degree programs. The GCAC approves and recommends to
the Undergraduate Curriculum Committee new curricular proposals and revisions to existing
programs that are initiated either by the GCAC itself or by Global Campus/off-campus
programs that are not housed in any on-campus department or are interdisciplinary and
offered only by Global Campus.

Graduate Certificate. A collection of courses comprising 15 to 18 credit hours available to
degree-seeking or non-degree-seeking students. Some certificates have titles that are similar
to or the same as graduate degrees. Others, called stand-alone certificates, have titles that are
distinct from any other program and are composed of a distinct set of courses that are
exclusive to the certificate and are not aligned with any other graduate program. Proposals
for new Graduate Certificates are processed as new graduate program proposals, with final
approval by the Graduate Committee. Certificates are recorded on students’ transcripts.

Graduate Committee. A Senate Review Committee responsible for reviewing and approving
proposals concerning graduate courses, including those numbered 500 and higher, graduate
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degrees and certificates, and graduate program curriculum changes.

graduate concentration. A distinct choice within a graduate degree described in the Graduate
Bulletin. A minimum of nine credit hours must be completed for fulfillment of a graduate
concentration. Concentrations are recorded on students’ transcripts.

Green Form. Also called the Course-Related Proposal Form. An electronic curricular form
housed in the Academic Senate website, the completion of which initiates the curricular
review process for the creation of a new course or the modification of an existing course.

Higher Learning Commission. Accredits degree-granting post-secondary educational
institutions in the North Central region of the United States. The Commission requires that
CMU secure approval from the HLC for all new doctoral degree programs.

hybrid course. A course that combines face-to-face and online formats with 33% or more of the
class time being online rather than face-to-face.

independent study. The in-depth study of a topic for credit under the direction of a faculty
member who, together with the student, designs the format of the study and supervises the
work.

initiator. The unit submitting a proposal for the creation of a new course or the modification of
an existing course or program. Initiators are most often faculty members acting on behalf of a
department, school, college, or council; however, a curriculum committee, task force, ad hoc
committee, dean, the provost, or qualified designee can also be an initiator.

interdepartmental major or minor. An undergraduate major or minor that consists of a
minimum of 30 credit hours (major) or 20 credit hours (minor) and is co-owned by one
primary department and one dual department. The primary department institutes curricular
changes in cooperation with the dual department.

interdisciplinary program: Includes two or more disciplines and is governed by an
interdisciplinary council. An undergraduate interdisciplinary major consists of a minimum of
36 credit hours, an undergraduate interdisciplinary minor consists of a minimum of 24 credit
hours, and an interdisciplinary graduate program usually consists of 36 credit hours.

internship. Supervised work for university credit, paid or unpaid, in which a student assumes
responsibilities and carries out activities at an off-campus site.

major. The field of specialization as part of an undergraduate degree consisting of a minimum of
30 credit hours.

Major/Minor Information Report (See SAP Reports).

Master Course Syllabus. The official record of a course, containing the course description,
prerequisites, co-requisites, recommended prior coursework and/or experiences, a rationale
for course level, materials and other requirements, typical instructional formats, course
objectives, an outline of topics, and typical methods for student evaluation. The Academic
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Senate office only retains the current Master Course Syllabus for each course.

Master of Science in Administration. Degree that provides the knowledge and skills required
for administrators and supervisors to function effectively in a wide variety of administrative
settings, plus the specialized processes and competencies needed for a particular professional
field.

minor. An area of specialization as part of an undergraduate degree consisting of a minimum of
20 credit hours.

Module Data Report (see SAP Reports).

online course. A Web-based course taught exclusively via computer technology. The online
format is the primary method to deliver the course materials. Even if the initial introduction
to the course is held in a face-to-face setting with the remainder of the course online, the
course should be considered an “online course.” Communication and interaction between
faculty and students occurs primarily online, course materials are distributed electronically,
and student learning assessment and evaluations are conducted exclusively online. Online
courses are developed in cooperation with the Center for Instructional Design to ensure
consistency and quality assurance standards.

Online Faculty Information System. A secured database populated with faculty data. OFIS is
able to generate detailed reports useful for many purposes, including internal and external
grant applications, annual reports for submission to the college’s dean, and vitae in a variety
of formats. New program proposals are required to include faculty resumes generated by
OFIS.

option. A distinct set of courses within a major or a degree. Typically, an option consists of 12
credit hours and is not recorded on students’ transcripts.

Pink Form. Also called the Modification of an Existing Program Form. An electronic curricular
form housed in the Academic Senate website, the completion of which initiates the curricular
review process for the modification of an existing program.

practicum. A course taken for academic credit that combines classroom and field activities
under the supervision of an instructor.

Michigan Association of State Universities. Serves as a forum for the presidents and
chancellors of Michigan's 15 public universities to discuss and frame positions on key higher
education finance and policy issues. The Academic Affairs Officers Committee of the
MASU reviews all proposed new academic programs, programs with significant
modifications, and deleted programs.

Professional Education Curriculum Committee. A Senate Review Committee responsible for
coordinating, reviewing, approving, and making recommendations on curricular proposals
related to undergraduate and graduate PK-12 education personnel preparation courses and
undergraduate and graduate PK-12 education personnel preparation professional education
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programs, degrees, majors, minors, certificates, and concentrations before forwarding them to
the Professional Education Executive Board.

Professional Education Executive Board. Refers appropriate issues to the four professional
education committees and coordinates, facilitates, and communicates the work of these
committees. The Board is also responsible for reviewing and acting on appropriate
recommendations offered by the four committees.

Professional Education Unit. An entity composed of faculty and staff who apply time and
resources to oversee aspects of professional education programs.

SAP. German multinational software corporation that makes enterprise software to manage
business operations and customer relations.

SAP Reports. There are several SAP reports to aid in the development of curricula. These
reports tell the user what is in SAP-SLCM (and the Bulletin) for various courses or curricula,
depending on the date entered at the time of the report. For more information on the reports,
contact the Academic Senate Office or Bulletin Editor. There are four reports:

Module Data Report. This report provides information about individual courses. By
entering the designator and course number, the user may see the title, credit hours,
contact hours, description, and prerequisites for a course. The report also lists programs
(degrees, majors, minors, certificates) on which a course is listed and the department that
offers the course.

Major/Minor Information Report. This report lists the degrees on which a major or
minor is offered and shows the program as it appears in the online and paper Bulletin.
This report must be run in order to make changes to a program via the curricular process.
The General Education Program may also be run from this report.

UG/GR Program Information Report. This report lists degree requirements for
undergraduate degrees, graduate (master’s and specialist) degrees, doctoral degrees, the
Doctor of Medicine degree, and undergraduate and graduate certificates. This report must
be run in order to make changes to degrees or certificates via the curricular process.

CMU/CM: Courses by designator. This report allows the user to either download all
courses in order by designator or to enter the level (undergraduate, graduate, or doctorate)
and/or designator if only certain courses are to be included in the report.

Senate Review Committee. A committee established by the Academic Senate to review
curriculum proposals and changes. SRCs include the Undergraduate Curriculum Committee,
the Graduate Committee, the Professional Education Curriculum Committee, and the General
Education Curriculum Committee.

service learning. A teaching and learning strategy used to achieve targeted course learning
objectives by integrating meaningful community service with instruction and reflection to
enrich the learning experience, teach civic responsibility, and strengthen communities.
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Spec. A designation for courses where there are special arrangements regarding the number of
hours spent in class.

student learning outcomes assessment. The ongoing monitoring of the extent to which students
are developing the knowledge, skills, beliefs, and attitudes that are appropriate for graduates
of the respective academic program.

teaching syllabus. A syllabus based on a Master Course Syllabus for a specific iteration of a
course. Individual faculty members prepare teaching syllabi to provide students with greater
specificity about how a given course section will be conducted in order to accomplish the
intended goals and objectives.

track. A distinct or specialized focus of study within a major. Tracks are not recorded on
students’ transcripts.

UG/GR Program Information Report (See SAP Reports).

Undergraduate Certificate. A collection of courses comprising 12 to 18 credit hours available
to degree-seeking or non-degree-seeking students. Certificates may be composed of a distinct
set of courses not wholly aligned with an existing program of study or may be a subset of an
existing program of study. However, the curriculum and the title associated with the
certificate must not be identical to the undergraduate degree program (major, minor,
concentration, or option). Proposals for new undergraduate certificates are processed as new
undergraduate program proposals, with final approval by the Undergraduate Curriculum
Committee. Certificates are recorded on students’ transcripts.

undergraduate concentration. A distinct and specialized program of study authorized within a
student's major. A minimum of 12 credit hours must be completed for fulfillment of an
undergraduate concentration. Concentrations are recorded on students’ transcripts.

Undergraduate Curriculum Committee. A Senate Review Committee responsible for
reviewing and approving proposals relating to undergraduate courses numbered 0-499,
undergraduate degrees, majors, minors, and certificates, excluding PK-12 curricular
proposals and General Education Program curricular proposals.

University Program. A set of courses selected to aid students in developing a broad conceptual
understanding of the major fields of human knowledge. The four University Program content
arcas are Humanities, Natural Sciences, Social Sciences, and Studies in Culture and
Diversity.
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I

II.

APPENDIX B
CURRICULAR FORMS AND POLICIES

CURRICULAR FORMS

Curricular forms are used to initiate the curricular review process. The creation of a new
course, modification of an existing course, modification of a program, and creation of a new
program each require their respective proposal forms be completed and submitted.

The following electronic curricular forms can be accessed at https://www.cmich.edu
/AcademicSenate/secure/Pages/curricular forms.aspx.

e Electronic Course-Related Proposal Form (Green Form)
e Electronic Modification of Existing Program Proposal Form (Pink Form)
e Electronic New Program Proposal (Blue Form)

GUIDELINES FOR COMPLETING THE RATIONALE STATEMENT ON THE
ELECTRONIC COURSE-RELATED PROPOSAL FORM

The rationale statement is a justification for a new course or a change in an existing course. A
thorough rationale statement that explains the necessity and value of the change or addition
will increase the probability of reviewer endorsement and will move the proposal more
expeditiously through the curriculum process.

The following guidelines are intended for use by those involved in preparing and/or
reviewing new course and course change proposals. These guidelines are not intended as
rules that must be strictly followed or satisfied but rather as general guidelines that describe
the expectations in determining the adequacy of a rationale statement.

Rationale statements for course additions and changes must address the following:

1. What led to the development of the proposal? (If this is an MCS review, specifically,
what was reviewed and revised?)
e Describe the evidence that led to this proposal.

e For an MCS Review, explicitly describe what sections of the MCS were reviewed
and revised.

2. What is the role of the course in the curriculum?

e Describe how this course is related to other courses in the curriculum (e.g.,
required, elective, general education, service to a specific department or program).

e Address any potential content overlap with other courses in the university
curriculum.

3. For whom is the course intended?
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e Describe the primary and secondary audiences for whom the course is intended
(e.g., all students of a certain level or kind, selected students in specific majors or
minors in particular disciplines, etc.).

e [Explain the level/number of the course in relation to the level or category of
students for whom the course is intended.

Approved by the Academic Senate 12/12/00
Editorial revisions by Ad hoc CAD Committee 5/8/02

III. SYNTAX GUIDELINES FOR PREREQUISITES, PRE/CO-REQUISITES, CO-
REQUISITES, RECOMMENDED

The syntax guidelines illustrate examples for displaying the intended requisite and/or
recommended courses and/or requirements in curriculum documents. Note that only
immediate prerequisites should be listed unless there is a compelling reason to list
prerequisites to prerequisites.

A. Format: Use of Designator, Punctuation, Phrases, and Statements

1.

Designators: Use at the beginning of each multiple set of courses/requirements with
the same designator. Courses should be listed in ascending numerical order when
possible.

Examples: ART 105, 115
PHY 145, 175; EGR 251, 253, 255

Comma: Multiple courses/requirements should be listed separately with a comma.

Examples: CDO 230, 278, 335

MKT 310, 330, 450; Admission to the Professional
Business Studies or listed on a signed major or minor.

Semi-colon: A semi-colon should be used to separate compound courses/
requirements from other courses/requirements.

Examples:  CPS 181; STA 282 or 382

ART 105, 115, 215; Admission to the Teacher Education
Program

Use of “or”: To separate alternative courses/requirements.

Examples: MTH 107 or 132 or 217
AMD 241, 345, 355; or graduate standing

MTH 116 or 130; MTH 216 or 132; STA 282 or 382; BIS
221; 56 credit hours completed; Admission to the
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5.

6.

7.

Professional Business Studies or listed on a signed major or
minor.

Use of “one of”’: Used to indicate choice between more than two alternatives.

Examples:  BIO 208; One of: BIO 101, 105, 110

BIO 203 or 128; 208; One of: BIO 101, 105, 110; One of:
CHM 120, 127, 342 or CHM 131, 132 or CHM 161

Qualifying phrases: Clearly indicate modifying phrases as associated with each
course/requirement.

Examples: BCA 210, 223, 311 all with a C or better.

SPE 126 with a C or better; SPE 322, 323 with a C+ or
better; PSY 310

Advisory statements: Advisory statements should appear at the end of the course
description, before the prerequisites/co-requisites/recommended. An advisory
statement should be brief. The statement is not part of the 25 words or fewer required
as the content statement in the Bulletin description.

Examples:  GRN 430: Multiple theoretical perspectives. Identical to
WST 430. Credit may not be earned in more than one of
these courses. Prerequisite: GRN 247 or PSY 325 or HSC
390.

IND 433: Application of internships.... To be taken
immediately following IND 438. Prerequisite: IND 438.

B. Clarification

1.

Permission of Instructor (use as a prerequisite only): Use only when required to
block students from registering for a course. Students must seek a bump card in order
to register for the course.

Pre/Co-requisite: The student has already completed the course/requirement or is
enrolling concurrently.

Co-requisite (do not use “concurrent enrollment in”): Course or other
requirements must be taken concurrently with a particular course.

“Or Graduate Standing”: Use only with 500-level courses. Permits graduate
students who have not fulfilled CMU’s undergraduate requirements to register for the
course. Justification must be supplied at the time the course is approved if the
decision by the department is not to include the statement.
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5. Do Not Use: “Or permission of instructor”: It is understood that students may
contact the faculty member for permission to register for the class (with a bump
card) without meeting the prerequisites or co-requisites.

6. Do Not Use: “Or equivalent”: It is understood that students may contact the
faculty member for evaluation of equivalent coursework for permission to register
for the class (with a bump card) without meeting the prerequisites or co-requisites.

7. Do Not Use: “and” or parenthesis ( ): Use appropriate format as above in A.1-7.

C. Examples (as Course Description would appear in the Bulletin)

1. BLR 330 Real Estate Law 3(3-0)

The fundamentals of the law relating to land ownership and use, including possessory
and non-possessory rights and interests in land. Prerequisites: BLR 202 or 235

2. PTH 636 Examination and Diagnosis II 2(1-2)

Theory, concepts, and procedures central to examination and diagnosis of patients
with dysfunctions or disabilities involving the musculoskeletal system, with
laboratory practice in selected measure. Prerequisite: PTH 635. Co-requisite: PTH
646

3. HST 343 History of Paris 3(3-0)

This course addresses key moments in the history of France’s capital from an
interdisciplinary perspective. Recommended: Any European history and/or French
literature/culture courses.

4. IND 437 Interior Design Studio IV: Contract 3(1-4)

Application of visual, conceptual, and functional design processes in the design and
space planning of commercial and public spaces. Prerequisites: IND 334, 339, 436.
Pre/Co-requisites: IND 434

5. ACC 250 Introduction to Financial Accounting 3(3-0)

Overview of how a business functions through the generation and interpretation of
accounting data. Prerequisite: Admission to Professional Business Studies.
Recommended: MTH 107 or 132 or 217

6. PSC 105 Introduction to American Government and Politics 3(3-0)

Examines the formal institutions of government and how politics actually works in
the United States: civil rights, civil liberties, elections, media, interest groups, and
more. This course may be offered in an online format. (University Program Group
III-B: Studies in Social Structures)

7. GEL 321 Petrology 4(3-3)
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Genesis and evolution of igneous and metamorphic rocks. Identification, description
of hand samples, and thin sections emphasizing petrogenesis. Optical mineralogy of
common rock-forming minerals. Field trip fee required. Prerequisite: GEL 290, 310.
Pre/Co-requisite: CHM 132 or 161

IV. QUICK REFERENCE GUIDE: LEVELS OF FINAL APPROVAL AS OUTLINED IN
THE CAD

A. Course Related

Proposal for a New Course

New independent study and special topics courses only need review of the CCC or the
Curriculum Review Body.

All other courses Final Review always from SRC.

Modification to an Existing Course (Including Course Deletion)

College Curriculum Committee or Curriculum Review Body

* Course Deletion

» Change in Designator (if designator already exists)

* Change in Title

* Change in Number (not associated with Course Level Adjustment)

* Change in Credit Hours

* Change in Distribution of Hours

» Change in Credit/No Credit status

» Change in Cross Reference (Cross-listed courses must include written indication that
all departments are using the same syllabus.)

* Change in Bulletin Description

* Change in Recommended Course(s) and/or Requirement(s)

* Change in Course Outline

* Change in Delivery Method

* Modifications to all independent study and special topics courses

Senate Review Committee

* Change in Course Level

» Change in Prerequisites, Pre/Co-requisites, or Co-requisites
* Change in Course Objectives

Academic Senate
* Creation or deletion of a designator

Master Course Syllabus 7-Year Review

College Curriculum Committee or Curriculum Review Body

* Course Deletion

* Change in Designator (if designator already exists)

* Change in Title

* Change in Number (not associated with Course Level Adjustment)
* Change in Credit Hours

* Change in Distribution of Hours
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* Change in Credit/No Credit status

* Change in Cross Reference (Cross-listed courses must include written indication that
all departments are using the same syllabus.)

* Change in Bulletin Description

* Change in Recommended Course(s) and/or Requirement(s)

* Change in Course Outline

» Change in Delivery Method

* All independent study or special topics courses

Senate Review Committee

* Change in Course Level

* Change in Prerequisites, Pre/Co-requisites, or Co-requisites
* Change in Course Objectives

Academic Senate
» Creation or deletion of a designator

B. Program Related

New Program Proposals — Undergraduate Certificate
After Department, College, Dean, APC, and Provost approve of Blue Form, a new
undergraduate certificate will be routed the same as for proposals to change
undergraduate certificates based on the number of credit hours in the certificate.

New Program Proposals for Bachelor's or Master's level

Academic Senate
* New undergraduate/graduate program (Note: During the process, PECC will forward
any new program to UCC or Graduate Committee before it goes to Senate.)

Board of Trustees
* New degree

New Program Proposal Doctoral level

Academic Senate
* New doctoral program

Board of Trustees
* New degree

Proposal to Modify an Existing Program
Any change in total credit hours requires a full review by the appropriate SRC
(except for undergraduate certificates of 18 credits or fewer that are housed in units
associated with an academic college).

College Curriculum Committee or Curriculum Review Body

» Change in list of courses on graduate certificates

* Change in list of courses on concentration

* Change in list of courses on electives

* Change in list of courses on graduate options

* Change in list of courses on graduate degree when not affecting the total hours or
degree requirements
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Change in list of courses on major

Change in list of courses on minor

Change in list of courses on undergraduate credit-bearing certificate housed in a unit

associated with an academic college

Deletion of undergraduate credit-bearing certificate housed in a unit associated with
an academic college

Senate Review Committee

Creation of a concentration in an existing major or minor

Change in degree requirements except for change in list of courses that does not

affect number of hours (e.g., addition to list of electives or one course deleted and

another added)

Changes in number of credit hours on a graduate or undergraduate certificate,

graduate option, major, minor, or an undergraduate certificate housed in a unit not

associated with an academic college

Change in titles of degree, major, minor, or graduate certificate/concentration/option

Change in list of courses on an undergraduate credit-bearing certificate proposed by
an entity not associated with an academic college

Deletion of an undergraduate credit-bearing certificate housed in a unit not associated
with an academic college

Academic Senate

Creation or deletion of a designator

Deletion of concentration, graduate certificate, graduate option, major, or minor
Deletion of a degree

Change in the University Program or Competency Requirements in the General
Education Program
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I. INTRODUCTION

HISTORICAL BACKGROUND

The General Education Program at Central Michigan University was first implemented in
the late 1970s. The program contains a common set of academic skills, referred to as
competencies, as well as a broad knowledge base, referred to as the University Program.
While the majority of courses in the General Education Program are continuous with the rest
of the university curriculum and consistent with a distribution model, one of the
competencies employs a common course model.

The General Education Program has undergone some revisions since its inception in 1977.
For instance, a Writing Across the University Program policy was implemented in 1987 and
modified in 2014. A subgroup on racism and diversity in the Unites States was added to the
University Program in 1992 and a subgroup titled Integrative and Multi-Disciplinary was
deleted from the University Program in 2014. Finally, both writing intensive and
quantitative reasoning requirements were added to the competencies in 2014.

The General Education Subcommittee of the Undergraduate Curriculum Committee and the
General Education Council were initially tasked with overseeing the operation, evaluation,
and modification of the General Education Program. With the 2010 revision of the Central
Michigan University Curricular Authority Document, the two committees were combined
into an advisory and policy-making body, the General Education Committee. The General
Education Committee develops, reviews, and evaluates courses and policies pertaining to
the operation of the General Education Program. As the primary advisory body for the
Director of General Education, the committee is tasked with assessing the overall quality
and impact of general education in undergraduate education.

The General Education Program serves both main campus and Global Campus students. The
current General Education Program consists of over 250 courses taught across six colleges
and generates in excess of 200,000 student credit hours per year.

CURRENT STRUCTURE

The General Education Program continues to provide students with a common set of
academic skills and exposure to a broad knowledge base. The competency requirement
requires students to complete two courses in composition, four courses designated as writing
intensive, a course in oral English, a course designated as meeting the mathematics
requirement, and a course designated as meeting the quantitative reasoning requirement. The
University Program requires students to complete nine courses distributed across the four
broad content areas of the Humanities, Natural Sciences, Social Sciences, and Studies in
Culture and Diversity.

After completing the General Education Program, students should be able to demonstrate an
understanding of the basic forces, ideas, and values that shape the world. They should be
aware of the structure of organized human knowledge--the arts and humanities, natural
sciences, and social sciences. They should be able to organize and access a broad knowledge
base relevant to the modern world. They should be skilled in working with others, including
those of diverse ethnic and cultural backgrounds, and in thinking reflectively about
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themselves as individuals and as members of society. Graduates should value rational
inquiry, honesty in scholarship, and life-long learning.

SPECIFIC STUDENT LEARNING OBJECTIVES

The General Education Program is intended to assist students in attaining the specific

learning outcomes listed below:

1.Demonstrate undergraduate-level competence in written communication, oral

communication, mathematics, and quantitative reasoning.

2.Examine and conceptualize contemporary problems through the application of procedures
common in the natural sciences, social sciences, and humanities.

3.Display sensitivity to the influence on human functioning of cultural values and diversity
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II. GENERAL EDUCATION PROGRAM COMPETENCIES

HISTORICAL BACKGROUND
The current structure of the General Education Program Competencies took shape in the late
1970s. In November of 1977, the Competency Committee submitted a report to the
Academic Senate that was reviewed and voted in during the December 6, 1977, Academic
Senate meeting. The following motion was approved during the meeting:
That the Senate receive the report from the University Competency Commiittee,
and take the following action: that until a permanent competency program is
established, every student graduating under the 1978-79 Bulletin or subsequent
catalogue be required to present a grade of “C” or better in English 101, Speech
101, and a competency equivalent to module “G” in Mathematics 105, and the
departments concerned be charged with identifying and developing methods for
Students to test out of these competencies.

Several changes have taken place since the initial development of the General Education
Program Competencies, but the overall structure of the General Education Program
Competencies has withstood the test of time.

CURRENT STRUCTURE

General Education Competencies are important skills that students expand during their
course of study at Central Michigan University. Graduates are expected to demonstrate
competence in the areas of Writing, Oral English, Mathematics, and Quantitative Reasoning.
The requirements under each of these competencies were developed to aid students in
mastering knowledge and skills deemed necessary to lead lives of constructive, concerned,
and thoughtful persons.

A. WRITING COMPETENCY
Writing can be a tool for organizing and clarifying ones thoughts. Effective written
expression is often necessary to contribute to ongoing debates or discussions in personal,
civic, and vocational spheres and in ways that reflect different perspectives. Because
writing is considered such an important skill, students must satisfy the Freshman
Composition, Intermediate Composition, and Writing Intensive requirements as detailed
below.

Freshman Composition Requirement

Students prepare a variety of public texts by applying knowledge of composing
processes, rhetorical strategies, and textual conventions. This requirement is typically
met by earning a grade of C or better in ENG 101 Freshman Composition.

As minimum criteria, students who complete the Freshman Composition requirement

are able to:
1. use all aspects of writing processes, including invention, drafting, revising, editing,
and polishing.

2. use a variety of technologies—from traditional pen and paper to electronic—for
invention, drafting, revising, editing, and polishing.
3. listen to, reflect on, and make informed revision decisions based on responses to
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10.

their writing provided by their classmates and instructors.

use appropriately the conventions of written English (such as formal and informal
rules and strategies for content, organization, style, supporting evidence, citation,
mechanics, usage, level of diction, etc.).

analyze the rhetorical features of a variety of types of texts (nonfiction,
informational, imaginative, printed, visual, spatial, and otherwise).

apply key rhetorical concepts, such as audience, purpose, context, and genre.
apply rhetorical strategies, such as ethos, logos, pathos; organization; tone and
diction; figures of speech; etc.

write texts for multiple purposes including (but not limited to) summary,
reflection, response, interpretation, analysis, synthesis, critique.

evaluate source material for credibility, bias, quality of evidence, and quality of
reasoning.

incorporate source material into their writing, giving credit to the sources of those
ideas by using appropriate and correct citations.

Timeline: Students must meet their Freshman Composition requirement before enrolling
in ENG 201 Intermediate Composition.

Intermediate Composition Requirement

Students acquire writing skills necessary for writing in upper-level major courses and
beyond. This requirement is met by earning a grade of C or better in ENG 201
Intermediate Composition.

As minimum criteria, students who complete the Intermediate Composition Requirement

are able to:

1. use all aspects of writing processes, including invention, drafting, revising, editing,
and polishing.

2. use a variety of technologies—from traditional pen and paper to electronic—for
invention, drafting, revising, editing, and polishing.

3. listen to, reflect on, and make informed revision decisions based on responses to
their writing provided by their classmates and instructors.

4. use appropriately the conventions of written English (such as formal and informal
rules and strategies for content, organization, style, supporting evidence, citation,
mechanics, usage, level of diction, etc.).

5. analyze the rhetorical features of a variety of types of texts (nonfiction,
informational, imaginative, printed, visual, spatial, and otherwise).

6. apply key rhetorical concepts, such as audience, purpose, context, and genre.

7. apply rhetorical strategies, such as ethos, logos, pathos; organization; tone and
diction; figures of speech, etc.

8. write texts informed by research for multiple audiences and purposes including (but
not limited to) interpretation, analysis, synthesis, critique, argumentation, and
problem solving.

9. generate research questions and/or problems to guide research.

10. conduct secondary research (including expert opinion and empirical data) using

methods for investigating questions appropriate to the student’s discipline and using
a variety of print and non-print sources;
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11.

12.

evaluate source material for credibility, bias, quality of evidence, and quality of
reasoning.

incorporate source material (including, when appropriate, empirical data) into their
writing, giving credit to the sources by using appropriate and correct citations.

Timeline: The Intermediate Composition requirement must be met before students
complete 56 hours of coursework.

Writing-Intensive Requirement

This requirement is met by earning a grade of C or better in six credits of writing-
intensive course work in the University Program, as well as a grade of C or better in six
additional credits of writing-intensive course work in either the University Program or
non-University Program courses.

University Program Writing-Intensive Courses
As minimum criteria, students who complete writing-intensive courses in the University
Program will be able to

l.
2.

3,
4,

use writing as a tool for learning course content.

engage in a process of drafting, revising, and editing assignments that integrates
feedback into a graded final product.

select, analyze, and evaluate information/data from sources.

draw valid conclusions from information.

Non-University Program Writing-Intensive Courses
As minimum criteria, students who complete writing-intensive courses outside the
University Program are able to

1.
2.

4.

analyze, evaluate, and develop arguable and/or researchable theses.

use writing to engage in the inquiry methods appropriate to a discipline or
profession.

use the discourse conventions of a discipline or profession (e.g., lines of argument,
genre features, writing style, citation format, etc.)

produce finished products that communicate effectively within disciplinary contexts.

Timeline: Beginning with the Fall 2016 semester, two of the four Writing Intensive
Competency courses must be met before students complete 56 hours of coursework.

B. ORAL ENGLISH COMPETENCY
Students demonstrate the ability to interpret, compose, and present information in oral
form to a specific audience.

As minimum criteria, students who complete the Oral English Competency are able to:

1.

2.

identify and explain theoretical concepts central to the communication discipline in a
variety of contexts: dyadic, small group, public speaking;

identify the concepts of effective communication (e.g., listening, information
gathering, audience analysis, designing messages, perceiving, using symbols,
managing conflict, relating, understanding cultures);

locate information from texts, libraries, electronic data sources, and experts;
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define communication rules, norms, and expectations;

demonstrate communication competency in a variety of contexts;

exhibit competence in the public speaking context;

construct reasoned arguments in a public speech;

criticize arguments in oral messages;

evaluate the ethical implications of communication messages;

distinguish effective communication from ineffective communication and assess how
to improve communication skills.

SO0 A

Timeline: The Oral English Competency must be met before students complete 56 hours
of coursework.

C. MATHEMATICAL & QUANTITATIVE COMPETENCIES
Mathematics
Mathematics is one of the essential areas of human knowledge. It is a tool for
understanding patterns that appear in the humanities as well as the natural, social, and
behavioral sciences. This requirement is typically met by earning a grade of C or better
in a course designated as meeting the Mathematics Competency.

As minimum criteria, students who complete the Mathematics Competency are able to:
1. solve linear equations, linear inequalities, systems of linear equations, absolute value
equations, absolute value inequalities, rational equations, radical equations, and
quadratic equations;

graph linear equations, linear inequalities, and quadratic functions;

evaluate functions and interpret graphs of functions;

apply exponent rules appropriately;

add, subtract, multiply, and divide polynomials and solve polynomial equations
using factoring;

6. use algebra to solve applied problems.

nhwh

Timeline: The Mathematics Competency must be met before students complete 56 hours
of coursework.

Quantitative Reasoning

Quantitative reasoning involves the application of mathematics and quantitative
reasoning in applied contexts. The overarching goal is to establish a foundation for
effective quantitative reasoning and problem solving strategies that is useful for
completing a program of study and relevant-to-life activities of most citizens. This
requirement is met by earning a grade of C or better in a course designated as meeting
the Quantitative Reasoning Competency.

As minimum criteria, students who complete the Quantitative Reasoning competency,

for situations that appear in common life activities, are able to:

1. represent quantitative information symbolically, visually, numerically, and verbally;

2. interpret graphs, tables, and schematics and draw inferences from them,;

3. use number sense, arithmetic operations, and technology to describe, analyze, and
assess real-world problems
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4. utilize measurement to describe geometric, physical, and other quantities for
precision and accuracy

5. apply basic statistical concepts and basic data analysis to describe and interpret
issues and draw valid conclusions;

6. use probability concepts;

7. formulate and analyze models to make predictions, draw conclusions, and judge the
reasonableness of the results;

8. estimate and check answers to quantitative problems in order to determine
reasonableness, identify alternatives, and select optimal results;

9. evaluate and create logical and quantitative arguments;

10. communicate mathematical and statistical ideas to others.

Timeline: The Quantitative Reasoning Competency must be met prior to graduation.

D. ADDITIONAL GUIDELINES FOR THE COMPETENCIES
Various competencies can be satisfied using a plethora of “test-out” procedures that are
specified in the Undergraduate Bulletin. In addition, the chairperson of the department
most directly concerned with a competency can judge a student to have satisfied a
competency requirement by means other than those approved by the Academic Senate
that chairperson can certify in writing to the Registrar that the student has satisfied the
requirement. These competencies and departments include the following: Writing
Competency - Department of English Language and Literature; Oral English
Competency - Department of Communication and Dramatic Arts; Mathematics &
Quantitative Reasoning Competency - Department of Mathematics.
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ITII. THE UNIVERSITY PROGRAM

HISTORICAL BACKGROUND
The University Program took shape during the late 1970s. The following rationale for the
structure of the University Program was outlined in a Letter of Transmittal from the

University Program Implementation Committee to the Academic Senate dated February 15,
1977:

No grouping or regrouping of specific named courses will guarantee a student a
general education, particularly when only thirty credit hours of time are
provided in which to do the job. Indeed, the objective of a general education is
presumably not merely to convey a body of subject matter, but also to equip a
student with the conceptual tools to place the information he or she gathers
during a lifetime into a meaningful perspective. With that view, the groups
subject to definition (particularly humanities, natural sciences and social
sciences) partake of a meaning deeper and richer than that defined simply by
content. Instead, content and conceptual approaches blend and inform one
another. What differs, for example, in a philosopher’s view of the twentieth
century and a social scientist’s, is not only the content of their observations, the
kinds of questions they ask, but also the way in which the questions are asked
and the use to which the information gained is put. Neither content nor concepts
alone are sufficient for defining the humanities, natural sciences and social
sciences. Together, a rational, defensible and educationally sound division may
be made. By reason of the above, group definitions were not primarily drawn
with disciplines in mind. Indeed...academic units (generally based upon
traditional disciplinary lines) may well find that their present course offerings fall
within several categories, and may wish to propose courses for the program in
several categories. But it must be admitted that, as with any attempt to classify
knowledge, the knife does not always cut perfectly cleanly. There seemingly
will always be some boundaries of a vague and blurred nature, where reasonable
persons may reasonably disagree...

In 1991 the General Education Council identified three desirable characteristics for courses
accepted into the University Program. The first proposition was coherence. The University
Program is a carefully structured ensemble of courses designed to introduce students to the
content and methods of major fields of human knowledge. The group and subgroup
definitions are neither wholly subject matter in orientation, nor wholly methodological, but
are a blend of both. The second proposition was representativeness. Each University
Program course is presumed to be the only course taken by a student within a particular
subgroup. Therefore, each course must be representative of the subgroup within which it is
found. The third proposition is completeness. Each University Program course must stand
alone as a complete and coherent statement and must be explicitly informed by a central
guiding principle. These three propositions - coherence, representativeness, and
completeness - ensure that students understand the content of each course, how each course
fits into the larger picture of human knowledge, and, upon completion of the University
Program, what that larger picture looks like.
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Courses in the University Program introduce students to the major fields of human
knowledge. A primary goal is to provide students with the conceptual tools necessary to
provide order and meaning to the information acquired over the course of their lives.
Courses included in the University Program were selected to aid students in developing a
broad conceptual understanding that ultimately help graduates function as concerned and
thoughtful persons.

CURRENT STRUCTURE

The University Program is divided into four groups, each with two subgroups. In addition
to the general goal of the University Program — that students in every class will be able to
demonstrate skills in reading carefully, discussing cogently, and writing clearly about the
facts and the interpretation of facts covered in these courses — each subgroup is organized
around specific learning objectives, which are listed following the group and subgroup
definitions below. Courses in a particular subgroup should adhere to these outcomes. While
it is possible that a course may not include every subgroup outcome, all courses should
actualize a majority of the stated student learning outcomes. Individual courses most often
include specific outcomes in addition to those outlined below.

A. GROUP I - HUMANITIES
Historically, “the Humanities” has designated study of the classical Greek and Latin
heritage; in polemical usage, it spoke for a strictly human, as opposed to supernatural or
divine, standard for measuring and valuing human affairs. In current academic affairs,
the term still carries both of these older significances: it expresses the importance of the
study of cultural and artistic heritage, and it affirms the need for consideration of the
human being per se, and only secondarily as measured by scientific or institutional
standards. Therefore, as a group, the Humanities are defined as those areas of knowledge
and study that examine and explore human experience and achievement in order to attain
a deeper understanding of the essential characteristics of the human condition.

Subgroup A: Human Events and Ideas

These studies involve concern with discerning coherence, order, meaning, and
significance in human events and ideas. The focus is upon substantial and significant
aspects of human experience and upon the development of ideas and ideals. The subject
matter may range from the examination of broadly general or universal propositions to
the examination of human thoughts and actions in various contexts over a period of
time.

As minimum criteria, students who complete a course in Human Events and Ideas are
able to:

1. demonstrate knowledge of significant figures, ideas, or movements that have shaped
human experience and/or achievement in at least one area (literature, visual arts,
philosophy, religion, music, and theatre) and place these materials in an historical,
cultural, or intellectual context;

2. employ basic humanities methodologies to analyze, critically evaluate, and/or
interpret issues, themes, literary or musical compositions, works of art, etc., from the
domain of at least one humanities discipline;
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3. engage in significant debates on issues in the humanities, demonstrating an ability to
recognize diverse points of view.

Subgroup B: The Arts

These studies include a focus on the aesthetic dimension of human creative activity.
Emphasis in these studies is placed primarily upon the development of aesthetic
sensitivity, both intellectual and emotional, based upon critical analysis of the structure
and the execution of works of art.

As minimum criteria, students who complete a course in The Arts are able to:

1. demonstrate an understanding of the aesthetic dimensions of artistic works and
performances;

2. apply critical methodologies to the analysis and interpretation of artistic works and
performances;

3. 1identify and explain the significance of major works and artists from a range of
cultural, historical, and aesthetic traditions;

4. 1identify and explain the significance of key features or techniques characterizing
major periods, genres, or traditions of art;

5. explain the relationship between artistic creations and their aesthetic, sociocultural,
and historical contexts;

6. identify and interpret various ways in which the arts function in contemporary
society.

B. GROUP II - NATURAL SCIENCES
As a group the Natural Sciences explore and examine natural phenomena in order to
establish basic principles concerning the material universe. Its approach includes, but is
not limited to, the observation, identification, description, experimental investigation,
and theoretical explanation of natural phenomena. To these ends, the scientific method is
crucial, providing as it does the rules for concept formation, conduct of observations and
experiments, model building, and validation of hypotheses by empirical means.

Subgroup A: Descriptive Sciences

These studies represent an attempt to understand natural phenomena primarily through
observation, description, and classification. Complex systems are analyzed in terms of the
function of each part and their relation to other systems. Categories are developed while
preserving their interrelatedness.

As minimum criteria, students who complete a course in Descriptive Sciences are able

to:

1. describe the underlying principles involved in scientific inquiry;

2. make scientific observations and evaluate the quality of data collected to determine
their significance and accuracy;

3. discuss observations and descriptions and make generalizations based on them;
4. describe and draw conclusions from general scientific principles;
5. apply scientific principles to daily living, including evaluating current issues in the

media.
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Subgroup B: Quantitative and Mathematical Sciences

These studies reflect attempts to understand phenomena primarily through
experimentation, simplification, quantification, and deduction. Simplified models of
complex phenomena are used to discover and establish fundamental principles.
Mathematics statements concerning those models permit quantitative predictions.

As minimum criteria, students who complete a course in Quantitative and Mathematical

Sciences are able to:

1. describe the underlying principles involved in scientific inquiry;

2. solve scientific problems, applying all of the steps of the scientific method, including

formulating questions and hypotheses, making scientific measurements, and making

quantitative evaluations of the data collected to determine their significance and

accuracy;

discuss collected data and make generalizations based on them.

describe and draw conclusions from general scientific and mathematical principles;

5. apply computational skills and scientific principles to daily living, including the
evaluation of current issues in the media.

W

Specific Criteria:
1. Each course should stress scientific approaches and methodologies as well as subject
matter.
2. The fundamental goal of each course should be to develop an understanding of basic
science.
3. Lab Course Criteria:
a. At least 30 clock hours per semester must be spent in lab work for each hour of
credit;
b. University Program standards are not satisfied by demonstration labs; students
must carry out substantially all of the lab work;
c. Lab courses must demonstrate the same kind of methods as the subgroup in
which they are found.

C.GROUPIII - SOCIAL SCIENCES
The social sciences are defined as those fields of knowledge and study that explore and
examine the social dimension (and where appropriate the physical environment) of
human life. In these studies an attempt is made to understand the behavior of individuals,
groups, and institutions and, where possible, to establish scientifically validated
propositions.

Subgroup A: Behavioral Sciences

These studies involve a focus on the analysis of individual human behavior within
society. Studies of phenomena such as motivation, personality, and perception are
included.

As minimum criteria, students who complete a course in Behavioral Sciences are able
to:
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1. recognize and explain the rudiments of the different methods used in the social and
behavioral sciences;

2. recognize, explain, and cite examples of the reciprocal influences between
individuals and their social environments;

3. recognize and explain prominent characteristics of individuals that influence or are
influenced by social environments;

4. recognize and explain prominent characteristics of social environments that
influence or are influenced by individuals.

Subgroup B: Studies in Social Structures

These studies involve the analysis of social structures, their functioning, and their
changes, whether processes of evolution, history, or conflict. These structures include
social institutions, organizations, networks, and groups as well as the cultural elements
upon which they rest. This area’s major causal foci are social and cultural forces.

As minimum criteria, students who complete a course in Studies in Social Structures are

able to:

1. demonstrate a basic understanding of at least one major technique used in the
analysis of social organization;

2. describe the structure, functioning, and patterns of change involved in at least one
major area of social organization;

3. explain the process by which social and/or cultural forces shape some major aspect
of social organization;

4. apply some basic concepts pertaining to the analysis of social organizations in the
student’s own social and/or cultural contexts or the context of participants in their
own social organization.

D.GROUP IV — STUDIES IN CULTURE AND DIVERSITY
This group focuses on the exploration of cultures and societies outside of the United
States (IV-B: Studies in Cultures Outside of the Anglo-American Tradition) and the
history and continuing effects of racism for groups within the United States (IV-C:
Studies in Racism and Cultural Diversity in the United States).

Subgroup B: Studies in Cultures Outside of the Anglo-American Tradition

These studies involve exploration of integrated geographical, cultural, or political
regions or traditions outside of the Anglo-American cultural tradition (for example,
Africa, Latin America, the Muslim World). They will explicitly include but not be
limited to a search for that which makes the geographical, cultural, or political region or
tradition under consideration a unity, i.e., the fundamental considerations linking those
found within a geographical, political or cultural boundary and differentiating them
from others outside that boundary. The courses may be based in more traditional
academic disciplines, and may require the student to become familiar with specific
disciplinary methodologies; but their major goal should be to acquaint students with the
fundamental and distinctive characteristics of the geographical, cultural, or political
region or tradition under examination. Alternatively this subgroup may be satisfied by
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taking a course in foreign language which includes cultural study. Courses that do not
indicate a specific region or tradition of study (i.e. are global in scope, or are surveys of
most or all regions in the world) are not appropriate for inclusion in this subgroup.

As minimum criteria, students who complete a course in Studies in Cultures Outside of

the Anglo-American Tradition are able to:

1. Describe the common features of a particular geographical, cultural, or political
region or tradition as well as the diversity within that region or tradition;

2. Define, discuss, and illustrate the cultural values (social, political, religious,
economic, etc.) or systems of values of the geographic, cultural, or political region or
tradition under study;

3. Illustrate and discuss common perceptions and attitudes, including biases and
stereotypes, concerning the particular geographical, cultural, or political region or
tradition that is the subject of the course;

4. Demonstrate how, with respect to a given geographical, cultural, or political region
or tradition, the past relates to the present (e.g. the French Revolution and
contemporary French society) and the part to the whole (France and la
francophonie);

5. Describe and illustrate the contributions (e.g. religious, artistic, scientific, etc.) of the
geographical, cultural, or political region or tradition under study to the world at
large and/or to American culture in particular;

6. Give evidence of an understanding of a cultural tradition other than one’s own.

7. For foreign languages, communicate and comprehend effectively in the target
language at the level appropriate for the particular course.

Applied Studies in Cultures Outside of the Anglo-American Tradition Coursework

Central Michigan University recognizes the potential for applied experiences to impart
an understanding of diverse cultures. Therefore, three applied study-abroad options are
available for meeting the requirement in Subgroup IV-B: Studies in Cultures Outside of
the Anglo-American Tradition. Students planning to study abroad must register with the
Study Abroad Office and complete the following:

1. atleast three credits of study at any institution of higher education located outside
the United States.

2. at least three credits of study in a CMU faculty-led course taught outside the United
States. To have the course count for credit in Subgroup IV-B, the faculty member
leading the course must have approval from the General Education Committee prior
to the departure. Information on completing the General Education Application can
be obtained on the Study Abroad Website (http://www.studyabroad.cmich.edu).

3. three credits from an applied course (e.g., internship, practicum, service-learning
project) outside the United States. Students must sign up with a faculty member and,
after completing the course, submit the proposal for credit in Subgroup IV-B Studies
in Cultures Outside of the Anglo-American Tradition for evaluation by the General
Education Committee. Information on completing the application can be found on
the Study Abroad Website (http://www.studyabroad.cmich.edu).
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Subgroup C: Studies in Racism and Cultural Diversity in the United States
Courses in this category will focus primarily on one or more of the major groups that
experience both racism and invidious discrimination in the United States but may also
include issues of gender, ethnicity, and sexual orientation. Such courses will at least
emphasize the contributions of the group(s) to U.S. society; consider the roots,
behavioral and institutional manifestations and consequences of racism, discrimination
and stereotyping; and where appropriate, indicate the variation within the focus group.

As minimum criteria, students who complete a course in Studies in Racism and Cultural

Diversity in the United States are able to:

1. demonstrate an understanding of the causes of racism and how stereotyping helps
perpetuate racism and other forms of discrimination;

2. demonstrate knowledge of the history of at least one group that has experienced
racism and invidious discrimination in the United States;

3. discuss the contributions to U.S. society of at least one group that has experienced
racism and how these contributions compare with or relate to the contributions made
by other groups;

4. define and give examples of how past and present institutional racism and
discrimination advantage some people while disadvantaging others;

5. where applicable to the course, discuss the similarities and differences of racism and
one other form of discrimination based on gender, ethnicity, and sexual orientation.

Applied Study of Racism and Cultural Diversity in the United States Coursework
Central Michigan University recognizes the potential for applied experiences to impart
an understanding of racism and cultural diversity within the United States. Therefore,
two Applied Study of Racism and Cultural Diversity in the United States options are
available to obtain credit for Subgroup IV-C.

1. Complete at least three credits of study in a CMU faculty-led course that involves
interacting with one or more of the major groups that experience both racism and
invidious discrimination in the United States. To have the course count for credit in
Subgroup IV-C: Studies in Racism and Cultural Diversity within the United States,
the faculty member leading the seminar must have approval from the General
Education Committee prior to the experience.

2. Complete three credits from an applied course (e.g., internship, practicum, service-
learning project) working with one or more of the major groups that experience both
racism and invidious discrimination in the United States. Students must sign up with
a faculty member and, after completing the course, submit the proposal for credit in
Subgroup IV-C: Studies in Racism and Cultural Diversity within the United States
for evaluation by the General Education Committee.

E. ADDITIONAL GUIDELINES FOR THE UNIVERSITY PROGRAM
Content Requirements
While any course offered under University Program Groups I, II, or III may be rooted
in a particular academic discipline and may be taught from that perspective, each course
must also be representative of the relevant University Program group and subgroup. The
fundamental assumption used by the course evaluation committee is that any course so
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offered is presumed to be the only course taken by a student in that subgroup. As a

result, it is suggested that each course emphasize the following elements:

1. techniques common to its discipline, and to the extent possible, those techniques
common to its subgroup;

2. value premises commonly recognized as arising from the various issues, theories and
methodologies within the coverage of the course;

3. Limits of any single discipline’s approach to the subject at hand.

Each course offered under the University Program, in addressing its own subject matter,
must be a complete statement in and of itself. In Groups I, II, and III, courses may not
require specific course prerequisites. In the case of Group IV, submission of 300- and
400-level courses is encouraged, and courses with prerequisites are allowed.

Writing Requirements

University Program courses must derive at least 20% of the final grade from an
assessment of meaningful writing. University Program courses may be exempt from the
writing requirements if they derive 20% of the final grade from meaningful computation
or public speaking.

When offered as a Writing Intensive, the course evaluation must meet the minimum
requirements of at least 18 pages of writing or have at least 70% of the course grade
derived from an evaluation of student writing. At least three to five pages of writing will
be graded as formal products that have undergone revision. For University Program
courses offered in the writing-intensive format, a major goal is to use writing to help
students learn course content and methods. Writing-to-learn assignments are expected to
vary from one discipline to the next; however, they should support course objectives,
intensify student engagement, increase writing fluency, and help prepare students for
future, more formal writing assignments. Writing-to-learn assignments also promote
writing in discipline-specific contexts so that students can continue to develop as writers
and thinkers. Conversely, a learning-to-write focus uses writing to introduce students to
or give students practice with the language conventions, writing styles, and formats of a
specific discipline or profession.

Relevant student learning outcomes for Writing Intensive UP courses require that

students demonstrate their ability to:

1. use writing as a tool for learning course content;

2. engage in a process of drafting, revising, and editing assignments that integrates
feedback into a graded final product;

3. select, analyze, and evaluate information/data from sources;

4. draw valid conclusions from information.

The complete Writing Across the University Program document is appended to this
document set.

Extracurricular Requirements
Each course offered as part of the University Program is expected to include a
requirement, where practicable, that students attend at least one relevant out-of-class
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university event and provide a report or reflection on that experience as one component
of their grade. Instructors may select an appropriate event or events from lists provided
each semester by sources such as the campus calendar (http://events.cmich.edu/), the
Office of Institutional Diversity (http://www.diversity.cmich.edu/mss/calendar.htm), etc.

Instructors will be permitted to augment the lists to include university, department, or
community speakers, events, etc., that are determined by the instructor to be particularly
valuable to our students and the goals of general education and diversity awareness. It is
expected that instructors will make alternative assignments or suggestions to students
who, because of class or other conflicts, are absolutely unable to attend any of the
recommended events. In the case of a time conflict, a class that a student is registered for
must take precedent over an assigned event.

Options for Receiving Credit in Subgroup IV-B: Studies in Cultures Outside of the

Anglo-American Tradition

Several unique options are available for awarding credit in Subgroup IV-B: Studies in

Cultures Outside of the Anglo-American Tradition:

1. Students who meet the Subgroup IV-B: Studies in Cultures Outside of the Anglo-
American Tradition requirement by completing an approved foreign language course
that carries a course number 102 or above can opt to meet the University Program
requirements by taking only 24, as opposed to the typical 27, credits. That is, by
taking one course from each of the seven remaining subgroups.

2. Students who receive IV-B: Studies in Cultures Outside of the Anglo-American
Tradition credit for an applied study- abroad experience can opt to meet the
University Program requirement by
taking only 24, as opposed to the typical 27, credits -- that is, by taking one course
from each of the seven remaining Subgroups.

3. International students enrolled in an undergraduate degree program meet the
University Program Subgroup IV-B: Studies in Cultures Outside of the Anglo-
American Tradition requirement after successfully completing one semester of full-
time study at Central Michigan University.

Limitations on Student Course Selections

Several limitations on student course selection are detailed below:

1. In general, students must satisfactorily complete at least twenty-seven hours of
University Program courses in order to fulfill University Program requirements. At
least three hours must be satisfactorily completed in each subgroup of each of the
four University Program groups. Additional hours to complete the University
Program may be taken from any group.

2. Students must complete a laboratory experience equivalent to at least one laboratory
credit hour in order to meet the Group II —Natural Sciences requirement.

3. Unless the degree specifically prohibits it, courses that are required under Other
Degree Requirements may also be used to satisfy University Program requirements,
provided that the courses are also on the list of University Program courses.
University Program courses may also be taken as part of a major or minor unless
otherwise restricted.

4. The University Program has been designed to encourage students to explore as many
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different disciplines as possible; therefore, students must choose their University
Program courses from different designators. Students are required to take nine
courses with eight different designators.

5. Students must earn a minimum cumulative grade point average of 2.0 in University
Program courses in order to graduate.

6. Students may not take more than two courses or seven hours of CR/NC in the
University Program.

7. CLEP General Examination credit is not accepted for University Program credit.

Instructor Requirements

Only persons with faculty rank, with the exceptions designated below, may deliver
instruction and assign grades in University Program courses. Laboratory sections may be
taught by graduate teaching assistants. Doctoral students on teaching assistantships who
have been granted admission to candidacy for the doctoral degree may also be assigned
to deliver University Program courses. In these cases, the students must be approved
through the normal hiring processes of the department for faculty teaching University
Program courses. University Program courses involving unusual pedagogies or teaching
methods will be considered by the General Education Subcommittee on a case-by-case
basis for possible exception to this rule.
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APPENDIX A

WRITING ACROSS THE UNIVERSITY PROGRAM
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WRITING ACROSS THE UNIVERSITY PROGRAM

Overview

Each course offered as part of the University Program requires a specific amount of writing.
The amount and type of writing differs depending on whether a particular section of a course is
offered in a standard or writing-intensive format.

Standard Format

For University Program courses offered in the standard format, a major concern is to preserve
the integrity of the University Program goals, one of which is “to expose all students to a range
of academic disciplines.” The requirement for “meaningful writing” does not intend that the
primary thrust of University Program courses should be instruction in composition or that
University Program instructors need become composition teachers. Meaningful writing within
standard courses is defined as writing that is integrated into the pedagogy of the course and
about which some judgment of coherence and intelligibility has been made. Courses may be
exempted from the standard writing requirement if they are shown to require equivalent
amounts of course integrated calculation or public speaking.

A single definition of what constitutes meaningful writing is not appropriate for courses offered
in a standard format. Therefore, University Program courses offered in a standard format shall
be deemed to include a sufficient amount of writing if any of the following requirements are
met:

e Twenty percent of the course grade is based on the evaluation of written work. The
writing may consist of daily or weekly logs, short response papers, research or analysis
papers, written journal responses, discussion board posts, or any other written work
appropriate to the content of the course.

e Twenty percent of the course grade is based on a combination of meaningful writing and
calculation.

e Twenty percent of the course grade is based on a combination of meaningful writing and
formal public speaking exercises.

e The course grade is based on a combination of meaningful writing, calculation, and/or
formal public speaking exercises.

e If a course does not meet one of these requirements, the General Education Committee
shall determine whether the course includes meaningful writing. The types of writing
included in a course should depend on the purpose of the writing and the pedagogical
needs of the instructor and students.

Writing-Intensive Format

For University Program courses offered in the writing-intensive format, a major goal is to use
writing to help students learn course content and methods. Writing-to-learn assignments are
expected to vary from one discipline to the next; however, they should support course
objectives, intensify student engagement, increase writing fluency, and help prepare students for
future, more formal writing assignments. Writing-to-learn assignments also promote writing in
discipline-specific contexts so that students can continue to develop as writers and thinkers.
Conversely, a learning-to-write focus uses writing to introduce student to or give students
practice with the language conventions, writing styles, and formats of a specific discipline or
profession.
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A single definition of what constitutes writing intensive is not appropriate for courses offered in
the University Program. Therefore, University Program courses shall be deemed writing
intensive if any of the following requirements are met:

e Include at least 18 pages of writing or 70% of the course grade based on an evaluation of
student writing. Three to five pages should be graded as a formal product that has
undergone revision based on instructor feedback.

e Specify writing-intensive learning outcomes.

e Explicitly address writing issues relevant to the class and assignment (e.g., face-to-face
in class, on Blackboard, in a podcast, in handouts or other instructional materials, etc.).

e Provide written instructions that clearly define each writing assignment, addressing, for
example, its purpose, audience, writer/reader relationship, genre/format, and grading
criteria.

Relevant student learning outcomes for Writing Intensive UP courses require students to
demonstrate their ability to:
e use writing as a tool for learning course content;
e engage in a process of drafting, revising, and editing assignments that integrates
feedback into a graded final product;
e select, analyze, and evaluate information/data from sources;
e draw valid conclusions from information.

CAD Appendix C Page C-22



APPENDIX B

CRITERIA FOR OBTAINING

GROUP IV - STUDIES IN CULTURE AND DIVERSITY

CREDIT USING APPLIED COURSEWORK
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Subgroup IV-B: Studies in Cultures Outside of the Anglo-American Tradition
Student Application for Credit Using Applied Coursework

The General Education Committee understands there are many unique benefits for students
engaging in at least three credits of an applied course outside of the United States. In general,
such applied coursework will prepare students for productive careers and responsible citizenship
both in the United States and in a globalizing world — preparation which is at the heart of the
mission of Central Michigan University. Completing a “hands-on” course in a foreign country
allows students to learn about cultures and societies both different from and similar to their own
and to develop both an awareness of and sensitivity to cultural difference; exposes students to
cultural factors that impact approaches used to solve “real-world problems”; and can help
students decide to whether to seek international employment opportunities after graduation.

After completing an applied course approved by Study Abroad, you must petition the General
Education Committee to obtain approval for subgroup IV-B: Studies in Cultures Outside of the
Anglo-American Tradition. The application must provide a brief description of your study
abroad experience and list the number of credits earned, the grade awarded, and the faculty
sponsor. The application must also explicitly answer the questions listed below. The complete
application should be sent electronically to the Office of the Academic Senate
(acadsen@cmich.edu). Questions regarding the application process can be addressed directly to
the Director of General Education (brown3t@cmich.edu). A useful suggestion is that you
take this list of questions along with you when you go abroad and maintain a log or diary of the
ways in which you might reasonably answer the questions.

For more information on the benefits of doing applied coursework and engaging in the study of
issues related to diversity and discrimination, see the Study Abroad website
(https://www.cmich.edu/office provost/academicaffairs/oiastudyabroad/Pages/default.aspx)
which provides detailed information on the benefits of engaging in study outside the United
States of America.

Questions

1. What did you read about the host culture before or during your stay abroad? List and briefly
summarize specific readings.

2. Describe your living arrangements while you were abroad: did you live with local residents
of the host country, in a dorm or apartment with other people from your host country, or with
other students from the Unites States?

3. If your stay abroad involved work in a university setting, describe the contact it enabled you
to have with residents of the host country. What similarities and/or differences did you notice
between the ways things are done in an American academic setting and the way they are
done in your study abroad location?
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10.

11.

12.

13.

If your stay abroad involved work in a business or other professional setting, describe the
contact it enabled you to have with residents of the host country. What similarities and/or
differences did you notice between the workplace—its practices and perspectives—and what
one might experience in an equivalent American setting?

What efforts did you make to interact informally with local residents? Be specific and give
examples. How frequently did you have such contact with them?

If residents of the host country spoke a language other than English, what efforts (if any) did
you make to learn that language? Please explain.

If you studied or worked in an English-speaking location, what differences (if any) did you
notice between the English you speak and the English spoken by inhabitants of the host
country? Give some specific examples.

What efforts did you make to learn about and participate in the cultural traditions, practices
and beliefs of the host country? Give some examples and describe one particular tradition or
practice in which you participated.

Did you take part in and learn the significance of any local community events, festivals, feast
days or holidays? If so, provide examples.

What cultural events such as concerts, theatrical performances, museum visits, or walking
tours did you attend or participate in? Be specific and give examples.

Have your understanding of and appreciation for the cultural practices and beliefs of your
host country changed in any way as a result of your experience abroad? If yes, how so? If
not, why not, in your opinion?

Have your understanding of and appreciation for your own traditions, practices and beliefs
changed in any way as a result of your stay abroad? If yes, how so? If not, why not, in your
opinion?

Based on the totality of your experience abroad, what do you consider to be the benefits (or
drawbacks) of living in a country other than your own for more than a few days and as more
than a tourist?
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STUDENT APPLICATION TO RECEIVE SUBGROUP I'V-B: STUDIES IN CULTURES OUTSIDE OF THE
ANGLO-AMERICAN TRADITION CREDIT FOR APPLIED COURSEWORK

This application must be completed and returned to the Academic Senate Office if you wish to
receive University Program approval for your practicum, internship, or other applied resident
program. If you have any questions about this application, contact the current Chair of the General
Education Committee whose name and contact information can be obtained from the Academic
Senate Office (e-mail: acadsen@cmich.edu).

Name: Student number:
Address:
Telephone: Email address:

Name of internship, practicum or other applied coursework for which you are seeking approval

Inclusive dates of activity: Credits awarded: Grade:
CMU Instructor

Signature: Date:

Printed Name: Phone:

E-mail address:

Onsite Supervisor
Name: Phone:
E-mail Address:

Please address the following items on pages that are double spaced, typewritten, numbered,
and attached to this document.

Describe fully and clearly the responsibilities and activities maintained during the applied
coursework and how you were supervised. Attach a syllabus or similar descriptive materials when
possible.

Explain fully and clearly how your experience enabled you to meet goals of Subgroup IV-B: Studies
in Cultures Outside of the Anglo-American Tradition. These studies involve holistic exploration of
significant geographical, cultural, or political units outside of the Anglo-American cultural tradition.
The experience may be based in more traditional academic disciplines, and may require the student
to become familiar with specific disciplinary methodologies; but their major goal should be to
acquaint students with the fundamental and distinctive characteristics of the unit(s) under
examination.

A Subgroup IV-B course explicitly includes but is not limited to a search for that which makes the
unit or units under consideration a unity, i.e., the fundamental considerations linking those found
within a geographical, political or cultural boundary and differentiating them from others outside that
boundary.

The General Education Committee also encourages you to attach relevant supporting documents such
as supervisor’s reports, written work produced in preparation for the experience, or written work
completed during the applied course.
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Subgroup IV-C: Studies in Racism and Cultural Diversity in the United States
Student Application for Credit Using Applied Coursework

The General Education Committee understands there are many unique benefits for students
engaging in at least three credits of applied coursework with individuals or groups of people who
have faced and continue to experience racism within the United States. In general, such applied
coursework will prepare students for productive careers and responsible citizenship both in the
United States and in a globalizing world — preparation which is at the heart of the mission of
Central Michigan University. Students who complete this coursework learn how diversity and
discrimination impacts day-to-day work activities; are exposed to factors that impact approaches
used to solve “real-world problems”; and can explore career options in and with diverse
communities upon graduation.

After completing an appropriate applied work course, you must petition the General Education
Committee to obtain credit for Subgroup IV-C: Studies in Racism and Cultural Diversity in the
Unites States. The application must provide a brief description of your applied experience and
list the number of credits earned, the grade awarded, and the faculty sponsor. The application
must also explicitly answer the questions listed below. The complete application should be sent
electronically to the Office of the Academic Senate (acadsen@cmich.edu). Questions regarding
the application process can be addressed directly to the Director of General Education
(brown3t@cmich.edu). A useful suggestion is that you take this list of questions along with you
and maintain a log or diary of the ways in which you might reasonably answer the questions.

For more information on the benefits of doing applied coursework and engaging in the study of
issues related to diversity and discrimination, see the Office of Institutional Diversity website
(https://www.cmich.edu/office provost/OID/Pages/default.aspx).

Questions

1. What did you read about the people you would be living and working with before or
during your experience? List and briefly summarize specific readings.

2. Describe your living arrangements during this experience: did you live with local
residents, in a dorm or apartment with other people from your host community, or with
groups of students from CMU?

3. If your experience involved study in a university setting, describe the contact it enabled
you to have with members of the host community. What similarities and/or differences
did you notice between your host university -- its practices and perspectives -- and, for
example, your experiences at Central Michigan University?

4. Ifyour experience involved work in a business or other professional setting, describe the
contact it enabled you to have with members of the host community. What similarities
and/or differences did you notice between the host workplace -- its practices and
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perspectives -- and any workplace setting that you may have been familiar with before
embarking on your applied coursework?

5. What efforts did you make to interact informally with members of the host community?
Be specific and give examples. How frequently did you have such contact with them?

6. If members of the host community spoke a language different from your own, what
efforts (if any) did you make to learn that language? Please explain.

7. What efforts did you make to learn about and participate in the cultural traditions,
practices and beliefs of your host community? Did you notice any similarities or
differences from the cultural practices of your own community? Give some concrete
examples.

8. Did you take part in and learn the significance of any local community events, festivals,
or holidays? If so, provide examples.

9. What cultural events such as concerts, theatrical performances, museum visits, or walking
tours did you attend or participate in? Be specific and give examples.

10. Have your understanding of and appreciation for the culture (i.e. its traditions, practices
and beliefs) of your host community changed in any way as a result of your experience?
If yes, then specify how so? If not, specify why not?

11. Have your understanding of and appreciation for your own traditions, practices and
beliefs changed in any way as a result of your experience? If yes, then specify how so? If
not, specify why not?

12. Based on the totality of your experience, what do you consider to be the benefits (or
drawbacks) of living in a community different from your own, and one that has and
continues to face racism, for more than a few days and as more than a tourist?
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STUDENT APPLICATION TO RECEIVE SUBGROUP IV-C: STUDIES IN RACISM AND CULTURAL
DIVERSITY IN THE UNITED STATES CREDIT FOR APPLIED COURSEWORK

This application must be completed and returned to the Academic Senate Office if you wish to
receive University Program approval for your practicum, internship, or other applied resident
program. If you have any questions about this application, contact the current Chair of the General
Education Committee whose name and contact information can be obtained from the Academic
Senate Office (e-mail:acadsen@cmich.edu).

Name: Student number:
Address:
Telephone: Email address:

Name of internship, practicum or other applied coursework for which you are seeking approval

Inclusive dates of activity: Credits awarded: Grade:
CMU Instructor

Signature: Date:

Printed Name: Phone:

E-mail address:

Onsite Supervisor
Name: Phone:
E-mail Address:

Please address the following items on pages that are double spaced, typewritten, numbered,
and attached to this document.

Describe fully and clearly the responsibilities and activities maintained during the applied
coursework and how you were supervised. Attach a syllabus or similar descriptive materials when
possible.

Explain fully and clearly how your experience enabled you to meet goals of Subgroup IV-C: Studies
in Racism and Cultural Diversity in the United States. These studies focus primarily on one or more
of the major groups which experience both racism and invidious discrimination in the United States,
but may also include issues of gender, ethnicity, and sexual orientation. At a minimum such
experiences will: (1) emphasize the contributions of the group(s) to U.S. society; (2) consider the
roots, behavioral and institutional manifestations and consequences of racism, discrimination and
stereotyping; and (3) where appropriate, indicate the variation within the focus group.

The General Education Committee also encourages you to attach relevant supporting documents such
as supervisor’s reports, written work produced in preparation for the experience, or written work
completed during the applied course.

CAD Appendix C Page C-29



APPENDIX D

INTERDISCIPLINARY AND INTERDEPARTMENTAL PROGRAM
GUIDELINES

I. INTERDISCIPLINARY PROGRAMS

Interdisciplinary programs are curricula that have significant coursework from more than one
discipline and are not under the control of a single department. Such programs may be
majors, minors, certificates, graduate programs, or specialized protocols. These programs are
coordinated by a council of representatives from the disciplines that fall within the program’s
purview. This interdisciplinary council is headed by a director/chair and is governed by a set
of bylaws. The council takes responsibility for student recruitment and advisement, academic
program reviews, and student academic outcomes assessment. Additionally, it assures that
program courses are offered and staffed and that the program complies with university
curricular procedures.

Interdisciplinary programs use ‘interdisciplinarity’1 to develop a greater understanding of a
field of study that is too complex or wide-ranging to be understood with using the knowledge
and methodology of just one discipline. The foundation of ‘interdisciplinarity’ is the
interchange of perspectives that occurs in balancing depth, breadth, and synthesis2 within the
curriculum, pedagogies, assessment, and faculty development.

The decision to designate a program as interdisciplinary is at the discretion of the unit or
units proposing the program. Not all programs that require courses from more than one
department are classified as interdisciplinary. The department chairs from each of the
departments cooperate with the council in course scheduling and staffing.

A. Establishing a New Interdisciplinary Program

A group of faculty from different departments who wish to develop the program initiates
proposals for interdisciplinary programs. The proposals go through three stages:
endorsement, approval, and implementation.

"nterdisciplinarity is “the bringing together of distinctive components of two or more disciplines in
research or education, leading to new knowledge which would not be possible without this integration.”
Nissani, Fruits, Salads, and Smoothies: A Working Definition of Interdisciplinarity. Journal of
Educational Thought, 1995.

*Depth fosters the necessary disciplinary, professional and interdisciplinary knowledge. Breath leads to a
multidisciplinary variety of perspectives. Synthesis fosters integrative process and construction of a
holistic perspective that is greater than the simple sum of its part. Klein and Newell, Advancing
Interdisciplinary Studies in Jerry Gaff and James Ratcliff, Handbook of the Undergraduate Curriculum.

CAD Appendix D Page D-1



Endorsement

The first step in the process is the endorsement of all involved departments and of an
appropriate academic dean. For departments from different colleges, both college deans
should be consulted, although a single dean is designated as the responsible dean.
Participating departments send supporting letters and copies of minutes to the academic
dean. This endorsement must be included with the proposal documents.

Curricular Approval

The establishment of an interdisciplinary program proceeds through the appropriate steps
as described for new program proposals (see Section IV.D). Approval must be obtained
from the Academic Planning Council, the provost, the appropriate SRC(s), and the
Academic Senate. If a new course designator is being created or any new courses have
been developed, the request for the designator, Course Request Form (Green Form), and
MCS must be submitted to the appropriate curricular bodies as outlined in the CAD.

Curriculum Design

Interdisciplinary programs must include an appropriate capstone experience. Units are
strongly encouraged also to include an introductory overview course or seminar course
early in the program course sequence to introduce students to interdisciplinary thinking
unless there are sound reasons not to do so.

Establishment of a Council

A council must be established prior to the submission of program documents to the
appropriate SRC. There must be a provision for a governing council that is representative
of the multiple departments in the program and functions or proposes to function in a
manner similar to an academic department in overseeing and nurturing the program.

This council is responsible for carrying out any curricular changes, the student learning
outcomes assessment, and program review functions as well as ensuring that program
courses are offered and staffed. Student recruitment and advising are the responsibility of
the council. Membership on the council and its functioning are defined by a set of bylaws
that address the topics below. These bylaws must be approved by the council, all affected
unit deans, and the responsible dean. The original document is housed in the office of the
responsible dean, with copies distributed to the council and the Office of Academic
Effectiveness, Warriner 312.

Student Learning Outcomes Assessment
The council must submit the student learning outcomes assessment plan to the
Assessment Council as outlined in the program proposal flow chart.

State Review

Upon approval of the Academic Senate, new majors and concentrations go to the
Academic Officers of the MASU for review. The Office of Academic Effectiveness
manages this process.

CAD Appendix D Page D-2



B. Interdisciplinary Council Design for Bylaws

A council's bylaws must address the following:

1. Council Charge

The charge must be clear and complete, including provisions for the following:

Designating participating departments.

Establishing a process by which curricular changes are developed and
approved.

Establishing qualifications for and training advisors.

Establishing responsibilities, qualifications, and search procedures for selecting
a program director or council chair.

Recommending a program director, coordinator, and/or council chair to the
responsible dean.

Establishing student requirements.

Creating program procedures and guidelines and overseeing that they are
carried out, including those for program review and student outcomes
assessment.

Establishing council procedures for recommending changes in the
interdisciplinary status and/or administrative structure of the program should
that be necessary.

2. Council Membership

Each program shall have a council that may include the following persons:

Knowledgeable and/or interested faculty, including faculty members from each
of the departments that offers courses. These might be volunteers or selected
by the relevant departments.

A program director and/or council chair who is responsible for the effective
implementation of the program.

Student(s) involved in the program, appointed by the program director and/or
council chair.

Other interested parties.

3. Program Director, Coordinator, and/or Council Chair

Each council shall have a program director, coordinator, and/or council chair who is
responsible for the effective implementation of the program.
The bylaws should define the following:

The role of the program director, coordinator, and/or council chair.

The responsibilities, qualifications, and search procedures for selecting and
recommending the program director, coordinator, and/or council chair.
The term of office(s).

The reporting relationship of the program director, coordinator, and/or council
chair to the relevant dean.
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e The relationship of the program director, coordinator, and/or council chair to
the council.

4. Program Review Procedures

5. Student Academic OQutcomes Assessment Procedures and Responsibilities

6. Faculty Involvement
Faculty who teach in the interdisciplinary program should meet periodically to advise
the council.

C. Management of Interdisciplinary Programs

Administrative Support

The office of the responsible dean will serve as a repository for official records and
information concerning interdisciplinary programs, the program's adviser(s), and the
program council's bylaws as well as the names of the program director or council chair
and council members. Upon request, the Office of Academic Effectiveness will assist
programs with the proposal process and the development of bylaws and assessment plans.

Communication

It is essential that there be communication between interdisciplinary councils and
appropriate departments, colleges, and deans. Council directors and deans in particular
need to be advocates for the programs within the college and campus. It is recommended
that deans consider inviting directors, particularly of the larger interdisciplinary
programs, to participate as members of the Dean’s Advisory Council.

Curriculum Changes

Once a program is established, modifications of courses, designators, or other aspects of
the program should be forwarded through the curricular process by the program council,
according to the provisions of its bylaws.

Discontinuation

For existing programs, requests to remove the program from status as an interdisciplinary
program should emerge from the program council, after consultation with the affected
departments. A recommendation to discontinue the program must be voted on by the
interdisciplinary council and by all participating departments and be sent through the
curricular process. In the absence of a viable program council or program, the responsible
dean may initiate the process to delete the program or remove its status as an
interdisciplinary program.

D. Interdisciplinary Advisory Committee

The Office of Academic Effectiveness will form an Interdisciplinary Advisory
Committee of all council chairs/program directors that is convened on an ad hoc basis,
but no less frequently than once a year, to advise the provost on interdisciplinary program
issues, including resource allocation and staffing.
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In collaboration with the relevant dean(s) and council(s), this advisory committee will
periodically review programs to evaluate their level of activity and conformance with
these guidelines. Every spring semester, the advisory council will advise the Academic
Senate Executive Board on the status of implementation, assessment, program activity,
and related issues of interdisciplinary programs. The committee will formally petition the
Academic Senate to delete inactive programs deemed unlikely to be reactivated and/or to
remove the interdisciplinary designation from programs that are not operating in
accordance with these guidelines.

II. INTERDEPARTMENTAL PROGRAMS

Interdepartmental Programs are majors, minors, certificates, graduate programs, or
specialized protocols cooperatively coordinated by two or in rare instances three departments,
although one department will be identified as the “lead” department. These programs are
governed by procedures and bylaws developed by the individual departments. The chairs of
the involved departments officially commit to shared ownership and responsibility for student
recruitment and advisement, course scheduling and staffing, academic program reviews,
student academic outcomes assessment, and program compliance with university curricular
procedures.

A. Establishing a New Interdepartmental Program

A group of faculty from different departments who wish to develop the program initiates
proposals for interdepartmental programs. The proposals go through three stages:
endorsement, approval, and implementation.

Endorsement

The first step in the process is the endorsement of the two or more departments and the
appropriate academic dean(s), with one department identified as the “lead” department.
The dean of the “lead” department will be the responsible dean. The involved academic
departments must submit a letter of agreement that states that (1) the departments are
jointly responsible for the program with the identified “lead” department, (2) it is agreed
that any curricular changes must be approved by both cooperating departments, (3) the
cooperating departments are jointly responsible for student learning outcomes assessment
and program review functions and how these will be administered, and (4) how any
disputes will be resolved. Participating departments send supporting letters and copies of
minutes to the appropriate academic dean(s). A formal proposal is then developed and
submitted to the appropriate CCC or curriculum review body for support.

Curriculum Approval

The establishment of an interdepartmental program proceeds through the appropriate
steps as described in Section IV.D. The lead department will initiate the curricular
process. Approval must be obtained from the Academic Planning Council, the provost,
the appropriate senate curricular review committee(s), and the Academic Senate. If a new
course designator is being created or any new courses have been developed, the request
for the designator, Course Request Form (Green Form) and MCS must be submitted to
the appropriate curricular bodies as outlined in the CAD.
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Student Learning Outcomes Assessment
A student learning outcomes assessment plan must be submitted to the Assessment
Council as outlined in the program proposal flow chart.

State Review
New majors and concentrations go to the Academic Officers of the MASU for review
prior to enrolling students. The Office of Academic Effectiveness manages this process.

B. Management of Interdepartmental Programs

Administrative Support

The office of the “lead” department will serve as a repository for official records and
information concerning the program. Upon request, the Office of Academic Effectiveness
will assist programs with the proposal process and the development of assessment plans.

Communication
It is essential that there be communication between the appropriate departments, colleges,
and deans.

Curriculum Changes

Once a program is established, modifications of courses, designators, or other aspects of
the curriculum must be communicated to all appropriate departments, and reference to
these changes should be noted in all affected department curricular minutes. It is the
responsibility of the “lead” department to forward requested changes through the
curricular review process.

Discontinuation

For existing programs, requests to remove the program from status as an
interdepartmental program should emerge from cooperating departments. A
recommendation to discontinue the program must be voted on by all participating
departments and be sent through the curricular process.

Created by the Interdisciplinary Program Advisory Committee March 20, 2003; revised April 7, 2008.
Approved by the Academic Senate 4/22/03
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APPENDIX E
POLICY ON STUDENT LEARNING OUTCOMES ASSESSMENT

I. GENERAL POLICIES AND PRINCIPLES

Student learning outcomes assessment is defined as the ongoing monitoring of the extent to
which students are developing the knowledge, skills, beliefs, and attitudes that are
appropriate for graduates of their respective academic programs. The assessment of student
learning assists programs in defining course goals and outcomes. Assessment data provide
information for faculty development of strong programs, effective curricula, and innovative
teaching. In addition, student learning outcomes assessment assists programs, departments,
councils, colleges, and the university in accreditation by providing evidence of quality
teaching and learning. Outcomes assessment is also a key component in CMU’s internal
program review process.

The Academic Senate supports student learning outcomes assessment as a means of
understanding and improving student learning. This policy reaffirms that the senate is
committed to the central role of faculty in the assessment process and the flexibility of
academic programs in choosing assessment methods that will be most useful and appropriate.

A. Assessment Information and Use

Assessment information shall be used by the department/council conducting the
assessment to understand and improve student learning. Assessment may be at the
departmental, program, or institutional level. Assessment should be based on multiple
direct and indirect measures, and activities shall be designed to identify both strengths
and challenges.

The assessing department/council decides what specific student learning outcomes are
measured, the instruments and achievement targets for assessing student learning, and the
process for sharing the data with stakeholders. This framework of mission, goals, student
learning outcomes, measures, and targets that define the assessment plan is entered into
the university’s assessment management system. Within this framework, both process
(how we assess) and outcomes (what we learned) are important. The assessment of
student learning is expected to stimulate discussions among faculty (both regular and
temporary) of program learning goals, program curriculum, and pedagogy as means to
improve learning.

A summary of the raw data that result from assessment activities is entered as findings
into the assessment management system by the assessing department/council, and
inclusion of such data in reports required by any university office or body will be at the
department’s/council’s discretion. The findings that result from assessment activities and
the action plans and analyses that support those findings are to be made available through
the assessment management system to the Assessment Council, reviewing bodies, and
appropriate constituencies, including students.

CAD Appendix E Page E-1



Student learning outcomes assessment information may not be used for personnel
decisions (except for information voluntarily provided by the individual), nor shall it be
the primary criterion for resource allocation decisions. Assessment information provided
by individuals or programs may be used only for self-comparative purposes and may not
disclose information about other individuals or other programs/councils at CMU. Other
uses not contemplated in this statement may be proposed to the Assessment Council (see
Assessment Council Charge below), which will determine whether a proposed use is to
be permitted or prohibited.

B. Assessment in Programs

A positive culture of assessment requires the input of multiple stakeholders, especially
faculty and students. Assessment is a collaborative effort that fosters effective student
learning, curriculum enhancement, and program development. A positive culture of
assessment should nof be a punitive-oriented process for students, faculty, or programs.
Reporting of assessment activities and how information gleaned from such activities has
been used to improve programs will be reviewed by the Assessment Council through the
assessment management system and as part of other activities (e.g., accreditation) that
review the quality of academic programs. Student learning outcomes that have been
approved by the Assessment Council shall be made available to students and faculty.

C. Link Between Assessment and Program Review

Department/council Program Review documents will include the following information
on student learning outcomes assessment:

1. The approved assessment plan, including the learning outcomes.
2. The yearly reporting of findings.

3. Achievement summary and analysis reports.

4

Communications from the Assessment Council based on the department/council
reports of assessment activities.

5. The department’s/council’s overall synthesis of assessment results since its last
Program Review and the implications of those results for the
department’s/council’s future plans.

Departments/councils may choose to include additional assessment information in their
Program Review materials as supporting documentation. Program Review has other
reporting requirements that can be found on the Academic Effectiveness web site
(https://www.cmich.edu/office provost/AcademicAffairs/Program_Review/Pages/default

.aspx).

II. DEPARTMENTS/INTERDISCIPLINARY COUNCILS

A number of different university bodies have responsibilities for learning outcomes
assessment activities. These include the faculty and staff involved in offering the assessed
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programs, the departments/councils responsible for the programs, the Assessment Council of
the Academic Senate, the Office of Curriculum and Assessment, the deans, the provost, and
the president. All programs, both on-campus and through Global Campus, shall be assessed
by the departments/councils responsible for the program curriculum. Departments and
councils are, consequently, the principal assessing bodies at Central Michigan University.
Therefore, it is expected that these principal assessing bodies abide by the logic of CMU’s
Research Integrity and Misconduct policy. The Assessment Council will adjudicate in cases
where there is a dispute about whether a program should be assessed or a dispute about the
correct assessing unit.

Programs that are assessed and the assessing units are as follows:

Program Assessing Unit

Departmental Majors, Designated Minors

Program faculty in the relevant
department/council and, where
appropriate, the Global Campus Academic

Council

Graduate Programs Program faculty in the relevant
department/council

MSA Program and certificates MSA Council

MA in Education Program and certificates | MA in Education Council

Interdisciplinary Programs Appropriate Interdisciplinary Council

Certificates not otherwise assessed, as
determined by the Assessment Council

Program faculty

General Education Program (including

University Program and Competency General Education Committee
courses)
Honors Program Honors Council

Assessment responsibilities of departments/interdisciplinary councils:

1.

4.

Develop program assessment plans (including a program mission statement, student
learning goals and outcomes, methods of measurement, achievement targets, and
curriculum maps) and update the plans periodically, especially the year after Program
Review.

Develop a structure within the unit (e.g., committees, coordinators) to help ensure that
assessment activities will be completed in a timely manner.

Implement assessment activities and submit reports according to established timelines
(see below), which include updating an assessment plan for each program in the year
following Program Review.

Provide findings yearly and complete the achievement summary and analysis reports,
according to the timeline found below, through the assessment management system
on assessment activities, which need not cover all outcomes of the program annually
(see below).
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10.

Provide regular feedback to department/council faculty/staff on assessment activities;
share assessment information with constituencies, including students; and promote
conversation among faculty and staff of the implications of assessment for program
improvement. It is expected that departments will post, at a minimum, their current
detailed assessment reports from the assessment management system on their
department/program websites.

Based upon the conversation among faculty and staff, ensure that assessment
information leads to program improvement;

Consider providing recognition and reward for assessment activities in department/
by-laws, which may include credit in any of the three contractually recognized areas
for personnel decisions (teaching, research service).

Provide regular feedback to students on assessment activities within departments and
share with them, as appropriate, conclusions reached as a result of assessment
activities.

Involve students in meaningful ways in assessment activities.

Communicate to the Office of Curriculum and Assessment ways in which specialized
accreditation requirements address assessment.

III. ASSESSMENT COUNCIL

The Assessment Council is a committee of the Academic Senate. The membership and
charge are as follows:

A. Membership

1.

The Assessment Council shall be composed of 12 members:

e Six faculty representatives, one each from the Colleges of Business
Administration, Communication and Fine Arts, Education and Human Services,
Health Professions, Humanities and Social and Behavioral Sciences, and Science
and Technology, elected by the senate. Preference will be given to those with
some expertise, experience, or interest in assessment.

e One representative of the College of Medicine, appointed by the Dean of the
College of Medicine.

e One representative of Global Campus, appointed by the Vice President of Global
Campus.

e One at-large representative from any unit engaged in learning assessment, elected
by the senate.

e One department chair, elected by the Council of Chairs.

e The Academic Senate Chair (or a designee appointed by the Chair from the
faculty members on the Senate Executive Board).

e The Director for Curriculum and Assessment, ex officio.
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e College Assessment Coordinators are invited to attend meetings, but are non-
voting guests.
Academic Senate policies on committee membership:

e Under Academic Senate policy, a member may not serve more than two
successive terms on the same committee.

e [fa member misses three consecutive meetings (excused or unexcused) of any
senate committee to which that person has been appointed or elected, the member
shall be dismissed from that committee and replaced.

Chairperson:

A chairperson of the council will be elected from among the voting members of the
council. The chair will serve a one-year term but may be reelected.

B. Charge

1.

10.

Develop learning assessment policies for Central Michigan University and
recommend those policies to the Academic Senate for approval.

Develop a format for program assessment plans and a format for reviewing and
approving those plans.

Review and approve program assessment plans and communicate to the units on the
status of those plans.

Review and approve substantial changes in program assessment plans and
communicate on the status of those changes; acknowledge minor changes facilitated
by the Director of Curriculum and Assessment with Council oversight.

Develop a format for the periodic summary reports from departments and councils on
assessment activities and review communications to the units from the Office of
Curriculum and Assessment based on these summary reports.

Review and approve requests for funding by units or individuals for assessment
projects and professional development activities relating to assessment.

Assist in developing and maintaining the presence of assessment as a defining
element of Central Michigan University, including recognizing faculty and councils
making significant contributions to learning outcomes assessment and communicating
to students the importance of these activities.

Help ensure that conversations about student learning and program improvement
remain central to departments and councils.

Provide advice to the Office of Curriculum and Assessment, including advice on
official CMU publications and reports related to assessment (e.g., reports for external
accreditation agencies).

Recommend to the Academic Senate a process for the comprehensive evaluation of
the university’s assessment activities.
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11. Advocate for university resources to support faculty/staff involvement in assessment

activities.

IV. OFFICE OF CURRICULUM AND ASSESSMENT

The Office of Curriculum and Assessment is a unit of the Office of the Provost staffed by the
Director for Curriculum and Assessment as well as support personnel. The responsibilities of
the Office of Curriculum and Assessment include the following:

1.

9.

Disseminate assessment-related information to the campus community, provide
expertise, and support faculty development activities related to assessment.

Work with campus units to coordinate, as appropriate, opportunities for gathering
information about student learning (including information on student retention,
persistence, and graduation).

Develop and communicate a timetable of due dates for departments’ periodic
assessment plans and reports, working to ensure that department/council timelines for
assessment activities coordinate with timelines for their Program Review and
specialized accreditation.

Work with the Assessment Council in assisting those responsible for the development
of assessment plans, such as department/program assessment coordinators, to develop
assessment plans and other student learning outcomes activities (e.g., identifying
student learning goals and outcomes).

Maintain records on the status of the development, modification, and implementation
of assessment plans by departments/councils and disseminate information based on
these records in official CMU publications, webpages, and reports (e.g., reports for
external accreditation agencies). The Office of Curriculum and Assessment will make
departmental/council assessment plans (including student learning goals and
outcomes) available to the public upon request when they have been approved by the
Assessment Council.

Receive and evaluate periodic summary reports of assessment activities from
departments/councils according to guidelines established by the Assessment Council.
Copies of the reports and the communication will be sent to the relevant dean’s office
as a means for keeping the college informed of department/council assessment
efforts.

Report to the Academic Senate yearly through the Assessment Council on the status
on learning outcomes assessment at CMU.

Evaluate periodically the overall effectiveness of assessment policies and practices
and report the findings to the Assessment Council.

Serve as a resource for campus assessment activities.

V. DEANS

The deans and their offices have the following responsibilities in learning assessment:
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1. Foster a positive culture of assessment to facilitate learning in each college through
activities such as hosting college-based discussions and faculty development
programs about assessment and program improvement.

2. Construct a support structure for assessment within each college, which includes
providing resources to assist departments and units with assessment activities;
rewards and recognition to units, faculty, and staff for assessment efforts; and support
for by-law changes that credit assessment activities.

3. Help coordinate competing deadlines so that the due dates for assessment plans and
activities receive appropriate priority.

VI. PROVOST AND PRESIDENT

The Offices of the Provost and President have the following responsibilities in learning
assessment:

1. Communicate to the campus the importance of learning outcomes assessment and that
making CMU a student-focused learning community is an essential institutional
priority.

2. Ensure that adequate resources, including both funds and time, are available for
assessment activities.

3. Encourage appropriate recognition and rewards for those individuals and units
engaged in significant assessment activities.

VII. TIMELINES

Departments collect assessment data on a continuous basis and report findings on a yearly
basis. The focus shifts every other year from the analysis and discussion of the data to the
implementation of improvements that arise from the data analysis. This might be improved
curriculum, revised assessment measures, new/improved pedagogy, and/or consultation with
constituents. The documents associated with Program Review include a thoughtful
discussion of these data as guidance for curriculum improvement.

Efforts will be made to coordinate cycle timelines with Program Review and accreditation
schedules to reduce duplication of effort whenever possible. The assessment activities
detailed below will be completed for review by the Assessment Council and Office of
Curriculum and Assessment by October 1 of each year.
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Assessment Cycle

Year | Program Review | Assessment Report Assessment Plan
Year 1 | Program Review [ No assessment report is due.

Submission of a cumulative

summary of assessment

activities of the past 5 years

will be included in both

Program Review and in the

assessment management

system for Assessment

Council review.

Year 2 Data collected and entered Revisit Assessment Plan
into the assessment in light of Program
management system. Focus | Review feedback and in
on implementation of action | consultation with College
plans based on assessment Assessment Coordinator.
data and Program Review to | Revisions (if needed) are
improve learning. due December 1.

Assessment Council
reply/approval by
January 15.

Year 3 Data collected and entered
into the assessment
management system.

Assessment report due
Oct. 1

Year 4 Data collected and entered
into the assessment
management system. Focus
on implementation of action
plans.

Year 5 Data collected and entered Substantive review of
into the assessment program assessment plan
management system. and data with Council or
Assessment report due College Assessment
Oct. 1 Coordinator in

preparation for Program
Review.
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APPENDIX F

SENATE-APPOINTED COUNCILS WITH CURRICULAR
RESPONSIBILITIES

I. GLOBAL CAMPUS ACADEMIC COUNCIL

Mission Statement

The Global Campus Academic Council (GCAC) serves Central Michigan University as the
Academic Senate appointed body charged with policy making and curricular oversight for
academic programs (e.g. majors, minors, certificates, and graduate programs), regardless of
delivery mode, delivered via Global Campus that are not directly housed within a
department, school, or college or overseen by another governance body, such as a college,
university, or Academic Senate Committee or Council. The GCAC is committed to providing
a broad range of quality programs that maintain a balance between general and professional
education and that prepare students for varied roles as responsible citizens and leaders in a
diverse and democratic society.

Vision Statement

This Council will provide academic leadership in the development and maintenance of the
aforementioned academic programs and courses that support the university’s vision of
national prominence, integrity, academic excellence, and public service.

Curriculum Responsibilities

1. Consult with departments, schools, and colleges interested in developing new programs
and assist them as needed. This includes coordinating with departments, schools, and
colleges the development of interdisciplinary programs regardless of delivery mode.

2. Meet with department/school chairs and faculty interested in developing courses for
delivery through Global Campus. The Council will consult with The General Education
Coordinator to identify competency courses and University Program courses that would
be good candidates for delivery.

3. Develop curricular proposals for interdisciplinary programs or revisions to existing
interdisciplinary programs, not currently affiliated with another academic unit as outlined
above, using processes outlined in CMU’s Curricular Authority Document. This includes
submitting letters of intent for new programs to the Academic Planning Council (APC); if
approved by APC, then the Council would submit completed curriculum proposals to the
relevant Senate university level curriculum committee (if applicable).

Program Review Responsibilities

Monitor the academic quality of interdisciplinary programs offered via Global Campus

through a systematic, scheduled review of the assessment plans, assessment reports, and

Program Review documents submitted by

1. The Global Campus Director of Undergraduate Degree Programs for all interdisciplinary
undergraduate degree programs.

2. The Global Campus Director of Graduate Degree Programs for all interdisciplinary
Graduate degree programs.
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If necessary, the Council shall recommend to program directors ways to improve programs
based on the results of program assessment and review.

Governance Responsibilities

1. Promote greater understanding across the university community of GCAC-governed
programs.

2. Monitor adherence to the existing academic policies and procedures related to GCAC-
governed programs.

3. Solicit input from faculty, staff, and administrators about academic policies and
procedures related to online and off-campus programs and courses.

4. Recommend to the Academic Senate new academic policies and procedures related to
online and/or off-campus programs or courses as well as changes to existing academic
policies and procedures, in consultation with appropriate departments, colleges, program
directors, and curriculum bodies. Recommendations related to Academic Senate policy
should be forwarded to the Senate Executive Board.

5. Submit to the Academic Senate the Council’s minutes and an Annual Report
summarizing the Council’s activities.

Membership

Representation on the GCAC should reflect the broad spectrum of programmatic interests at
CMU. The 12-person membership shall consist of ten (10) voting members and two (2) non-
voting, ex officio members:

Voting members:

¢ One faculty Senator (elected by the Academic Senate)

e One member of the Prior Learning Assessment Team (PLAT) selected by the team
e Global Campus Director of Undergraduate Degree Programs

e Global Campus Director of Graduate Degree Programs

(The term of the Senator shall end when his/her respective term on the Senate ends.)

The following members shall have experience in teaching for academic programs delivered
via Global Campus or come from departments/schools that have academic programs
delivered via Global Campus and shall be nominated by the Committee on Committees and
elected by the Senate:

One CBA faculty

One CCFA faculty

One CEHS faculty

One CHP faculty

One CHSBS faculty

One CST faculty

Ex-officio, non-voting members:
e Two Provost designees: one for curriculum and instruction and one with community
college liaison experience
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At the end of each academic year, the Council shall elect a chair from among the voting
members of the committee to serve during the subsequent academic year. The chair may be
re-elected for up to three consecutive one-year terms, provided he/she is still a voting
member of the committee during the academic year in question.

Senate approved 04-21-15

II. HONORS COUNCIL

The Honors Council serves as the academic advisory and policy-making body of the Honors
Program. The council is responsible for developing and evaluating all protocols and policies
pertaining to the operation and quality of the Honors (HON) and Centralis Scholarship
programs.

A. Charge

1. Recommend to the Academic Senate’s curricular committees for approval

e new honors and Centralis Scholarship protocols; additions, deletions, and
changes to HON course offerings;

e decisions concerning Honors and Centralis Scholarships, new protocol and
additions, modifications, consolidations, and deletions;

e Honors Program admissions and dismissal policies; and

¢ minimum requirements for “Honors Program Graduate” recognition.

2. In conjunction with the University Honors Program Director, be responsible for

scheduling Honors courses,

identifying faculty to teach Honors courses,

e developing HON-designated courses,

e overseeing Honors and Centralis Scholarship Protocols,

e overseeing the Honors and Centralis Scholarship Programs, and

e coordinating the assessment activities assigned to the Honors Program.
3. Be involved in selection of the Honors Program Director.
B. Membership

1. The Honors Council comprises 19 members:

a) Eight faculty representatives, one each from the colleges of Humanities and Social
and Behavioral Sciences, Communication and Fine Arts, Science and Technology,
Education and Human Services, Business Administration, and Health Professions,
one representative from the university library, and one member at-large.

b) Five honors students.
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¢) One representative elected by the Council of Deans to serve a one-year term.

d) One representative appointed by the Office for Institutional Diversity to serve a
one-year term.

e) The Associate Directors of the University Honors Program, ex officio, non-voting.
f) The Honors Academic Advisor, ex officio, non-voting.

g) The Director of the University Honors Program, ex officio, non-voting.

The Academic Senate, through the normal election process, will elect faculty serving
staggered terms. The Director of the University Honors Program will appoint the
students in the spring semester for a one-year term commencing in the following fall
semester. The Director shall solicit applications from students active in the Honors
community to represent the Honors student body.

2. Under Academic Senate policy, a member may not serve more than two successive
terms on the same committee.

3. If a member misses three consecutive meetings (excused or unexcused) of any senate
committee to which that person has been appointed or elected, the member shall be
dismissed from that committee and replaced.

C. Reporting

The Council’s minutes are forwarded to the Academic Senate. The Council makes
recommendations on curricular matters through the Academic Senate’s customary
curricular process.

D. Director

1. The Director serves as a non-voting member of the Honors Council, appoints student
members to the Honors Council, executes recommendations of the Honors Council,
administers the operation of the Honors Program, is appointed for a three- to five-year
term by the Provost, and reports to the Provost’s designee.

2. The selection committee for the Director of the Honors Program shall minimally
consist of the Associate Director(s) of the Honors Program, two faculty members
elected by the Academic Senate, and two representatives from the Honors Council
and shall be chaired by a member of the Council of Deans other than the
representative to the Honors Council. The recommendations of the selection
committee shall be sent to the Office of the Provost.

E. Honors Program Review Committee

1. The Honors Program Review Committee shall be charged with conducting an
evaluation of the University Honors Program every seven years. The University
Honors Program shall be evaluated using a subset of program review criteria
appropriate for the Honors Program.
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2. Honors Program Review Committee shall be composed of the Associate Directors of
the Honors Program, faculty members of the Honors Council, at least one student,
and the Director of the University Honors Program, ex officio, non-voting.

Approved by the Academic Senate: February 3, 1976

Amended: 10/11/77,9/4/79, 4/19/83, 5/3/83, 1/22/85, 10/22/85, 11/19/91, 9/7/95, 3/11/97, 4/28/98, 2/19/02,
9/28/04,10/16/12, 5/31/14

Honors Program Review Committee added to policy 3-15-02.

III. LEADERSHIP COUNCIL

The Leadership Council (LC) serves as the advisory and policy-making body for academic
programs within the Leadership Institute. This Council is a standing committee of the
Academic Senate that serves two separate and distinct purposes:

e Providing oversight to the academic course components of the Leader Advancement
Scholarship Protocol (LASP), housed in the Leadership Institute, which reports to the
Associate Vice President of Student Affairs.

e Serving as the governing body for the Leadership Studies (LDR) Minor. The LDR
Minor is an academic program that includes both theoretical and experiential leadership
components and reports to the dean of the responsible unit’s college.

A. Charge

This council is charged with overseeing the academic activities of the minor and oversees
many administrative functions, similar to an academic department. In overseeing the
LASP and LDR, this council will perform the following duties:

Serve as an advisory body for policy making for the LASP and LDR program.
Initiate and recommend changes in the LASP and LDR curriculum.

Communicate curricular changes to the affected departments and forward their
recommendations to the responsible unit in regards to LDR-specific courses.

Construct and approve assessment plans and reports.
Conduct and approve program reviews and strategic plans.

Collaborate with the responsible home unit chair to identify recommended and
required qualifications for all new hires for LDR-specific courses (all teaching
formats included). The LC and the designated responsible unit will review these
qualifications annually. The responsible home unit will openly seek input from the
LC on all new hires for LDR-specific courses.

Recommend qualifications for the LDR-specific Program Coordinator and
Practicum/Applied Experience Advisors in the LDR minor. Faculty members
serving in the Coordinator and/or Advisor positions must have the qualifications to
teach LDR courses.

Represent the LC internally and externally as needed.
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¢ Provide input on the scheduling of all “L” section courses within the LASP.

e Serve on the search committee for the hiring of LDR faculty, Program
Coordinator, and Practicum/Applied Experience Advisor(s).

e Review and approve proposed undergraduate leadership courses, leadership majors
and minors, and changes to existing leadership programs.

B. Membership

1. The Leadership Council shall be composed of 12 members:

a) Five faculty, one from each college represented in the program (CEHS, CHSBS,
CCFA, CBA, and CHP), elected through the Academic Senate for three-year
terms, with preference given to those instructors who are teaching or have taught
an L-designated LASP course, an LDR designated course, or a course in a
leadership interdisciplinary program. Preference is also given to Leadership
Fellows from the responsible unit’s college and to faculty with research or
teaching background in leadership. Seats left unfilled by faculty teaching L-
designated courses become at large seats to be assigned to any willing regular
faculty member at the discretion of the Academic Senate and the needs of the
current Leadership Council.

b) The LDR Program Coordinator or LDR designee.

c) Two students, one LASP and 1 LDR, appointed by the Director of the Leadership
Institute and the LDR Program Coordinator, respectively. The appointment will
be made in the spring semester for a one-year term commencing the following fall
semester.

d) Director of the Leadership Institute, ex officio, non-voting member.

e) Dean of the responsible college or designee, ex officio, non-voting member.

f) Vice Provost of Academic Affairs or designee, ex officio, non-voting member.

g) Associate Vice President of Academic Programs/Global Campus or designee, ex
officio, non-voting member.

2. Under Academic Senate policy, a member may not serve more than two successive
terms on the same committee.

3. If a member misses three consecutive meetings (excused or unexcused) of any senate
committee to which that person has been appointed or elected, the member shall be
dismissed from that committee and replaced.

C. Reporting

The LC reports to the respective dean of the responsible college per Interdisciplinary
Program Bylaws procedures. The LC minutes are forwarded to the dean of the
responsible college, responsible unit, and Vice President of Enrollment and Student
Services.
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D. Leadership Institute Director
1. The Director of the Leadership Institute (or designee), selected by the Assistant Vice
President of Student Affairs, will serve on the LC. Duties include the following:
a) Serve as a liaison between the LC and the Enrollment and Student Services
Division.
b) Represent the interests of the Leadership Institute and LASP cohort on the LC.

¢) Coordinate the scheduling of “L” designated sections with respective department
chairs.

d) Oversee protocol progress and completion for students enrolled in the LASP
cohort.

e) Prepare (as specified by the university assessment policy) program review
documentation and other academic reports to submit to the LC for final review
and approval prior to filing. Copies of such documents shall be forwarded to the
Vice President of Student Affairs.

f) Coordinate any changes to the academic requirements of the LASP.

g) Update the LC with ongoing initiatives and prepare annual report of Leadership
Institute program highlights, enrollment data, graduation numbers, and student
achievements.

E. Council Chair
1. The LC Chair will be elected by the council members in the spring for the following
academic year to serve for a one-year appointment (10-month), shall be a full-time

tenured or tenure-track faculty member, and shall be a voting member of the council.
Duties include, but are not limited to, the following:

a) Coordinate the work of the LC as specified in its charge.

b) Work with participating departments and LDR Program Coordinator to
recommend courses in the programs under its jurisdiction.

¢) Convene and chair meetings of the LC on a regular basis as a voting member.
d) Process curriculum changes approved by the LC.

e) Serve as the contact person and responsible authority for any interdisciplinary
majors and minors under the jurisdiction of the LC.

f) Arrange an annual meeting for all departments in the LDR program and LASP
“L” designated sections.

g) Prepare the year-end report for the LC per the CAD.
F. Leadership Studies (LDR) Program Coordinator
The department chair of the responsible unit, in consultation with the LC, will make a

recommendation to the dean to appoint a faculty member to serve as the Leadership
Studies (LDR) Program Coordinator. Duties include the following:
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e Serve as a liaison between the responsible unit and the LC.

e Report on LC business at the responsible unit department meeting.
e Represent the interests of the LC to the responsible unit chair.

e Support scheduling of LDR classes with the responsible unit chair.

e Consult with the responsible unit chair to teach LDR-designated courses to approve
LDR faculty.

e Coordinate advising services and processes for students enrolled in Leadership
Studies.

e Prepare, in consultation with the LC Chair, assessment documents (as specified by
the university assessment policy), program review documentation, and other
academic reports to submit to the LC for final review and approval prior to filing.
Copies of the assessment plan will also be forwarded to the responsible dean, the
designated responsible unit chair, and the Office for Curriculum and Assessment.

e Coordinate any new LDR curriculum initiatives and ensure the LC in apprised of
curricular changes.

e Manage program enrollment and outreach.

e Update the LC with ongoing initiatives and prepare the annual report of LDR
program highlights, enrollment data, graduation numbers, and student
achievements.

G. Leadership Council Bylaws
1. The bylaws would address the following items, among others, as if the council were a
“department”:
a) Objective of the program.
b) Direct supervision of the program.

¢) Qualifications, responsibilities, and selection procedures for faculty to teach
courses in the interdisciplinary program.

d) Qualifications, responsibilities, and selection procedures for faculty to coordinate
internships that are part of the interdisciplinary program.

e) Qualifications and selection process for advisors for the program.
f) Process to handle student appeals (if this is needed).
g) Process for providing input on the selection of the Director of the Leadership

Institute.

2. The faculty member serving in the Leadership Applied Experience must have the
qualification to teach LDR courses.

3. The LC oversees the courses offered as part of the minor. The LC is responsible for
any changes to these courses. The LC also monitors course offerings and, in
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IV.

consultation with the respective department(s), can delete courses from the program
that have not been offered on a regular basis. Council members and departments can
make recommendations for additions and/or deletions to the program. The LC will, at
all times, notify participating departments on curricular changes before they are
submitted to the appropriate Curriculum Committee for final approval.

Courses that are approved by the responsible department, with the LDR designator,
shall be submitted to the LC. A course syllabus must be presented for review and
consideration. A course that is approved by the Council as LDR designator will then
be sent to the responsible college curriculum committee or curriculum review body
and follow the manual curricular process for approval.

The LC shall grant a department or departments as the responsible unit for the
Leadership minor.

a) With input from the LC, the “LDR Responsible Unit(s)” shall have the
responsibility to identify and select faculty, on and off campus, to teach the LDR
courses.

b) The responsible department(s) shall have the authority to cancel a LDR course
because of low enrollment.

c) The LDR Responsible Unit (Department) Chair shall make a yearly and a five-
year (strategic outlook) report to the LC as to the efficacy of the program and on
all issues involving the Leadership Minor, including all issues involving
curriculum, student feedback, and so forth.

d) The LC retains the right in collaboration with the Dean of the responsible college
to reconsider the granting of responsibility to a LDR Responsible Unit if, at any
time, the LC believes it is in the best interest of the program to grant said
responsibility to another department/school.

Leadership Council Revisions —4/25/14
MASTER OF SCIENCE IN ADMINISTRATION (MSA) COUNCIL

The MSA Council serves as the faculty advisory and policy-recommending body for the
(interdisciplinary) MSA. In performing its function, the Council should be concerned with
the development of the curriculum and the evaluation of programs and policies pertaining to
the MSA program both on and off campus. It also has the primary responsibility for the
quality of the program offerings as well as faculty selection related to core courses and
student requirements. Along with the MSA Director, the MSA Council is responsible for the
coordination of the delivery of the MSA programs with the Professional Education Services
(Global Campus/Off-Campus Programs).

A. Charge

1. The MSA Council shall evaluate policies and procedures pertaining to the MSA
program, both on and off campus.
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2. The MSA Council shall evaluate the quality of program offerings, faculty selection
related to core courses, and student requirements.
3. The MSA Council shall recommend to the Graduate Committee for approval

e New courses, course deletions, course modifications, and other curricular
issues.

¢ Additions and deletions of course requirements and modifications of degree

requirements.

4. The MSA Council shall evaluate the quality of program offerings, faculty selection
related to core courses, and student requirements.

5. The MSA Council shall be the final review authority of all MSA grade grievances.

6. The MSA Council shall serve as the review body for all student academic dishonesty
cases referred by the dean of the College of Graduate Studies.

7. The MSA Council shall review and approve criteria for MSA faculty (note: this
covers only MSA-designated courses) and serve as a faculty advisory and policy-
recommending body for the interdisciplinary MSA.

8. The MSA Council shall review with the MSA Director the annual operating budget of
the on-campus MSA program.

9. The MSA Council shall elect officers consisting of a chairperson and a secretary, both
to serve one-year terms.

10. The MSA Council shall oversee the coordination of the on-campus MSA degree
programs with Global Campus programs.

B. Membership

1. The MSA Council consists of nine voting members:

a) Four faculty members from the departments most heavily involved in the program.
No more than one member shall come from the same department. All members
must be graduate faculty and from those departments generating the most SCH.
"Involved" departments shall be those departments that have the largest number of
MSA students (both on and off campus) enrolled in their courses.

b) One at-large faculty member.

¢) Dean, College of Graduate Studies (permanent chairperson).
d) MSA Director.

e) VP/Executive Director Global Campus or designee.

f) One MSA student.
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2. The Committee on Committees will recommend candidates for all faculty positions to
the Academic Senate, which will elect faculty to the positions. All candidates must be
members of the graduate faculty. Members will be elected for three-year staggered
terms. The student term will be one year.

3. Under Academic Senate policy, a member may not serve more than two successive
terms on the same committee.

4. 1If a member misses three consecutive meetings (excused or unexcused) of any senate
committee to which that person has been appointed or elected, the member shall be
dismissed from that committee and replaced.

C. MSA Director
1. The MSA Director shall report to the Dean of the College of Graduate Studies.

2. The Graduate Dean is responsible for impaneling a search committee to review
applications and recommend candidates for the position when open. The search
committee should include at least one member of the MSA Council and one
representative of Global Campus. Candidates for the position of MSA Director must
have an academic background with graduate-level teaching experience in an area
relevant to the MSA degree. Recommendations of the search committee shall be sent
to the Dean of the College of Graduate Studies.

3. The MSA Director is responsible for the day-to-day operation of both the on- and off-
campus programs, following guidelines established by the university and the MSA
Council.

D. Program Review

The MSA program is subject to review by both the Board of Visitors and the Program
Review process at the university. The MSA Council receives, reviews, and acts upon all
findings and recommendations.

MSA Revisions — 12/15/14
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APPENDIX G
CURRICULAR APPEALS PROCEDURES

I. SENATE REVIEW COMMITTEE (SRC) RECOMMENDED PROTOCOL FOR

II.

CAD Appendix G

HANDLING OBJECTIONS
The protocol for handling an objection by the Senate Review Committee (SRC) is as
follows:
1. The Chair of the SRC will invite both parties to attend the meeting and present their
position regarding the objection.
2. The chairperson will invite both parties into the meeting simultaneously at the
appropriate time according to the agenda.
a. The objecting party will have 5-7 minutes to state their position regarding the
objection.
b. The responding party will have 5-7 minutes to state their position regarding the
objection.
c. After both parties have stated their positions, each party will have 2-3 minutes to
state a rebuttal beginning with the objecting party.
d. Once the rebuttals have been stated, the SRC members will have an opportunity to
ask questions of both parties.
e. After the questions have been addressed, both parties will be asked to leave the
meeting.
f. At this time the SRC will take action through a voting process using ballots or a
show of hands. If someone prefers ballot, then ballots must be used.
g. Once the action has been taken by the SRC members, the decision will be recorded
in the minutes.
3. If the objecting party is still opposed to the decision, they may appeal to the Academic

Senate Office following the procedures outlined below in Section II. Appeal of a Senate
Review Committee Decision.

It is recommended that the Chair of the SRC share this protocol with both parties in
advance so they have an understanding of how the process will work and will come to the
meeting prepared.

APPEAL OF A SENATE REVIEW COMMITTEE DECISION

The Academic Senate Executive Board shall review appeals referred to it by a Senate
Review Committee (SRC). The Academic Senate Executive Board exercises its discretion in
determining whether or not to refer the matter to the Academic Senate for its consideration
and possible action.

In general, the following guidelines apply:
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1. Upon request, the initiator of a proposal has the right to receive a written statement
from the SRC stating reasons for the decision or non-approval of the proposal under
question. The request must be made in writing within ten calendar days from receipt
of notice of the SRC’s decision.

2. The initiator of the proposal (i.e., the appealing party) may appeal a decision of the
SRC to the Academic Senate Executive Board based on one or more of the
following alleged grounds, which the appealing party has the burden of proving:

¢ A violation of procedure that has adversely affected the decision.

¢ A misinterpretation or misapplication of an existing curricular policy.
e A departure from past practice without adequate justification.

e An arbitrary and capricious action.

¢ A denial of a proposal that affects more than one academic unit, has already
received the approval of another SRC, and is deserving of debate by the
Academic Senate.

e An objection to a proposal that is deserving of debate by the Academic
Senate.

3. The appealing party has the responsibility to prepare the appeal and send it
electronically to the chair of the Academic Senate within twenty calendar days from
receipt of the SRC’s written explanation. The appeal shall include 1) the curriculum
proposal under consideration, 2) the SRC’s decision and written rationale, and 3) the
grounds for the appeal, with supporting documentation. In addition, the appeal may
contain a written request to forward the appeal to the Academic Senate if the matter
cannot be resolved by the Senate Executive Board.

4. The chair of the Academic Senate may communicate with or invite the relevant
parties to appear before the Academic Senate Executive Board to supply any needed
information.

5. The appealing party has the right to receive written notification from the Academic
Senate Executive Board regarding the disposition of the appeal.

6. For appeals, the term “calendar days” does not include university holidays, recesses,
or summer sessions, but does include Saturdays and Sundays during the fall and
spring semesters. As a result, some appeals may have to wait until the start of fall
semester to begin or complete the appeal process.

IIILAPPEAL OF AN UNDERGRADUATE STUDENT CURRICULAR DECISION
A. GENERAL INFORMATION

There are two kinds of student curricular appeals, and they are handled by the Board of
Appeals.
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B. WHAT IS THE BOARD OF APPEALS?

The Board of Appeals is the formal appellate body for handling any undergraduate
curricular concern. Its membership is elected by the UCC and consists of six voting
members, including the following:

e The General Education Program director (faculty).

Four faculty, one of whom is a current member of the UCC.

One student.

The registrar or designee, ex-officio, non-voting.

A chairperson shall be elected from the faculty members of the board. The faculty
members (excluding the General Education Program director) hold three-year staggered
terms; student members shall hold one-year terms.

When dealing with general-education-related issues, the board may, at its discretion or
upon request of the General Education Program director, refer a specific issue to the
General Education Committee (GEC) when guidance or policy determination is desired.

A vote rendered by a majority of the board is considered a final resolution of the appeal.
The decision must be submitted in writing to the student, the registrar, and any other
party deemed appropriate by the board.

A decision rendered by the board in one particular case does not establish a binding
precedent.

C. TYPES OF APPEALS

1. CURRICULAR APPEAL A - GENERAL EDUCATION-RELATED
APPEALS

General Education-related appeals include those dealing with the following:
e University Program
e Competency Requirements
e Transfer Block/Course Substitution of University Program

Guidelines for the Student

For problems related to University Program courses, Competency Requirements, or
University Program Transfer Block or Course Substitutions, please make an
appointment with Undergraduate Academic Services located in Warriner 123
(Phone 989-774-3504) or your Global Campus advisor to discuss the problem. An
academic advisor might recommend that you contact the appropriate academic unit
or department and/or the adviser might recommend that you file an appeal.

If an appeal is recommended, please phone or go to the Academic Senate Office,
Ronan Hall 280, 989-774-3350, to request an appeal form, also available at
https://www.cmich.edu/AcademicSenate/secure/Pages/curricular_forms.aspx under
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Student Curricular Appeal Form. Read the directions carefully, complete the form
legibly: and supply all supporting documents requested in the directions on the
form.

When you have completed the form, return it (by mail or electronically) to the
Academic Senate Office, Ronan Hall 280 or acadsen@cmich.edu. It will be
forwarded to the Board of Appeals. The Board of Appeals will consider your appeal
at its next meeting and will notify you of its decision by letter or email.

Remember that you are representing yourself on paper rather than in person. Be very
clear and explicit as you describe the problem and its remedy in your narrative.

Guidelines for the University Program

Except in cases of extreme hardship or documented disability, or where questions of
transfer equivalency arise, the Board of Appeals will not grant exemption from or
alteration of the requirement of thirty (30) hours of University Program coursework
or the distribution requirements within the Program.

The Board of Appeals will not allow courses taken at CMU that are not approved for
the University Program to be counted toward University Program requirements.

The Board will not grant an exemption from the “Limitations on Course Selection”
on the University Program.

2. CURRICULAR APPEAL B

Includes student appeals that DO NOT PERTAIN to University Program,
Competency Requirements, or University Program Transfer Block or Course
Substitution in the University Program. Appeals could involve individual course
transfer, extension of Bulletin, graduation or degree requirements.

Guidelines for the Student

General Guidelines. The Board of Appeals will not grant exemptions from
requirements for majors or minors nor for courses prescribed by professional
accreditation associations as stated in the CMU Graduate or Undergraduate Bulletin.

Procedures for the Evaluation of Transfer Credit. In order to have a review of your
transfer credit, you will need to get in touch with Undergraduate Academic
Services, 123 Warriner, phone 774-3504 or Global Campus Advisor
(http://global.cmich.edu/contact/). If there are problems as a result of the review,
you will be directed to the chairperson of the academic department or unit offering
the course(s) in question. If the matter remains unresolved after contact with the
chairperson, then you should file the Student Curricular Appeal Form. A copy is
contained at the end of this document.

Other Curricular Matters. If you have a different problem which might involve an
extension of the seven-year time period of your Bulletin, satisfying graduation or
degree requirements, etc., you will need to file the Student Curricular Appeal Form
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found at https://www.cmich.edu/AcademicSenate/secure/Pages/
curricular forms.aspx.

Filing an Appeal. Read the directions carefully and complete the form legibly.
When you have completed the form, return it (or mail it) to the Academic Senate
office, Ronan Hall 280 or acadsen(@cmich.edu. It will be sent to members of the
Board of Appeals. A meeting will be called to consider your appeal. After the board
has met it will notify you of its decision by letter or email.

Remember that you are representing yourself on paper rather than in person. Be very
clear and explicit in your narrative as you describe the problem and the remedy you
are seeking.

General Guidelines. The Board of Appeals will not grant exemptions from
requirements for majors or minors nor for courses prescribed by professional
accreditation associations as stated in the CMU Bulletin.
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STUDENT CURRICULAR APPEAL FORM

This form is to be used for submitting requests for appeals concerning University Program
courses, Competency Requirements, or University Program Transfer Block or Course
Substitutions, evaluation of transfer credits, and all other curricular matters to the Board of
Appeals of the Undergraduate Curriculum Committee.

Send or deliver the completed form to the Board of Appeals, Academic Senate Office, Ronan
Hall 280 or acadsen@cmich.edu or fax to 989.774.2038.

Please check below the type of appeal:
Appeal A (General Education) Appeal B (Non-General Education)

PLEASE COMPLETE THIS FORM LEGIBLY

NAME STUDENT ID NUMBER
ADDRESS PHONE NO
CITY STATE Z1P
DEGREE BULLETIN (YEAR)
MAJOR MINOR

If you have contacted another party or office about this matter, please indicate the name of the
office or person:

Student Signature

Date

PLEASE SEE REVERSE SIDE OF THIS FORM
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Please describe the nature of your appeal and what you would consider a satisfactory resolution.
PLEASE TYPE OR USE A COMPUTER FOR THIS NARRATIVE.
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Student Graduation Profiles - Degrees Conferred Summaries CMU

Introduction CENTRAL MICHIGAN
UNIVERSITY

Report Description:

e This report provides degrees conferred counts and statistics based on degree programs.

Table of Contents: (see also the Specs section, Grouping of Data, for organization of report detail)

e Introduction
e  Statistics for CMU Overall
0 1. Program Summaries...
0 2. Department Summaries...
0 3. College Summaries...
0 4.Total..
e  Statistics by Campus
0 1. Program Summaries
=  On-campus...
=  Global Campus...
O 2. Department Summaries...
0 3. College Summaries...
0 4.Total.

Definitions:

e Site: the site of degree.
0 CMU Overall: On-campus and Global Campus
0 On-campus
0 Global Campus (non On-campus)
e  Program: (majorl, major2, or major3 OR minorl, minor2, or minor3) In the report header, the label is program
code + program title.
e College/Department: the College or Department to which the program is mapped (as of Aug. 2011)
e Program Types:
0 Bachelor’s Degree Majors
Bachelor’s Degree Minors
Graduate Certificate Programs
Master’s Degree Programs
Specialist Degree Programs

O O O 0O o

Doctoral Degree Programs

e  Year: August, December, and May graduation terms (July 1 to June 30)

e N:is the count of degrees conferred

0 For the Department, College, and Total summary levels, the report counts and statistics represent

student-degrees and therefore are unduplicated counts of degree programs. For example an
undergraduate student may have multiple majors/minors with a bachelor’s degree. But, if a student
graduates with multiple degrees, their degrees conferred would be counted separately.

e  %:is the proportion of Total Degrees N for the year (not available where statistics presented are means)

e  Minority Ethnicities Total: Black/African American, Native America/Alaskan Native, Asian/Pacific Islander/Native

Hawaiian, and Hispanic/Latino
e Age: mean of student’s age at graduation (graduation year minus birth year)
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Student Graduation Profiles - Degrees Conferred Summaries CMU

Introduction

CENTRAL MICHIGAN
UNIVERSITY

e Admission Category: categories reported vary by the program type of focus (bachelors vs. masters for example)

e Total Credit Hours: the mean total credit hours earned at degree completion (this item is suppressed for Doctoral

degree programs)

e Credit Hours Transferred: for undergraduate degrees, the mean total credit hours transferred by admission

category and overall

e Years to Graduation: mean of years to graduation, calculated as graduation term and year minus the student’s

first term graded at their degree student level. For undergraduate degrees, statistic is available also by admission

category.

e  Cumulative GPA: the mean CMU cumulative grade point average at degree completion

e Degree: types of degree reported as line items vary by the program type of focus (bachelors vs. masters for
example). For undergraduate degrees, Bachelor’s other includes: BA, BFA, BMus, BMusEd, BSEE, BSET, BSME, BSW.
e Graduated with Honors: based on the student’s total cumulative grade point average at CMU, as of the beginning

of their last required term, having at least 45 hours of residence credit, of which 33 hours must be letter graded.

(6]
(0]
(¢]

Cum Laude 3.50t0 3.74
Magna Cum Laude 3.75 to 3.89
Summa Cum Laude 3.90 to 4.00

e Additional Degree Programs: for undergraduate degrees

(0]

Degree with multiple majors: the degree conferred had multiple majors (the additional degree major(s)
may or may not be within the same College/Department)

Degree with minor: the degree conferred had a minor (the degree minor may or may not be within the
same College/Department)

Degree with multiple minors: the degree conferred had multiple minors (the degree minors may or may
not be within the same College/Department)

e Campus of Degree: the site of degree

(¢]
(0]

On-campus: site of degree is on-campus
Global Campus: site of degree is not on-campus

e Graduation Term: the three graduation terms by year, August, December, and May (July 1 to June 30)

Specs:

e  Grouping of data:

(0]

by Site (Campus)
= by College
e by Department
O by Program Type
= by Program

e Report summary levels:

o
(o}
o
(o}

By Program

By Department
By College

By Total

e Low N: values are suppressed where the N is less than four.
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Student Graduation Profiles - Degrees Conferred Summaries CMU

Introduction CENTRAL MICHIGAN
UNIVERSITY

Data Source:

e  SLCM (SAP Campus Management) - ZCIPCO03 — OIR Graduation Data Capture
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: ACCOUNTING, SCHOOL OF
Program: MJ-ACC ACCOUNTING MAJOR
2010-11
Characteristic: N %
Total Degrees: 106 100.0% 82 100.0% 92 100.0% 96 100.0% 106 100.0%
Gender:
Female 53 50.0% 27  32.9% 34  37.0% 31 32.3% 38 35.8%
Male 53 50.0% 55  671% 58 63.0% 65 67.7% 68 64.2%
Ethnicity:
Black/African American 0 0.0% 4 4.9% 1 1.1% 0 0.0% 2 1.9%
Native American/Alaskan 0 0.0% 0 0.0% 2 2.2% 1 1.0% 0 0.0%
Asian/Pacific Is./Native Ha. 4 3.8% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Hispanic/Latino 2 1.9% 0 0.0% 4 4.3% 4 4.2% 2 1.9%
White 94 88.7% 66 80.5% 72 78.3% 72 75.0% 95 89.6%
Unknown 4 3.8% 6 7.3% 9 9.8% 7 7.3% 6 5.7%
International Student 2 1.9% 6 7.3% 4 4.3% 12 12.5% 1 0.9%
Minority Ethnicities Total 6 4 7 5 4
Age: 24.3 23.7 23.7 23.6 234
Admission Category:
New Freshmen 78 73.6% 55  671% 62 67.4% 60 62.5% 71 67.0%
New Transfer 19  17.9% 19 23.2% 19  20.7% 29 30.2% 29  27.4%
Other 9 8.5% 8 9.8% 11 12.0% 7 7.3% 6 5.7%
Total Credit Hours: 147.8 143.5 146.6 146.6 148.1
Credit Hours Transferred:
New Freshmen 11.4 11.0 12.2 10.2 13.3
New Transfer 64.8 42.7 54.7 47.6 50.7
Overall 28.2 25.1 26.3 30.2 311
Years to Graduation:
New Freshmen 4.8 4.9 4.8 5.0 4.7
New Transfer 3.2 4.4 3.9 3.6 3.6
Overall 4.5 4.7 4.5 4.5 4.3
Cumulative GPA: 3.27 3.25 3.22 3.20 3.21
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 106 100.0% 82 100.0% 92 100.0% 96 100.0% 106 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 18  17.0% 18 22.0% 17 18.5% 15 15.6% 19  17.9%
Magna Cum Laude 15 14.2% 4 4.9% 6 6.5% 7 7.3% 6 5.7%
Summa Cum Laude 5 4.7% 8 9.8% 6 6.5% 2 2.1% 4 3.8%
Overall 38 35.8% 30 36.6% 29  31.5% 24 25.0% 29  27.4%
Additional Degree Programs:
Degree with Multiple Majors 32  30.2% 20 24.4% 29  31.5% 27 281% 13 12.3%
Degree with Minor 22  20.8% 20 24.4% 21 22.8% 25 26.0% 38 35.8%
Degree with Multiple Minors 0 0.0% 0 0.0% 2 2.2% 4 4.2% 1 0.9%
Campus of Degree:
On-Campus 106 100.0% 82 100.0% 92 100.0% 96 100.0% 106 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 18  17.0% 9 11.0% 10 10.9% 12 12.5% 13 12.3%
December 38 35.8% 26 31.7% 28 30.4% 30 31.3% 33 31.1%
May 50 47.2% 47  57.3% 54  58.7% 54  56.3% 60 56.6%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: ACCOUNTING, SCHOOL OF
Program: MN-ACC ACCOUNTING MINOR
2010-11
Characteristic: %
Total Degrees: 9 100.0% 11 100.0% 18 100.0% 5 100.0% 10 100.0%
Gender:
Female 3 33.3% 4  36.4% 4 22.2% 0 0.0% 1 10.0%
Male 6 66.7% 7 63.6% 14 77.8% 5 100.0% 9 90.0%
Ethnicity:
Black/African American 0 0.0% 1 9.1% 0 0.0% 0 0.0% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0% 1 5.6% 0 0.0% 1 10.0%
White 8 88.9% 10  90.9% 15 83.3% 5 100.0% 9 90.0%
Unknown 0 0.0% 0 0.0% 1 5.6% 0 0.0% 0 0.0%
International Student 1 11.1% 0 0.0% 1 5.6% 0 0.0% 0 0.0%
Minority Ethnicities Total 0 1 1 0 1
Age: 23.8 22.8 23.7 23.2 24.0
Admission Category:
New Freshmen 5 55.6% 9 81.8% 13 72.2% 2  40.0% 5 50.0%
New Transfer 2 222% 1 9.1% 5 27.8% 3 60.0% 5 50.0%
Other 2 222% 1 9.1% 0 0.0% 0 0.0% 0 0.0%
Total Credit Hours: 133.0 1355 139.9 143.8 152.2
Credit Hours Transferred:
New Freshmen 5.5 7.5 9.3 0.0 7.3
New Transfer 55.0 22.0 329 22.0 36.6
Overall 40.0 16.9 17.7 22.0 25.6
Years to Graduation:
New Freshmen 4.7 4.3 4.9 4.8 5.1
New Transfer 2.8 4.0 3.7 45 41
Overall 3.9 4.3 45 4.6 4.6
Cumulative GPA: 3.16 3.06 3.09 3.29 3.10
Degree:
BAA 2 222% 3  27.3% 3 16.7% 2  40.0% 3  30.0%
BS 2 222% 0 0.0% 2 111% 2  40.0% 1 10.0%
BSBA 5 55.6% 8 T72.7% 13 72.2% 1 20.0% 5 50.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 10.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 2 222% 0 0.0% 3 16.7% 0 0.0% 0 0.0%
Magna Cum Laude 1 11.1% 0 0.0% 2 111% 1 20.0% 1 10.0%
Summa Cum Laude 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Overall 3 33.3% 0 0.0% 5 27.8% 1 20.0% 1 10.0%
Additional Degree Programs:
Degree with Multiple Majors 0 0.0% 1 9.1% 0 0.0% 0 0.0% 0 0.0%
Degree with Minor 9 100.0% 11 100.0% 18 100.0% 5 100.0% 10 100.0%
Degree with Multiple Minors 0 0.0% 1 9.1% 4 22.2% 0 0.0% 3  30.0%
Campus of Degree:
On-Campus 9 100.0% 11 100.0% 18 100.0% 5 100.0% 10 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 0 0.0% 2 182% 2 111% 0 0.0% 2  20.0%
December 4 44.4% 3  27.3% 8 44.4% 2  40.0% 1 10.0%
May 5 55.6% 6 54.5% 8 44.4% 3 60.0% 7 70.0%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: BUSINESS INFORMATION SYSTEMS
Program: MJ-BTE A:ME BUS TEACH EDU MAJ PLAN A: MKTNG EDU CONC
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 1 100.0% 1 100.0%
Gender:
Female
Male
Ethnicity:

Black/African American
Native American/Alaskan
Asian/Pacific Is./Native Ha.
Hispanic/Latino
White
Unknown
International Student
Minority Ethnicities Total
Age:
Admission Category:
New Freshmen
New Transfer
Other
Total Credit Hours:
Credit Hours Transferred:
New Freshmen
New Transfer
Overall
Years to Graduation:
New Freshmen
New Transfer
Overall
Cumulative GPA:
Degree:
BAA
BS
BSBA
BSED
Bachelors Other
Graduated with Honors:
Cum Laude
Magna Cum Laude
Summa Cum Laude
Overall
Additional Degree Programs:
Degree with Multiple Majors
Degree with Minor
Degree with Multiple Minors
Campus of Degree:
On-Campus
Off-Campus
Graduation Term:
August
December
May

Office of Institutional Research

Central Michigan University



Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: BUSINESS INFORMATION SYSTEMS
Program: MJ-BTE A:OE BUS TEACH EDU MAJ PLAN A: OFF EDUC CONC
2010-11 2011-12

Characteristic: N % N %
Total Degrees: 1 100.0% 1 100.0%
Gender:

Female

Male
Ethnicity:

Black/African American
Native American/Alaskan
Asian/Pacific Is./Native Ha.
Hispanic/Latino
White
Unknown
International Student
Minority Ethnicities Total
Age:
Admission Category:
New Freshmen
New Transfer
Other
Total Credit Hours:
Credit Hours Transferred:
New Freshmen
New Transfer
Overall
Years to Graduation:
New Freshmen
New Transfer
Overall
Cumulative GPA:
Degree:
BAA
BS
BSBA
BSED
Bachelors Other
Graduated with Honors:
Cum Laude
Magna Cum Laude
Summa Cum Laude
Overall
Additional Degree Programs:
Degree with Multiple Majors
Degree with Minor
Degree with Multiple Minors
Campus of Degree:
On-Campus
Off-Campus
Graduation Term:
August
December
May
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: BUSINESS INFORMATION SYSTEMS
Program: MJ-BTE B:ME BUS TEACH EDU MAJ PLAN B: MKTNG EDU CONC
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 2 100.0% 1 100.0% 3 100.0% 1 100.0% 1 100.0%
Gender:
Female
Male
Ethnicity:

Black/African American
Native American/Alaskan
Asian/Pacific Is./Native Ha.
Hispanic/Latino
White
Unknown
International Student
Minority Ethnicities Total
Age:
Admission Category:
New Freshmen
New Transfer
Other
Total Credit Hours:
Credit Hours Transferred:
New Freshmen
New Transfer
Overall
Years to Graduation:
New Freshmen
New Transfer
Overall
Cumulative GPA:
Degree:
BAA
BS
BSBA
BSED
Bachelors Other
Graduated with Honors:
Cum Laude
Magna Cum Laude
Summa Cum Laude
Overall
Additional Degree Programs:
Degree with Multiple Majors
Degree with Minor
Degree with Multiple Minors
Campus of Degree:
On-Campus
Off-Campus
Graduation Term:
August
December
May
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: BUSINESS INFORMATION SYSTEMS
Program: MJ-BTE B:OE BUS TEACH EDU MAJ PLAN B: OFF EDUC CONC
2010-11 2011-12

Characteristic: N % N %
Total Degrees: 3 100.0% 2 100.0% 3 100.0% 1 100.0%
Gender:

Female

Male
Ethnicity:

Black/African American
Native American/Alaskan
Asian/Pacific Is./Native Ha.
Hispanic/Latino
White
Unknown
International Student
Minority Ethnicities Total
Age:
Admission Category:
New Freshmen
New Transfer
Other
Total Credit Hours:
Credit Hours Transferred:
New Freshmen
New Transfer
Overall
Years to Graduation:
New Freshmen
New Transfer
Overall
Cumulative GPA:
Degree:
BAA
BS
BSBA
BSED
Bachelors Other
Graduated with Honors:
Cum Laude
Magna Cum Laude
Summa Cum Laude
Overall
Additional Degree Programs:
Degree with Multiple Majors
Degree with Minor
Degree with Multiple Minors
Campus of Degree:
On-Campus
Off-Campus
Graduation Term:
August
December
May

Office of Institutional Research Central Michigan University



Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: BUSINESS INFORMATION SYSTEMS
Program: MJ-INFOSYS INFORMATION SYSTEMS MAJOR
2010-11
Characteristic: N %
Total Degrees: 12 100.0% 36 100.0% 40 100.0% 47 100.0% 63 100.0%
Gender:
Female 2 16.7% 7  19.4% 7  17.5% 12 255% 10 15.9%
Male 10 83.3% 29 80.6% 33  82.5% 35 74.5% 53 84.1%
Ethnicity:
Black/African American 0 0.0% 1 2.8% 2 5.0% 2 4.3% 2 3.2%
Native American/Alaskan 0 0.0% 0 0.0% 4  10.0% 2 4.3% 1 1.6%
Asian/Pacific Is./Native Ha. 2 16.7% 0 0.0% 1 2.5% 1 2.1% 0 0.0%
Hispanic/Latino 1 8.3% 1 2.8% 1 2.5% 1 2.1% 2 3.2%
White 9 75.0% 29 80.6% 30  75.0% 37 78.7% 49  77.8%
Unknown 0 0.0% 4 11.1% 2 5.0% 1 2.1% 6 9.5%
International Student 0 0.0% 1 2.8% 0 0.0% 3 6.4% 3 4.8%
Minority Ethnicities Total 3 2 8 6 5
Age: 23.2 23.6 23.5 234 23.2
Admission Category:
New Freshmen 9 75.0% 20 55.6% 26  65.0% 27 57.4% 38 60.3%
New Transfer 3  25.0% 12 33.3% 12 30.0% 17 36.2% 25 39.7%
Other 0 0.0% 4 11.1% 2 5.0% 3 6.4% 0 0.0%
Total Credit Hours: 135.8 1375 1394 135.6 137.5
Credit Hours Transferred:
New Freshmen 17.5 124 8.7 12.8 6.6
New Transfer 41.3 395 48.3 42.7 52.4
Overall 25.4 29.0 24.9 33.8 32.7
Years to Graduation:
New Freshmen 5.2 4.3 45 4.4 4.6
New Transfer 3.0 3.6 3.4 3.8 3.2
Overall 4.6 4.0 4.2 4.2 4.0
Cumulative GPA: 3.21 3.10 3.13 3.05 3.12
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 12 100.0% 36 100.0% 40 100.0% 47 100.0% 63 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 2 16.7% 5 13.9% 5 12.5% 4 8.5% 8 12.7%
Magna Cum Laude 0 0.0% 0 0.0% 1 2.5% 0 0.0% 1 1.6%
Summa Cum Laude 0 0.0% 1 2.8% 1 2.5% 0 0.0% 0 0.0%
Overall 2 16.7% 6 16.7% 7  17.5% 4 8.5% 9 14.3%
Additional Degree Programs:
Degree with Multiple Majors 1 8.3% 5 13.9% 6 15.0% 3 6.4% 8 12.7%
Degree with Minor 2 16.7% 3 8.3% 7  17.5% 1 2.1% 7 11.1%
Degree with Multiple Minors 0 0.0% 0 0.0% 1 2.5% 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 12 100.0% 36 100.0% 40 100.0% 47 100.0% 63 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 0 0.0% 6 16.7% 6 15.0% 4 8.5% 2 3.2%
December 1 8.3% 9 25.0% 9 225% 15  31.9% 22 34.9%
May 11 91.7% 21 58.3% 25 62.5% 28 59.6% 39 61.9%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: BUSINESS INFORMATION SYSTEMS
Program: MJ-MIS MANAGEMENT INFORMATION SYSTEMS MAJOR
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 26 100.0% 4 100.0%
Gender:
Female 4  15.4% 0 0.0%
Male 22 84.6% 4 100.0%
Ethnicity:
Black/African American 2 7.7% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 2 7.7% 0 0.0%
Hispanic/Latino 1 3.8% 0 0.0%
White 18  69.2% 4 100.0%
Unknown 2 7.7% 0 0.0%
International Student 1 3.8% 0 0.0%
Minority Ethnicities Total 5 0
Age: 23.8 23.0
Admission Category:
New Freshmen 13 50.0% 3  75.0%
New Transfer 11 42.3% 1 25.0%
Other 2 7.7% 0 0.0%
Total Credit Hours: 139.2 147.3
Credit Hours Transferred:
New Freshmen 14.0 3.5
New Transfer 54.5 68.0
Overall 34.9 25.0
Years to Graduation:
New Freshmen 5.0 5.0
New Transfer 3.3 3.0
Overall 4.2 45
Cumulative GPA: 3.20 2.77
Degree:
BAA 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0%
BSBA 26 100.0% 4 100.0%
BSED 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 3 11.5% 0 0.0%
Magna Cum Laude 2 7.7% 0 0.0%
Summa Cum Laude 1 3.8% 0 0.0%
Overall 6 23.1% 0 0.0%
Additional Degree Programs:
Degree with Multiple Majors 1 3.8% 1 25.0%
Degree with Minor 4  15.4% 0 0.0%
Degree with Multiple Minors 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 26 100.0% 4 100.0%
Off-Campus 0 0.0% 0 0.0%
Graduation Term:
August 2 7.7% 2  50.0%
December 13 50.0% 2  50.0%
May 11 42.3% 0 0.0%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: BUSINESS INFORMATION SYSTEMS
Program: MN-APPBUS APPLIED BUSINESS PRACTICES MINOR
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 1 100.0% 7 100.0% 8 100.0% 7 100.0%
Gender:
Female 2 28.6% 4  50.0% 2 28.6%
Male 5 71.4% 4  50.0% 5 71.4%
Ethnicity:
Black/African American 0 0.0% 1 12.5% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 1 12.5% 0 0.0%
White 5 71.4% 6 75.0% 7 100.0%
Unknown 2 28.6% 0 0.0% 0 0.0%
International Student 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 0 2 0
Age: 25.7 23.3 23.3
Admission Category:
New Freshmen 5 71.4% 6 75.0% 5 71.4%
New Transfer 2 28.6% 1 12.5% 2  28.6%
Other 0 0.0% 1 12.5% 0 0.0%
Total Credit Hours: 137.3 143.4 1321
Credit Hours Transferred:
New Freshmen 3.5 8.8 0.0
New Transfer 735 40.0 51.0
Overall 38.5 15.0 51.0
Years to Graduation:
New Freshmen 5.0 5.1 45
New Transfer 2.3 3.0 3.8
Overall 4.2 4.8 4.3
Cumulative GPA: 3.16 3.28 2.97
Degree:
BAA 3 42.9% 2 25.0% 4 571%
BS 0 0.0% 1 12.5% 1 143%
BSBA 4  571% 4  50.0% 2 28.6%
BSED 0 0.0% 1 12.5% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 0 0.0% 4  50.0% 0 0.0%
Magna Cum Laude 0 0.0% 0 0.0% 0 0.0%
Summa Cum Laude 0 0.0% 0 0.0% 0 0.0%
Overall 0 0.0% 4  50.0% 0 0.0%
Additional Degree Programs:
Degree with Multiple Majors 0 0.0% 3 37.5% 0 0.0%
Degree with Minor 7 100.0% 8 100.0% 7 100.0%
Degree with Multiple Minors 1 14.3% 3 37.5% 2 28.6%
Campus of Degree:
On-Campus 7 100.0% 8 100.0% 7 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 1 14.3% 0 0.0% 0 0.0%
December 1 14.3% 4  50.0% 4  571%
May 5 71.4% 4  50.0% 3 42.9%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: BUSINESS INFORMATION SYSTEMS
Program: MN-GEN BUS GEN BUS MIN IN BTE, TEACH SEC
2010-11 2011-12

Characteristic: N % N %
Total Degrees: 1 100.0% 1 100.0%
Gender:

Female

Male
Ethnicity:

Black/African American
Native American/Alaskan
Asian/Pacific Is./Native Ha.
Hispanic/Latino
White
Unknown
International Student
Minority Ethnicities Total
Age:
Admission Category:
New Freshmen
New Transfer
Other
Total Credit Hours:
Credit Hours Transferred:
New Freshmen
New Transfer
Overall
Years to Graduation:
New Freshmen
New Transfer
Overall
Cumulative GPA:
Degree:
BAA
BS
BSBA
BSED
Bachelors Other
Graduated with Honors:
Cum Laude
Magna Cum Laude
Summa Cum Laude
Overall
Additional Degree Programs:
Degree with Multiple Majors
Degree with Minor
Degree with Multiple Minors
Campus of Degree:
On-Campus
Off-Campus
Graduation Term:
August
December
May

Office of Institutional Research Central Michigan University



Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: BUSINESS INFORMATION SYSTEMS
Program: MN-IS:BSBA INFORMATION SYSTEMS MINOR
2010-11
Characteristic: N %
Total Degrees: 4 100.0% 14 100.0% 39 100.0% 66 100.0%
Gender:
Female 0 0.0% 6 42.9% 11 28.2% 32 48.5%
Male 4 100.0% 8 57.1% 28 71.8% 34  51.5%
Ethnicity:
Black/African American 0 0.0% 1 7.1% 0 0.0% 2 3.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 1 25.0% 0 0.0% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0% 3 7.7% 0 0.0%
White 2  50.0% 8 57.1% 30 76.9% 55 83.3%
Unknown 1 25.0% 2 143% 2 5.1% 6 9.1%
International Student 0 0.0% 3 21.4% 4  10.3% 3 4.5%
Minority Ethnicities Total 1 1 3 2
Age: 23.0 23.8 23.9 22.9
Admission Category:
New Freshmen 2  50.0% 6 42.9% 23  59.0% 48 72.7%
New Transfer 1 25.0% 5 357% 15 38.5% 15 22.7%
Other 1 25.0% 3 21.4% 1 2.6% 3 4.5%
Total Credit Hours: 143.8 143.1 143.3 1425
Credit Hours Transferred:
New Freshmen 3.0 9.3 8.9 13.7
New Transfer 33.0 51.6 47.9 45.9
Overall 18.0 335 27.5 24.6
Years to Graduation:
New Freshmen 5.3 4.6 4.6 4.6
New Transfer 45 3.1 3.9 3.5
Overall 4.8 4.2 4.3 4.3
Cumulative GPA: 3.02 3.12 3.23 3.25
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 4 6.1%
BS 0 0.0% 1 7.1% 2 5.1% 4 6.1%
BSBA 4 100.0% 13 92.9% 37 94.9% 58 87.9%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 0 0.0% 2 143% 5 12.8% 13 19.7%
Magna Cum Laude 0 0.0% 0 0.0% 6 15.4% 5 7.6%
Summa Cum Laude 0 0.0% 1 7.1% 0 0.0% 2 3.0%
Overall 0 0.0% 3 21.4% 11 28.2% 20 30.3%
Additional Degree Programs:
Degree with Multiple Majors 1 25.0% 4 28.6% 5 12.8% 7 10.6%
Degree with Minor 4 100.0% 14 100.0% 39 100.0% 66 100.0%
Degree with Multiple Minors 0 0.0% 1 7.1% 6 15.4% 4 6.1%
Campus of Degree:
On-Campus 4 100.0% 14 100.0% 39 100.0% 66 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 0 0.0% 1 7.1% 2 5.1% 3 4.5%
December 1 25.0% 4 28.6% 11 28.2% 21 31.8%
May 3  75.0% 9 64.3% 26 66.7% 42  63.6%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: BUSINESS INFORMATION SYSTEMS
Program: MN-IS:NONBUS INFORMATION SYSTEMS NON-BUSINESS MINOR
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 1 100.0% 1 100.0% 10 100.0% 10 100.0% 5 100.0%
Gender:
Female 2 20.0% 1 10.0% 2  40.0%
Male 8 80.0% 9 90.0% 3 60.0%
Ethnicity:
Black/African American 0 0.0% 0 0.0% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0%
White 8 80.0% 8 80.0% 4  80.0%
Unknown 1 10.0% 1 10.0% 1 20.0%
International Student 1 10.0% 1 10.0% 0 0.0%
Minority Ethnicities Total 0 0 0
Age: 23.0 24.2 22.6
Admission Category:
New Freshmen 6 60.0% 6 60.0% 4  80.0%
New Transfer 3  30.0% 3  30.0% 1 20.0%
Other 1 10.0% 1 10.0% 0 0.0%
Total Credit Hours: 132.6 1294 135.2
Credit Hours Transferred:
New Freshmen 45 6.0 3.3
New Transfer 68.7 54.3 11.0
Overall 43.0 34.6 5.3
Years to Graduation:
New Freshmen 4.9 4.7 4.4
New Transfer 2.5 3.0 45
Overall 4.2 4.2 4.4
Cumulative GPA: 3.34 2.94 3.00
Degree:
BAA 2 20.0% 1 10.0% 1 20.0%
BS 8 80.0% 9 90.0% 4 80.0%
BSBA 0 0.0% 0 0.0% 0 0.0%
BSED 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 5 50.0% 0 0.0% 0 0.0%
Magna Cum Laude 1 10.0% 0 0.0% 0 0.0%
Summa Cum Laude 0 0.0% 0 0.0% 0 0.0%
Overall 6 60.0% 0 0.0% 0 0.0%
Additional Degree Programs:
Degree with Multiple Majors 0 0.0% 0 0.0% 0 0.0%
Degree with Minor 10 100.0% 10 100.0% 5 100.0%
Degree with Multiple Minors 0 0.0% 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 10 100.0% 10 100.0% 5 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 0 0.0% 1 10.0% 2  40.0%
December 4 40.0% 0 0.0% 2  40.0%
May 6 60.0% 9 90.0% 1 20.0%

Office of Institutional Research Central Michigan University



Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: BUSINESS INFORMATION SYSTEMS
Program: MN-MIS MIS NON-BUSINESS MINOR
2010-11
Characteristic: %
Total Degrees: 9 100.0% 2 100.0% 1 100.0%
Gender:
Female 2 222%
Male 7 T77.8%
Ethnicity:
Black/African American 1 11.1%
Native American/Alaskan 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0%
Hispanic/Latino 0 0.0%
White 8 88.9%
Unknown 0 0.0%
International Student 0 0.0%
Minority Ethnicities Total 1
Age: 243
Admission Category:
New Freshmen 7 77.8%
New Transfer 1 11.1%
Other 1T 11.1%
Total Credit Hours: 130.6
Credit Hours Transferred:
New Freshmen 18.0
New Transfer 50.0
Overall 22.0
Years to Graduation:
New Freshmen 4.2
New Transfer 3.5
Overall 45
Cumulative GPA: 3.07
Degree:
BAA 0 0.0%
BS 9 100.0%
BSBA 0 0.0%
BSED 0 0.0%
Bachelors Other 0 0.0%
Graduated with Honors:
Cum Laude 1 11.1%
Magna Cum Laude 0 0.0%
Summa Cum Laude 0 0.0%
Overall 1 11.1%
Additional Degree Programs:
Degree with Multiple Majors 1 1.1%
Degree with Minor 9 100.0%
Degree with Multiple Minors 1 1.1%
Campus of Degree:
On-Campus 9 100.0%
Off-Campus 0 0.0%
Graduation Term:
August 2 222%
December 4 44.4%
May 3 33.3%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: BUSINESS INFORMATION SYSTEMS
Program: MN-MIS:BSBA MANAGEMENT INFORMATION SYSTEMS MINOR
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 1 100.0%
Gender:
Female
Male
Ethnicity:

Black/African American
Native American/Alaskan
Asian/Pacific Is./Native Ha.
Hispanic/Latino
White
Unknown
International Student
Minority Ethnicities Total
Age:
Admission Category:
New Freshmen
New Transfer
Other
Total Credit Hours:
Credit Hours Transferred:
New Freshmen
New Transfer
Overall
Years to Graduation:
New Freshmen
New Transfer
Overall
Cumulative GPA:
Degree:
BAA
BS
BSBA
BSED
Bachelors Other
Graduated with Honors:
Cum Laude
Magna Cum Laude
Summa Cum Laude
Overall
Additional Degree Programs:
Degree with Multiple Majors
Degree with Minor
Degree with Multiple Minors
Campus of Degree:
On-Campus
Off-Campus
Graduation Term:
August
December
May

Office of Institutional Research

Central Michigan University



Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
MASTER'S DEGREE PROGRAMS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: BUSINESS INFORMATION SYSTEMS
Program: PG-IS INFORMATION SYSTEMS
2010-11
Characteristic: N %
Total Degrees: 29 100.0% 30 100.0% 41 100.0% 47 100.0% 149 100.0%
Gender:
Female 13 44.8% 9 30.0% 14 34.1% 13 27.7% 48 32.2%
Male 16 55.2% 21 70.0% 27  65.9% 34 72.3% 101  67.8%
Ethnicity:
Black/African American 0 0.0% 2 6.7% 1 2.4% 2 4.3% 4 2.7%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 1 3.3% 3 7.3% 2 4.3% 1 0.7%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0% 0 0.0% 2 1.3%
White 2 6.9% 2 6.7% 4 9.8% 4 8.5% 6 4.0%
Unknown 1 3.4% 0 0.0% 0 0.0% 1 2.1% 6 4.0%
International Student 26 89.7% 25 83.3% 33 80.5% 38 80.9% 130 87.2%
Minority Ethnicities Total 0 3 4 4 7
Age: 27.9 29.6 28.7 28.5 271
Admission Category:
Graduate Certificate 2 6.9% 1 3.3% 0 0.0% 2 4.3% 1 0.7%
Graduate General 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduate Masters 27  93.1% 29  96.7% 41 100.0% 45  95.7% 148  99.3%
Graduate Masters Accelerated 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduate Specialist 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Doctoral 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Total Credit Hours: 313 32.6 31.7 35.9 35.8
Years to Graduation: 23 2.7 2.6 2.7 2.1
Cumulative GPA: 3.55 3.61 3.65 3.72 3.61
Degree:
MA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MBA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MM 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MPA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MS 29 100.0% 30 100.0% 41 100.0% 47 100.0% 149 100.0%
MSA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 29 100.0% 30 100.0% 41 100.0% 47 100.0% 149 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 5 17.2% 4  13.3% 4 9.8% 5 10.6% 3 2.0%
December 7 241% 4  13.3% 14 34.1% 12 25.5% 73 49.0%
May 17  58.6% 22 73.3% 23 56.1% 30 63.8% 73 49.0%

Office of Institutional Research Central Michigan University



Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: ECONOMICS
Program: MJ-ECO ECONOMICS MAJOR
2010-11
Characteristic: N %
Total Degrees: 8 100.0% 5 100.0% 12 100.0% 10 100.0% 14 100.0%
Gender:
Female 0 0.0% 1 20.0% 1 8.3% 0 0.0% 2 143%
Male 8 100.0% 4  80.0% 1M1 91.7% 10 100.0% 12 85.7%
Ethnicity:
Black/African American 1 12.5% 0 0.0% 1 8.3% 0 0.0% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0% 1 10.0% 0 0.0%
White 6 75.0% 4  80.0% 10 83.3% 6 60.0% 13 92.9%
Unknown 0 0.0% 1 20.0% 1 8.3% 3  30.0% 1 7.1%
International Student 1 12.5% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 1 0 1 1 0
Age: 23.6 24.6 243 23.6 23.1
Admission Category:
New Freshmen 4  50.0% 2  40.0% 8 66.7% 5 50.0% 10  71.4%
New Transfer 1 12.5% 2  40.0% 2 16.7% 4 40.0% 4 28.6%
Other 3 37.5% 1 20.0% 2 16.7% 1 10.0% 0 0.0%
Total Credit Hours: 134.6 128.0 138.5 134.8 134.5
Credit Hours Transferred:
New Freshmen 14.5 5.0 11.2 3.0 6.3
New Transfer 45.0 49.0 55.3 49.0 69.5
Overall 23.0 27.6 29.6 345 37.9
Years to Graduation:
New Freshmen 4.7 4.5 4.6 4.5 4.5
New Transfer 4.0 3.0 3.0 3.4 3.0
Overall 41 3.7 4.0 41 4.0
Cumulative GPA: 3.06 2.87 3.32 2.98 3.14
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 8 100.0% 5 100.0% 12 100.0% 10 100.0% 13 92.9%
BSBA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 7.1%
Graduated with Honors:
Cum Laude 2  25.0% 0 0.0% 4  33.3% 2  20.0% 3 21.4%
Magna Cum Laude 0 0.0% 0 0.0% 1 8.3% 1 10.0% 1 7.1%
Summa Cum Laude 1 12.5% 0 0.0% 1 8.3% 0 0.0% 1 7.1%
Overall 3 37.5% 0 0.0% 6 50.0% 3  30.0% 5 357%
Additional Degree Programs:
Degree with Multiple Majors 1 12.5% 2  40.0% 5 41.7% 4  40.0% 5 357%
Degree with Minor 4  50.0% 3 60.0% 6 50.0% 4  40.0% 5 357%
Degree with Multiple Minors 1 12.5% 0 0.0% 1 8.3% 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 8 100.0% 5 100.0% 12 100.0% 10 100.0% 14 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 2  25.0% 1 20.0% 1 8.3% 2  20.0% 1 7.1%
December 3 37.5% 0 0.0% 6 50.0% 2  20.0% 5 357%
May 3 37.5% 4  80.0% 5 41.7% 6 60.0% 8 57.1%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: ECONOMICS
Program: MJ-ECO:BSBA ECONOMICS MAJOR
2010-11
Characteristic: N %
Total Degrees: 10 100.0% 11 100.0% 16 100.0% 9 100.0% 6 100.0%
Gender:
Female 0 0.0% 2 18.2% 1 6.3% 2 222% 1 16.7%
Male 10 100.0% 9 81.8% 15 93.8% 7 77.8% 5 83.3%
Ethnicity:
Black/African American 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 1 1.1% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 1 9.1% 1 6.3% 0 0.0% 1 16.7%
Hispanic/Latino 0 0.0% 2 18.2% 2 12.5% 0 0.0% 0 0.0%
White 9 90.0% 7 63.6% 13 81.3% 7 77.8% 4  66.7%
Unknown 0 0.0% 1 9.1% 0 0.0% 1 1.1% 1 16.7%
International Student 1 10.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 0 3 3 1 1
Age: 231 23.7 22.9 22.9 23.0
Admission Category:
New Freshmen 5 50.0% 7 63.6% 11 68.8% 6 66.7% 5 83.3%
New Transfer 3  30.0% 3  27.3% 3 18.8% 1 1.1% 1 16.7%
Other 2 20.0% 1 9.1% 2 12.5% 2 222% 0 0.0%
Total Credit Hours: 136.5 135.1 138.7 132.5 137.0
Credit Hours Transferred:
New Freshmen 6.3 9.5 12.0 8.1 5.0
New Transfer 36.7 33.7 39.0 3.0 3.0
Overall 19.4 24.0 223 6.8 4.3
Years to Graduation:
New Freshmen 4.2 4.8 4.8 4.8 4.7
New Transfer 3.5 5.0 3.7 6.0 4.0
Overall 41 4.8 4.4 4.7 4.6
Cumulative GPA: 3.34 3.13 3.14 3.02 3.29
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 10 100.0% 11 100.0% 16 100.0% 9 100.0% 6 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 1 10.0% 1 9.1% 2 12.5% 1 1.1% 1 16.7%
Magna Cum Laude 1 10.0% 1 9.1% 1 6.3% 0 0.0% 0 0.0%
Summa Cum Laude 1 10.0% 1 9.1% 0 0.0% 0 0.0% 0 0.0%
Overall 3  30.0% 3  27.3% 3 18.8% 1 1.1% 1 16.7%
Additional Degree Programs:
Degree with Multiple Majors 4  40.0% 4  36.4% 5 31.3% 1 1.1% 2 33.3%
Degree with Minor 1 10.0% 3 27.3% 4 25.0% 2 222% 2 33.3%
Degree with Multiple Minors 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 10 100.0% 11 100.0% 16 100.0% 9 100.0% 6 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 0 0.0% 0 0.0% 1 6.3% 1 1.1% 0 0.0%
December 1 10.0% 4  36.4% 5 31.3% 1 1.1% 1 16.7%
May 9 90.0% 7 63.6% 10 62.5% 7 77.8% 5 83.3%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: ECONOMICS
Program: MN-ECO ECONOMICS MINOR
2010-11
Characteristic: %
Total Degrees: 4 100.0% 9 100.0% 8 100.0% 7 100.0% 3 100.0%
Gender:
Female 1 25.0% 0 0.0% 1 12.5% 2 28.6%
Male 3  75.0% 9 100.0% 7 87.5% 5 71.4%
Ethnicity:
Black/African American 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 2 222% 0 0.0% 0 0.0%
White 4 100.0% 7 T77.8% 7 87.5% 7 100.0%
Unknown 0 0.0% 0 0.0% 0 0.0% 0 0.0%
International Student 0 0.0% 0 0.0% 1 12.5% 0 0.0%
Minority Ethnicities Total 0 2 0 0
Age: 22.8 22.9 22.9 234
Admission Category:
New Freshmen 2  50.0% 9 100.0% 2  25.0% 5 71.4%
New Transfer 2  50.0% 0 0.0% 2  25.0% 2 28.6%
Other 0 0.0% 0 0.0% 4  50.0% 0 0.0%
Total Credit Hours: 128.5 126.0 135.9 128.4
Credit Hours Transferred:
New Freshmen 30.0 11.3 0.0 17.0
New Transfer 28.0 0.0 69.0 31.0
Overall 28.7 11.3 45.0 24.0
Years to Graduation:
New Freshmen 4.0 45 5.3 4.8
New Transfer 4.3 0.0 2.8 5.0
Overall 41 45 41 4.9
Cumulative GPA: 3.13 3.15 3.34 3.04
Degree:
BAA 1 25.0% 2 222% 4 50.0% 4 571%
BS 3  75.0% 7 77.8% 4 50.0% 3 42.9%
BSBA 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 2  50.0% 1T 11.1% 4 50.0% 2 28.6%
Magna Cum Laude 0 0.0% 1T 11.1% 1 12.5% 0 0.0%
Summa Cum Laude 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Overall 2  50.0% 2 222% 5 62.5% 2 28.6%
Additional Degree Programs:
Degree with Multiple Majors 0 0.0% 0 0.0% 0 0.0% 1 14.3%
Degree with Minor 4 100.0% 9 100.0% 8 100.0% 7 100.0%
Degree with Multiple Minors 1 25.0% 4 44.4% 2  25.0% 1 143%
Campus of Degree:
On-Campus 4 100.0% 9 100.0% 8 100.0% 7 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 0 0.0% 0 0.0% 1 12.5% 2 28.6%
December 1 25.0% 5 55.6% 2  25.0% 2 28.6%
May 3  75.0% 4 44.4% 5 62.5% 3 42.9%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: ECONOMICS
Program: MN-ECO BSBA ECONOMICS MINOR
2010-11
Characteristic: %
Total Degrees: 5 100.0% 11 100.0% 8 100.0% 4 100.0% 10 100.0%
Gender:
Female 0 0.0% 3  27.3% 1 12.5% 1 25.0% 0 0.0%
Male 5 100.0% 8 T72.7% 7 87.5% 3  75.0% 10 100.0%
Ethnicity:
Black/African American 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 10.0%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 10.0%
White 5 100.0% 10  90.9% 7 87.5% 4 100.0% 8 80.0%
Unknown 0 0.0% 1 9.1% 0 0.0% 0 0.0% 0 0.0%
International Student 0 0.0% 0 0.0% 1 12.5% 0 0.0% 0 0.0%
Minority Ethnicities Total 0 0 0 0 2
Age: 22.8 22.5 23.5 23.5 24.2
Admission Category:
New Freshmen 5 100.0% 9 81.8% 7 87.5% 1 25.0% 6 60.0%
New Transfer 0 0.0% 2 182% 1 12.5% 3 75.0% 4 40.0%
Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Total Credit Hours: 135.2 139.7 153.9 164.5 149.1
Credit Hours Transferred:
New Freshmen 3.0 9.6 453 0.0 11.0
New Transfer 0.0 33.0 19.0 55.3 355
Overall 3.0 13.8 38.8 55.3 25.0
Years to Graduation:
New Freshmen 4.2 4.4 4.9 4.0 5.3
New Transfer 0.0 3.0 4.0 3.8 4.8
Overall 4.2 41 4.8 3.9 5.1
Cumulative GPA: 3.13 3.48 3.22 3.24 2.97
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 5 100.0% 11 100.0% 8 100.0% 4 100.0% 10 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 1 20.0% 5 455% 1 12.5% 1 25.0% 1 10.0%
Magna Cum Laude 0 0.0% 1 9.1% 0 0.0% 1 25.0% 0 0.0%
Summa Cum Laude 1 20.0% 2 182% 1 12.5% 0 0.0% 0 0.0%
Overall 2 40.0% 8 T72.7% 2 25.0% 2  50.0% 1 10.0%
Additional Degree Programs:
Degree with Multiple Majors 0 0.0% 1 9.1% 1 12.5% 1 25.0% 2 20.0%
Degree with Minor 5 100.0% 11 100.0% 8 100.0% 4 100.0% 10 100.0%
Degree with Multiple Minors 0 0.0% 1 9.1% 2 25.0% 1 25.0% 1 10.0%
Campus of Degree:
On-Campus 5 100.0% 11 100.0% 8 100.0% 4 100.0% 10 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 0 0.0% 1 9.1% 0 0.0% 0 0.0% 1 10.0%
December 0 0.0% 3  27.3% 3 37.5% 0 0.0% 7 70.0%
May 5 100.0% 7 63.6% 5 62.5% 4 100.0% 2  20.0%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
MASTER'S DEGREE PROGRAMS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION

Department: ECONOMICS
Program: PG-ECO ECONOMICS

Characteristic:

Total Degrees: 15 100.0% 18 100.0% 11 100.0% 13  100.0% 13  100.0%
Gender:
Female 6 40.0% 10 55.6% 4  36.4% 2 15.4% 2 15.4%
Male 9 60.0% 8 44.4% 7 63.6% 11 84.6% 11 84.6%
Ethnicity:
Black/African American 1 6.7% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0% 1 9.1% 1 7.7% 0 0.0%
White 3  20.0% 4 222% 6 54.5% 4  30.8% 2 15.4%
Unknown 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
International Student 11 73.3% 14 77.8% 4  36.4% 8 61.5% 11 84.6%
Minority Ethnicities Total 1 0 1 1 0
Age: 30.5 29.6 25.6 28.2 25.6
Admission Category:
Graduate Certificate 3  20.0% 0 0.0% 0 0.0% 0 0.0% 2 15.4%
Graduate General 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduate Masters 12 80.0% 18 100.0% 11 100.0% 13 100.0% 11 84.6%
Graduate Masters Accelerated 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduate Specialist 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Doctoral 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Total Credit Hours: 35.2 31.3 329 31.2 337
Years to Graduation: 24 2.2 4.3 2.5 2.3
Cumulative GPA: 3.70 3.56 3.60 3.62 3.50
Degree:
MA 15 100.0% 18 100.0% 11 100.0% 13 100.0% 13 100.0%
MBA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MM 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MPA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MSA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 15 100.0% 18 100.0% 11 100.0% 13 100.0% 13 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 4  26.7% 3 16.7% 1 9.1% 1 7.7% 3 231%
December 7  46.7% 4 222% 2 18.2% 2 15.4% 1 7.7%
May 4  26.7% 11 61.1% 8 T727% 10 76.9% 9 69.2%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: ENTREPRENEURSHIP
Program: MJ-ENT ENTREPRENEURSHIP MAJOR
2010-11
Characteristic: N %
Total Degrees: 95 100.0% 118 100.0% 102 100.0% 86 100.0% 94 100.0%
Gender:
Female 18  18.9% 35 29.7% 28  27.5% 25  291% 26 27.7%
Male 77 81.1% 83 70.3% 74 72.5% 61 70.9% 68 72.3%
Ethnicity:
Black/African American 3 3.2% 9 7.6% 9 8.8% 5 5.8% 5 5.3%
Native American/Alaskan 0 0.0% 1 0.8% 0 0.0% 3 3.5% 0 0.0%
Asian/Pacific Is./Native Ha. 3 3.2% 2 1.7% 0 0.0% 0 0.0% 2 2.1%
Hispanic/Latino 4 4.2% 0 0.0% 4 3.9% 0 0.0% 1 1.1%
White 76  80.0% 100 84.7% 81 79.4% 67 77.9% 79  84.0%
Unknown 7 7.4% 6 5.1% 7 6.9% 10 11.6% 7 7.4%
International Student 2 2.1% 0 0.0% 1 1.0% 1 1.2% 0 0.0%
Minority Ethnicities Total 10 12 13 8 8
Age: 23.8 23.3 23.9 23.9 23.8
Admission Category:
New Freshmen 64 67.4% 91 771% 69 67.6% 50 58.1% 73 T7.7%
New Transfer 27  28.4% 24 20.3% 29 28.4% 33  38.4% 21 22.3%
Other 4 4.2% 3 2.5% 4 3.9% 3 3.5% 0 0.0%
Total Credit Hours: 130.6 129.8 131.7 128.6 129.0
Credit Hours Transferred:
New Freshmen 12.0 12.3 14.7 11.5 10.3
New Transfer 41.8 42.0 48.9 41.0 48.3
Overall 26.1 22.6 315 28.7 25.3
Years to Graduation:
New Freshmen 4.9 4.9 5.0 4.9 4.8
New Transfer 3.7 3.7 3.7 3.6 3.5
Overall 4.6 4.6 4.6 4.4 45
Cumulative GPA: 2.85 2.90 2.85 2.87 2.85
Degree:
BAA 95 100.0% 118 100.0% 102 100.0% 86 100.0% 94 100.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 6 6.3% 9 7.6% 4 3.9% 8 9.3% 4 4.3%
Magna Cum Laude 1 1.1% 3 2.5% 2 2.0% 2 2.3% 2 2.1%
Summa Cum Laude 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Overall 7 7.4% 12 10.2% 6 5.9% 10 11.6% 6 6.4%
Additional Degree Programs:
Degree with Multiple Majors 4 4.2% 8 6.8% 8 7.8% 5 5.8% 1 1.1%
Degree with Minor 92 96.8% 111 94.1% 97  95.1% 82 95.3% 93  98.9%
Degree with Multiple Minors 14 14.7% 16  13.6% 15 14.7% 9 10.5% 19  20.2%
Campus of Degree:
On-Campus 95 100.0% 118 100.0% 102 100.0% 86 100.0% 94 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 11 11.6% 12 10.2% 16 15.7% 12 14.0% 1M1 11.7%
December 43 45.3% 44  37.3% 40 39.2% 25  291% 31 33.0%
May 41 43.2% 62 52.5% 46 451% 49 57.0% 52 55.3%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: ENTREPRENEURSHIP
Program: MN-ENT ENTREPRENEURSHIP MINOR
2010-11
Characteristic: N %
Total Degrees: 16 100.0% 18 100.0% 10 100.0% 23 100.0% 14 100.0%
Gender:
Female 7 43.8% 10 55.6% 2  20.0% 15 65.2% 6 42.9%
Male 9 56.3% 8 44.4% 8 80.0% 8 34.8% 8 57.1%
Ethnicity:
Black/African American 1 6.3% 2 11.1% 1 10.0% 1 4.3% 1 7.1%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 1 5.6% 0 0.0% 2 8.7% 0 0.0%
White 14 87.5% 15 83.3% 9 90.0% 18 78.3% 10  71.4%
Unknown 1 6.3% 0 0.0% 0 0.0% 2 8.7% 3 21.4%
International Student 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 1 3 1 3 1
Age: 23.0 24.2 24.0 22.9 24.4
Admission Category:
New Freshmen 11 68.8% 12 66.7% 8 80.0% 18 78.3% 8 57.1%
New Transfer 2 12.5% 5 27.8% 2  20.0% 4 17.4% 6 42.9%
Other 3 18.8% 1 5.6% 0 0.0% 1 4.3% 0 0.0%
Total Credit Hours: 140.2 139.7 139.5 131.5 1317
Credit Hours Transferred:
New Freshmen 13.5 22.7 0.0 9.5 4.3
New Transfer 52.0 34.2 43.5 425 42.0
Overall 22.7 25.8 43.5 21.0 294
Years to Graduation:
New Freshmen 4.7 5.2 5.1 4.5 4.7
New Transfer 5.0 3.6 6.0 3.0 3.8
Overall 4.5 4.7 5.3 4.2 4.3
Cumulative GPA: 3.18 2.94 3.19 3.19 3.26
Degree:
BAA 8 50.0% 13 72.2% 4  40.0% 18 78.3% 10  71.4%
BS 8 50.0% 4 222% 6 60.0% 5 21.7% 4 28.6%
BSBA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 1 5.6% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 1 6.3% 1 5.6% 3  30.0% 2 8.7% 3 21.4%
Magna Cum Laude 3 18.8% 0 0.0% 0 0.0% 3 13.0% 0 0.0%
Summa Cum Laude 1 6.3% 0 0.0% 0 0.0% 2 8.7% 0 0.0%
Overall 5 31.3% 1 5.6% 3  30.0% 7  30.4% 3 21.4%
Additional Degree Programs:
Degree with Multiple Majors 1 6.3% 0 0.0% 0 0.0% 2 8.7% 1 7.1%
Degree with Minor 16 100.0% 18 100.0% 10 100.0% 23 100.0% 14 100.0%
Degree with Multiple Minors 1 6.3% 2 11.1% 3  30.0% 6 26.1% 1 7.1%
Campus of Degree:
On-Campus 16 100.0% 18 100.0% 10 100.0% 23 100.0% 14 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 2 12.5% 3 16.7% 0 0.0% 2 8.7% 1 7.1%
December 6 37.5% 5 27.8% 3  30.0% 9 39.1% 7  50.0%
May 8 50.0% 10 55.6% 7 70.0% 12 52.2% 6 42.9%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION

Department: FINANCE AND LAW
Program: MJ-FIN FINANCE MAJOR

Characteristic:

Total Degrees: 97 100.0% 91 100.0% 90 100.0% 84 100.0% 85 100.0%
Gender:
Female 20 20.6% 19  20.9% 14  15.6% 23 27.4% 17 20.0%
Male 77 79.4% 72 791% 76 84.4% 61 72.6% 68 80.0%
Ethnicity:
Black/African American 1 1.0% 0 0.0% 4 4.4% 1 1.2% 0 0.0%
Native American/Alaskan 1 1.0% 0 0.0% 1 1.1% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 3 3.1% 1 1.1% 1 1.1% 1 1.2% 1 1.2%
Hispanic/Latino 2 2.1% 1 1.1% 1 1.1% 3 3.6% 1 1.2%
White 83 85.6% 76 83.5% 69 76.7% 58 69.0% 64 75.3%
Unknown 6 6.2% 6 6.6% 8 8.9% 5 6.0% 8 9.4%
International Student 1 1.0% 7 7.7% 6 6.7% 16 19.0% 11 12.9%
Minority Ethnicities Total 7 2 7 5 2
Age: 23.2 231 23.2 23.0 23.2
Admission Category:
New Freshmen 74 76.3% 61 67.0% 70  77.8% 52  61.9% 55  64.7%
New Transfer 21 21.6% 26 28.6% 19 21.1% 24 28.6% 22 25.9%
Other 2 2.1% 4 4.4% 1 1.1% 8 9.5% 8 9.4%
Total Credit Hours: 141.0 137.6 138.9 138.1 137.2
Credit Hours Transferred:
New Freshmen 10.9 8.7 10.2 9.4 11.0
New Transfer 62.9 51.3 36.9 40.3 47.7
Overall 29.0 27.6 18.3 27.3 29.9
Years to Graduation:
New Freshmen 4.6 4.7 4.8 4.6 4.7
New Transfer 3.2 3.6 3.7 4.0 3.3
Overall 4.3 4.3 45 4.3 4.3
Cumulative GPA: 3.13 3.12 3.08 3.08 3.12
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 97 100.0% 91 100.0% 90 100.0% 84 100.0% 85 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 17 17.5% 11 12.1% 10 11.1% 10  11.9% 14 16.5%
Magna Cum Laude 4 41% 2 2.2% 4 4.4% 2 2.4% 3 3.5%
Summa Cum Laude 3 3.1% 6 6.6% 0 0.0% 1 1.2% 2 2.4%
Overall 24 24.7% 19  20.9% 14  15.6% 13 15.5% 19  22.4%
Additional Degree Programs:
Degree with Multiple Majors 31 32.0% 25  27.5% 22 24.4% 21 25.0% 15  17.6%
Degree with Minor 17 17.5% 19  20.9% 26 28.9% 22 26.2% 20 23.5%
Degree with Multiple Minors 0 0.0% 2 2.2% 1 1.1% 0 0.0% 1 1.2%
Campus of Degree:
On-Campus 97 100.0% 91 100.0% 90 100.0% 84 100.0% 85 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 13 13.4% 23 25.3% 16 17.8% 12 14.3% 11 12.9%
December 26 26.8% 18  19.8% 26 28.9% 22 26.2% 22 25.9%
May 58 59.8% 50 54.9% 48 53.3% 50 59.5% 52  61.2%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: FINANCE AND LAW
Program: MJ-PERS FIN PERSONAL FINANCIAL PLANNING MAJOR
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 20 100.0% 18 100.0% 12 100.0% 12 100.0% 18 100.0%
Gender:
Female 7  35.0% 0 0.0% 1 8.3% 3  25.0% 3 16.7%
Male 13 65.0% 18 100.0% 1M1 91.7% 9 75.0% 15 83.3%
Ethnicity:
Black/African American 1 5.0% 1 5.6% 0 0.0% 0 0.0% 1 5.6%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 5.6%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 0 0.0% 2 16.7% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
White 19  95.0% 15 83.3% 12 100.0% 10 83.3% 15 83.3%
Unknown 0 0.0% 2 11.1% 0 0.0% 0 0.0% 1 5.6%
International Student 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 1 1 0 2 2
Age: 241 23.6 23.6 24.8 23.1
Admission Category:
New Freshmen 14 70.0% 9 50.0% 7 58.3% 7 58.3% 14 77.8%
New Transfer 6 30.0% 9 50.0% 5 41.7% 5 41.7% 4 222%
Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Total Credit Hours: 133.2 138.8 1394 146.4 138.1
Credit Hours Transferred:
New Freshmen 7.7 5.3 335 10.3 8.0
New Transfer 48.5 46.1 36.2 51.6 59.1
Overall 24.0 335 35.0 29.1 26.6
Years to Graduation:
New Freshmen 4.7 4.6 45 4.7 4.6
New Transfer 3.4 3.2 3.6 3.4 3.1
Overall 4.3 3.9 41 4.2 4.3
Cumulative GPA: 3.19 3.18 3.08 3.19 3.03
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 20 100.0% 18 100.0% 12 100.0% 12 100.0% 18 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 2  10.0% 2 11.1% 0 0.0% 2 16.7% 1 5.6%
Magna Cum Laude 4  20.0% 1 5.6% 2 16.7% 1 8.3% 1 5.6%
Summa Cum Laude 1 5.0% 0 0.0% 0 0.0% 1 8.3% 1 5.6%
Overall 7  35.0% 3 16.7% 2 16.7% 4  33.3% 3 16.7%
Additional Degree Programs:
Degree with Multiple Majors 3  15.0% 6 33.3% 1 8.3% 3  25.0% 3 16.7%
Degree with Minor 5 25.0% 4 222% 4  33.3% 2 16.7% 6 33.3%
Degree with Multiple Minors 0 0.0% 1 5.6% 0 0.0% 0 0.0% 1 5.6%
Campus of Degree:
On-Campus 20 100.0% 18 100.0% 12 100.0% 12 100.0% 18 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 3  15.0% 2 11.1% 1 8.3% 2 16.7% 0 0.0%
December 1 5.0% 0 0.0% 2 16.7% 0 0.0% 0 0.0%
May 16 80.0% 16 88.9% 9 75.0% 10 83.3% 18 100.0%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: FINANCE AND LAW
Program: MJ-REAL EST REAL ESTATE: DEV AND FINANCE MAJOR
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 7 100.0% 11 100.0% 5 100.0% 3 100.0% 5 100.0%
Gender:
Female 1 14.3% 0 0.0% 0 0.0% 2  40.0%
Male 6 85.7% 11 100.0% 5 100.0% 3 60.0%
Ethnicity:
Black/African American 0 0.0% 1 9.1% 0 0.0% 0 0.0%
Native American/Alaskan 1 14.3% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0% 1 20.0% 0 0.0%
White 6 85.7% 9 81.8% 3 60.0% 5 100.0%
Unknown 0 0.0% 1 9.1% 1 20.0% 0 0.0%
International Student 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 1 1 1 0
Age: 231 22.9 23.2 234
Admission Category:
New Freshmen 6 85.7% 8 T727% 3 60.0% 3 60.0%
New Transfer 1 14.3% 3 27.3% 2  40.0% 1 20.0%
Other 0 0.0% 0 0.0% 0 0.0% 1 20.0%
Total Credit Hours: 140.8 140.8 141.6 144.2
Credit Hours Transferred:
New Freshmen 15.9 9.3 5.0 3.5
New Transfer 20.0 41.3 54.0 42.0
Overall 17.2 23.0 29.5 27.3
Years to Graduation:
New Freshmen 4.9 4.4 4.7 45
New Transfer 45 3.7 3.0 3.0
Overall 4.9 4.2 4.0 4.7
Cumulative GPA: 3.00 3.33 3.20 2.97
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 7 100.0% 11 100.0% 5 100.0% 5 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 1 143% 2 18.2% 0 0.0% 0 0.0%
Magna Cum Laude 0 0.0% 0 0.0% 1 20.0% 0 0.0%
Summa Cum Laude 0 0.0% 1 9.1% 0 0.0% 1 20.0%
Overall 1 143% 3 27.3% 1 20.0% 1 20.0%
Additional Degree Programs:
Degree with Multiple Majors 1 14.3% 3 27.3% 1 20.0% 0 0.0%
Degree with Minor 4  571% 6 54.5% 3 60.0% 3 60.0%
Degree with Multiple Minors 0 0.0% 1 9.1% 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 7 100.0% 11 100.0% 5 100.0% 5 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 0 0.0% 2 18.2% 1 20.0% 1 20.0%
December 1 14.3% 2 18.2% 2  40.0% 1 20.0%
May 6 85.7% 7 63.6% 2  40.0% 3 60.0%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION

Department: FINANCE AND LAW
Program: MN-FIN FINANCE MINOR

Characteristic:

Total Degrees: 36 100.0% 20 100.0% 34 100.0% 22 100.0% 26 100.0%
Gender:
Female 16 44.4% 4  20.0% 12 35.3% 6 27.3% 8 30.8%
Male 20 55.6% 16 80.0% 22 64.7% 16 72.7% 18  69.2%
Ethnicity:
Black/African American 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 1 5.0% 0 0.0% 1 4.5% 2 7.7%
Hispanic/Latino 0 0.0% 0 0.0% 1 2.9% 0 0.0% 1 3.8%
White 33 91.7% 17 85.0% 30 88.2% 20  90.9% 19 73.1%
Unknown 2 5.6% 1 5.0% 2 5.9% 1 4.5% 4  15.4%
International Student 1 2.8% 1 5.0% 1 2.9% 0 0.0% 0 0.0%
Minority Ethnicities Total 0 1 1 1 3
Age: 24.0 23.5 23.3 23.5 22.7
Admission Category:
New Freshmen 25 69.4% 14 70.0% 25 73.5% 16 72.7% 19 73.1%
New Transfer 9 25.0% 4  20.0% 8 23.5% 5 22.7% 7  26.9%
Other 2 5.6% 2  10.0% 1 2.9% 1 4.5% 0 0.0%
Total Credit Hours: 138.2 139.7 142.2 142.8 141.8
Credit Hours Transferred:
New Freshmen 8.1 11.0 134 5.1 15.3
New Transfer 50.9 53.0 50.0 58.2 45.2
Overall 21.7 22.9 26.3 27.2 30.3
Years to Graduation:
New Freshmen 45 4.8 4.8 5.0 4.7
New Transfer 3.2 4.0 3.1 4.6 3.2
Overall 4.2 4.6 4.4 4.9 4.3
Cumulative GPA: 3.27 3.26 3.18 3.21 3.30
Degree:
BAA 4 11.1% 4 20.0% 10 29.4% 2 9.1% 5 19.2%
BS 6 16.7% 2 10.0% 5 14.7% 5 227% 5 19.2%
BSBA 26 72.2% 14 70.0% 19  55.9% 15 68.2% 16  61.5%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 12 33.3% 2  10.0% 5 14.7% 4 182% 7  26.9%
Magna Cum Laude 1 2.8% 2  10.0% 3 8.8% 1 4.5% 2 7.7%
Summa Cum Laude 2 5.6% 1 5.0% 2 5.9% 2 9.1% 2 7.7%
Overall 15  41.7% 5 25.0% 10 29.4% 7  31.8% 11 42.3%
Additional Degree Programs:
Degree with Multiple Majors 4 11.1% 1 5.0% 1 2.9% 3 13.6% 3 11.5%
Degree with Minor 36 100.0% 20 100.0% 34 100.0% 22 100.0% 26 100.0%
Degree with Multiple Minors 2 5.6% 1 5.0% 6 17.6% 3 13.6% 3 11.5%
Campus of Degree:
On-Campus 36 100.0% 20 100.0% 34 100.0% 22 100.0% 26 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 1 2.8% 5 25.0% 7 20.6% 1 4.5% 1 3.8%
December 14  38.9% 7  35.0% 6 17.6% 8 36.4% 11 42.3%
May 21 58.3% 8 40.0% 21 61.8% 13 59.1% 14 53.8%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: FINANCE AND LAW
Program: MN-LEGAL LEGAL STUDIES MINOR
2010-11
Characteristic: N %
Total Degrees: 75 100.0% 56 100.0% 70 100.0% 56 100.0% 57 100.0%
Gender:
Female 32 427% 17 30.4% 37 52.9% 24 42.9% 26 45.6%
Male 43 57.3% 39 69.6% 33 471% 32 571% 31 54.4%
Ethnicity:
Black/African American 3 4.0% 3 5.4% 2 2.9% 6 10.7% 6 10.5%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 2 3.6% 0 0.0%
Asian/Pacific Is./Native Ha. 3 4.0% 0 0.0% 0 0.0% 0 0.0% 2 3.5%
Hispanic/Latino 1 1.3% 1 1.8% 2 2.9% 1 1.8% 0 0.0%
White 67 89.3% 50 89.3% 61 871% 41 73.2% 47  82.5%
Unknown 0 0.0% 2 3.6% 5 7.1% 6 10.7% 2 3.5%
International Student 1 1.3% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 7 4 4 9 8
Age: 22.9 23.3 23.2 23.7 234
Admission Category:
New Freshmen 60 80.0% 43 76.8% 54  T771% 43 76.8% 40 70.2%
New Transfer 13 17.3% 11 19.6% 15 21.4% 9 16.1% 16 28.1%
Other 2 2.7% 2 3.6% 1 1.4% 4 7.1% 1 1.8%
Total Credit Hours: 134.6 131.7 134.5 132.4 132.6
Credit Hours Transferred:
New Freshmen 7.8 10.8 12.7 10.0 10.6
New Transfer 37.0 43.7 43.0 53.2 43.2
Overall 15.7 20.1 22.8 21.9 241
Years to Graduation:
New Freshmen 4.4 4.5 4.6 4.8 4.8
New Transfer 3.7 3.9 3.6 3.4 3.4
Overall 4.3 4.5 4.4 4.5 4.4
Cumulative GPA: 3.21 3.10 3.13 3.09 3.12
Degree:
BAA 8 10.7% 10 17.9% 11 15.7% 10 17.9% 12 21.1%
BS 35 46.7% 23 411% 21 30.0% 26 46.4% 23 40.4%
BSBA 29  38.7% 23 411% 37 52.9% 20 357% 21 36.8%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 3 4.0% 0 0.0% 1 1.4% 0 0.0% 1 1.8%
Graduated with Honors:
Cum Laude 14 18.7% 11 19.6% 10 14.3% 13 23.2% 9 15.8%
Magna Cum Laude 2 2.7% 4 7.1% 2 2.9% 2 3.6% 2 3.5%
Summa Cum Laude 6 8.0% 1 1.8% 2 2.9% 0 0.0% 1 1.8%
Overall 22 29.3% 16 28.6% 14 20.0% 15 26.8% 12 21.1%
Additional Degree Programs:
Degree with Multiple Majors 5 6.7% 6 10.7% 6 8.6% 3 5.4% 5 8.8%
Degree with Minor 75 100.0% 56 100.0% 70 100.0% 56 100.0% 57 100.0%
Degree with Multiple Minors 18  24.0% 9 16.1% 16 22.9% 17 30.4% 16 28.1%
Campus of Degree:
On-Campus 74 98.7% 56 100.0% 70 100.0% 56 100.0% 57 100.0%
Off-Campus 1 1.3% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 14 18.7% 11 19.6% 6 8.6% 7 12.5% 7  12.3%
December 19 25.3% 14 25.0% 20 28.6% 13 23.2% 18  31.6%
May 42  56.0% 31  554% 44 62.9% 36 64.3% 32  56.1%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: FINANCE AND LAW
Program: MN-REAL EST REAL ESTATE: DEV & FIN MINOR
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 3 100.0% 11 100.0% 7 100.0% 8 100.0% 7 100.0%
Gender:
Female 3  27.3% 2 28.6% 0 0.0% 3 42.9%
Male 8 T72.7% 5 71.4% 8 100.0% 4 571%
Ethnicity:
Black/African American 1 9.1% 0 0.0% 0 0.0% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0% 0 0.0%
White 10  90.9% 6 85.7% 7 87.5% 7 100.0%
Unknown 0 0.0% 1 143% 1 12.5% 0 0.0%
International Student 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 1 0 0 0
Age: 235 22.9 23.6 22.9
Admission Category:
New Freshmen 8 T72.7% 4 571% 2  25.0% 5 71.4%
New Transfer 3  27.3% 3 42.9% 5 62.5% 2 28.6%
Other 0 0.0% 0 0.0% 1 12.5% 0 0.0%
Total Credit Hours: 134.5 143.1 136.9 1414
Credit Hours Transferred:
New Freshmen 23.0 8.0 45 10.3
New Transfer 44.9 27.7 374 50.0
Overall 36.1 19.8 26.9 26.2
Years to Graduation:
New Freshmen 4.8 4.8 45 4.8
New Transfer 3.5 3.8 3.7 3.5
Overall 45 4.4 41 4.4
Cumulative GPA: 2.98 2.92 2.89 3.14
Degree:
BAA 8 T72.7% 4 571% 5 62.5% 2 28.6%
BS 1 9.1% 0 0.0% 0 0.0% 1 143%
BSBA 2 182% 3 42.9% 3 37.5% 4 571%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 1 9.1% 1 14.3% 1 12.5% 0 0.0%
Magna Cum Laude 1 9.1% 0 0.0% 0 0.0% 0 0.0%
Summa Cum Laude 0 0.0% 0 0.0% 0 0.0% 1 143%
Overall 2 182% 1 14.3% 1 12.5% 1 143%
Additional Degree Programs:
Degree with Multiple Majors 0 0.0% 2 28.6% 0 0.0% 1 143%
Degree with Minor 11 100.0% 7 100.0% 8 100.0% 7 100.0%
Degree with Multiple Minors 3  27.3% 0 0.0% 2  25.0% 2 28.6%
Campus of Degree:
On-Campus 11 100.0% 7 100.0% 8 100.0% 7 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 0 0.0% 2 28.6% 1 12.5% 0 0.0%
December 2 182% 0 0.0% 0 0.0% 4 571%
May 9 81.8% 5 71.4% 7 87.5% 3 42.9%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: INTERDEPARTMENTAL
Program: MJ-AIS ACCOUNTING INFORMATION SYSTEMS MAJOR
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 9 100.0% 7 100.0% 7 100.0% 8 100.0% 2 100.0%
Gender:
Female 4 44.4% 3  42.9% 2 28.6% 4  50.0%
Male 5 55.6% 4  571% 5 71.4% 4  50.0%
Ethnicity:
Black/African American 1 11.1% 0 0.0% 0 0.0% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 1T 11.1% 0 0.0% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0% 0 0.0%
White 7 T77.8% 6 85.7% 7 100.0% 5 62.5%
Unknown 0 0.0% 1 143% 0 0.0% 0 0.0%
International Student 0 0.0% 0 0.0% 0 0.0% 3 37.5%
Minority Ethnicities Total 2 0 0 0
Age: 22.6 23.7 22.7 23.8
Admission Category:
New Freshmen 7 77.8% 3  42.9% 6 85.7% 5 62.5%
New Transfer 1T 11.1% 3  42.9% 1 14.3% 2  25.0%
Other 1T 11.1% 1 14.3% 0 0.0% 1 12.5%
Total Credit Hours: 147.0 148.0 144.8 159.5
Credit Hours Transferred:
New Freshmen 10.3 8.5 6.5 8.0
New Transfer 20.0 65.0 9.7 18.5
Overall 10.5 42.4 71 25.4
Years to Graduation:
New Freshmen 4.6 45 4.6 4.2
New Transfer 4.0 3.0 4.0 5.5
Overall 4.4 3.8 45 4.2
Cumulative GPA: 3.24 3.24 3.29 3.53
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 9 100.0% 7 100.0% 7 100.0% 8 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 2 222% 2 28.6% 3 42.9% 4  50.0%
Magna Cum Laude 0 0.0% 0 0.0% 0 0.0% 1 12.5%
Summa Cum Laude 0 0.0% 0 0.0% 0 0.0% 1 12.5%
Overall 2 222% 2 28.6% 3 42.9% 6 75.0%
Additional Degree Programs:
Degree with Multiple Majors 8 88.9% 4 571% 5 71.4% 5 62.5%
Degree with Minor 1T 11.1% 1 143% 1 14.3% 1 12.5%
Degree with Multiple Minors 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 9 100.0% 7 100.0% 7 100.0% 8 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 0 0.0% 1 14.3% 0 0.0% 1 12.5%
December 4 44.4% 4  571% 5 71.4% 4  50.0%
May 5 55.6% 2 28.6% 2 28.6% 3 37.5%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: INTERDEPARTMENTAL
Program: MJ-GEN BUS GEN BUS ADM: GENERAL BUSINESS MAJOR
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 11 100.0% 4 100.0% 1 100.0%
Gender:
Female 5 455% 2  50.0%
Male 6 54.5% 2  50.0%
Ethnicity:
Black/African American 0 0.0% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 1 9.1% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0%
White 9 81.8% 4 100.0%
Unknown 1 9.1% 0 0.0%
International Student 0 0.0% 0 0.0%
Minority Ethnicities Total 1 0
Age: 30.2 24.8
Admission Category:
New Freshmen 4  36.4% 3  75.0%
New Transfer 7 63.6% 1 25.0%
Other 0 0.0% 0 0.0%
Total Credit Hours: 134.4 136.5
Credit Hours Transferred:
New Freshmen 14.0 45.0
New Transfer 56.1 20.0
Overall 46.8 325
Years to Graduation:
New Freshmen 7.3 6.7
New Transfer 5.0 7.0
Overall 5.5 6.8
Cumulative GPA: 2.86 2.77
Degree:
BAA 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0%
BSBA 11 100.0% 4 100.0%
BSED 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 0 0.0% 0 0.0%
Magna Cum Laude 0 0.0% 0 0.0%
Summa Cum Laude 0 0.0% 0 0.0%
Overall 0 0.0% 0 0.0%
Additional Degree Programs:
Degree with Multiple Majors 1 9.1% 1 25.0%
Degree with Minor 3 27.3% 0 0.0%
Degree with Multiple Minors 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 11 100.0% 4 100.0%
Off-Campus 0 0.0% 0 0.0%
Graduation Term:
August 4  36.4% 1 25.0%
December 3  27.3% 2  50.0%
May 4  36.4% 1 25.0%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: INTERDEPARTMENTAL
Program: MJ-HLTHSA GEN BUS ADM: HEALTH SERVICE ADMIN MAJOR
2010-11 2011-12
Characteristic: % N %
Total Degrees: 5 100.0% 9 100.0% 8 100.0% 10 100.0% 5 100.0%
Gender:
Female 3 60.0% 8 88.9% 5 62.5% 5 50.0% 3 60.0%
Male 2 40.0% 1 1.1% 3 37.5% 5 50.0% 2  40.0%
Ethnicity:
Black/African American 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 1 12.5% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0% 1 10.0% 1 20.0%
White 5 100.0% 8 88.9% 6 75.0% 9 90.0% 4  80.0%
Unknown 0 0.0% 1 1.1% 1 12.5% 0 0.0% 0 0.0%
International Student 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 0 0 1 1 1
Age: 23.0 23.2 27.0 23.3 224
Admission Category:
New Freshmen 5 100.0% 5 55.6% 5 62.5% 6 60.0% 3 60.0%
New Transfer 0 0.0% 4 44.4% 3 37.5% 3  30.0% 2  40.0%
Other 0 0.0% 0 0.0% 0 0.0% 1 10.0% 0 0.0%
Total Credit Hours: 140.6 143.6 133.1 142.5 134.8
Credit Hours Transferred:
New Freshmen 10.0 13.6 3.5 5.5 22.0
New Transfer 0.0 50.8 62.7 67.7 46.0
Overall 10.0 30.1 39.0 45.7 34.0
Years to Graduation:
New Freshmen 45 45 3.8 5.3 4.2
New Transfer 0.0 3.0 2.7 2.7 3.3
Overall 45 3.8 3.4 4.2 3.8
Cumulative GPA: 3.33 3.36 3.29 3.07 3.04
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 5 100.0% 9 100.0% 8 100.0% 10 100.0% 5 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 0 0.0% 4 44.4% 1 12.5% 1 10.0% 1 20.0%
Magna Cum Laude 0 0.0% 1T 11.1% 2  25.0% 0 0.0% 1 20.0%
Summa Cum Laude 1 20.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Overall 1 20.0% 5 55.6% 3 37.5% 1 10.0% 2  40.0%
Additional Degree Programs:
Degree with Multiple Majors 1 20.0% 0 0.0% 0 0.0% 2 20.0% 0 0.0%
Degree with Minor 1 20.0% 2 222% 0 0.0% 2 20.0% 1 20.0%
Degree with Multiple Minors 0 0.0% 1 1.1% 0 0.0% 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 5 100.0% 9 100.0% 8 100.0% 10 100.0% 5 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 0 0.0% 0 0.0% 1 12.5% 4 40.0% 0 0.0%
December 1 20.0% 2 222% 1 12.5% 2  20.0% 2  40.0%
May 4  80.0% 7 77.8% 6 75.0% 4 40.0% 3 60.0%

Office of Institutional Research Central Michigan University



Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: INTERDEPARTMENTAL
Program: MJ-INTL BUS INTERNATIONAL BUSINESS MAJOR
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 20 100.0% 18 100.0% 21 100.0% 16 100.0% 13  100.0%
Gender:
Female 10 50.0% 11 61.1% 12 57.1% 9 56.3% 6 46.2%
Male 10 50.0% 7 38.9% 9 42.9% 7 43.8% 7 53.8%
Ethnicity:
Black/African American 0 0.0% 1 5.6% 0 0.0% 0 0.0% 2 15.4%
Native American/Alaskan 0 0.0% 0 0.0% 1 4.8% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 2  10.0% 0 0.0% 0 0.0% 1 6.3% 2 15.4%
Hispanic/Latino 0 0.0% 1 5.6% 1 4.8% 0 0.0% 1 7.7%
White 14 70.0% 14 77.8% 12 57.1% 14 87.5% 7 53.8%
Unknown 2  10.0% 1 5.6% 4 19.0% 1 6.3% 1 7.7%
International Student 2  10.0% 1 5.6% 3 14.3% 0 0.0% 0 0.0%
Minority Ethnicities Total 2 2 2 1 5
Age: 23.3 23.2 23.0 23.1 23.3
Admission Category:
New Freshmen 15 75.0% 17 94.4% 15 71.4% 12 75.0% 10 76.9%
New Transfer 4 20.0% 1 5.6% 5 23.8% 3 18.8% 3 231%
Other 1 5.0% 0 0.0% 1 4.8% 1 6.3% 0 0.0%
Total Credit Hours: 148.9 154.4 150.8 162.4 150.2
Credit Hours Transferred:
New Freshmen 9.3 11.6 13.7 9.2 19.7
New Transfer 453 68.0 43.0 67.3 60.7
Overall 25.7 15.6 25.4 23.8 33.3
Years to Graduation:
New Freshmen 4.7 4.7 4.8 4.8 5.0
New Transfer 3.6 3.0 3.5 3.5 3.2
Overall 4.3 4.6 45 4.7 45
Cumulative GPA: 3.20 3.16 3.05 3.40 3.19
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 20 100.0% 18 100.0% 21 100.0% 16 100.0% 13 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 4  20.0% 3 16.7% 3 14.3% 2 12.5% 2 15.4%
Magna Cum Laude 1 5.0% 0 0.0% 0 0.0% 2 12.5% 2 15.4%
Summa Cum Laude 1 5.0% 0 0.0% 1 4.8% 1 6.3% 0 0.0%
Overall 6 30.0% 3 16.7% 4 19.0% 5 31.3% 4  30.8%
Additional Degree Programs:
Degree with Multiple Majors 4 20.0% 4 22.2% 8 38.1% 5 31.3% 3 231%
Degree with Minor 11 55.0% 13 72.2% 7 33.3% 9 56.3% 3 231%
Degree with Multiple Minors 3 15.0% 1 5.6% 2 9.5% 2 12.5% 0 0.0%
Campus of Degree:
On-Campus 20 100.0% 18 100.0% 21 100.0% 16 100.0% 13 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 3  15.0% 4 222% 6 28.6% 1 6.3% 0 0.0%
December 4  20.0% 3 16.7% 6 28.6% 4 25.0% 3 231%
May 13 65.0% 11 61.1% 9 42.9% 11 68.8% 10 76.9%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: INTERDEPARTMENTAL
Program: MJ-LAW:BS&BA LAW AND ECONOMICS MAJOR
2010-11 2011-12
Characteristic: % N %
Total Degrees: 9 100.0% 6 100.0% 13 100.0% 8 100.0% 10 100.0%
Gender:
Female 3 33.3% 2  33.3% 1 7.7% 2  25.0% 4 40.0%
Male 6 66.7% 4 66.7% 12 92.3% 6 75.0% 6 60.0%
Ethnicity:
Black/African American 0 0.0% 0 0.0% 0 0.0% 1 12.5% 2  20.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0% 1 12.5% 1 10.0%
White 9 100.0% 6 100.0% 13 100.0% 5 62.5% 7 70.0%
Unknown 0 0.0% 0 0.0% 0 0.0% 1 12.5% 0 0.0%
International Student 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 0 0 0 2 3
Age: 22.9 22.3 22.6 24.4 23.2
Admission Category:
New Freshmen 5 55.6% 6 100.0% 11 84.6% 6 75.0% 9 90.0%
New Transfer 3 33.3% 0 0.0% 1 7.7% 1 12.5% 1 10.0%
Other 1T 11.1% 0 0.0% 1 7.7% 1 12.5% 0 0.0%
Total Credit Hours: 126.4 129.2 128.5 129.3 127.8
Credit Hours Transferred:
New Freshmen 3.0 12.3 21.0 15.3 8.2
New Transfer 31.7 0.0 65.0 87.0 28.0
Overall 17.3 12.3 32.0 26.7 11.5
Years to Graduation:
New Freshmen 4.0 4.3 45 5.9 4.7
New Transfer 3.5 0.0 3.0 3.0 6.0
Overall 3.8 4.3 4.3 5.3 4.8
Cumulative GPA: 3.41 2.84 3.08 2.87 2.94
Degree:
BAA 0 0.0% 1 16.7% 0 0.0% 0 0.0% 0 0.0%
BS 9 100.0% 5 83.3% 13 100.0% 8 100.0% 10 100.0%
BSBA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 4 44.4% 0 0.0% 1 7.7% 0 0.0% 0 0.0%
Magna Cum Laude 0 0.0% 1 16.7% 1 7.7% 1 12.5% 0 0.0%
Summa Cum Laude 0 0.0% 0 0.0% 1 7.7% 0 0.0% 1 10.0%
Overall 4 44.4% 1 16.7% 3 231% 1 12.5% 1 10.0%
Additional Degree Programs:
Degree with Multiple Majors 3 33.3% 2 33.3% 3 231% 1 12.5% 3  30.0%
Degree with Minor 7 T77.8% 4 66.7% 9 69.2% 5 62.5% 7 70.0%
Degree with Multiple Minors 1T 11.1% 3  50.0% 1 7.7% 1 12.5% 3  30.0%
Campus of Degree:
On-Campus 9 100.0% 6 100.0% 13  100.0% 8 100.0% 10 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 1T 11.1% 1 16.7% 3 231% 2  25.0% 2  20.0%
December 1T 11.1% 2 33.3% 3 231% 1 12.5% 4 40.0%
May 7 T77.8% 3 50.0% 7 53.8% 5 62.5% 4 40.0%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: INTERDEPARTMENTAL
Program: MJ-LAW:BSBA LAW AND ECONOMICS MAJOR
2010-11
Characteristic: N %
Total Degrees: 6 100.0% 11 100.0% 8 100.0% 7 100.0% 12 100.0%
Gender:
Female 2 33.3% 2 182% 5 62.5% 2 28.6% 4  33.3%
Male 4 66.7% 9 81.8% 3 37.5% 5 71.4% 8 66.7%
Ethnicity:
Black/African American 1 16.7% 1 9.1% 0 0.0% 0 0.0% 1 8.3%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 1 9.1% 0 0.0% 0 0.0% 1 8.3%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
White 5 83.3% 7 63.6% 8 100.0% 7 100.0% 10 83.3%
Unknown 0 0.0% 2 18.2% 0 0.0% 0 0.0% 0 0.0%
International Student 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 1 2 0 0 2
Age: 23.3 234 23.0 27.6 23.3
Admission Category:
New Freshmen 3  50.0% 7 63.6% 5 62.5% 4 571% 7 58.3%
New Transfer 2 33.3% 4  36.4% 2  25.0% 3 42.9% 5 41.7%
Other 1 16.7% 0 0.0% 1 12.5% 0 0.0% 0 0.0%
Total Credit Hours: 131.9 138.1 137.4 134.7 133.6
Credit Hours Transferred:
New Freshmen 3.6 12.0 10.0 18.8 11.5
New Transfer 80.8 46.8 22.5 29.6 39.6
Overall 54.8 294 31.0 234 271
Years to Graduation:
New Freshmen 4.3 4.6 4.7 45 4.7
New Transfer 2.5 41 4.0 4.0 3.3
Overall 3.5 45 4.2 4.3 41
Cumulative GPA: 2.95 3.23 3.15 3.26 3.07
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 6 100.0% 11 100.0% 8 100.0% 7 100.0% 12 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 0 0.0% 1 9.1% 2  25.0% 1 14.3% 0 0.0%
Magna Cum Laude 0 0.0% 1 9.1% 1 12.5% 1 14.3% 0 0.0%
Summa Cum Laude 0 0.0% 0 0.0% 1 12.5% 0 0.0% 0 0.0%
Overall 0 0.0% 2 18.2% 4 50.0% 2 28.6% 0 0.0%
Additional Degree Programs:
Degree with Multiple Majors 1 16.7% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Degree with Minor 0 0.0% 6 54.5% 6 75.0% 5 71.4% 8 66.7%
Degree with Multiple Minors 0 0.0% 0 0.0% 2  25.0% 1 14.3% 3  25.0%
Campus of Degree:
On-Campus 6 100.0% 11 100.0% 8 100.0% 7 100.0% 12 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 1 16.7% 0 0.0% 0 0.0% 1 14.3% 3  25.0%
December 0 0.0% 5 455% 1 12.5% 1 14.3% 3  25.0%
May 5 83.3% 6 54.5% 7 87.5% 5 71.4% 6 50.0%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: INTERDEPARTMENTAL
Program: MJ-PUR & SUP PURCHASING & SUPPLY MANAGEMENT MAJOR
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 13 100.0% 17 100.0% 14 100.0% 21 100.0% 25 100.0%
Gender:
Female 4  30.8% 4  23.5% 1 7.1% 3 14.3% 6 24.0%
Male 9 69.2% 13 76.5% 13 92.9% 18 85.7% 19 76.0%
Ethnicity:
Black/African American 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Native American/Alaskan 1 7.7% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 4.0%
Hispanic/Latino 0 0.0% 1 5.9% 1 7.1% 0 0.0% 1 4.0%
White 11 84.6% 16 94.1% 12 85.7% 21 100.0% 21 84.0%
Unknown 1 7.7% 0 0.0% 1 7.1% 0 0.0% 2 8.0%
International Student 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 1 1 1 0 2
Age: 22.9 231 23.8 23.1 23.3
Admission Category:
New Freshmen 8 61.5% 10 58.8% 10 71.4% 13 61.9% 16 64.0%
New Transfer 5 38.5% 7 41.2% 3 214% 8 38.1% 9 36.0%
Other 0 0.0% 0 0.0% 1 7.1% 0 0.0% 0 0.0%
Total Credit Hours: 142.6 139.7 135.0 139.0 136.6
Credit Hours Transferred:
New Freshmen 45 8.8 4.0 9.2 8.1
New Transfer 36.4 45.1 58.5 55.3 50.9
Overall 22.2 31.9 341 30.9 29.5
Years to Graduation:
New Freshmen 4.8 5.1 4.7 4.7 4.3
New Transfer 3.7 3.5 3.0 3.1 3.4
Overall 4.4 4.4 4.2 41 4.0
Cumulative GPA: 2.96 3.00 3.00 3.00 3.14
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 13 100.0% 17 100.0% 14 100.0% 21 100.0% 25 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 2 154% 1 5.9% 0 0.0% 0 0.0% 3 12.0%
Magna Cum Laude 0 0.0% 0 0.0% 0 0.0% 1 4.8% 1 4.0%
Summa Cum Laude 0 0.0% 0 0.0% 1 7.1% 0 0.0% 0 0.0%
Overall 2 154% 1 5.9% 1 7.1% 1 4.8% 4  16.0%
Additional Degree Programs:
Degree with Multiple Majors 8 61.5% 12 70.6% 6 42.9% 8 38.1% 8 32.0%
Degree with Minor 2 154% 2 11.8% 3 214% 3 14.3% 4  16.0%
Degree with Multiple Minors 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 13  100.0% 17 100.0% 14 100.0% 21 100.0% 25 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 0 0.0% 1 5.9% 2 143% 0 0.0% 1 4.0%
December 8 61.5% 8 471% 6 42.9% 8 38.1% 10  40.0%
May 5 38.5% 8 471% 6 42.9% 13  61.9% 14 56.0%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: INTERDEPARTMENTAL
Program: MN-ADV ADVERTISING MINOR
2010-11
Characteristic: N %
Total Degrees: 50 100.0% 56 100.0% 59 100.0% 50 100.0% 47 100.0%
Gender:
Female 33  66.0% 36 64.3% 35 59.3% 30 60.0% 30 63.8%
Male 17 34.0% 20 35.7% 24 40.7% 20 40.0% 17 36.2%
Ethnicity:
Black/African American 2 4.0% 2 3.6% 7 11.9% 6 12.0% 1 2.1%
Native American/Alaskan 0 0.0% 0 0.0% 2 3.4% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 1 1.8% 2 3.4% 1 2.0% 1 2.1%
Hispanic/Latino 0 0.0% 1 1.8% 0 0.0% 0 0.0% 1 2.1%
White 44  88.0% 49 87.5% 45 76.3% 37 74.0% 41 87.2%
Unknown 4 8.0% 3 5.4% 3 5.1% 6 12.0% 3 6.4%
International Student 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 2 4 11 7 3
Age: 22.9 22.9 23.0 23.2 24.0
Admission Category:
New Freshmen 42  84.0% 40 71.4% 44  74.6% 41 82.0% 31  66.0%
New Transfer 8 16.0% 14 25.0% 14 23.7% 9 18.0% 16 34.0%
Other 0 0.0% 2 3.6% 1 1.7% 0 0.0% 0 0.0%
Total Credit Hours: 133.3 135.8 138.2 134.9 137.0
Credit Hours Transferred:
New Freshmen 8.1 6.5 8.2 10.0 10.0
New Transfer 46.0 46.5 42.0 39.8 374
Overall 19.3 26.3 19.9 18.1 24.6
Years to Graduation:
New Freshmen 4.4 4.6 4.9 4.6 4.7
New Transfer 3.8 3.9 3.3 3.6 3.9
Overall 4.3 4.4 45 4.4 45
Cumulative GPA: 3.15 3.05 3.06 3.05 3.08
Degree:
BAA 28  56.0% 33  58.9% 38 64.4% 34 68.0% 30 63.8%
BS 6 12.0% 4 7.1% 2 3.4% 3 6.0% 4 8.5%
BSBA 16 32.0% 16 28.6% 18  30.5% 9 18.0% 10 21.3%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 3 5.4% 1 1.7% 4 8.0% 3 6.4%
Graduated with Honors:
Cum Laude 6 12.0% 4 7.1% 4 6.8% 6 12.0% 5 10.6%
Magna Cum Laude 0 0.0% 2 3.6% 2 3.4% 2 4.0% 1 2.1%
Summa Cum Laude 1 2.0% 1 1.8% 1 1.7% 0 0.0% 1 2.1%
Overall 7 14.0% 7 12.5% 7 11.9% 8 16.0% 7 14.9%
Additional Degree Programs:
Degree with Multiple Majors 3 6.0% 4 7.1% 6 10.2% 4 8.0% 3 6.4%
Degree with Minor 50 100.0% 56 100.0% 59 100.0% 50 100.0% 47 100.0%
Degree with Multiple Minors 10 20.0% 14 25.0% 13 22.0% 15  30.0% 8 17.0%
Campus of Degree:
On-Campus 50 100.0% 56 100.0% 59 100.0% 50 100.0% 47 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 7 14.0% 7  12.5% 8 13.6% 6 12.0% 5 10.6%
December 18  36.0% 19 33.9% 23 39.0% 17 34.0% 13 27.7%
May 25  50.0% 30 53.6% 28  47.5% 27  54.0% 29 61.7%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: INTERDEPARTMENTAL
Program: MN-BUS AD BUSINESS ADMINISTRATION MINOR
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 111 100.0% 100 100.0% 87 100.0% 87 100.0% 85 100.0%
Gender:
Female 38 34.2% 37 37.0% 31  35.6% 33 37.9% 26 30.6%
Male 73 65.8% 63 63.0% 56 64.4% 54  621% 59 69.4%
Ethnicity:
Black/African American 6 5.4% 3 3.0% 6 6.9% 2 2.3% 4 4.7%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 1 1.1% 2 2.4%
Asian/Pacific Is./Native Ha. 2 1.8% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Hispanic/Latino 1 0.9% 2 2.0% 2 2.3% 2 2.3% 1 1.2%
White 90 81.1% 89 89.0% 70 80.5% 76 87.4% 74 87 1%
Unknown 9 8.1% 4 4.0% 9 10.3% 4 4.6% 4 4.7%
International Student 3 2.7% 2 2.0% 0 0.0% 2 2.3% 0 0.0%
Minority Ethnicities Total 9 5 8 5 7
Age: 23.6 235 23.5 22.9 23.1
Admission Category:
New Freshmen 73 65.8% 71 71.0% 52  59.8% 55 63.2% 64 75.3%
New Transfer 30 27.0% 24 24.0% 30 34.5% 28 32.2% 19  22.4%
Other 8 7.2% 5 5.0% 5 5.7% 4 4.6% 2 2.4%
Total Credit Hours: 133.9 1334 133.0 135.1 136.2
Credit Hours Transferred:
New Freshmen 13.0 10.8 10.8 9.9 8.9
New Transfer 54.3 46.9 41.6 50.3 45.2
Overall 324 234 27.7 28.7 21.4
Years to Graduation:
New Freshmen 4.8 5.0 4.8 4.6 4.6
New Transfer 3.6 3.5 3.7 3.3 3.5
Overall 45 4.6 4.4 41 4.3
Cumulative GPA: 3.03 3.09 3.07 3.22 3.20
Degree:
BAA 72 64.9% 59  59.0% 57 65.5% 58 66.7% 51  60.0%
BS 36 32.4% 37 37.0% 30 34.5% 24 27.6% 31 36.5%
BSBA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSED 0 0.0% 0 0.0% 0 0.0% 1 1.1% 0 0.0%
Bachelors Other 3 2.7% 4 4.0% 0 0.0% 4 4.6% 3 3.5%
Graduated with Honors:
Cum Laude 13 11.7% 17 17.0% 11 12.6% 16 18.4% 14 16.5%
Magna Cum Laude 5 4.5% 4 4.0% 4 4.6% 5 5.7% 7 8.2%
Summa Cum Laude 1 0.9% 2 2.0% 3 3.4% 2 2.3% 2 2.4%
Overall 19 17.1% 23 23.0% 18  20.7% 23 26.4% 23 271%
Additional Degree Programs:
Degree with Multiple Majors 4 3.6% 2 2.0% 2 2.3% 1 1.1% 3 3.5%
Degree with Minor 111 100.0% 100 100.0% 87 100.0% 87 100.0% 85 100.0%
Degree with Multiple Minors 15  13.5% 17 17.0% 14 16.1% 24 27.6% 14 16.5%
Campus of Degree:
On-Campus 111 100.0% 100 100.0% 87 100.0% 87 100.0% 85 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 14  12.6% 20 20.0% 19 21.8% 21 241% 17 20.0%
December 44  39.6% 31 31.0% 27 31.0% 27 31.0% 27 31.8%
May 53  47.7% 49  49.0% 41 471% 39 44.8% 41 48.2%

Office of Institutional Research Central Michigan University



Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
GRADUATE CERTIFICATE PROGRAMS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: INTERDISCIPLINARY
Program: PG- C ENTRSY ENTERPRISE SYSTEMS
2010-11
Characteristic: N %
Total Degrees: 36 100.0% 23 100.0% 11 100.0% 9 100.0% 18 100.0%
Gender:
Female 15 41.7% 8 34.8% 5 455% 1 1.1% 5 27.8%
Male 21 58.3% 15 65.2% 6 54.5% 8 88.9% 13 72.2%
Ethnicity:
Black/African American 11 30.6% 2 8.7% 4  36.4% 2 222% 7 38.9%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 4 111% 4 17.4% 1 9.1% 0 0.0% 1 5.6%
Hispanic/Latino 2 5.6% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
White 17 47.2% 13  56.5% 5 455% 4 44.4% 8 44.4%
Unknown 2 5.6% 3 13.0% 1 9.1% 1 1.1% 2 11.1%
International Student 0 0.0% 1 4.3% 0 0.0% 2 222% 0 0.0%
Minority Ethnicities Total 17 6 5 2 8
Age: 41.9 42.2 41.6 40.6 40.7
Admission Category:
Graduate Certificate 23 63.9% 13  56.5% 7 63.6% 9 100.0% 15 83.3%
Graduate General 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduate Masters 13 36.1% 10 43.5% 4  36.4% 0 0.0% 3 16.7%
Graduate Masters Accelerated 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduate Specialist 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Doctoral 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Total Credit Hours: 19.9 18.0 25.3 19.8 24.9
Years to Graduation: 1.4 1.2 2.4 2.9 2.5
Cumulative GPA: 3.65 3.83 3.64 3.69 3.61
Degree:
Graduate Certificate 36 100.0% 23 100.0% 11 100.0% 9 100.0% 18 100.0%
Campus of Degree:
On-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Off-Campus 36 100.0% 23 100.0% 11 100.0% 9 100.0% 18 100.0%
Graduation Term:
August 20 55.6% 15 65.2% 8 T727% 2 222% 7 38.9%
December 15 41.7% 7  30.4% 2 18.2% 6 66.7% 9 50.0%
May 1 2.8% 1 4.3% 1 9.1% 1 1.1% 2 11.1%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
GRADUATE CERTIFICATE PROGRAMS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: INTERDISCIPLINARY
Program: PG-C LOG MGT LOGISTICS MANAGEMENT
2010-11
Characteristic: N %
Total Degrees: 3 100.0% 3 100.0% 1 100.0% 6 100.0%
Gender:
Female 1 16.7%
Male 5 83.3%
Ethnicity:
Black/African American 1 16.7%
Native American/Alaskan 1 16.7%
Asian/Pacific Is./Native Ha. 0 0.0%
Hispanic/Latino 0 0.0%
White 4 66.7%
Unknown 0 0.0%
International Student 0 0.0%
Minority Ethnicities Total 2
Age: 32.7
Admission Category:
Graduate Certificate 5 83.3%
Graduate General 0 0.0%
Graduate Masters 1 16.7%
Graduate Masters Accelerated 0 0.0%
Graduate Specialist 0 0.0%
Doctoral 0 0.0%
Other 0 0.0%
Total Credit Hours: 22.0
Years to Graduation: 2.6
Cumulative GPA: 3.75
Degree:
Graduate Certificate 6 100.0%
Campus of Degree:
On-Campus 0 0.0%
Off-Campus 6 100.0%
Graduation Term:
August 5 83.3%
December 1 16.7%
May 0 0.0%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
MASTER'S DEGREE PROGRAMS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION

Department: INTERDISCIPLINARY
Program: PG-C LOG MGT LOGISTICS MANAGEMENT

2010-11
Characteristic: N %

Total Degrees: 1 100.0%
Gender:

Female

Male

Ethnicity:

Black/African American
Native American/Alaskan
Asian/Pacific Is./Native Ha.
Hispanic/Latino

White

Unknown

International Student

Minority Ethnicities Total

Age:

Admission Category:
Graduate Certificate
Graduate General
Graduate Masters
Graduate Masters Accelerated
Graduate Specialist
Doctoral
Other

Total Credit Hours:

Years to Graduation:

Cumulative GPA:

Degree:

MA
MBA
MM
MPA
MS
MSA

Campus of Degree:
On-Campus
Off-Campus

Graduation Term:

August
December
May

Office of Institutional Research
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
MASTER'S DEGREE PROGRAMS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: INTERDISCIPLINARY
Program: PG-MBA BUSINESS ADMINISTRATION
2010-11
Characteristic: N %
Total Degrees: 76 100.0% 82 100.0% 55 100.0% 50 100.0% 54 100.0%
Gender:
Female 31  40.8% 33  40.2% 17 30.9% 18  36.0% 14 25.9%
Male 45 59.2% 49 59.8% 38 69.1% 32  64.0% 40 741%
Ethnicity:
Black/African American 1 1.3% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Native American/Alaskan 1 1.3% 0 0.0% 2 3.6% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 2 2.6% 3 3.7% 2 3.6% 0 0.0% 2 3.7%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0% 2 4.0% 0 0.0%
White 38 50.0% 37 451% 33 60.0% 19 38.0% 16 29.6%
Unknown 3 3.9% 1 1.2% 1 1.8% 6 12.0% 2 3.7%
International Student 31 40.8% 41 50.0% 17 30.9% 23 46.0% 34  63.0%
Minority Ethnicities Total 4 3 4 2 2
Age: 28.5 27.3 28.8 27.8 26.7
Admission Category:
Graduate Certificate 0 0.0% 0 0.0% 0 0.0% 0 0.0% 2 3.7%
Graduate General 5 6.6% 4 4.9% 3 5.5% 1 2.0% 0 0.0%
Graduate Masters 71 93.4% 76 92.7% 52  94.5% 47  94.0% 52  96.3%
Graduate Masters Accelerated 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduate Specialist 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Doctoral 0 0.0% 0 0.0% 0 0.0% 1 2.0% 0 0.0%
Other 0 0.0% 2 2.4% 0 0.0% 1 2.0% 0 0.0%
Total Credit Hours: 33.4 335 33.3 37.7 41.0
Years to Graduation: 3.4 3.8 3.6 3.4 2.8
Cumulative GPA: 3.58 3.53 3.58 3.63 3.55
Degree:
MA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MBA 76 100.0% 82 100.0% 55 100.0% 50 100.0% 54 100.0%
MM 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MPA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MSA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 76 100.0% 82 100.0% 55 100.0% 50 100.0% 54 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 11 14.5% 16 19.5% 10 18.2% 8 16.0% 14 25.9%
December 39 51.3% 28 341% 14 25.5% 17 34.0% 21 38.9%
May 26 34.2% 38 46.3% 31  56.4% 25 50.0% 19 352%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
MASTER'S DEGREE PROGRAMS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION

Department: INTERDISCIPLINARY
Program: PG-MBA-HRM BUSINESS ADMINISTRATION: HUM RES MGT

2010-11 2011-12
Characteristic: N % N %

Total Degrees: 1 100.0%
Gender:

Female

Male

Ethnicity:

Black/African American
Native American/Alaskan
Asian/Pacific Is./Native Ha.
Hispanic/Latino

White

Unknown

International Student

Minority Ethnicities Total

Age:

Admission Category:
Graduate Certificate
Graduate General
Graduate Masters
Graduate Masters Accelerated
Graduate Specialist
Doctoral
Other

Total Credit Hours:

Years to Graduation:

Cumulative GPA:

Degree:

MA
MBA
MM
MPA
MS
MSA

Campus of Degree:
On-Campus
Off-Campus

Graduation Term:

August
December
May

Office of Institutional Research Central Michigan University



Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary

MASTER'S DEGREE PROGRAMS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION

Department: INTERDISCIPLINARY
Program: PG-MBA-LOG BUSINESS ADMINISTRATION: LOGISTICS

2010-11 2011-12

Characteristic: N % N %

Total Degrees:

Gender:
Female
Male

Ethnicity:

Black/African American
Native American/Alaskan
Asian/Pacific Is./Native Ha.
Hispanic/Latino

White

Unknown

International Student

Minority Ethnicities Total

Age:

Admission Category:
Graduate Certificate
Graduate General
Graduate Masters
Graduate Masters Accelerated
Graduate Specialist
Doctoral
Other

Total Credit Hours:

Years to Graduation:

Cumulative GPA:

Degree:

MA
MBA
MM
MPA
MS
MSA

Campus of Degree:
On-Campus
Off-Campus

Graduation Term:

August
December
May

Office of Institutional Research
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
MASTER'S DEGREE PROGRAMS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: INTERDISCIPLINARY
Program: PG-MBA-MIS BUSINESS ADMINISTRATION: MIS
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 18 100.0% 20 100.0% 18 100.0% 1 100.0% 8 100.0%
Gender:
Female 8 44.4% 13 65.0% 4 22.2% 3 37.5%
Male 10 55.6% 7  35.0% 14 77.8% 5 62.5%
Ethnicity:
Black/African American 0 0.0% 2  10.0% 1 5.6% 0 0.0%
Native American/Alaskan 0 0.0% 2  10.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 1 5.6% 1 5.0% 2 111% 1 12.5%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0% 0 0.0%
White 15 83.3% 12 60.0% 11 61.1% 3 37.5%
Unknown 1 5.6% 2  10.0% 4 22.2% 2  25.0%
International Student 1 5.6% 1 5.0% 0 0.0% 2  25.0%
Minority Ethnicities Total 1 5 3 1
Age: 38.2 36.5 37.8 43.8
Admission Category:
Graduate Certificate 3 16.7% 1 5.0% 1 5.6% 1 12.5%
Graduate General 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduate Masters 15 83.3% 19  95.0% 17 94.4% 7 87.5%
Graduate Masters Accelerated 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduate Specialist 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Doctoral 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Other 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Total Credit Hours: 33.7 33.2 33.6 414
Years to Graduation: 2.7 2.6 3.4 3.5
Cumulative GPA: 3.79 3.52 3.60 3.52
Degree:
MA 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MBA 18 100.0% 20 100.0% 18 100.0% 8 100.0%
MM 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MPA 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MS 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MSA 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Off-Campus 18 100.0% 20 100.0% 18 100.0% 8 100.0%
Graduation Term:
August 11 61.1% 3  15.0% 8 44.4% 1 12.5%
December 7  38.9% 16 80.0% 9 50.0% 4  50.0%
May 0 0.0% 1 5.0% 1 5.6% 3 37.5%

Office of Institutional Research Central Michigan University



Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
MASTER'S DEGREE PROGRAMS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION

Department: INTERDISCIPLINARY
Program: PG-MBA-MKT BUSINESS ADMINISTRATION: MARKETING

2010-11 2011-12
Characteristic: N % N %

Total Degrees: 1 100.0%
Gender:

Female

Male

Ethnicity:

Black/African American
Native American/Alaskan
Asian/Pacific Is./Native Ha.
Hispanic/Latino

White

Unknown

International Student

Minority Ethnicities Total

Age:

Admission Category:
Graduate Certificate
Graduate General
Graduate Masters
Graduate Masters Accelerated
Graduate Specialist
Doctoral
Other

Total Credit Hours:

Years to Graduation:

Cumulative GPA:

Degree:

MA
MBA
MM
MPA
MS
MSA

Campus of Degree:
On-Campus
Off-Campus

Graduation Term:

August
December
May

Office of Institutional Research Central Michigan University



Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
MASTER'S DEGREE PROGRAMS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: INTERDISCIPLINARY
Program: PG-MBA-VDO BUSINESS ADMINISTRATION: VDO
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 16 100.0% 21 100.0% 21 100.0% 9 100.0% 14 100.0%
Gender:
Female 6 37.5% 11 52.4% 10 47.6% 4 44.4% 10  71.4%
Male 10 62.5% 10 47.6% 11 52.4% 5 55.6% 4 28.6%
Ethnicity:
Black/African American 0 0.0% 2 9.5% 1 4.8% 2 222% 1 7.1%
Native American/Alaskan 1 6.3% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 1 6.3% 0 0.0% 0 0.0% 0 0.0% 1 7.1%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
White 12 75.0% 17 81.0% 19  90.5% 7 77.8% 12 85.7%
Unknown 1 6.3% 2 9.5% 1 4.8% 0 0.0% 0 0.0%
International Student 1 6.3% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 2 2 1 2 2
Age: 294 31.0 30.2 33.1 322
Admission Category:
Graduate Certificate 0 0.0% 0 0.0% 0 0.0% 1 1.1% 0 0.0%
Graduate General 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduate Masters 16 100.0% 21 100.0% 21 100.0% 8 88.9% 14 100.0%
Graduate Masters Accelerated 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduate Specialist 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Doctoral 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Total Credit Hours: 313 31.0 314 36.8 37.3
Years to Graduation: 3.3 2.7 3.2 5.0 3.0
Cumulative GPA: 3.61 3.69 3.66 3.52 3.61
Degree:
MA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MBA 16 100.0% 21 100.0% 21 100.0% 9 100.0% 14 100.0%
MM 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MPA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
MSA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Off-Campus 16 100.0% 21 100.0% 21 100.0% 9 100.0% 14 100.0%
Graduation Term:
August 12 75.0% 7 33.3% 9 42.9% 4 44.4% 7  50.0%
December 4 25.0% 13 61.9% 3 14.3% 3 33.3% 6 42.9%
May 0 0.0% 1 4.8% 9 42.9% 2 222% 1 7.1%

Office of Institutional Research Central Michigan University



Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: MARKETING AND HOSPITALITY SERVICES ADMINISTRATION
Program: MJ-HSA:GE HSA MAJOR: GAMING & ENTERTAINMENT MGT
2010-11 2011-12

Characteristic: N % N %
Total Degrees: 2 100.0% 2 100.0% 1 100.0% 1 100.0%
Gender:

Female

Male
Ethnicity:

Black/African American
Native American/Alaskan
Asian/Pacific Is./Native Ha.
Hispanic/Latino
White
Unknown
International Student
Minority Ethnicities Total
Age:
Admission Category:
New Freshmen
New Transfer
Other
Total Credit Hours:
Credit Hours Transferred:
New Freshmen
New Transfer
Overall
Years to Graduation:
New Freshmen
New Transfer
Overall
Cumulative GPA:
Degree:
BAA
BS
BSBA
BSED
Bachelors Other
Graduated with Honors:
Cum Laude
Magna Cum Laude
Summa Cum Laude
Overall
Additional Degree Programs:
Degree with Multiple Majors
Degree with Minor
Degree with Multiple Minors
Campus of Degree:
On-Campus
Off-Campus
Graduation Term:
August
December
May

Office of Institutional Research Central Michigan University



Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: MARKETING AND HOSPITALITY SERVICES ADMINISTRATION
Program: MJ-HSA:HS HSA MAJOR: HOSPITALITY SERVICES CONCEN
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 26 100.0% 43 100.0% 40 100.0% 38 100.0% 24 100.0%
Gender:
Female 18  69.2% 29 67.4% 26 65.0% 22 57.9% 16 66.7%
Male 8 30.8% 14 32.6% 14 35.0% 16 42.1% 8 33.3%
Ethnicity:
Black/African American 0 0.0% 0 0.0% 1 2.5% 2 5.3% 0 0.0%
Native American/Alaskan 1 3.8% 0 0.0% 0 0.0% 0 0.0% 1 4.2%
Asian/Pacific Is./Native Ha. 2 7.7% 1 2.3% 0 0.0% 1 2.6% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0% 1 2.5% 2 5.3% 0 0.0%
White 21 80.8% 42  97.7% 35 87.5% 32 84.2% 22 9N.7%
Unknown 2 7.7% 0 0.0% 2 5.0% 1 2.6% 1 4.2%
International Student 0 0.0% 0 0.0% 1 2.5% 0 0.0% 0 0.0%
Minority Ethnicities Total 3 1 2 5 1
Age: 23.7 22.9 23.1 234 23.1
Admission Category:
New Freshmen 14 53.8% 31 721% 29  72.5% 23  60.5% 17 70.8%
New Transfer 10 38.5% 11 25.6% 11 27.5% 14  36.8% 7 29.2%
Other 2 7.7% 1 2.3% 0 0.0% 1 2.6% 0 0.0%
Total Credit Hours: 144.5 134.7 138.9 136.4 137.8
Credit Hours Transferred:
New Freshmen 6.5 121 8.8 13.6 7.2
New Transfer 73.8 46.4 45.9 39.1 41.7
Overall 46.5 25.6 22.9 25.9 25.8
Years to Graduation:
New Freshmen 45 4.8 4.7 4.9 4.7
New Transfer 2.9 3.2 3.4 41 3.5
Overall 3.9 4.4 4.4 4.6 4.3
Cumulative GPA: 3.06 3.08 3.02 3.07 3.18
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 26 100.0% 43 100.0% 40 100.0% 38 100.0% 24 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 2 7.7% 3 7.0% 3 7.5% 5 13.2% 3 125%
Magna Cum Laude 2 7.7% 1 2.3% 1 2.5% 2 5.3% 0 0.0%
Summa Cum Laude 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 4.2%
Overall 4  15.4% 4 9.3% 4  10.0% 7 18.4% 4 16.7%
Additional Degree Programs:
Degree with Multiple Majors 2 7.7% 2 4.7% 1 2.5% 1 2.6% 2 8.3%
Degree with Minor 13 50.0% 13 30.2% 15  37.5% 12 31.6% 12 50.0%
Degree with Multiple Minors 3 11.5% 3 7.0% 0 0.0% 2 5.3% 1 4.2%
Campus of Degree:
On-Campus 26 100.0% 43 100.0% 40 100.0% 38 100.0% 24 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 5 19.2% 9 20.9% 9 225% 5 13.2% 4 16.7%
December 7 26.9% 16 37.2% 14 35.0% 15  39.5% 8 33.3%
May 14  53.8% 18 41.9% 17 42.5% 18  47.4% 12 50.0%

Office of Institutional Research Central Michigan University



Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: MARKETING AND HOSPITALITY SERVICES ADMINISTRATION
Program: MJ-LOGIST LOGISTICS MANAGEMENT MAJOR
2010-11
Characteristic: N %
Total Degrees: 93 100.0% 118 100.0% 126 100.0% 106 100.0% 133 100.0%
Gender:
Female 29  31.2% 35 29.7% 32  25.4% 29  27.4% 35 26.3%
Male 64 68.8% 83 70.3% 94  74.6% 77 72.6% 98 73.7%
Ethnicity:
Black/African American 3 3.2% 1 0.8% 1 0.8% 2 1.9% 7 5.3%
Native American/Alaskan 1 1.1% 0 0.0% 0 0.0% 0 0.0% 3 2.3%
Asian/Pacific Is./Native Ha. 4 4.3% 2 1.7% 3 2.4% 0 0.0% 1 0.8%
Hispanic/Latino 2 2.2% 3 2.5% 3 2.4% 0 0.0% 2 1.5%
White 77  82.8% 104 88.1% 113 89.7% 98  92.5% 108 81.2%
Unknown 5 5.4% 4 3.4% 5 4.0% 6 5.7% 12 9.0%
International Student 1 1.1% 4 3.4% 1 0.8% 0 0.0% 0 0.0%
Minority Ethnicities Total 10 6 7 2 13
Age: 235 23.3 23.5 23.0 234
Admission Category:
New Freshmen 68 73.1% 81 68.6% 88 69.8% 74 69.8% 92  69.2%
New Transfer 23 24.7% 34  28.8% 34 27.0% 31 29.2% 40 30.1%
Other 2 2.2% 3 2.5% 4 3.2% 1 0.9% 1 0.8%
Total Credit Hours: 138.7 1375 136.5 136.5 139.0
Credit Hours Transferred:
New Freshmen 7.5 8.7 8.5 10.6 11.2
New Transfer 42.7 48.5 45.6 45.8 51.8
Overall 22.2 25.0 23.5 25.3 30.3
Years to Graduation:
New Freshmen 4.7 4.9 4.7 4.6 4.8
New Transfer 3.7 3.6 3.8 3.6 3.6
Overall 45 45 4.4 4.3 45
Cumulative GPA: 3.01 3.04 3.07 3.09 3.05
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 93 100.0% 118 100.0% 126 100.0% 106 100.0% 133 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 9 9.7% 11 9.3% 9 7.1% 13 12.3% 10 7.5%
Magna Cum Laude 2 2.2% 3 2.5% 3 2.4% 5 4.7% 5 3.8%
Summa Cum Laude 0 0.0% 1 0.8% 3 2.4% 1 0.9% 1 0.8%
Overall 11 11.8% 15 12.7% 15  11.9% 19  17.9% 16 12.0%
Additional Degree Programs:
Degree with Multiple Majors 90 96.8% 112 94.9% 113 89.7% 101 95.3% 125 94.0%
Degree with Minor 6 6.5% 13 11.0% 13 10.3% 11 10.4% 17 12.8%
Degree with Multiple Minors 0 0.0% 0 0.0% 1 0.8% 1 0.9% 1 0.8%
Campus of Degree:
On-Campus 93 100.0% 118 100.0% 126 100.0% 106 100.0% 133 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 15  16.1% 18 15.3% 15 11.9% 14 13.2% 17 12.8%
December 43  46.2% 48 40.7% 35 27.8% 35 33.0% 41 30.8%
May 35 37.6% 52  441% 76 60.3% 57 53.8% 75  56.4%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: MARKETING AND HOSPITALITY SERVICES ADMINISTRATION
Program: MJ-MKT GEN MARKETING MAJOR - GENERAL
2010-11
Characteristic: N %
Total Degrees: 118 100.0% 149 100.0% 149 100.0% 146 100.0% 165 100.0%
Gender:
Female 45  38.1% 57 38.3% 44  29.5% 59  40.4% 55 33.3%
Male 73 61.9% 92 61.7% 105 70.5% 87 59.6% 110 66.7%
Ethnicity:
Black/African American 3 2.5% 2 1.3% 3 2.0% 4 2.7% 7 4.2%
Native American/Alaskan 0 0.0% 0 0.0% 1 0.7% 1 0.7% 2 1.2%
Asian/Pacific Is./Native Ha. 6 51% 2 1.3% 3 2.0% 1 0.7% 4 2.4%
Hispanic/Latino 2 1.7% 3 2.0% 2 1.3% 0 0.0% 2 1.2%
White 96 81.4% 129  86.6% 129  86.6% 131 89.7% 134 81.2%
Unknown 8 6.8% 6 4.0% 6 4.0% 8 5.5% 14 8.5%
International Student 3 2.5% 7 4.7% 5 3.4% 1 0.7% 2 1.2%
Minority Ethnicities Total 11 7 9 6 15
Age: 234 234 234 23.1 234
Admission Category:
New Freshmen 92 78.0% 94  63.1% 103 69.1% 98 67.1% 108 65.5%
New Transfer 24 20.3% 51  34.2% 43  28.9% 46  31.5% 55 33.3%
Other 2 1.7% 4 2.7% 3 2.0% 2 1.4% 2 1.2%
Total Credit Hours: 136.6 137.7 137.4 136.5 139.2
Credit Hours Transferred:
New Freshmen 9.0 9.1 10.0 10.7 1.1
New Transfer 46.8 49.6 46.2 44.2 47.2
Overall 223 28.8 24.8 25.8 28.6
Years to Graduation:
New Freshmen 4.8 4.8 4.7 4.7 4.8
New Transfer 3.8 3.6 3.7 3.6 3.8
Overall 4.6 4.4 4.4 4.3 45
Cumulative GPA: 3.02 3.06 3.04 3.04 3.05
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 118 100.0% 149 100.0% 149 100.0% 146 100.0% 165 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 11 9.3% 17 11.4% 12 8.1% 17 11.6% 10 6.1%
Magna Cum Laude 5 4.2% 4 2.7% 2 1.3% 5 3.4% 10 6.1%
Summa Cum Laude 0 0.0% 1 0.7% 4 2.7% 2 1.4% 1 0.6%
Overall 16  13.6% 22 14.8% 18 12.1% 24  16.4% 21 127%
Additional Degree Programs:
Degree with Multiple Majors 81 68.6% 99 66.4% 100 67.1% 96 65.8% 112 67.9%
Degree with Minor 14 11.9% 22 14.8% 28 18.8% 22 15.1% 35 21.2%
Degree with Multiple Minors 1 0.8% 2 1.3% 4 2.7% 0 0.0% 1 0.6%
Campus of Degree:
On-Campus 118 100.0% 149 100.0% 149 100.0% 146 100.0% 165 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 22  18.6% 31 20.8% 23  15.4% 28 19.2% 21 127%
December 48 40.7% 54  36.2% 49  32.9% 51  34.9% 66 40.0%
May 48 40.7% 64 43.0% 77 51.7% 67 45.9% 78  47.3%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: MARKETING AND HOSPITALITY SERVICES ADMINISTRATION
Program: MJ-MKT:COMM MKT MAJOR-MARKETING COMM CONCEN
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 18 100.0% 19 100.0% 17 100.0% 7 100.0% 5 100.0%
Gender:
Female 14 77.8% 14 73.7% 10 58.8% 5 71.4% 3 60.0%
Male 4 222% 5 26.3% 7 41.2% 2 28.6% 2  40.0%
Ethnicity:
Black/African American 0 0.0% 1 5.3% 1 5.9% 1 143% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 1 143% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
White 17 94.4% 17 89.5% 16 94.1% 3 42.9% 3 60.0%
Unknown 1 5.6% 1 5.3% 0 0.0% 2 28.6% 2  40.0%
International Student 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 0 1 1 2 0
Age: 22.8 22.7 22.9 23.0 234
Admission Category:
New Freshmen 14 77.8% 11 57.9% 11 64.7% 6 85.7% 5 100.0%
New Transfer 4 22.2% 7 36.8% 6 35.3% 1 14.3% 0 0.0%
Other 0 0.0% 1 5.3% 0 0.0% 0 0.0% 0 0.0%
Total Credit Hours: 135.6 138.3 140.6 140.3 150.2
Credit Hours Transferred:
New Freshmen 8.5 7.9 7.0 3.0 9.0
New Transfer 51.5 47.4 48.9 49.0 0.0
Overall 19.9 24.9 27.9 14.5 9.0
Years to Graduation:
New Freshmen 4.2 4.2 4.6 4.7 5.3
New Transfer 4.0 3.7 3.3 3.5 0.0
Overall 41 4.0 41 45 5.3
Cumulative GPA: 3.14 3.09 3.24 3.02 2.98
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 18 100.0% 19 100.0% 17 100.0% 7 100.0% 5 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 1 5.6% 2  10.5% 1 5.9% 2 28.6% 0 0.0%
Magna Cum Laude 1 5.6% 1 5.3% 1 5.9% 0 0.0% 0 0.0%
Summa Cum Laude 0 0.0% 1 5.3% 2 11.8% 0 0.0% 1 20.0%
Overall 2 111% 4 21.1% 4 23.5% 2 28.6% 1 20.0%
Additional Degree Programs:
Degree with Multiple Majors 1 5.6% 3 15.8% 5 29.4% 1 14.3% 1 20.0%
Degree with Minor 12 66.7% 11 57.9% 11 64.7% 4 571% 2  40.0%
Degree with Multiple Minors 1 5.6% 1 5.3% 1 5.9% 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 18 100.0% 19 100.0% 17 100.0% 7 100.0% 5 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 4 22.2% 2  10.5% 2 11.8% 2 28.6% 0 0.0%
December 3 16.7% 10 52.6% 6 35.3% 1 14.3% 3 60.0%
May 11 61.1% 7 36.8% 9 52.9% 4 571% 2  40.0%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: MARKETING AND HOSPITALITY SERVICES ADMINISTRATION
Program: MJ-MKT:PRSA MKT MAJOR-PROFESSIONAL SALES CONCEN
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 17 100.0% 32 100.0% 27 100.0% 27 100.0% 22 100.0%
Gender:
Female 7 41.2% 12 37.5% 11 40.7% 11 40.7% 6 27.3%
Male 10 58.8% 20 62.5% 16 59.3% 16 59.3% 16 72.7%
Ethnicity:
Black/African American 1 5.9% 0 0.0% 0 0.0% 2 7.4% 1 4.5%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 1 3.7% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 4.5%
White 15 88.2% 31 96.9% 23  85.2% 24  88.9% 18 81.8%
Unknown 1 5.9% 1 3.1% 3 11.1% 1 3.7% 2 9.1%
International Student 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 1 0 1 2 2
Age: 22.6 23.1 22.7 224 22.7
Admission Category:
New Freshmen 8 471% 23 71.9% 25 92.6% 24  88.9% 19 86.4%
New Transfer 8 471% 9 28.1% 2 7.4% 3 11.1% 3 13.6%
Other 1 5.9% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Total Credit Hours: 135.8 1354 135.6 133.9 138.4
Credit Hours Transferred:
New Freshmen 7.2 8.2 7.3 1.1 5.6
New Transfer 53.5 49.8 60.0 45.0 37.7
Overall 33.6 24.5 14.4 16.4 14.4
Years to Graduation:
New Freshmen 41 4.6 4.6 4.4 4.6
New Transfer 2.9 2.8 3.5 2.8 4.3
Overall 3.6 41 45 4.2 4.6
Cumulative GPA: 3.17 2.98 3.14 3.04 2.99
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 17 100.0% 32 100.0% 27 100.0% 27 100.0% 22 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 2 11.8% 2 6.3% 2 7.4% 2 7.4% 2 9.1%
Magna Cum Laude 0 0.0% 0 0.0% 1 3.7% 0 0.0% 0 0.0%
Summa Cum Laude 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Overall 2 11.8% 2 6.3% 3 11.1% 2 7.4% 2 9.1%
Additional Degree Programs:
Degree with Multiple Majors 3 17.6% 7 21.9% 8 29.6% 2 7.4% 7 31.8%
Degree with Minor 1 5.9% 2 6.3% 3 11.1% 2 7.4% 1 4.5%
Degree with Multiple Minors 0 0.0% 1 3.1% 0 0.0% 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 17 100.0% 32 100.0% 27 100.0% 27 100.0% 22 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 2 11.8% 5 15.6% 2 7.4% 2 7.4% 2 9.1%
December 9 52.9% 10 31.3% 7  25.9% 9 33.3% 11 50.0%
May 6 353% 17 53.1% 18  66.7% 16 59.3% 9 40.9%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: MARKETING AND HOSPITALITY SERVICES ADMINISTRATION
Program: MJ-MKT:RET MKT MAJOR-RETAIL STRATEGY CONCEN
2010-11 2011-12

Characteristic: N % N %
Total Degrees: 1 100.0%
Gender:

Female

Male
Ethnicity:

Black/African American
Native American/Alaskan
Asian/Pacific Is./Native Ha.
Hispanic/Latino
White
Unknown
International Student
Minority Ethnicities Total
Age:
Admission Category:
New Freshmen
New Transfer
Other
Total Credit Hours:
Credit Hours Transferred:
New Freshmen
New Transfer
Overall
Years to Graduation:
New Freshmen
New Transfer
Overall
Cumulative GPA:
Degree:
BAA
BS
BSBA
BSED
Bachelors Other
Graduated with Honors:
Cum Laude
Magna Cum Laude
Summa Cum Laude
Overall
Additional Degree Programs:
Degree with Multiple Majors
Degree with Minor
Degree with Multiple Minors
Campus of Degree:
On-Campus
Off-Campus
Graduation Term:
August
December
May
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: MARKETING AND HOSPITALITY SERVICES ADMINISTRATION
Program: MJ-MKT:SALE MKT MAJOR-SALES MGT & CUST SRVC CONCEN
2010-11 2011-12

Characteristic: N % N %
Total Degrees: 2 100.0%
Gender:

Female

Male
Ethnicity:

Black/African American
Native American/Alaskan
Asian/Pacific Is./Native Ha.
Hispanic/Latino
White
Unknown
International Student
Minority Ethnicities Total
Age:
Admission Category:
New Freshmen
New Transfer
Other
Total Credit Hours:
Credit Hours Transferred:
New Freshmen
New Transfer
Overall
Years to Graduation:
New Freshmen
New Transfer
Overall
Cumulative GPA:
Degree:
BAA
BS
BSBA
BSED
Bachelors Other
Graduated with Honors:
Cum Laude
Magna Cum Laude
Summa Cum Laude
Overall
Additional Degree Programs:
Degree with Multiple Majors
Degree with Minor
Degree with Multiple Minors
Campus of Degree:
On-Campus
Off-Campus
Graduation Term:
August
December
May
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: MARKETING AND HOSPITALITY SERVICES ADMINISTRATION
Program: MJ-RETAIL MG RETAIL MANAGEMENT MAJOR
2010-11
Characteristic: N %
Total Degrees: 1 100.0%
Gender:
Female
Male
Ethnicity:

Black/African American
Native American/Alaskan
Asian/Pacific Is./Native Ha.
Hispanic/Latino
White
Unknown
International Student
Minority Ethnicities Total
Age:
Admission Category:
New Freshmen
New Transfer
Other
Total Credit Hours:
Credit Hours Transferred:
New Freshmen
New Transfer
Overall
Years to Graduation:
New Freshmen
New Transfer
Overall
Cumulative GPA:
Degree:
BAA
BS
BSBA
BSED
Bachelors Other
Graduated with Honors:
Cum Laude
Magna Cum Laude
Summa Cum Laude
Overall
Additional Degree Programs:
Degree with Multiple Majors
Degree with Minor
Degree with Multiple Minors
Campus of Degree:
On-Campus
Off-Campus
Graduation Term:
August
December
May
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: MARKETING AND HOSPITALITY SERVICES ADMINISTRATION
Program: MN-HSA HOSPITALITY SERVICES ADMIN MIN
2010-11
Characteristic: N %
Total Degrees: 42 100.0% 56 100.0% 54 100.0% 64 100.0% 46 100.0%
Gender:
Female 23  54.8% 41 73.2% 43  79.6% 52 81.3% 36 78.3%
Male 19  45.2% 15 26.8% 11 20.4% 12 18.8% 10 21.7%
Ethnicity:
Black/African American 0 0.0% 0 0.0% 0 0.0% 3 4.7% 0 0.0%
Native American/Alaskan 0 0.0% 1 1.8% 0 0.0% 2 3.1% 0 0.0%
Asian/Pacific Is./Native Ha. 1 2.4% 0 0.0% 0 0.0% 2 3.1% 0 0.0%
Hispanic/Latino 1 2.4% 1 1.8% 0 0.0% 1 1.6% 0 0.0%
White 38  90.5% 48 85.7% 52  96.3% 51 79.7% 45 97.8%
Unknown 2 4.8% 6 10.7% 1 1.9% 5 7.8% 1 2.2%
International Student 0 0.0% 0 0.0% 1 1.9% 0 0.0% 0 0.0%
Minority Ethnicities Total 2 2 0 8 0
Age: 23.0 231 23.3 23.8 22.8
Admission Category:
New Freshmen 31 73.8% 42  75.0% 41 75.9% 45 70.3% 39 84.8%
New Transfer 9 21.4% 14 25.0% 11 20.4% 17  26.6% 7  152%
Other 2 4.8% 0 0.0% 2 3.7% 2 3.1% 0 0.0%
Total Credit Hours: 1411 141.7 142.6 144.9 141.9
Credit Hours Transferred:
New Freshmen 8.5 8.9 10.7 7.9 7.8
New Transfer 46.2 41.7 43.3 53.9 31.7
Overall 23.5 24.2 23.0 26.1 13.0
Years to Graduation:
New Freshmen 4.7 4.8 5.0 4.8 4.8
New Transfer 3.2 3.4 3.3 3.7 3.4
Overall 4.3 4.4 4.6 45 4.6
Cumulative GPA: 3.09 3.12 3.17 3.10 3.19
Degree:
BAA 37  88.1% 52  92.9% 48 88.9% 56 87.5% 42 91.3%
BS 1 2.4% 1 1.8% 3 5.6% 1 1.6% 1 2.2%
BSBA 4 9.5% 3 5.4% 2 3.7% 7  10.9% 3 6.5%
BSED 0 0.0% 0 0.0% 1 1.9% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 2 4.8% 4 7.1% 7  13.0% 7  10.9% 7  152%
Magna Cum Laude 1 2.4% 6 10.7% 3 5.6% 1 1.6% 0 0.0%
Summa Cum Laude 2 4.8% 0 0.0% 2 3.7% 1 1.6% 0 0.0%
Overall 5 11.9% 10 17.9% 12 22.2% 9 14.1% 7  152%
Additional Degree Programs:
Degree with Multiple Majors 4 9.5% 2 3.6% 4 7.4% 1 1.6% 1 2.2%
Degree with Minor 42 100.0% 56 100.0% 54 100.0% 64 100.0% 46 100.0%
Degree with Multiple Minors 23  54.8% 44  78.6% 39 722% 52 81.3% 13 28.3%
Campus of Degree:
On-Campus 42 100.0% 56 100.0% 54 100.0% 64 100.0% 46 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 8 19.0% 4 7.1% 10 18.5% 15  23.4% 10 21.7%
December 14  33.3% 32 571% 24 44.4% 22  34.4% 23  50.0%
May 20 47.6% 20 357% 20 37.0% 27  42.2% 13 28.3%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: MARKETING AND HOSPITALITY SERVICES ADMINISTRATION
Program: MN-MKT MARKETING MINOR
2010-11
Characteristic: N %
Total Degrees: 101 100.0% 94 100.0% 106 100.0% 94 100.0% 88 100.0%
Gender:
Female 50 49.5% 41 43.6% 47  44.3% 45  47.9% 43  48.9%
Male 51  50.5% 53 56.4% 59 55.7% 49  521% 45 51.1%
Ethnicity:
Black/African American 3 3.0% 3 3.2% 3 2.8% 0 0.0% 5 5.7%
Native American/Alaskan 0 0.0% 1 1.1% 1 0.9% 2 2.1% 1 1.1%
Asian/Pacific Is./Native Ha. 1 1.0% 1 1.1% 1 0.9% 2 2.1% 1 1.1%
Hispanic/Latino 6 5.9% 2 2.1% 5 4.7% 0 0.0% 1 1.1%
White 86 85.1% 81 86.2% 91 85.8% 84 89.4% 75  85.2%
Unknown 5 5.0% 4 4.3% 5 4.7% 6 6.4% 4 4.5%
International Student 0 0.0% 2 2.1% 0 0.0% 0 0.0% 1 1.1%
Minority Ethnicities Total 10 7 10 4 8
Age: 23.2 22.9 23.1 22.9 23.2
Admission Category:
New Freshmen 76 75.2% 67 71.3% 72 67.9% 70 74.5% 62 70.5%
New Transfer 23 22.8% 22 23.4% 30 28.3% 18  19.1% 23 26.1%
Other 2 2.0% 5 5.3% 4 3.8% 6 6.4% 3 3.4%
Total Credit Hours: 135.4 1324 134.1 132.4 131.5
Credit Hours Transferred:
New Freshmen 9.1 10.2 8.1 9.6 124
New Transfer 43.6 37.0 44.9 37.0 44.0
Overall 21.1 20.4 24.8 18.8 27.7
Years to Graduation:
New Freshmen 4.8 4.6 4.6 4.6 4.5
New Transfer 3.8 4.0 3.4 3.6 3.5
Overall 4.6 4.5 4.3 4.4 4.2
Cumulative GPA: 2.99 2.99 3.02 3.05 2.94
Degree:
BAA 76 75.2% 73 T7.7% 81 76.4% 67 71.3% 64 T72.7%
BS 9 8.9% 7 7.4% 16 15.1% 18 19.1% 18  20.5%
BSBA 16 15.8% 13  13.8% 9 8.5% 7 7.4% 6 6.8%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 1 1.1% 0 0.0% 2 2.1% 0 0.0%
Graduated with Honors:
Cum Laude 9 8.9% 9 9.6% 11 10.4% 1M1 11.7% 3 3.4%
Magna Cum Laude 5 5.0% 4 4.3% 3 2.8% 2 2.1% 5 5.7%
Summa Cum Laude 0 0.0% 1 1.1% 3 2.8% 1 1.1% 0 0.0%
Overall 14 13.9% 14 14.9% 17 16.0% 14 14.9% 8 9.1%
Additional Degree Programs:
Degree with Multiple Majors 6 5.9% 4 4.3% 5 4.7% 3 3.2% 2 2.3%
Degree with Minor 101  100.0% 94 100.0% 106 100.0% 94 100.0% 88 100.0%
Degree with Multiple Minors 25 24.8% 28 29.8% 29  27.4% 23 24.5% 17 19.3%
Campus of Degree:
On-Campus 101 100.0% 94 100.0% 106 100.0% 94 100.0% 88 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 10 9.9% 13  13.8% 22 20.8% 13  13.8% 12 13.6%
December 42 41.6% 37 39.4% 27  25.5% 33 351% 24 27.3%
May 49  48.5% 44  46.8% 57 53.8% 48 51.1% 52  59.1%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: MARKETING AND HOSPITALITY SERVICES ADMINISTRATION
Program: MN-PROSALES PROFESSIONAL SALES MINOR
2010-11
Characteristic: N %
Total Degrees: 26 100.0% 34 100.0% 45 100.0% 47 100.0% 83 100.0%
Gender:
Female 10 38.5% 15 44.1% 19  42.2% 16 34.0% 31 37.3%
Male 16 61.5% 19 55.9% 26 57.8% 31  66.0% 52  62.7%
Ethnicity:
Black/African American 0 0.0% 1 2.9% 2 4.4% 1 2.1% 1 1.2%
Native American/Alaskan 0 0.0% 1 2.9% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 0 0.0% 2 4.3% 1 1.2%
Hispanic/Latino 2 7.7% 1 2.9% 2 4.4% 0 0.0% 2 2.4%
White 23  88.5% 28 82.4% 38 84.4% 40 851% 70  84.3%
Unknown 1 3.8% 3 8.8% 3 6.7% 4 8.5% 9 10.8%
International Student 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 2 3 4 3 4
Age: 23.0 23.2 23.0 234 23.1
Admission Category:
New Freshmen 19 73.1% 25 73.5% 35  77.8% 30 63.8% 68 81.9%
New Transfer 7 26.9% 8 23.5% 9 20.0% 16 34.0% 15  18.1%
Other 0 0.0% 1 2.9% 1 2.2% 1 2.1% 0 0.0%
Total Credit Hours: 132.7 136.4 1321 132.4 132.0
Credit Hours Transferred:
New Freshmen 6.1 7.6 15.8 8.1 7.2
New Transfer 42.4 52.0 41.0 48.1 40.8
Overall 22.0 25.4 24.6 26.8 20.4
Years to Graduation:
New Freshmen 4.8 4.6 4.6 4.6 4.7
New Transfer 3.3 3.4 3.6 3.0 3.4
Overall 4.4 4.3 4.4 4.0 4.4
Cumulative GPA: 2.98 3.07 2.97 3.08 2.97
Degree:
BAA 19 73.1% 19 55.9% 28 62.2% 33  70.2% 64 T771%
BS 2 7.7% 4 11.8% 5 11.1% 2 4.3% 5 6.0%
BSBA 5 19.2% 11 32.4% 11 24.4% 12 255% 14 16.9%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 1 2.2% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 3 11.5% 5 14.7% 4 8.9% 6 12.8% 6 7.2%
Magna Cum Laude 1 3.8% 1 2.9% 1 2.2% 3 6.4% 1 1.2%
Summa Cum Laude 0 0.0% 0 0.0% 0 0.0% 1 2.1% 0 0.0%
Overall 4  15.4% 6 17.6% 5 11.1% 10 21.3% 7 8.4%
Additional Degree Programs:
Degree with Multiple Majors 2 7.7% 2 5.9% 0 0.0% 0 0.0% 1 1.2%
Degree with Minor 26 100.0% 34 100.0% 45 100.0% 47 100.0% 83 100.0%
Degree with Multiple Minors 10 38.5% 12 35.3% 12 26.7% 5 10.6% 24 28.9%
Campus of Degree:
On-Campus 26 100.0% 34 100.0% 45 100.0% 47 100.0% 83 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 4  15.4% 5 14.7% 9 20.0% 7 14.9% 8 9.6%
December 11 42.3% 9 26.5% 16 35.6% 12 25.5% 28 33.7%
May 11 42.3% 20 58.8% 20 44.4% 28 59.6% 47  56.6%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: MARKETING AND HOSPITALITY SERVICES ADMINISTRATION
Program: MN-RET RETAILING MINOR
2010-11
Characteristic: N %
Total Degrees: 3 100.0% 8 100.0% 4 100.0% 4 100.0% 3 100.0%
Gender:
Female 6 75.0% 3  75.0% 3 75.0%
Male 2 25.0% 1 25.0% 1 25.0%
Ethnicity:
Black/African American 0 0.0% 0 0.0% 1 25.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 1 12.5% 0 0.0% 0 0.0%
Hispanic/Latino 2 25.0% 0 0.0% 0 0.0%
White 5 62.5% 4 100.0% 3 75.0%
Unknown 0 0.0% 0 0.0% 0 0.0%
International Student 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 3 0 1
Age: 22.9 22.8 22.8
Admission Category:
New Freshmen 5 62.5% 3  75.0% 2  50.0%
New Transfer 2 25.0% 1 25.0% 2  50.0%
Other 1 12.5% 0 0.0% 0 0.0%
Total Credit Hours: 132.6 131.0 130.8
Credit Hours Transferred:
New Freshmen 8.7 10.0 3.0
New Transfer 43.5 42.0 28.0
Overall 19.8 26.0 19.7
Years to Graduation:
New Freshmen 4.8 4.7 45
New Transfer 3.5 3.0 3.8
Overall 4.3 4.3 41
Cumulative GPA: 3.1 3.07 2.97
Degree:
BAA 8 100.0% 3  75.0% 4 100.0%
BS 0 0.0% 0 0.0% 0 0.0%
BSBA 0 0.0% 1 25.0% 0 0.0%
BSED 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 0 0.0% 1 25.0% 0 0.0%
Magna Cum Laude 1 12.5% 0 0.0% 1 25.0%
Summa Cum Laude 0 0.0% 0 0.0% 0 0.0%
Overall 1 12.5% 1 25.0% 1 25.0%
Additional Degree Programs:
Degree with Multiple Majors 0 0.0% 2  50.0% 0 0.0%
Degree with Minor 8 100.0% 4 100.0% 4 100.0%
Degree with Multiple Minors 2  25.0% 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 8 100.0% 4 100.0% 4 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 1 12.5% 1 25.0% 0 0.0%
December 5 62.5% 0 0.0% 1 25.0%
May 2 25.0% 3  75.0% 3  75.0%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: MANAGEMENT
Program: MJ-GEN MGT GENERAL MANAGEMENT MAJOR
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 44 100.0% 48 100.0% 56 100.0% 52 100.0% 57 100.0%
Gender:
Female 9 20.5% 20 41.7% 22 39.3% 17 32.7% 17 29.8%
Male 35 79.5% 28 58.3% 34  60.7% 35 67.3% 40 70.2%
Ethnicity:
Black/African American 1 2.3% 2 4.2% 3 5.4% 2 3.8% 2 3.5%
Native American/Alaskan 1 2.3% 1 2.1% 1 1.8% 2 3.8% 0 0.0%
Asian/Pacific Is./Native Ha. 1 2.3% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 2 4.2% 1 1.8% 2 3.8% 1 1.8%
White 39 88.6% 33 68.8% 47  83.9% 44  84.6% 47  82.5%
Unknown 2 4.5% 6 12.5% 3 5.4% 2 3.8% 3 5.3%
International Student 0 0.0% 4 8.3% 1 1.8% 0 0.0% 4 7.0%
Minority Ethnicities Total 3 5 5 6 3
Age: 235 23.1 23.3 23.8 23.5
Admission Category:
New Freshmen 30 68.2% 34 70.8% 30 53.6% 24  46.2% 33 57.9%
New Transfer 13 29.5% 11 22.9% 25 44.6% 26  50.0% 19 33.3%
Other 1 2.3% 3 6.3% 1 1.8% 2 3.8% 5 8.8%
Total Credit Hours: 134.8 133.3 136.4 1421 136.4
Credit Hours Transferred:
New Freshmen 9.5 17.7 8.7 10.6 10.2
New Transfer 62.0 49.1 52.0 57.6 51.2
Overall 324 32.6 32.3 41.8 35.0
Years to Graduation:
New Freshmen 4.7 4.6 45 4.8 4.8
New Transfer 3.5 3.0 3.1 3.5 3.2
Overall 4.3 4.2 3.9 41 4.3
Cumulative GPA: 3.02 3.01 3.09 3.1 3.02
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 44 100.0% 48 100.0% 56 100.0% 52 100.0% 57 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 5 11.4% 4 8.3% 5 8.9% 7 13.5% 1 1.8%
Magna Cum Laude 3 6.8% 1 2.1% 2 3.6% 4 7.7% 2 3.5%
Summa Cum Laude 0 0.0% 0 0.0% 1 1.8% 0 0.0% 0 0.0%
Overall 8 18.2% 5 10.4% 8 14.3% 1 21.2% 3 5.3%
Additional Degree Programs:
Degree with Multiple Majors 3 6.8% 1 2.1% 2 3.6% 2 3.8% 2 3.5%
Degree with Minor 13 29.5% 14 29.2% 17 30.4% 23  44.2% 17 29.8%
Degree with Multiple Minors 0 0.0% 1 2.1% 2 3.6% 6 11.5% 2 3.5%
Campus of Degree:
On-Campus 44  100.0% 48 100.0% 56 100.0% 52 100.0% 57 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 4 9.1% 11 22.9% 9 16.1% 8 15.4% 10 17.5%
December 17 38.6% 14 29.2% 19 33.9% 11 21.2% 21 36.8%
May 23 52.3% 23 47.9% 28  50.0% 33  63.5% 26 45.6%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: MANAGEMENT
Program: MJ-HR MGT HUMAN RESOURCES MANAGEMENT MAJOR
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 50 100.0% 44 100.0% 50 100.0% 47 100.0% 51 100.0%
Gender:
Female 39 78.0% 28 63.6% 33 66.0% 34 72.3% 39 76.5%
Male 11 22.0% 16 36.4% 17 34.0% 13 27.7% 12 23.5%
Ethnicity:
Black/African American 3 6.0% 0 0.0% 2 4.0% 2 4.3% 3 5.9%
Native American/Alaskan 0 0.0% 1 2.3% 1 2.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 1 2.0% 0 0.0% 0 0.0% 1 2.1% 0 0.0%
Hispanic/Latino 4 8.0% 0 0.0% 3 6.0% 0 0.0% 4 7.8%
White 42  84.0% 40 90.9% 39 78.0% 40 851% 41  80.4%
Unknown 0 0.0% 3 6.8% 3 6.0% 2 4.3% 1 2.0%
International Student 0 0.0% 0 0.0% 2 4.0% 2 4.3% 2 3.9%
Minority Ethnicities Total 8 1 6 3 7
Age: 225 22.9 23.5 23.1 23.1
Admission Category:
New Freshmen 36  72.0% 28 63.6% 35 70.0% 27 57.4% 36 70.6%
New Transfer 13 26.0% 16 36.4% 14 28.0% 16 34.0% 14 27.5%
Other 1 2.0% 0 0.0% 1 2.0% 4 8.5% 1 2.0%
Total Credit Hours: 135.5 1334 136.6 135.5 135.9
Credit Hours Transferred:
New Freshmen 9.1 15.9 11.3 9.5 10.8
New Transfer 64.2 48.5 56.4 55.1 511
Overall 28.8 322 29.0 315 25.6
Years to Graduation:
New Freshmen 4.4 4.4 4.3 4.7 4.5
New Transfer 29 3.0 3.6 3.5 3.1
Overall 4.0 3.9 4.2 4.3 41
Cumulative GPA: 3.30 3.20 3.18 3.19 3.19
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 50 100.0% 44 100.0% 50 100.0% 47 100.0% 51 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 9 18.0% 4 9.1% 4 8.0% 10 21.3% 5 9.8%
Magna Cum Laude 2 4.0% 3 6.8% 4 8.0% 4 8.5% 5 9.8%
Summa Cum Laude 1 2.0% 1 2.3% 0 0.0% 0 0.0% 0 0.0%
Overall 12 24.0% 8 182% 8 16.0% 14 29.8% 10 19.6%
Additional Degree Programs:
Degree with Multiple Majors 3 6.0% 3 6.8% 3 6.0% 1 2.1% 3 5.9%
Degree with Minor 29 58.0% 13 29.5% 29 58.0% 16 34.0% 23 451%
Degree with Multiple Minors 2 4.0% 1 2.3% 4 8.0% 2 4.3% 0 0.0%
Campus of Degree:
On-Campus 50 100.0% 44 100.0% 50 100.0% 47 100.0% 51 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 3 6.0% 4 9.1% 4 8.0% 5 10.6% 3 5.9%
December 17 34.0% 15  34.1% 13 26.0% 20 42.6% 16 31.4%
May 30 60.0% 25 56.8% 33 66.0% 22  46.8% 32 62.7%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: MANAGEMENT
Program: MJ-OPER MGT OPERATIONS MANAGEMENT MAJOR
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 14 100.0% 9 100.0% 6 100.0% 4 100.0% 5 100.0%
Gender:
Female 2 143% 1 1.1% 1 16.7% 1 25.0% 1 20.0%
Male 12 85.7% 8 88.9% 5 83.3% 3 75.0% 4  80.0%
Ethnicity:
Black/African American 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 20.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 1 16.7% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
White 14 100.0% 8 88.9% 5 83.3% 3 75.0% 4  80.0%
Unknown 0 0.0% 1 1.1% 0 0.0% 1 25.0% 0 0.0%
International Student 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 0 0 1 0 1
Age: 27.2 231 23.5 23.0 25.6
Admission Category:
New Freshmen 8 57.1% 5 55.6% 1 16.7% 2  50.0% 4 80.0%
New Transfer 5 357% 4 44.4% 4  66.7% 2  50.0% 1 20.0%
Other 1 7.1% 0 0.0% 1 16.7% 0 0.0% 0 0.0%
Total Credit Hours: 144.5 135.7 140.2 135.8 142.8
Credit Hours Transferred:
New Freshmen 17.6 3.0 3.0 4.0 6.5
New Transfer 47.2 43.2 37.3 29.0 56.0
Overall 36.7 35.2 28.0 20.7 23.0
Years to Graduation:
New Freshmen 5.7 4.5 5.0 4.5 4.3
New Transfer 41 3.1 3.6 3.8 3.5
Overall 5.0 3.9 3.9 41 41
Cumulative GPA: 3.10 3.08 3.24 3.00 3.08
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 14 100.0% 9 100.0% 6 100.0% 4 100.0% 5 100.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 4 28.6% 0 0.0% 0 0.0% 0 0.0% 1 20.0%
Magna Cum Laude 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Summa Cum Laude 0 0.0% 0 0.0% 1 16.7% 0 0.0% 0 0.0%
Overall 4 28.6% 0 0.0% 1 16.7% 0 0.0% 1 20.0%
Additional Degree Programs:
Degree with Multiple Majors 7  50.0% 5 55.6% 3 50.0% 2  50.0% 5 100.0%
Degree with Minor 4 28.6% 1 1.1% 0 0.0% 0 0.0% 1 20.0%
Degree with Multiple Minors 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 14 100.0% 9 100.0% 6 100.0% 4 100.0% 5 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 1 7.1% 0 0.0% 1 16.7% 0 0.0% 0 0.0%
December 4 28.6% 5 55.6% 0 0.0% 1 25.0% 3 60.0%
May 9 64.3% 4 44.4% 5 83.3% 3 75.0% 2  40.0%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: MANAGEMENT
Program: MN-INTBUS INTERNATIONAL BUSINESS SUST DEV MIN
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 2 100.0% 5 100.0%
Gender:
Female 3  60.0%
Male 2 40.0%
Ethnicity:
Black/African American 1 20.0%
Native American/Alaskan 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0%
Hispanic/Latino 0 0.0%
White 4  80.0%
Unknown 0 0.0%
International Student 0 0.0%
Minority Ethnicities Total 1
Age: 22.8
Admission Category:
New Freshmen 5 100.0%
New Transfer 0 0.0%
Other 0 0.0%
Total Credit Hours: 134.2
Credit Hours Transferred:
New Freshmen 6.5
New Transfer 0.0
Overall 6.5
Years to Graduation:
New Freshmen 4.6
New Transfer 0.0
Overall 4.6
Cumulative GPA: 2.99
Degree:
BAA 1 20.0%
BS 4  80.0%
BSBA 0 0.0%
BSED 0 0.0%
Bachelors Other 0 0.0%
Graduated with Honors:
Cum Laude 0 0.0%
Magna Cum Laude 0 0.0%
Summa Cum Laude 0 0.0%
Overall 0 0.0%

Additional Degree Programs:
Degree with Multiple Majors 0 0.0%

Degree with Minor 5 100.0%

Degree with Multiple Minors 1 20.0%
Campus of Degree:

On-Campus 5 100.0%

Off-Campus 0 0.0%
Graduation Term:

August 0 0.0%

December 0 0.0%

May 5 100.0%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION
Department: MANAGEMENT
Program: MN-MGT MANAGEMENT MINOR
2010-11
Characteristic: N %
Total Degrees: 22 100.0% 15 100.0% 25 100.0% 25 100.0% 46 100.0%
Gender:
Female 6 27.3% 9 60.0% 7 28.0% 13 52.0% 16 34.8%
Male 16 72.7% 6 40.0% 18  72.0% 12 48.0% 30 65.2%
Ethnicity:
Black/African American 1 4.5% 1 6.7% 1 4.0% 2 8.0% 2 4.3%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 1 4.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 0 0.0% 2 8.0% 1 2.2%
Hispanic/Latino 0 0.0% 1 6.7% 0 0.0% 0 0.0% 1 2.2%
White 19 86.4% 12 80.0% 22 88.0% 19 76.0% 40 87.0%
Unknown 2 9.1% 1 6.7% 2 8.0% 1 4.0% 2 4.3%
International Student 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 1 2 1 5 4
Age: 24.0 225 23.6 23.2 23.5
Admission Category:
New Freshmen 17 77.3% 9 60.0% 16 64.0% 12 48.0% 28 60.9%
New Transfer 5 22.7% 5 33.3% 7 28.0% 8 32.0% 16 34.8%
Other 0 0.0% 1 6.7% 2 8.0% 5 20.0% 2 4.3%
Total Credit Hours: 1341 129.3 134.0 133.1 132.6
Credit Hours Transferred:
New Freshmen 6.5 12.7 17.6 8.0 13.5
New Transfer 65.8 374 45.9 37.8 50.7
Overall 26.3 22.2 33.0 25.2 324
Years to Graduation:
New Freshmen 4.9 4.3 4.8 45 4.7
New Transfer 2.6 3.3 3.1 3.6 3.3
Overall 45 3.9 4.3 41 4.2
Cumulative GPA: 3.07 3.33 3.07 3.23 2.98
Degree:
BAA 20  90.9% 10 66.7% 16 64.0% 15  60.0% 34 73.9%
BS 2 9.1% 5 33.3% 8 32.0% 6 24.0% 11 23.9%
BSBA 0 0.0% 0 0.0% 0 0.0% 1 4.0% 0 0.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 1 4.0% 3 12.0% 1 2.2%
Graduated with Honors:
Cum Laude 2 9.1% 5 33.3% 1 4.0% 3 12.0% 3 6.5%
Magna Cum Laude 3 13.6% 0 0.0% 2 8.0% 3 12.0% 2 4.3%
Summa Cum Laude 0 0.0% 0 0.0% 1 4.0% 0 0.0% 2 4.3%
Overall 5 22.7% 5 33.3% 4  16.0% 6 24.0% 7  152%
Additional Degree Programs:
Degree with Multiple Majors 1 4.5% 0 0.0% 0 0.0% 0 0.0% 2 4.3%
Degree with Minor 22 100.0% 15 100.0% 25 100.0% 25 100.0% 46 100.0%
Degree with Multiple Minors 5 227% 4 26.7% 6 24.0% 6 24.0% 8 17.4%
Campus of Degree:
On-Campus 22 100.0% 15 100.0% 24 96.0% 25 100.0% 45 97.8%
Off-Campus 0 0.0% 0 0.0% 1 4.0% 0 0.0% 1 2.2%
Graduation Term:
August 3 13.6% 1 6.7% 6 24.0% 6 24.0% 7  152%
December 10 45.5% 6 40.0% 6 24.0% 8 32.0% 19  41.3%
May 9 40.9% 8 53.3% 13 52.0% 11 44.0% 20 43.5%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: BUSINESS ADMINISTRATION

Department: MANAGEMENT
Program: MN-MGT:BSBA MANAGEMENT MINOR (BSBA)

2010-11
Characteristic: N %

Total Degrees: 1 100.0% 1 100.0% 2 100.0%
Gender:
Female
Male
Ethnicity:
Black/African American
Native American/Alaskan
Asian/Pacific Is./Native Ha.
Hispanic/Latino
White
Unknown
International Student
Minority Ethnicities Total
Age:
Admission Category:
New Freshmen
New Transfer
Other
Total Credit Hours:
Credit Hours Transferred:
New Freshmen
New Transfer
Overall
Years to Graduation:
New Freshmen
New Transfer
Overall
Cumulative GPA:
Degree:
BAA
BS
BSBA
BSED
Bachelors Other
Graduated with Honors:
Cum Laude
Magna Cum Laude
Summa Cum Laude
Overall
Additional Degree Programs:
Degree with Multiple Majors
Degree with Minor
Degree with Multiple Minors
Campus of Degree:
On-Campus
Off-Campus
Graduation Term:
August
December
May
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: COMMUNICATION AND FINE ARTS
Department: ART AND DESIGN
Program: MJ-ART 2D ART MAJOR: TWO DIMENSIONAL CONCENTRATION
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 7 100.0% 8 100.0% 3 100.0% 2 100.0% 2 100.0%
Gender:
Female 3  42.9% 6 75.0%
Male 4  571% 2  25.0%
Ethnicity:
Black/African American 2 28.6% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0%
White 4  571% 7 87.5%
Unknown 0 0.0% 1 12.5%
International Student 1 14.3% 0 0.0%
Minority Ethnicities Total 2 0
Age: 24.6 29.0
Admission Category:
New Freshmen 4  571% 2 25.0%
New Transfer 3  42.9% 6 75.0%
Other 0 0.0% 0 0.0%
Total Credit Hours: 149.1 151.5
Credit Hours Transferred:
New Freshmen 29.3 12.0
New Transfer 59.0 66.4
Overall 44.2 58.7
Years to Graduation:
New Freshmen 6.3 5.3
New Transfer 3.3 3.9
Overall 5.0 4.3
Cumulative GPA: 3.00 3.24
Degree:
BAA 0 0.0% 0 0.0%
BS 5 71.4% 7 87.5%
BSBA 0 0.0% 0 0.0%
BSED 0 0.0% 0 0.0%
Bachelors Other 2 28.6% 1 12.5%
Graduated with Honors:
Cum Laude 0 0.0% 1 12.5%
Magna Cum Laude 1 143% 1 12.5%
Summa Cum Laude 0 0.0% 0 0.0%
Overall 1 143% 2  25.0%
Additional Degree Programs:
Degree with Multiple Majors 1 143% 3 37.5%
Degree with Minor 4 571% 5 62.5%
Degree with Multiple Minors 0 0.0% 1 12.5%
Campus of Degree:
On-Campus 7 100.0% 8 100.0%
Off-Campus 0 0.0% 0 0.0%
Graduation Term:
August 2 28.6% 0 0.0%
December 0 0.0% 2 25.0%
May 5 71.4% 6 75.0%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: COMMUNICATION AND FINE ARTS

Department: ART AND DESIGN
Program: MJ-ART 3D ART MAJOR: THREE DIMENSIONAL CONC

2010-11 2011-12
Characteristic: N % N %

Total Degrees: 2 100.0% 3 100.0%
Gender:
Female
Male
Ethnicity:
Black/African American
Native American/Alaskan
Asian/Pacific Is./Native Ha.
Hispanic/Latino
White
Unknown
International Student
Minority Ethnicities Total
Age:
Admission Category:
New Freshmen
New Transfer
Other
Total Credit Hours:
Credit Hours Transferred:
New Freshmen
New Transfer
Overall
Years to Graduation:
New Freshmen
New Transfer
Overall
Cumulative GPA:
Degree:
BAA
BS
BSBA
BSED
Bachelors Other
Graduated with Honors:
Cum Laude
Magna Cum Laude
Summa Cum Laude
Overall
Additional Degree Programs:
Degree with Multiple Majors
Degree with Minor
Degree with Multiple Minors
Campus of Degree:
On-Campus
Off-Campus
Graduation Term:
August
December
May
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: COMMUNICATION AND FINE ARTS
Department: ART AND DESIGN
Program: MJ-ART K-12 VISUAL ARTS EDUCATION MAJOR
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 17 100.0% 11 100.0% 9 100.0% 6 100.0% 12 100.0%
Gender:
Female 11 64.7% 11 100.0% 5 55.6% 5 83.3% 12 100.0%
Male 6 353% 0 0.0% 4 44.4% 1 16.7% 0 0.0%
Ethnicity:
Black/African American 1 5.9% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 1 5.9% 0 0.0% 0 0.0% 0 0.0% 1 8.3%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
White 14  82.4% 10  90.9% 9 100.0% 6 100.0% 11 91.7%
Unknown 1 5.9% 1 9.1% 0 0.0% 0 0.0% 0 0.0%
International Student 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 2 0 0 0 1
Age: 24.3 255 27.3 27.7 24.7
Admission Category:
New Freshmen 10 58.8% 8 T72.7% 5 55.6% 3 50.0% 3  25.0%
New Transfer 7 41.2% 3  27.3% 4 44.4% 3 50.0% 8 66.7%
Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 8.3%
Total Credit Hours: 164.8 157.7 189.7 162.5 165.1
Credit Hours Transferred:
New Freshmen 7.3 4.0 33.0 3.0 0.0
New Transfer 48.6 70.7 49.0 100.3 56.5
Overall 335 54.0 42.6 76.0 56.2
Years to Graduation:
New Freshmen 5.5 5.8 6.1 5.3 5.8
New Transfer 4.3 3.3 5.3 3.8 3.9
Overall 5.0 5.1 5.8 4.7 4.6
Cumulative GPA: 3.40 3.37 3.35 3.37 3.45
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSED 17 100.0% 11 100.0% 9 100.0% 6 100.0% 12 100.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 6 353% 4  36.4% 2 222% 0 0.0% 2 16.7%
Magna Cum Laude 2 11.8% 0 0.0% 1 1.1% 2  33.3% 1 8.3%
Summa Cum Laude 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 8.3%
Overall 8 471% 4  36.4% 3 33.3% 2  33.3% 4  33.3%
Additional Degree Programs:
Degree with Multiple Majors 3 17.6% 1 9.1% 2 222% 0 0.0% 3 25.0%
Degree with Minor 4  23.5% 4  36.4% 6 66.7% 1 16.7% 1 8.3%
Degree with Multiple Minors 1 5.9% 0 0.0% 0 0.0% 1 16.7% 0 0.0%
Campus of Degree:
On-Campus 17 100.0% 11 100.0% 9 100.0% 6 100.0% 12 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
December 5 29.4% 4  36.4% 1 1.1% 3 50.0% 5 41.7%
May 12 70.6% 7 63.6% 8 88.9% 3 50.0% 7 58.3%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: COMMUNICATION AND FINE ARTS
Department: ART AND DESIGN
Program: MJ-ART2D BAA ART MAJOR: TWO DIMENSIONAL CONCENTRATION
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 28 100.0% 23 100.0% 20 100.0% 24 100.0% 15 100.0%
Gender:
Female 18 64.3% 18 78.3% 12 60.0% 16 66.7% 13  86.7%
Male 10 35.7% 5 21.7% 8 40.0% 8 33.3% 2 13.3%
Ethnicity:
Black/African American 0 0.0% 1 4.3% 0 0.0% 1 4.2% 1 6.7%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 1 5.0% 2 8.3% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
White 27  96.4% 21 91.3% 14 70.0% 19  79.2% 13  86.7%
Unknown 1 3.6% 1 4.3% 5 25.0% 2 8.3% 1 6.7%
International Student 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 0 1 1 3 1
Age: 23.6 24.6 23.9 23.5 26.1
Admission Category:
New Freshmen 20 71.4% 18 78.3% 12 60.0% 13 54.2% 8 53.3%
New Transfer 8 28.6% 4  17.4% 8 40.0% 10 41.7% 7 46.7%
Other 0 0.0% 1 4.3% 0 0.0% 1 4.2% 0 0.0%
Total Credit Hours: 141.2 140.9 141.3 138.4 139.2
Credit Hours Transferred:
New Freshmen 11.0 20.0 6.7 5.5 4.0
New Transfer 445 68.5 40.3 48.0 541
Overall 31.6 40.7 311 33.7 39.0
Years to Graduation:
New Freshmen 5.2 5.1 5.5 5.1 4.7
New Transfer 3.9 4.9 4.3 3.9 3.9
Overall 4.8 5.0 5.0 4.6 4.4
Cumulative GPA: 2.97 2.96 3.04 2.99 3.13
Degree:
BAA 28 100.0% 23 100.0% 20 100.0% 24 100.0% 14 93.3%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 6.7%
Bachelors Other 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 4  14.3% 3 13.0% 2  10.0% 2 8.3% 1 6.7%
Magna Cum Laude 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 6.7%
Summa Cum Laude 0 0.0% 0 0.0% 0 0.0% 1 4.2% 2 13.3%
Overall 4  14.3% 3  13.0% 2  10.0% 3 125% 4 26.7%
Additional Degree Programs:
Degree with Multiple Majors 1 3.6% 0 0.0% 2  10.0% 0 0.0% 1 6.7%
Degree with Minor 27  96.4% 23 100.0% 19  95.0% 24 100.0% 14 93.3%
Degree with Multiple Minors 2 71% 3  13.0% 5 25.0% 3 125% 2 13.3%
Campus of Degree:
On-Campus 28 100.0% 23 100.0% 20 100.0% 24 100.0% 15 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 2 71% 1 4.3% 3  15.0% 1 4.2% 0 0.0%
December 7  25.0% 8 34.8% 3  15.0% 9 37.5% 7  46.7%
May 19 67.9% 14 60.9% 14 70.0% 14  58.3% 8 53.3%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: COMMUNICATION AND FINE ARTS
Department: ART AND DESIGN
Program: MJ-ART2D BFA ART MAJOR: TWO DIMENSIONAL CONCENTRATION
2010-11 2011-12
Characteristic: % %
Total Degrees: 4 100.0% 4 100.0% 6 100.0% 4 100.0% 2 100.0%
Gender:
Female 2  50.0% 2  50.0% 4  66.7% 4 100.0%
Male 2  50.0% 2  50.0% 2  33.3% 0 0.0%
Ethnicity:
Black/African American 0 0.0% 1 25.0% 1 16.7% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 1 25.0% 1 25.0% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0% 0 0.0%
White 2  50.0% 2  50.0% 5 83.3% 4 100.0%
Unknown 1 25.0% 0 0.0% 0 0.0% 0 0.0%
International Student 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 1 2 1 0
Age: 24.3 25.0 23.3 23.0
Admission Category:
New Freshmen 4 100.0% 3  75.0% 2  33.3% 2  50.0%
New Transfer 0 0.0% 1 25.0% 3 50.0% 2  50.0%
Other 0 0.0% 0 0.0% 1 16.7% 0 0.0%
Total Credit Hours: 138.0 146.8 145.7 146.0
Credit Hours Transferred:
New Freshmen 0.0 325 13.0 0.0
New Transfer 0.0 90.0 66.0 42.0
Overall 0.0 51.7 42.8 42.0
Years to Graduation:
New Freshmen 6.1 5.8 5.0 4.8
New Transfer 0.0 2.5 3.7 4.0
Overall 6.1 5.0 4.2 4.4
Cumulative GPA: 3.60 3.52 3.47 3.44
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 4 100.0% 4 100.0% 6 100.0% 4 100.0%
Graduated with Honors:
Cum Laude 1 25.0% 2  50.0% 0 0.0% 0 0.0%
Magna Cum Laude 1 25.0% 1 25.0% 2  33.3% 1 25.0%
Summa Cum Laude 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Overall 2  50.0% 3 75.0% 2  33.3% 1 25.0%
Additional Degree Programs:
Degree with Multiple Majors 0 0.0% 0 0.0% 1 16.7% 0 0.0%
Degree with Minor 2  50.0% 2  50.0% 3 50.0% 4 100.0%
Degree with Multiple Minors 1 25.0% 0 0.0% 0 0.0% 0 0.0%
Campus of Degree:
On-Campus 4 100.0% 4 100.0% 6 100.0% 4 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 1 25.0% 0 0.0% 0 0.0% 0 0.0%
December 0 0.0% 2  50.0% 2  33.3% 2  50.0%
May 3  75.0% 2  50.0% 4  66.7% 2  50.0%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: COMMUNICATION AND FINE ARTS
Department: ART AND DESIGN
Program: MJ-ART3D BAA ART MAJOR: THREE DIMENSIONAL CONC
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 2 100.0% 7 100.0% 5 100.0% 3 100.0% 5 100.0%
Gender:
Female 4  571% 4  80.0% 5 100.0%
Male 3  42.9% 1 20.0% 0 0.0%
Ethnicity:
Black/African American 0 0.0% 0 0.0% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0%
White 6 85.7% 4  80.0% 4  80.0%
Unknown 1 14.3% 1 20.0% 1 20.0%
International Student 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 0 0 0
Age: 244 25.6 23.8
Admission Category:
New Freshmen 6 85.7% 4  80.0% 3 60.0%
New Transfer 1 14.3% 0 0.0% 2  40.0%
Other 0 0.0% 1 20.0% 0 0.0%
Total Credit Hours: 149.0 148.2 147.0
Credit Hours Transferred:
New Freshmen 0.0 6.0 9.0
New Transfer 8.0 0.0 54.0
Overall 8.0 66.0 27.0
Years to Graduation:
New Freshmen 5.8 5.1 5.2
New Transfer 6.0 0.0 45
Overall 5.8 4.6 4.9
Cumulative GPA: 2.88 3.31 3.01
Degree:
BAA 7 100.0% 5 100.0% 5 100.0%
BS 0 0.0% 0 0.0% 0 0.0%
BSBA 0 0.0% 0 0.0% 0 0.0%
BSED 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 0 0.0% 0 0.0% 0 0.0%
Graduated with Honors:
Cum Laude 2 28.6% 2 40.0% 1 20.0%
Magna Cum Laude 0 0.0% 0 0.0% 0 0.0%
Summa Cum Laude 0 0.0% 0 0.0% 0 0.0%
Overall 2 28.6% 2 40.0% 1 20.0%
Additional Degree Programs:
Degree with Multiple Majors 0 0.0% 1 20.0% 0 0.0%
Degree with Minor 7 100.0% 5 100.0% 5 100.0%
Degree with Multiple Minors 0 0.0% 0 0.0% 3 60.0%
Campus of Degree:
On-Campus 7 100.0% 5 100.0% 5 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 0 0.0% 0 0.0% 1 20.0%
December 2 28.6% 2 40.0% 2  40.0%
May 5 71.4% 3 60.0% 2  40.0%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: COMMUNICATION AND FINE ARTS

Department: ART AND DESIGN
Program: MJ-ART3D BFA ART MAJOR: THREE DIMENSIONAL CONC

2010-11 2011-12
Characteristic: N % N %

Total Degrees: 3 100.0% 3 100.0% 2 100.0% 1 100.0% 1 100.0%
Gender:
Female
Male
Ethnicity:
Black/African American
Native American/Alaskan
Asian/Pacific Is./Native Ha.
Hispanic/Latino
White
Unknown
International Student
Minority Ethnicities Total
Age:
Admission Category:
New Freshmen
New Transfer
Other
Total Credit Hours:
Credit Hours Transferred:
New Freshmen
New Transfer
Overall
Years to Graduation:
New Freshmen
New Transfer
Overall
Cumulative GPA:
Degree:
BAA
BS
BSBA
BSED
Bachelors Other
Graduated with Honors:
Cum Laude
Magna Cum Laude
Summa Cum Laude
Overall
Additional Degree Programs:
Degree with Multiple Majors
Degree with Minor
Degree with Multiple Minors
Campus of Degree:
On-Campus
Off-Campus
Graduation Term:
August
December
May
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: COMMUNICATION AND FINE ARTS
Department: ART AND DESIGN
Program: MJ-ARTGD BFA ART MAJOR: GRAPHIC DESIGN CONC
2010-11 2011-12
Characteristic: N % N %
Total Degrees: 17 100.0% 19 100.0% 24 100.0% 13  100.0% 20 100.0%
Gender:
Female 11 64.7% 13  68.4% 7 29.2% 7 53.8% 12 60.0%
Male 6 353% 6 31.6% 17 70.8% 6 46.2% 8 40.0%
Ethnicity:
Black/African American 0 0.0% 2  10.5% 0 0.0% 1 7.7% 0 0.0%
Native American/Alaskan 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Hispanic/Latino 0 0.0% 1 5.3% 1 4.2% 2 15.4% 1 5.0%
White 17 100.0% 16 84.2% 19  79.2% 8 61.5% 19  95.0%
Unknown 0 0.0% 0 0.0% 4 16.7% 2 15.4% 0 0.0%
International Student 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Minority Ethnicities Total 0 3 1 3 1
Age: 234 24.7 23.8 23.3 234
Admission Category:
New Freshmen 12 70.6% 9 47.4% 15  62.5% 8 61.5% 15  75.0%
New Transfer 5 29.4% 9 47.4% 9 37.5% 5 38.5% 4 20.0%
Other 0 0.0% 1 5.3% 0 0.0% 0 0.0% 1 5.0%
Total Credit Hours: 139.1 143.1 1375 140.7 138.6
Credit Hours Transferred:
New Freshmen 7.0 8.3 6.7 9.9 8.6
New Transfer 46.0 541 43.4 53.6 43.8
Overall 28.7 384 27.4 28.1 23.2
Years to Graduation:
New Freshmen 5.1 4.9 5.1 4.9 4.8
New Transfer 3.5 3.8 4.4 3.8 4.0
Overall 4.6 4.6 4.9 45 45
Cumulative GPA: 3.26 3.28 3.31 3.15 3.28
Degree:
BAA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BS 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSBA 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
BSED 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Bachelors Other 17 100.0% 19 100.0% 24 100.0% 13 100.0% 20 100.0%
Graduated with Honors:
Cum Laude 3 17.6% 5 26.3% 5 20.8% 3 231% 5 25.0%
Magna Cum Laude 2 11.8% 1 5.3% 1 4.2% 0 0.0% 2  10.0%
Summa Cum Laude 0 0.0% 0 0.0% 1 4.2% 0 0.0% 1 5.0%
Overall 5 29.4% 6 31.6% 7 29.2% 3 231% 8 40.0%
Additional Degree Programs:
Degree with Multiple Majors 0 0.0% 0 0.0% 1 4.2% 0 0.0% 0 0.0%
Degree with Minor 4  23.5% 8 421% 8 33.3% 8 61.5% 12 60.0%
Degree with Multiple Minors 0 0.0% 0 0.0% 1 4.2% 3 231% 1 5.0%
Campus of Degree:
On-Campus 17 100.0% 19 100.0% 24 100.0% 13 100.0% 20 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
Graduation Term:
August 2 11.8% 0 0.0% 0 0.0% 1 7.7% 0 0.0%
December 2 11.8% 5 26.3% 2 8.3% 1 7.7% 5 25.0%
May 13 76.5% 14  73.7% 22 9N.7% 11 84.6% 15  75.0%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MAJORS

Site: CMU OVERALL
College: COMMUNICATION AND FINE ARTS

Department: ART AND DESIGN
Program: MX-ART GRPH ART MAJOR: GRAPHIC DESIGN CONC

2010-11 2011-12
Characteristic: N % N %

Total Degrees: 1 100.0%
Gender:
Female
Male
Ethnicity:
Black/African American
Native American/Alaskan
Asian/Pacific Is./Native Ha.
Hispanic/Latino
White
Unknown
International Student
Minority Ethnicities Total
Age:
Admission Category:
New Freshmen
New Transfer
Other
Total Credit Hours:
Credit Hours Transferred:
New Freshmen
New Transfer
Overall
Years to Graduation:
New Freshmen
New Transfer
Overall
Cumulative GPA:
Degree:
BAA
BS
BSBA
BSED
Bachelors Other
Graduated with Honors:
Cum Laude
Magna Cum Laude
Summa Cum Laude
Overall
Additional Degree Programs:
Degree with Multiple Majors
Degree with Minor
Degree with Multiple Minors
Campus of Degree:
On-Campus
Off-Campus
Graduation Term:
August
December
May
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: COMMUNICATION AND FINE ARTS

Department: ART AND DESIGN
Program: MN-ART ART MINOR

Characteristic:

Total Degrees: 32 100.0% 42 100.0% 46 100.0% 36 100.0% 38 100.0%
Gender:
Female 27 84.4% 34  81.0% 43  93.5% 27  75.0% 33 86.8%
Male 5 15.6% 8 19.0% 3 6.5% 9 25.0% 5 13.2%
Ethnicity:
Black/African American 1 3.1% 0 0.0% 0 0.0% 1 2.8% 2 5.3%
Native American/Alaskan 0 0.0% 1 2.4% 0 0.0% 0 0.0% 0 0.0%
Asian/Pacific Is./Native Ha. 0 0.0% 2 4.8% 1 2.2% 0 0.0% 3 7.9%
Hispanic/Latino 0 0.0% 0 0.0% 0 0.0% 1 2.8% 1 2.6%
White 30 93.8% 29  69.0% 43  93.5% 31 86.1% 30 78.9%
Unknown 1 3.1% 10 23.8% 2 4.3% 3 8.3% 1 2.6%
International Student 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 2.6%
Minority Ethnicities Total 1 3 1 2 6
Age: 23.3 25.4 22.8 23.8 23.0
Admission Category:
New Freshmen 26  81.3% 26 61.9% 33 71.7% 22 61.1% 21 55.3%
New Transfer 4 12.5% 12 28.6% 12 26.1% 12 33.3% 15  39.5%
Other 2 6.3% 4 9.5% 1 2.2% 2 5.6% 2 5.3%
Total Credit Hours: 136.1 136.7 138.3 140.5 138.7
Credit Hours Transferred:
New Freshmen 9.7 7.9 11.3 104 8.4
New Transfer 58.0 423 50.9 47.7 58.1
Overall 24.9 25.8 25.7 31.8 38.5
Years to Graduation:
New Freshmen 4.7 45 4.7 5.0 45
New Transfer 4.3 3.8 3.4 4.0 3.7
Overall 45 4.3 4.3 4.6 41
Cumulative GPA: 3.26 3.15 3.23 3.24 3.25
Degree:
BAA 19  59.4% 25 59.5% 23 50.0% 21 58.3% 26 68.4%
BS 11 34.4% 12 28.6% 21 45.7% 11 30.6% 11 28.9%
BSBA 1 3.1% 3 71% 1 2.2% 0 0.0% 0 0.0%
BSED 0 0.0% 0 0.0% 0 0.0% 1 2.8% 1 2.6%
Bachelors Other 1 3.1% 2 4.8% 1 2.2% 3 8.3% 0 0.0%
Graduated with Honors:
Cum Laude 6 18.8% 5 11.9% 6 13.0% 7 19.4% 9 23.7%
Magna Cum Laude 3 9.4% 1 2.4% 5 10.9% 5 13.9% 2 5.3%
Summa Cum Laude 0 0.0% 2 4.8% 2 4.3% 1 2.8% 2 5.3%
Overall 9 28.1% 8 19.0% 13 28.3% 13 36.1% 13 34.2%
Additional Degree Programs:
Degree with Multiple Majors 3 9.4% 5 11.9% 6 13.0% 1 2.8% 2 5.3%
Degree with Minor 32 100.0% 42 100.0% 46 100.0% 36 100.0% 38 100.0%
Degree with Multiple Minors 8 25.0% 12 28.6% 11 23.9% 7  19.4% 7  18.4%
Campus of Degree:
On-Campus 32 100.0% 42 100.0% 46 100.0% 35  97.2% 38 100.0%
Off-Campus 0 0.0% 0 0.0% 0 0.0% 1 2.8% 0 0.0%
Graduation Term:
August 5 15.6% 3 71% 6 13.0% 7  19.4% 3 7.9%
December 10 31.3% 15  35.7% 17 37.0% 8 222% 20 52.6%
May 17 53.1% 24 57.1% 23 50.0% 21 58.3% 15  39.5%
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Central Michigan University
Student Graduation Profiles - Degrees Conferred Summary
BACHELOR'S DEGREE MINORS

Site: CMU OVERALL
College: COMMUNICATION AND FINE ARTS
Department: ART AND DESIGN
Program: MN-ART HST ART HISTORY MINOR
2010-11
Characteristic: N %
Total Degrees: 29 100.0% 23 100.0% 27 100.0% 29 100.0% 28 100.0%
Gender:
Female 18  62.1% 16 69.6% 16 59.3% 24 82.8% 25 89.3%
Male 11 37.9% 7  30.4% 11 40.7% 5 